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PROMOCIJAS DARBA VISPAREJS RAKSTUROJUMS

Sinkus T. 2019. Transformativa macisands profesionalds anglu valodas
kompetences attistibai uzpeméjdarbibas vadibas studijas. Promocijas darbs
Pedagogijas zinatnes nozaré Augstskolas pedagogijas apak$nozaré. Jelgava:
Latvijas Lauksaimniecibas universitate, Tehniska fakultate. 166 lappuses (ar
pielikumiem 206 lappuses), taja skaita 34 tabulas, 16 attéli, 208 bibliografijas
vienibas latvieSu, anglu un krievu valoda.

Misdienu strauji mainigas pasaules augstas prasibas mudina augstskolas
absolventus parspet teorétisko pamata zinaSanu iegauméSanu. Parizes
komuniké (Paris Communiqué, 2018) izvirza konkurétspgjigas izglitibas
krit€rijus un valsts sociali ekonomiskas attistibas raditajus un akcente sp&ju
miza garuma bt konkurtsp&jigiem, pieprasitiem darba tirgd, spgju
sadarboties ar citiem, attistities ka personibai un profesionalim. Misdienu
topo$ajam profesionalim ir jaattistas par nobriedusu personibu, kam ir daudzas
kompetences, kas lauj efektivi risinat daudzveidigus, komplicétus uzdevumus
darba vieta, ka ari jasp€j pasrealizéties.

Jaunas prasibas rada nepiecieSamibu parejai no tradicionalas lekciju
balstitas sve$valodas apmacibas uz studentu kompetencu attistibas orientétu
valodas apguvi. Musdienu teorétiki uzsver studentu kritiskas domasanas,
radoSuma un inovacijas, sadarbibas, uznéméjdarbibas un transformacijas
attistibas nozimi izglitiba. Gadijumu izpete klust arvien popularaka macibu
metode, kurai ir svariga loma visu iepriek§ mingto kompetencu, ka ari
svedvalodu prasmju, zinasanu un kompetencu attistiba un veicinagana. Saja
pétijuma aplikota transformativas un situativas maciS$anas pieejas ievieSana,
izmantojot gadijumu izp&tes metodi, lai veicinatu profesionalas anglu valodas
macisanos augstakaja izglitiba.

Profesionalas sve$valodas maciSanas joma rada piemérotus apstaklus
gadfjumu izpétes metodes izmantoSanai ar praktiskiem, realas dzives
piemériem, kurus var izmantot, lai kontekstualizétu priek§metu. Gadijumu
izpétes metode rada realitates atmosféru, stimulé valodas aktivu lietosanu,
valoda klust ‘dziva’. Studenti var izjust anglu valodu dazadas situacijas un kIt
par aktiviem maciSanas procesa dalibniekiem. Gadijumu izpétes metode gan
macibspékam, gan studentam nodro$ina iesp&ju sazinaties un dalities idejas par
dazadam t€émam, macoties ne tikai sveSvalodu, bet ar1 attistot individualas un
starppersonu prasmes. Autore uzskata, ka gadijumu izp&tes metode jaizmanto
ka efektivs komunikacijas prasmju attistiSanas lidzeklis, kas tiek uzskatits par
svarigako sveSvalodas apguve.

P&tfjuma autore izmanto gadijumu izp&tes modulus profesionalaja anglu
valodas macibas, lai iesaistitu studentus realajas darba vietas problémas, lai vini
varetu izmantot anglu valodas zinaSanas sava nakotnes profesija. Autore
uzskata, ka gadijumu izpéte palidz studentiem labak izprast informaciju,
ierosina domat kritiski, radit, stradat, sadarboties, pardomat un izvértét savu
macisanos, kas ir tik svarigi toposajiem profesionaliem. Transformativa
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maciSanas un gadijumu izp&tes metode balstas uz pieredzi balstitu macisanos,
aktivi iesaistot studentus problému risinasana, stimulgjot izglitojamos ne tikai
iegaumet dazadus jédzienus un faktus, bet arT saprast to nozimi un
izmantoSanas iesp&jas sava nakotnes profesija. Gadfjumu izpete efektivi
sagatavo studentus darba dzivei, jo $1 metode dod iesp&ju studentiem modelét
profesionalu veiktus uzdevumus un darba pienakumus.

Plaisa starp valodu apguvi un ieglito zinaSanu realo izmantoSanu ir oti
svariga misdienu izglitibas probléma. Lielako macibu dalu studenti uztver
arpus konteksta, abstraktas =zinasanas. Promocijas darba autore uzsver
nepiecieSsamibu péc alternativas izglitibas pieejas, kas veicinatu zinasanu
praktisku izmantoSanu realajas dzives situacijas. Gadijjumu izpétes metode
profesionalas anglu valodas maciSanas Itmeni nav pietiekami attistita. Anglu
valodas apmaciba augstskola pedagogam janem veéra skolénu nakotnes
profesijas Tpatnibas. Autore uzskata, ka gadijumu izp&tes metode palidz
macibspekam adaptét sveSvalodas macibu procesu topoSo specialistu
vajadzibam. Profesionalas anglu valodas kursa gadijumu izp&tes moduli ir
versti uz studentu kognitivo prasmju attistibu, tie paaugstina motivaciju,
nodro§ina aktivu, problematisku, komunikativu maciSanos, kas noved pie
studentu transformacijas.

Petijjuma objekts

Profesionalas anglu valodas macibu process augstakaja izglitiba.

Pétijuma priekSmets

Transformativas maciSanas un profesionalas anglu valodas kompetences
attistiba uznémejiem augstakaja izglitiba.

Pétijuma merkis

Pamatot uzn€meju profesionalas anglu valodas kompetences un
transformativas maciSanas attistibu, izstradajot transformativo gadijuma izpétes
modeli un profesionalas anglu valodas kompetences modeli, un Tstenot tos
profesionalas anglu valodas studiju kursa.

Hipoteze

Uznémeju profesionala anglu valodas kompetence attistas, ja
transformativais gadijumu izpétes modelis un profesionalas anglu valodas
kompetences modelis tiek ieviesti profesionalas anglu valodas kursa atbilstosi
transformativas maciSanas un profesionalas anglu valodas kompetences
raditajiem.

Pétijjuma uzdevumi

1. Izpétit un analiz&t teorétisko literatiru un avotus par kompetences
komponentiem un attistibu, par profesionalo kompetenci, anglu valodas
kompetenci, transformativas un situativas maciSanas teorijam un gadijumu
izp&tes metodi.

2. lIzpetit pedagogiskas un valodas maciSanas teorijas un dazadus
attiecigos avotus par gadijumu izp&tes metodi anglu valodas prasmju apguve.

3. Pamatojoties uz teorétiskas literatiiras analizi un empirisko vajadzibu
analizi, izstradat profesionalas anglu valodas kursu, kas veicina labveéligu

6



studiju vidi, palidz 1stenot transformativo un situativo pieeju un padara anglu
valodas maciSanas procesu par uznéméjdarbibas specialitates iegiiSanas
lidzekli.

4. Izveidot uzne€meju profesionalas anglu valodas kompetences modeli.

5. lzveidot gadijumu izpétes modeli, kas sastav no trim moduliem
transformativas maciSanas ietvaros, lai attistitu uznémgja profesionalas anglu
valodas kompetenci.

6. Istenot profesionalas anglu valodas kompetences attistibai izveidotos
modelus uznéméjdarbibas vadibas studiju profesionalas anglu valodas kursa
macibu programma un parbaudit to rezultatus.

7. lzstradat priekslikumus anglu valodas macibspeéku profesionalas
darbibas pilnveidosanai par izveidoto modelu ievieSanu un veikto empirisko
pétijumu rezultatiem.

Pétijuma metodes

1. Teorétisko pétijumu metodes

Zinatniskas literatiras (pedagogiskas, psihologiskas, filozofiskas un
lingvistiskas) analize par kompetencu pieeju izglittba, profesionalas
kompetences attistibu, konstruktivismu, transformativo un situativo macisanos,
gadfjumu izpétes metodi un dazada veida oficialo dokumentu (ES dokumentu,
statistisko datu) analize.

2. Empirisko pétijumu metodes

Pedagogiskais eksperiments, nestrukturéta novérosana

1) datu ieguves metodes: intervija, anketé$ana, macibspéka vertgjums,
studentu pasnovertgjums;

2) datu matematiskas apstrades metodes: primaras datu matematiskas
apstrades metodes apraksto$as statistikas - Mo, Me, A, p-vértibas ieguvei; 2
kriteriju tests (lai noteiktu, vai frekvencu skaits ir sadalits vienadi dazadas
populacijas); sekundaras datu matematiskas apstrades metodes apraksto$as un
secinosas statistikas  Vilkoksona tests (Wilcoxon test) SPSS 21.0
lietojumprogramma.

Pétijuma teoréetiskais pamatojums

1. Zinatniskie pétijumi par kompetencu pieeju izglitiba:

Kompetences definicija un klasifikacija: Richards & Rogers (2001),
Bogo, Regehr & Woodford (2006), Briede (2015), Briede & Peks (2017),
Boyatzis (1982), Markova (1996), Holodnaja (1996), Gershunsky (1998),
Raven (1999, 2002), Weinert (2001), Kotocitova (2001), Kashapov (2006).

Pieredzes, personisko Tpasibu un aktivitates nozime profesionalas
kompetences attistiba: Tilla (2004), Maslo (2005), Lika (2009).

Transversalas kompetences: Ananiadou & Claro (2009), Tsankov
(2017), Gordon et al. (2009), Mimbs (2005), Badri & Azar (2006), Sunday
(2012), Fullan (2013), Birjandi & Bagherkazemi (2010), Abrami et al. (2008),
Dede (2010), Boyer (2018), Johnson (2009), Johnson & Johnson (1999),
Brockling (2006), Biggs (1999), Csikszentmihalyi (1996), Robinson (2001),
Jackson (2004), Hildebrand (2008), Nordstrom (2008).
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Svesvalodas kompetences: Fisher (1984), Wilkins (1972), Algahtani
(2015), Qian (2002), Canale and Swain (1980), Ur (2011), Larsen-Freeman
(2003), Buhrmester et al. (1988), Rungapadiachy (1999), Rychen & Salganik
(2001), Mindt (1996), Garcia (2004), Crystal (1985), Taguchi (2009), Vellenga
(2004), Segueni (2016), Savignon (2010), Celce-Murcia, Dérnyei & Thurrell
(1995).

2. Transformativas maciSanas teorija, kas balstas uz principu, ka
pieaugusa cilveka pieredze un kritiska pardomasana par $o pieredzi ir macibu
procesa neatnemama sastavdala: Mezirow (1996, 2000, 2003), Taylor (2007),
Taylor & Cranton (2013), Andresen et al. (1995), Merriam (2004), Tennant
(1991), Jarvis (2005), Kolb (1984), Lewis & Williams (1994), Race (2002),
Donaghy & Morss (2000), Slavich & Zimbardo (2012).

3. Situativas macisanas pieeja, kura zinasanas tiek nodotas studentiem
nevis pilna forma, bet gan aktivas lidzdalibas izzinas aktivitates realas pasaules
problému situaciju konteksta: Dewey (1916, 1933, 1938), Vygotsky (1962,
1978), Brown et al. (1989), Lave (1991), Collier & Combs (2003), Stein
(1998), Lateef (2010), Bridges et al. (2016).

4. Profesionalas anglu valodas kursa izveides aspekti: Basturkmen
(2006, 2013), Widdowson (1983), Hutchinson & Waters (1987, 2010),
Dudley-Evans & St John (1988), Carver (1983), Orr (2002), Moyer (1980),
Ellis & Johnson (1994), Pickett (1989), Thoma (2011), Pierini (2015), Graves
(2000), Brown (1995), Johnson (1989), Nunan (1988), Richards (1984, 1990),
Yalden (1987), Chunling (2014), Jordan (1997), Bloom (1956), Nunan &
Lamb (2001), Stern (1983,1992), Grognet & Candall (1982), Auerback
(1986), Mohseni (2008), Webb (1976), Wilkins (1976), Richards & Rogers
(2001), AlFaki (2015), Faravani et al. (2018), Dornyei (2009), Finocchiaro &
Brumfit (1983), Schulz (1984), Wegener (2008), Shameem (2017), Crooks
(2001), Ramsden (1992), Black and William (1998), Clarke (2005), Zou
(2008), Licen & Bogdanovic (2017), Baume (1998), Irons (2008), Torrance &
Pryor (2002), Pelligrino, Chudowsky & Glaser (2001).

5. Gadijumu izpétes metodes biitiba un metodologija:

Christinsen (1994, 1987), Allen (1983), Daly (2002), Davis (2009),
Foran (2001), Fletcher (2000), Gideonse (1999), Harmer (2002), Herriet
(2014), Husock (2000), Leenders et al. (2010), Lynn (1999), Warner (2003),
Yin (2000, 2009), Zaidah (2007), Beckisheva et al. (2015), Backx (2008),
Uber Grosse (1988), Al-Mansour et al. (2014), Sharifi et al. (2017),
Strelchonok & Ludviga (2013), Basta (2017).

Pétijuma baze

Petijuma vieta: Latvijas Lauksaimniecibas universitate, Baltijas
Starptautiska akadémija.

Petijuma dalibnieki:

o 5 biznesa eksperti (dazadu Latvijas uznémumu ipasnieki);

e 23 specialisti uznéméjdarbibas vadibas joma (seSu dazadu Latvijas
uzne€mumu darbinieki);



e 75 Latvijas Lauksaimniecibas universitaites un Baltijas
Starptautiskas akad@mijas dazadu, ar uzpe@mgjdarbibu saistito programmu
studgjosie;

e 107 Baltijas Starptautiskas akademijas uznémejdarbibas vadibas 1.
kursa  studenti, kuri piedalijas eksperimenta, seSas studentu grupas:
2015./2016. studiju gada 37 studenti (2 grupas), 2016./2017. studiju gada 48
studenti (2 grupas), 2017.-2018. studiju gada 22 studenti (2 grupas).

Pétijuma laiks: 2007.-2019. gads.

Pétijuma posmi

1. posms no 2007. 1idz 2014. gadam.

Literatiras un avotu apzinasana, analize un izvert€Sana, zinatniska
aparata izstradasana.

2. posms no 2014. [idz 2017. gadam.

Primaro datu iegiiSana, uznéméju profesionalas anglu valodas
kompetences modela izstradasana, transformativas gadijumu izp&tes modela
izstrade, profesionalas anglu valodas kursa izstrade.

3. posms no 2015. Iidz 2019. gadam.

Eksperimentalie pétijumi, pedagogiskais eksperiments, modelu
ievieSana profesionalas anglu valodas kursa, profesionalas anglu valodas
kompetences noveértéjums, rezultatu analize.

Empiriska pétijjuma visparigais raksturojums

Primarie dati tika iegiiti vajadzibas analizg, veicot empiriska pétijuma
1.-5. posmus, izmantojot interviju, anketésanu un dokumentu analizi ar mérki
izveidot profesionalas anglu valodas macibu kursu uznémgjdarbibas vadibas
studentiem. Iesaistitie p&tijuma dalibnieki ir Latvijas uznémgji: tika intervéti 5
biznesa eksperti; 23 uznémgjdarbibas vadibas specialisti piedalijas anketé$ana;
75 Latvijas Lauksaimniecibas universitates un Baltijas Starptautiskas
akadeémijas studenti piedalijas anketESana; tika pétits arT studentu anglu
valodas limenis studiju sakuma.

Empiriska pétijjuma 1. posma (2014. — 2015. g.) mérkis ir noteikt
profesionalas anglu valodas zinasanu nozimi uznéméjdarbibas joma un izpétit,
kadas konkrétas situacijas Latvijas uznémgji lieto anglu valodu ikdienas darba
apstaklu konteksta (intervija ar pieciem biznesa ekspertiem).

Empiriska pétijuma 2. posma (2015. — 2016. g.) mérkis ir izpétit, kurus
darba pienakumus uznémgjdarbibas vadibas specialisti pilda anglu valoda un
noteikt So pienakumu biezumu (anket€Sana iesaistiti 23 uzneméejdarbibas
vadibas specialisti).

Empiriska petjuma 3. posma (2015. — 2016. ¢.) mérkis ir izp@tit
Latvijas uznémgjdarbibas vadibas specialistu viedokli par profesionalas anglu
valodas kursa galvenajam valodu jomam, un kuras svarigakas prasmes ir
jaapgust, lai pilditu darba pienakumus sve$valoda p&c macibu beigSanas
(anketé$ana iesaistiti 23 uznémgjdarbibas vadibas specialisti).

Empiriska pétijuma 4. posma (2015.- 2017. g.) merkis ir izpé&tit toposo
uznéméju vajadzibas profesiondlas anglu valodas kursa (anket€Sana iesaistiti
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75 LLU un BSA studenti, kas studé dazadas programmas, kas ir saistitas ar
uznémgéjdarbibuy).

Empiriska pétfjuma 5. posms (2015., 2016., 2017.9.) studentu anglu
valodas Iimena noteikSana studiju sakuma, dokumentu analize.

Eksperimentalie dati tika iegiiti veicot empiriskd pétijuma 6.-10.
posmus, izmantojot kvalitativas un kvantitativas pétniecibas metodes, lai
noteiktu transformativas gadifjumu izp&tes modela ietekmi uz studentu
profesionalas anglu valodas kompetences attistibu, iesaistot 107 Baltijas
Starptautiskas akadémijas uzpnémgjdarbibas vadibas 1.kursa studentus
pedagogiskaja eksperimenta.

Empiriska pétijjuma 6. posma (2015.-2018. g.) centra ir pedagogiskais
eksperiments, nestrukturéta novérosana Baltijas Starptautiskaja akadémija un
apraksts par studentu iesaistiSanu transformativajos gadijumu izpétes modulos
ar merki attistit profesionalo anglu valodas kompetenci.

Empiriska pétijuma 7. posma (2015.-2018. g.) galvena uzmaniba vérsta
uz studentu profesionalas anglu valodas kompetences attistibas vert€jumu pec
iesaistiSanas transformativajos gadijumu izp&tes modulos. Rezultati tika iegiti,
izmantojot pasniedz&ja vert§jumu, studentu pasnoveértjumu un Kkursa
summativo Vertgjumu, iesaistot 75 studentus, kas piedalijas pedagogiskaja
eksperimenta.

Empiriska pétijuma 8. posma (2017.-2018. g.) centra ir pedagogiska
eksperimenta laika notikuSo izmainu studentu profesionalas anglu valodas
kompetences vert€jumu noteikSana. Rezultati tika iegiti, veicot datu
matematisko apstradi un iesaistot eksperimentalo grupu (Baltijas Starptautiskas
akad€mijas uznémeéjdarbibas vadibas 1.kursa 21 students).

Empiriska pétijjuma 9. posma (2014.-2018. @.) ir pétits studentu
viedoklis par gadijumu izp&tes metodes pielietojuma ietekmi uz profesionalas
anglu valodas apguvi, iesaistot 73 studentus, kas piedalijas pedagogiskaja
eksperimenta anketéSana.

Empiriska petjjuma 10. posma (2015.-2019.9.) ir parbaudits, vai
profesionalas anglu valodas kurss veicinaja transformativo macisanos, iesaistot
67 studentus, kas piedalijas pedagogiskaja eksperimenta anketéSana.
Pamatojoties uz iegiitajiem eksperimentalajiem datiem ir izdariti secinajumi un
izstradati priekslikumi.

Zinatniska novitate

e Defingts jeédziens ‘uznémé&ju profesionala anglu valodas
kompetence’.

e Petiti un pamatoti uzpeméju profesionalas anglu valodas
kompetences raditaji un to sasniegSana profesionalas anglu valodas kursa
studiju procesa.

e Pamatoti un istenoti transformativas maciSanas raditaji gadijumu
izp&tes modulu ietvaros.
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e Profesionalas anglu valodas kompetences attistibai uznéméjiem
profesionalaja anglu valodas kursa izveidots, pamatots un Tstenots
transformativais gadijumu izp&tes modelis, kas sastav no trim moduliem.

e lzstradats un Tstenots profesionalas anglu valodas kompetences
modelis profesionalaja anglu valodas kursa uznémeéjdarbibas vadibas studijas.
Visi modela elementi kopa veido sistematisku un meérktiecigu saikni starp
rezultatu un procesu saskana ar mérki, uzdevumiem, saturu, gaidamo studiju
kursa rezultatu; loti svariga loma ir studentu pasnovértéjumam, refleksijai un
transformativas un situativas maciSanas principu izmantosSanai kursa laika.

e Pamatota gadijumu izpétes metode profesionalas anglu valodas
apguvei toposiem uznémejiem.

Praktiskais devums un nozimiba

Izveidotie moduli ir pieméroti lieto$anai profesionala anglu valoda, jo
tie ieveéro uznémgjdarbibas specifiskas iezimes. Moduli uzlabo studentu
maciSanos, lai attistitu vinu profesionalo anglu valodas kompetenci. Tris
gadijumu izp&tes moduli tiek izstradati, pamatojoties uz vajadzibu analizi
(intervija, anketésana, dokumentu analize), kas tiek veikta biznesa ekspertiem,
specialistiem uznémgjdarbibas vadibas joma, ka arT topoSiem uznéméjiem.
Moduli var bat izmantoti profesionalas anglu valodas kursu macibspekiem
darba ar B1-B2 anglu valodas =zinaSanu Iimenu studentiem, Tpasi
uznéméjdarbibas vadibas studijas. Modulu ietvaros tiek izstradata
profesionalas anglu valodas studiju kursa programma.

Pétijuma ierobeZojumi

e Neskatoties uz atskirigajam kompetencu definicijam, p&tijjuma
galvena uzmaniba versta uz profesionalas anglu valodas kompetences attistibu
toposajiem uznémeéjiem augstskola. Toposie uzneémgji ir uznémejdarbibas
vadibas studenti.

e Lai gan dazi autori, kas ming&ti darba, izmanto terminu
‘transformativas’ un citi ‘transformacijas’ maciSanas, abi termini $aja
promocijas darba tiek izmantoti savstarp€ji aizstajami.

Tezes aizstavesanai

1. Uzneémgju profesionalas anglu valodas kompetence ir savstarpgji
saistitu transversalo, biznesa un sve$valodu apakSkompetencu kopums, attistits
profesionalas anglu valodas kursa uznéméjdarbibas vadibas studijas, kas
uznéméjam palidz pildit darba piendkumus un dod iesp&u sasnhiegt
profesionalus mérkus, lai veicinatu uznémeéjdarbibu.

2. Gadijumu izp&tes metode rada labvéligus apstaklus transformativas
un situativas maciSanas principu apvienosanu un istenoSanu profesionalas anglu
valodas kursa, lai attistitu uzne€méju profesionalas anglu valodas kompetenci.

3. Transformativas gadfjumu izpétes modelis, kas sastav no trim
moduliem ‘prezentacijas’, ‘sanaksmes’ Un ‘sarunas’ veicina uzn€meju
profesionalas anglu valodas kompetences apguvi.
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PROMOCIJAS DARBA SATURS

Promocijas darba ievada ir izklastita p&tijuma problémas aktualitate, temata
izveles iemesli, pétljuma objekts, priekSmets, mérkis, hipoteze, uzdevumi,
metodes, teorétiskais pamatojums, respondenti, laiks, empiriska p&tijuma
visparigais raksturojums (primarie un eksperimentalie dati), pé&tijuma
zinatniskais devums un novitate, praktiskais devums un nozimiba, p&tijjuma
ierobezojumi un t€zes aizstavesanai.

I. TEORETISKIE PETIJUMI

Promocijas darba pirma dala ir veltita teorctisko pétijjumu rezultatiem,
kas izmantoti empiriska pétijjuma teorétiskas bazes izstradei. Darba pirmaja
dala ir divas nodalas Profesionala anglu valoda uzpéméjiem un tas attistiba
augstakaja izglitiba (1.nod.) un Transformativas un situativas macisanas loma
augstakaja izglittba profesionalas anglu valodas kursa (2.nod.).

1. PROFESIONALA ANGLU VALODA UZNEMEJIEM UN
TAS ATTISTIBA AUGSTAKAJA I1ZGLITIBA

Promocijas darba 1.nodala ir analiz&ti tadi svarigakie petijuma jedzieni,
ka 21. gadsimta uznémgja kompetence, transversalas kompetences, biznesa
kompetences un svesvalodas kompetences; ir pamatots jédziens ‘profesionalas
anglu valodas kompetence uznemgjiem’. Balstoties uz teor€tisko analizi, ir
izveidots profesionalas anglu valodas kompetences modelis, So modela
komponentu saturs ir izvéléts un pamatots. Izveidotais modelis ir piemérots
profesionalas anglu valodas macisanai uznéméjdarbibas vadibas studijas, jo tas
ievéro uznémgjdarbibas specifiku. 1.nodala ir divas apak$nodalas: 21. gadsimta
uznémeja kompetences jédziena bitiha un definicijas (1.1. apakSnodala) un
Uzneméju profesionalas anglu valodas kompetences modelis un raditaji (1.2.
apaksnodala).

1.1. 21. gadsimta uznémeéja kompetences jédziena biitiba un definicijas

Apaksnodala 1.1. ir izklastita jedziena ‘kompetence’ bitiba un
definicijas, kuras sniedz zinatnieki, kas veikusi petijumus $aja joma (Boyatzis,
1982; Weinert, 2001; Rychen and Salganick, 2001; Tilla, 2004; Maslo, 2005;
Lika, 2009; Briede & Bimane, 2010; Briede & Peks, 2017; Markova, 1996;
Holodnaja, 1996; Gershunsky, 1998; Raven, 2002). Kompetences dazadas
definicijas pétnieki ietver tadas sastavdalas, ka zinaSanas, prasmes, spgjas,
motivaciju, attieksmi, vértibas, atbildibu, pieredzi un rakstura iezimes, kas
savstarp€ji saistita veida var sekmét individa veiksmigas darbibas kada noteikta
sfera, sarezgitu uzdevumu izpildi un dazadu problému risinasanu.
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Profesionala kompetence izpauzas, ka sp&ja veiksmigi darboties
noteiktas situdcijas, pastavigi attistoties un piepemot atbilstosus [émumus.
Kompetence ietver sevi arl dinamisku aspektu, jo ta ir neizb&gami saistita ar
cilveku komunikaciju, mijiedarbibu un sadarbibas pasakumiem. Kompetence
nav dabiski iedzimta, bet to var macit, apgit un novertét augstskola. Tomer
jaatzime, ka tas iegfiSanas un veicinasanas process turpinas visa miiza garuma,
ka muzizglitiba, pastaviga izaugsme un pasrealizacija misdienu mainigaja
pasaule. Kompetents profesionalis ir prieckSnoteikums savas valsts
ekonomiskajiem un socidlajiem panakumiem, tapéc 21. gadsimta ir liels
pieprasijums péc jauniem izglitibas veidiem, kuru pamata ir kompetencu
attistiba.

1.1. apaks$nodala ir apskatits arT jédziens 21. gadsimta uzpéméja
kompetence’, kura centra ir transversalas kompetences (ietverot kritisko
domasanu, sadarbibu, radoSumu  un novatorismu, miuzizglitibu,
uznéméjdarbibu), biznesa kompetences (ietverot biznesa vadibu un pasvadibu)
un sve$valodas kompetences (ietverot lingvistiskas, starppersonu, pragmatiskas
un strat€giskas kompetences).

Transversalas kompetences (ietverot kritisko domasanu, sadarbibu, radosumu
un novatorismu, mizZizglitibu, uznémejdarbibu)

Petfjumi attieciba uz 21. gadsimta kompetencém lielakoties ir saistiti ar ta
saukto transversalo kompetencu nozimiguma piecaugumu, jo tas tick uzskatitas
par galvenajiem konkurétspgjas, nodarbinatibas un darba izpildes raditajiem.
Transversalas kompetences ir starpdisciplinaras un daudzfunkcionalas. Tas
attiecas uz daudziem cilvéka dzives aspektiem un ietver zinasanas par dazadam
akadeémiskajam disciplinam.

Eiropas Komisija (2014) uzskata, ka transversalas kompetences ir
galvenais augstakas izglitibas rezultats, kas palidzes cilveékiem risinat misdienu
daudzveidigas un neparedzamas karjeras iesp&jas un palidz€s veicinat jauniesu
nodarbinatibas iespgjas, ka arT atbalstts jaunu uznémumu izveidi.

Nav vienotas konceptualas sist€émas, kas apraksta transversalas
kompetences, katrs autors (Mimbs, 2005; Badri & Azar, 2006; Sunday, 2012;
Fullan, 2013; Birjandi & Bagherkazemi, 2010; The Partnership for 21st
Century Skills, 2009; C 21 Canada, 2012; The ACTFL 21st Century Skills
Map, 2011; The Foundation for Critical Thinking, 2006) ievie§ papildu idejas
21. gadsimta kompetencu koncepcijai. Tomér lielaka dala pétfjumu uzsver
nepiecieSamibu attistit tadas transversalas kompetences ka kritiska domasana,
sadarbiba, radosums, novatoriska domasana un miizizglitiba. Sis transversalas
kompetences tiek uzskatitas par loti nozimigam ne tikai uzneméjdarbibas
vadibas studentiem, bet ari katram 21. gadsimta augstskolas absolventam
neatkarigi no studiju programmas.

Kritiska domasana 21. gadsimta ir raksturota ka sp&ja iegit, apstradat,
interpretét, racionaliz€t un kritiski analiz&t lielus, un biezi vien pretrunigus
informacijas apjomus, lai izdarttu apzinatu l@mumu un savlaicigi rikotos. Ta
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ietver sp&ju veidot un vadit projektus, risinat problémas, domat patstavigi un
iesaistities pasrefleksija.

Sadarbiba ar1 ir raksturota, ka butiskaka kompetence 21. gadsimta, ta ir
nepiecieSama darba tirgii, jo darbavietas darbinieki parsvara strada kopa, lai
macitos no citiem, atrisinatu problému, izpilditu uzdevumu vai izveidotu
produktu, un katrs dalibnieks sniedz savu ieguldjjumu kada produkta izveidg.
Sadarbibas kompetences attistibai ir nepiecieSama spgja efektivi stradat dazadas
komandas, sp&ja buit noderigam un rast nepiecieS§amos kompromisus kopiga
merka sasniegSanai, ka arT uznemties atbildibu par sadarbibu.

Zinatnieku liela uzmaniba ir pievérsta arT radoSuma un novatorisma
nepiecieSamibai 21. gadsimta, jo §1 kompetence ietver prasmi parverst jaunas
idejas darbiba, sp&ju uzlabot koncepcijas, idejas vai produktus, lai sniegtu
jaunus risindgjumus sareZgitam ekonomiskajam, socialajam un vides
problémam. RadoSums un novatorisms ietver lidera ipasibas, risku uznemsanos,
neatkarigu un netradicionalu domasanu un eksperiment€Sanu ar jaunam
stratégijam, metod€m vai perspektivam, iesaistiSanos pétnieciba, inovaciju
1stenoSanu.

Miuzizglitibas nozime 21. gadsimta izriet no tehnologiski orientétas,
novatoriskas, globaliz&tas, strauji mainigas miusdienu dzives konteksta un, lai
tiktu gala ar tas problémam, ir pastavigi jauzlabo zinasanas un prasmes visa
dzives garuma.

lesaistiSanas mizizglitiba ir uzskatita par butisku panakumu giiSanai.
Darba tirgus klast konkurétsp&jigaks, un muzizglitiba var palidzet cilvekiem
sekot Iidzi jaunakajam tehnologijam un iegiit vajadzigas zinasanas vai prasmes.
Mauzizglitiba dod labumu individiem, sabiedribai un ekonomikai, jo ta sniedz
zinasanas, prasmes, vertibas, attieksmi un izpratni, kas cilvékiem bis
nepiecieSama dzive; ta padara sabiedribu produktivaku un inovativaku, jo
darbinieki rada un atklaj jaunas sp&jas un idejas.

Pedgjos gados Eiropas pilsonu un organizaciju uznémejdarbibas sp&ju
attistiba ir bijusi viens no galvenajiem Eiropas Savienibas politikas mérkiem.
Tiek uzsvérta uznémgjdarbibas kompetences attistibas nozime sabiedriba un
ekonomika, jo ta veicina darbavietu radiSanu un ekonomisko izaugsmi, ir
butiska konkurétspjai un paver individualas personiskas iespgjas.
Uzpémejdarbiba lauj cilvékiem sekmét savu personigo attistibu, iekliit darba
tirgh ka darbiniekam vai paSnodarbinatai personai, ka arT uzsakt
uznemgjdarbibu, ar kultiiras, socialo vai komercialo motivu.

Tadgjadi transversalas kompetences: kritiska domasana, sadarbiba,
radoSums un novatorisms, mizizglitiba un uzpéméjdarbiba, kas katra ir
zinaSanu, prasmju, sp&ju un rakstura Ipasibu kombinacija, ir 21. gadsimta
bitiskas un nepiecieSamas kompetences katram cilvékam, jo tas sniedz iesp&ju
efektivai lidzdalibai un pasrealizacijai dazados izglitibas, profesionalajos un
socialajos kontekstos. Tie ir priekSnosacijumi labklajibai, pielagoSanas spé&jai
mainigaja un sareZgitaja pasaul€, misdienu sabiedribas prasibu apmierinasanai,
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konkurétspg&jai darba tirg, veiksmigai biznesa parvaldiSanai un uznémuma
attistiSanai.

Biznesa kompetences (ietverot biznesa vadibas un pasvadibas kompetences)
Uznémejdarbibas vadibas absolventi ir profesionali, kuri var apvienot dazadas
funkcionalas jomas uzpémumos (ekonomiska, parvaldes, finansu,
gramatvedibas, cilvEkresursu, pardo$anas un marketinga, logistikas un
razoSanas) privataja un valsts sektora. Saja pétijuma, ir uzsvérts, ka
uznémejdarbibas vadibas studentiem augstskola ir jaapgiist biznesa
kompetences, kas ietver biznesa vadibas un pasvadibas apakskompetences.

Biznesa vadibas kompetence ir priek$noteikums panakumiem
uznémgéjdarbibas pasaulg, §1 kompetence palidz uznémé&jam nodibinat, attistit
un uzturét uznémumu. Biznesa vadibas kompetences pilnveidos$ana ir ne tikai
biznesa jomas teorétisko un praktisko zinasanu sniegSana, augstskolai ir
janodrosina studentiem iesp&ja attistit individualas konceptualas spgjas,
prasmes, atticksmes un uzvedibu, ko var praktiski piemérot pasreizgja,
neparedzamaja, mainigaja un savstarpgji saistitaja uznéméejdarbibas vide. Sis
sp€jas, kas ir galvenais inovacijas, produktivitates un konkur&tspgjas faktors, ir
savstarpgji atkarigas, un uzsvars tiek likts uz kritisko domasanu, lémumu
pienemsanu, iniciativu un komunikaciju.

Papildus biznesa vadibai, biznesa kompetence ietver arl pasvadibas
kompetenci. Uznémgja paSvadibas kompetence ir zinaSanu, sp&ju, prasmju,
rakstura iezimju, uzvedibas un atticksmju kopums, kas jaapgist individualajam
uznémejam, nevis uznéméju grupai vai komandai. Uznémgja pasvadibas
kompetences pilnveidosana ir loti svariga uznéméjdarbibas vadibas studijas, jo
ta dod iesp&ju topoSajam uznemejam stradat atbilstosi personigajiem mérkiem,
interesém, vertibam un uzskatiem, cenSoties tos attistit un realizéet.

Pasvadibas kompetencé ietilpst kognitivas stratégijas, kas ir
nepiecieSamas, lai veiktu uzneémgjdarbibu un pielietotu iegiitds zinasanas un
prasmes, lai apstradatu informaciju, adaptetu un transformetu zinasanas, ka art
konstru€tu personigos spriedumus. Ta arT ietver sp&ju vadit un koordin&t savu
izaugsmi, pasrealizaciju, personigo laiku, dazadus dzives un darba apstaklus,
citiem vardiem sakot, aktivi piedalities uznéméjdarbibas vides, ka arl
personigas dzives veidoSana.

Svesvalodas kompetences (ietverot lingvistisko, starppersonu, strategisko un
pragmatisko kompetenci)

Studenti, kas sak uzpemejdarbibas vadibas studijas Latvija, ir
vidusskolas absolventi, kuri nokartojusi centralizeto eksamenu anglu valoda un
kuriem jau ir vispargjas sveSvalodas prasmes. Uznéméjdarbibas vadibas
studijas profesionalas anglu valodas kursa studentiem jaattista sp&ja sazinaties
dazadas uznéméjdarbibas situacijas, paplasinat ieprieks ieglito vardu krajumu,
apgit nepiecieSamo leksiku un terminologiju komunikacijai uznémgjdarbibas
sfera; uzlabot diskusiju un sarunu prasmes, nostiprinat un paplasinat zinaSanas
gramatika un attistit lietiS$kas korespondences prasmes.

15



Lai realiz€tu uzpéméjdarbibas mérkus starptautiskaja komunikacija,
uznémejdarbibas vadibas studentam ir jaintegré savas transversalas un biznesa
kompetences ar specifiskim sveSvalodas kompetenceém. Sve$valodas
kompetences sniedz atbalsta platformu transversalam un biznesa kompetencém,
lai nodrosinatu veiksmigu darbibu konkr&tas starptautiskajas profesionalajas
komunikacijas situacijas. Saja pétijuma uznéméju sveivalodas kompetences
ietver  lingvistiskas,  starppersonu,  pragmatiskas un  strat€égiskas
apakskompetences.

Lingvistiska kompetence saskana ar Eiropas kopigam pamatnostadném
(2004), ir ‘individuala valodu zinasanu un prasmju sisteéma, ka arT kognitivas
stratégijas, kas nepiecieSamas, lai veiktu noteiktas darbibas ar zinaganam un
prasmeém, lai glitu gramatiski pareizas funkcionalas struktiiras (kodus) mutiski
vai rakstu forma’.

Pétnieki lingvistikas joma (Fisher 1984, Wilkins 1972, Algahtani 2015,
Qian 2002) uzsver, ka lingvistiskas kompetences attistibai ir nepiecieSamas
leksikas un gramatisko likumu zinaSanas un sp€ja izmantot tas komunikativajas
situacijas.

Tadel leksiskas un gramatiskas kompetences ir savstarpgji atkarigas
lingvistiskas kompetences sastavdalas. Saja pétfjuma uznéméju lingvistiska
kompetence ir definéta ka sp&ja izmantot abas apak$kompetences — leksisko un
gramatisko, un efektivi pielietot atbilstoSo un pieméroto vardu krajumu un
gramatiskas struktiiras noteikta profesionalaja komunikativaja situacija.

Papildus  lingvistiskajai  kompetencei uznéméjdarbibas vadibas
studentiem ir jaapgiist starppersonu kompetence, jo galvenais faktors biznesa
aktivitates ir starppersonu komunikacija. Ekonomiskas sadarbibas un attistibas
organizacija (OECD, 2005) apraksta starppersonu kompetenci ka sp&ju labi
sazinaties ar citiem, empatiju un efektivu emociju parvaldibu, ta ietver: spgju
prezentet idejas un uzklausit citu cilvéku viedoklus, izpratni par debasu
dinamiku un sekosanu tas darba kartibai; sp&ju veidot taktiskas vai ilgtsp&jigas
alianses, parrunu sp&ju un sp&ju pienemt l€mumus, kas apmierina dazadus
viedoklus.

Saja pétijuma starppersonu kompetence ir defingta, ki personigo
zinasanu, uzvedibas, prasmju un sp&u kopums, kas ir nepiecieSams
uznéméjdarbibas vadibas studentam, lai vartu pozitivi mijiedarboties un
saskarties ar citiem uznéméjdarbibas vidé un konstruktivi darboties grupas. Ta
ir efektiva komunikativo riku un personigo resursu izmantosana, sve§valodas
zinaSanu, jauno tehnologiju, strat€giju, likumu un informacijas pielietoSana
atbilstosi musdienu biznesa pasaules prasibam profesionalo uzdevumu
risinaSanai.

Lai sazinatos sveSvaloda, ir nepiecieSamas vairak neka lingvistiska un
starppersonu kompetence, runatajiem arl ir jazina, ka valoda tiek izmantota
noteikta kultura, jaapzinas §is kultiiras normas sazinai konkrta konteksta.
Tapec ir nepiecieSams attistit arT pragmatisko kompetenci, kas ir sp&ja pareizi
lietot valodu atbilstosi komunikativajai situacijai.
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Ir loti svarigi, lai pasniedzgjs profesionalas anglu valodas kursa izveides
procesa nemtu veéra konkréto studentu kontekstu un situacijas, kuras
uzn@mejdarbibas vadibas studentiem ir jarisina nakotné€ savas darbavietas.
Profesionalas anglu valodas pragmatiskas kompetences attistiba ir loti batiska
uzn@mejdarbibas vadibas studijas, jo $1 kompetence ietver sevi zinaSanu
sistému par noteikumiem, kas runatajam ir pienemami un kas nav pienemami
valoda, kura vins runa uznéméjdarbibas vidé dazadas komunikacijas situacijas.

Vel viena kompetence, kas uznéméjdarbibas vadibas studentiem ir
jaapgist profesionalas anglu valodas kursa, ir strategiska kompetence. Saja
petijuma stratégiska kompetence ir definéta ka strat€giju un zinasanu kopums,
ko lieto, lai risinatu komunikativas problémas, regul&tu verbalas un neverbalas
komunikativas darbibas, kas izraudzitas komunikativo mérku sasniegSanai
konkrétos apstaklos uznémejdarbibas konteksta.

Strategiskas kompetences attistiba ir loti svariga profesionalas anglu
valodas kursa, jo ta palidz studentiem situacijas, kad vini nespgj izteikt sevi un
istenot savu komunikativo nodomu sve$valoda, ja vini nevar saprast vai
interpretét, kas ir teikts, vai saskaras ar citam komunikativam problémam,
neskatoties uz to, ka tiek izmantots plass vardu krajums vai pareizas gramatikas
struktiiras. Stratégiska kompetence sastav no vairakam dazadam komunikacijas
stratégijam, kuras var izmantot, lai parvarétu komunikativos trikumus vai
problémas nepietickamu lingvistisko, starppersonu un pragmatisko kompetencu
attistibas limenu del.

Tadgjadi lingvistiskas, pragmatiskas un stratégiskas kompetences ir
svarigas jebkuram sveS$valodu apguv€jam, bet 1pasi uznéméjdarbibas vadibas
studentam, topoSajam uznémé&jam, kura mérkis ir sasniegt komunikativus
mérkus starptautiskaja biznesa konteksta konkrétajos profesionalajos apstaklos.

1.2. Uzneémeéju profesionalas anglu valodas kompetences modelis un
raditaji

Apaksnodala 1.2. ir defingta profesionala anglu valodas kompetence
uznémejiem, ir izklastits profesionalas anglu valodas kompetences saturs,
apkopotas katras apakSkompetences priekSrocibas un sniegts uznémégju
profesionalas anglu valodas kompetences modelis un ta raditaji.

Analiz&jot un apkopojot teorétiskos pétijjumus par jédzienu ‘21.
gadsimta uzpémé&ja kompetences’, transversalam kompetencém, biznesa
kompetenc€m un svesvalodas kompetencém, profesionalas anglu valodas
kompetence uznémejiem tiek definéta sadi:

Uznémeéju profesionalas anglu valodas kompetence ir savstarpéji
saistitu transversalo, biznesa un svesvalodu apakskompetencu kopums, attistits
profesionalas anglu valodas kursa uznéméjdarbibas vadibas studijas, kas
uznéméjam palidz pildit darba pienakumus un dod iespeju sasniegt
profesionalus mérkus, lai veicinatu uzneméjdarbibu.

17



Ir atlasita, izstradata un sagrup@ta kompetencu kopa, kas balstita uz
petijumiem Latvija un pasaulé, dazadam 21. gadsimta kompetencu grupam,
profesionalajiem standartiem, kopgjiem uznémeéjdarbibas vadibas studiju
mérkiem.

Autore ir secindjusi, ka uznemeju profesionalas anglu valodas
kompetence sastav no vienpadsmit apakskompetenceém, kas ir sagrupétas trijos
klasteros: a) transversalo kompetencu kopums, b) biznesa kompetencu kopums,
un c¢) sve$valodas kompetenéu kopums.

Transversalo kompetencu Kklasteris ietver kritiskas domasanas,
sadarbibas, radoSuma un novatorisma, muzizglitibas un uznémégjdarbibas
apakskompetences. Biznesa kompetencu klasteris ietver biznesa vadibas un
pasvadibas apakSkompetences. SvesSvalodas kompetencu klasteris ictver
lingvistiskas, starppersonu, pragmatiskas un stratégiskas apakSkompetences.
Uzneémgeju profesionalas anglu valodas kompetences saturs ir att€lots 1.attela.

Svesvalodas
kompetences:
-lingvistiska
- starppersonu
- pragmatiska
- strat&giska
Transversalds
kompetences:
. Bimesa - kritiska domasana
ompetences:
. P - sadarbiba
-bimmesa vadiba .
. -rados$ums un
-pasvadiba novatorisms
-mizizgliiiba
-um&mé&darbiba

1.att. Uznémeéju profesionalas anglu valodas kompetences saturs
(Avots: autores veidots)

Talak ir apkopota katras apak§kompetences attistiSanas prieksrocibas
uznémejiem.

Kritiskas domasanas kompetence lauj uznéméjam racionali, logiski,
sistematiski domat, analiz€t problémas, atskirt faktus un viedoklus, veikt
neatkarigu spriedumu, rado$i risinat nestandarta problémas, iesaistities
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pasrefleksija, izmantot iegiitds zinasanas jaunas situacijas, lai veicinatu
uznemejdarbibu.

Sadarbibas kompetence lauj uzne€méjam efektivi stradat komanda, bit
aktivam, noderigam komandas dalibniekam, kas sniedz personisku ieguldijumu
kopiga darba, iegiistot jaunas zinaSanas no citiem dalibniekiem un tas
pielietojot darba jaunas situacijas, kompromitgjot un atrisinot konfliktus.

Radosuma un novatorisma kompetence lauj uznémé&jam meklet jaunas
neparprotamas perspektivas un iespgjas uznémgejdarbibas vide, nakt klaja ar
jaunam originalam idejam, lai uzlabotu uznéméjdarbibas procesus, risinatu
problémas novatoriska, netradicionala veida, sekotu Iidzi jaunakajam biznesa
tendencém un apsteigtu konkurentus.

Mizizglittbas kompetence sniedz uznéméjam iesp&ju izmantot dazadas
macisanas iespgjas (formalu, neformalu un informalu izglitibu), iesaistities
nepartrauktd personiga attistiba, lai panaktu paSizpildi, dzives bagatinaSanu,
pasapzinu un pascienu, uznéméjdarbibas veicinasanu, pilnveidojot dazadas
svarigas prasmes un kompetences.

Uznéméjdarbibas kompetence lauj uzn@mgjam veicinat iniciativu,
vadibas prasmes, sp&ju iespaidot un parliecinat cilvekus; ta sniedz iesp&ju aktivi
piedalities sabiedriba, ieklit darba tirgli, ka darba devgjs vai darbinieks,
uznemoties atbildibu par darbu ar citiem un pienemot lémumus, riskgjot ideju
realiz€sana un veidojot uznémejdarbibu, ierosinatu ar komercialiem, kultiiras
vai socialajiem motiviem.

Biznesa vadibas kompetence sniedz uznémégjam zinasanas, konceptualas
sp&jas, prasmes un strat€gijas dazados uznémgjdarbibas jomas integrétajos
aspektos, kurus var praktiski pielietot pasreizgja, neparedzamaja, pastavigi
mainigaja biznesa vidg, lai planotu, izveidotu, attistitu, parvalditu un uzlabotu
uznémgjdarbibu.

Pasvadibas kompetence lauj uzneméjam parvaldit un koordinét sevis
izaugsmi, pasapzinu, pasrefleksiju un personigo laiku, lai stradatu saskana ar
personigiem mérkiem, interesém, vertibam, cenSoties panakt to realizaciju, ka
arT sekmétu uznémejdarbibas vides veidosanu un uznémeéjdarbibas veicinasanu.

Lingvistiska kompetence sniedz uznémé&jam zinasanas un spéjas lietot
svesvalodas vardu krajumu, ieskaitot vispar€jo un profesionalo leksiku, ka ari
gramatisko noteikumu teorgtiskas un praktiskas zinasanas, kas lauj radit
pareizus un nozimigus teikumus starptautiskaja biznesa komunikacija.

Starppersonu kompetence sniedz uznéméjam attistitas socialas prasmes,
Sp&ju mijiedarboties un pozitivi saskarties ar citiem biznesa vidé un
konstruktivi darboties grupas. Uznéméja starppersonu kompetence ir efektiva
komunikativo riku, personigo resursu, sve$valodas, jauno tehnologiju,
zinasanu, stratégiju, likumu un informacijas izmanto$ana atbilsto$i misdienu
biznesa pasaules prasibam profesionalo uzdevumu risinasanai.

Pragmatiska kompetence lauj uznéméjam izmantot sveSvalodu atbilstosi
starptautiskajam biznesa komunikativajam situacijam un saprast, kas
runatajiem ir pienemams un kas nav pienemams dazadas uzneéméjdarbibas
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situacijas dazados specifiskos apstaklos. Ta sniedz iesp&ju izvairities no
parpratumiem komunikacija un risinat radusas komunikativas problémas.

Strategiska kompetence sniedz uzném&jam sp&ju efektivi izmantot
verbalas komunikacijas stratégijas (parafrazi, aiznemto vardu lietosanu, utt.), ka
arl neverbalas komunikacijas strategijas (Zesti, sejas izteiksmes, utt.), lai
kompensetu komunikacijas gritibas vai ierobezotas valodu zinasanas un
sasniegtu komunikativus mérkus uznémeéjdarbibas konteksta.

Apkopojot un nosakot galvenas priekSrocibas, ko katra no S§im
vienpadsmit kompetenc€m sniedz uzpémgjam, ir iespgams definet
profesionalas anglu valodas kompetences raditajus. Izstradajot profesionalas
anglu valodas kompetences modeli, pétijjuma autore nodala noteiktu sp&ju,
zinaSanu un prasmju grupu, bez kuras nevar realizet katru kompetenci.

Sis vienpadsmit kompetences ir savstarpgji saistitas un veido integrétu
sistému, un So vienoto kopu ir jauzskata par jédzienu ‘uznémeéju profesionalas
anglu valodas kompetence’.

Profesionalas anglu valodas kompetences attistiba notiek darbiba, un ta
balstas uz studentu pieredzi, kas giita aktivi piedaloties macibu procesa,
topoSajam uznémé&jam iesaistoties realajas dzives situacijas, kritiskaja
domasana, radosaja problému risinasana, sadarbiba, daloties ar viedokliem un
zinasanam. Gadijumu izp&te, sadarbiba, individualie un grupu projekti, lomu
spéles un simulacijas ir metodes un aktivitates, kas sniedz studentiem
nozimigas zinasanas, kas ir nepiecieSamas vinu nakotnes darbam.

Uznéméeju profesionalas anglu valodas kompetences attistibas modelis
balstas uz savstarp&ju nepartrauktu sadarbibu starp studentiem un macibspéku,
taja ietilpst uznemejdarbibas vadibas specialista pienakumu analize,
pamatojoties uz biznesa ekspertu un specialistu viedokliem, ka ari studentu
vajadzibam profesionalas anglu valodas kursa, radot labvéligu macibu vidi,
nodrosinot nepartrauktu atgriezenisko saiti un pasrefleksiju.

Izveidotais modelis ir piemérots pielieto§anai uznéméjdarbibas vadibas
studijas, profesionalas anglu valodas kursa, jo tas ievéro uzn€mgjdarbibas
specifiku. Profesionalas anglu valodas kompetences modelis ir paradits 2.
attela.
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Profezionilas anglu valodaz kompetence nzpéméjiem |

Biznesa kompetences Tranzversilaz kompetences Sveivalodas: kompetences
Biznesa vadiba Kritiskd doma%ana Lingvistizka

Bimmesa sfara: teorstikis Racionls, logisks, sistemstisks ZinSfmas m  spdas  listot
FInasamas, SpEja pue leto dom3Eiana; sp&jz analizét problémas; svefvalodas  virdn  krdjumu
jauniegiitds teordtizkdz

zinZiana: daZ3dis
uzpEmEjdarbibas situdeljas,
stratagiskd plinoana; spija
izveldot un parvaldit bimesa
procesus; grupukomandas
darba vadanas prasmes; spdja
uzlabot uzyémejdarbibas
procesus; izpratne par klisntu
vajadzibam; neatlaidiba
problému n=indsan3; projekiu
vadibas prasmes, datoru un IT
prasmas

Paivadiba

Darba organizatorisk3s
prasmes, prasme planot laiku,
darba slodzi, uzstadit
prioritates, izpildit termigns;
paiapzinz, =pdja parvarst strazu
un emocyas; paskritisk un
pasreflekiiva 1zpraime,
paimotiv; ; 8tiska piegja
darbam; alastizums.

spdja atilart falus wn viedoklus,
veikt neatkarTzu spriedumu, radedt
rizin3t nestandarta problémas,
lesaistities padrefleksijs, izmantot
jaumiegiitiz zindfanas jannds
situdeijds.

Sadarbiba

Sp&ja efaldTvl str3d3t komand3, bit
akifvam, noderizam komandas
dalibniekam, kas misdz personiskn
ieguldijormn kopiga darkd; spaja
kompromitst un atrisingt kenfliktus.

1eskartot Vispargo un
profesionile leksiku; gramatizsko
notzikumun teorstizkds un
prakfizk3s zinSfamaz, kaz law
veidot parsizus un  nozimigus
teikwmms starptautizkajd bizmesa
kommilkiciia

Fadoiums un novatorizms

Spaja saskatit jaunas neparprotamas
perspakifvas un iespdjas
uzpémejdarbibas vide, nakt klaya ar
jaundm originilim idejim, lai
uzlzbotu uzpEmaidarbibas procesus;
spéja rismat problémas novaton=ka,
netradicionzl3 veids, sekot [Td=i

Starppersonu

Socizlis prasmes, spdja
mijiedarbotias un pozitfvl
sazkarties ar citiem bimnaza vidd
un konstruktivi darboties grupds;
efeltiva  komunikative  rikum,
personigo  resursu,  deimddEs
valodas un svedvalodas, jauno
tehmologijn izmantofanz biznasa
kommikSeijs.

Pragmatizka

Spé&ja izmantot svedvalodn
athilztodi situ3cljal; saprafana, kas
1T piepemams un kas nav
plegemams dafados kontekstos;

Jjaumakajam biznesa tendencim. =pdja Li'-_ﬁ-in_-_ﬁﬁ na p&p_r:d'u.m.i
: komumik3cl)E; spija rizsindt
Misizglitha mmm_ t radusas k?“l“_“ﬂ"”‘l, al"“"
Tezaistifanis nepdriraunkta personigd ir: e, E_pej;lple_aéo‘t valodu,
attistihd uzgEmajdarbibas \_a.amdﬂum AR
velcindianal, nepariraukis prasmju s i
un kempetentu pilnveidofana;
zinzzanu, viedok]u un pered
apmaina, lai leglitn janmns ieskatus. Stratégizka
[ Spéia efaktvi izmantot
Uzgemajdarbiba verbilas komumikacijas
Ieinterasstiba uzpSme|darbiba, stratdzyjas (parafriz,
imicizfiva, vadibas prasmes, spdja aizpemto varda listofanu,
iespaidot un parliecingt cilvekus; utt ), ki arf neverbilds
athildiba par |&munm piegemiann, koﬁmiﬁcijm stratagijas
rizka umpemian. (Zosti, sejas irteikemes, utt),
a1 kompen:z&t
komunik3eijas griffibas val

lerobefotas valodas zindsanas.

Profezionilis anglu valodaz kurzs

2. att. Profesionalas anglu valodas kompetences modelis

(Avots: autores veidots)
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2. TRANSFORMATIVAS UN SITUATIVAS MACISANAS
LOMA AUGSTAKAJA IZGLITIBA PROFESIONALAS
ANGLU VALODAS KURSA

Otraja nodala uzsverta transformativas un situativas maciSanas nozime
augstakaja izglittba profesionalas anglu valodas kursa uznémégjdarbibas vadibas
studijas. Literatiira par transformativo maciSanos tiek apliikota sekojo$as jomas:
transformativas maciSanas TstenoSana augstakaja izglitiba, tas galvenie aspekti
un pamatprincipi, metodes un aktivitates, kas veicina transformaciju,
macibspéka loma. Transformativas maciSanas teorctiskais pamatojums tick
analiz&ts sekojosas jomas: Djui un Vigotska teorgtiskas perspektivas saistiba ar
transformativas maciSanas teoriju, situativas izzinas teorija un tas pielietoSana
augstakaja izglitiba. Saja nodala apskatiti arT profesionalas anglu valodas kursa
izveides galvenie transformativas un situativas maciSanas aspekti. Autore
izskata gadijumu izp&tes metodi, iepazistina ar tas btibu, apspriez macibspéka
lomu un apkopo S§is pieejas izmantoSanas priekSrocibas un trikumus
profesionalaja anglu valodas kursa.

Otraja nodala ir cCetras apakSnodalas: Tranmsformativas macisands
istenoSana augstakaja izglitiba (2.1. apak$nodala), Situativas macisanas
teorétiskais pamatojums (2.2. apaksnodala), Transformativas un situativas
profesionalas anglu valodas kursa izveide (2.3. apak$nodala), Gadijumu izpétes
metodes biitiha (2.4. apaksnodala).

2.1. Transformativas maciSanas istenoSana augstakaja izglitiba

1978.gada D. Mezirovs izstradaja transformativas maciSanas teoriju.
Mezirova teorija ir saistita ar pieauguSo cilvéku maciSanos. Zinatnieks
apgalvoja, ka bérniba maciSanas ir formativa, jo ta nak no oficialajiem
autoritativajiem avotiem, bet pieaugu$so macisanas ir transformativa, jo
pieaugusie vairak spg&j pasi neatkarigi novertét savus uzskatus, attieksmes un
parliecibas. Transformativas maciSanas teorija ir ‘par parmainam, dramatiskam,
fundamentalam izmaindm veida, kA& més redzam sevi un pasauli, kura
dzivojam’ (Merriam, 2004, 60).

Transformaciju var panakt, ja personai ir sp&ja apliikot apkartgjo pasauli
no dazadiem skatpunktiem. P&c D. Mezirova (2003) domam, transformacija ir
process, kura individs kritiski saprot, ka un kapéc vins ir izveidojis savu Ipaso
uzskatu par pasauli, ka ving to saprot un jatas. Sis ir process, kura cilveks
parspgj vienkarSu informacijas sanemSanu un piedzivo apzinatu parmainu
procesu, parvertgjot savus uzskatus, vertibas un pien€mumus, kritiski analizgjot
dazadas perspektivas, lai darbotos efektivak.

D. Mezirovs (2000, 6) uzskata, ka maciSanas procesa butiskakais ir
‘nozimes veidoSana’, izglitojamajiem jakltst patstavigakiem, individualakiem,
kritiskakiem domatajiem, kuri spg rikoties atbilstosi savam vértitbam un
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mérkiem, nevis pasivi pienemt citu cilvéku pienémumus. Zinatnieks uzsver, ka
piecauguso izglitibas mérkis, kas macibspekam ir obligati jasasniedz, ir palidzet
studentiem labak apzinaties savu problému izpratni, klat kritiskakiem par
saviem un citu cilvéku piene@mumiem, vairak un brivak iesaistities diskursa un
efektivak rikoties balstoties uz saviem pardomatiem spriedumiem.’

Zinatnieki, E. Teilors (2007), E. Teilors un P. Krentons (2013), S.
Merriams (2004), M. Tennants (1991), ir papildingjusi D. Mezirova
transformativas maciSanas teoriju un turpina veikt pétjjumus $aja joma.
Transformativas macisanas atbalstitaji norada, ka §1 teorija balstas uz trim
galvenajiem priek$noteikumiem, kas ir macibu procesa neatnemamas
sastavdalas: pieredzi, kritisku pasrefleksiju un reflektivu diskursu.

Transformativas maciSanas teorétiki uzsver, ka personigas pieredzes
parskats rada jégu, kas noved pie paradigmas mainas, parmaindm vinu
uzskatos, pasaules skatfjuma un uzvediba. Tapec ir svarigi, lai pieaugusie
cilveki izzinatu savu pieredzi, iesaistoties pasrefleksija, izvertgjot un parvertejot
to patstavigi vai kopa ar citiem.

Lai gan cilvéka pieredzei ir biitiskaka loma transformativas maciSanas
teorija, tomér pieredzes iegiiSana nebls pietickama transformacijai.
Picaugusajiem ir jareag€, japarskata, jaanalizé pieredze un jaicklauj jauni
ieskati savas turpmakajas darbibas. Transformativa maciSanas nenotiek tikai
balstoties uz pieredzi, bet gan no efektivas pasrefleksijas. Tadgjadi kritiska
pasrefleksija ir vEl viens svarigs transformativas macisanas aspekts.

Kritiska pasrefleksija lauj pieauguSajiem izprast sevi dzilaka limenT un
attista pasapzinu. Ta rezultata vini var labak izprast informaciju un iegit vairak
no macisanas pieredzes. Metodes un panémieni, kas veicina kritisko
pasrefleksiju, ir dienasgramatas, stastfjuma, autobiografijas rakstiSana;
vienaudzu apmaciba/mentorings, nov€roSana un atgriezeniskas saites
sniegSana; pasnovert€jums, portfolio izveidoSana, grupu diskusijas, debates,
blogi, atziSanas, utt.

Radot apstaklus kritiskai pasrefleksijai, macibspekam jaiesaista
pieaugusos racionala diskursa, kas ir vél viens transformativas maciSanas
pamatprincips. Saskana ar D. Mezirovu (2000, 14) racionalais diskurss ir
butisks lidzeklis, ar kura palidzibu var atfistit uzskatu transformaciju, tas ir
‘process, kurda més aktivi sadarbojamies ar citiem, iesaistamies dialoga, lai
labak izprastu pieredzes nozimi. Sis process var ietvert savstarpgju
mijiedarbibu grupa, vai starp divam personam, tostarp lasitaju un autoru,
skatitaju un makslinieku’.

Racionalais diskurss nav vienkarSa ikdienas diskusija. Racionals
diskurss ir Iidzeklis, ar kura palidzibu var Tstenot pieredzi un kritisko
pasrefleksiju darbiba, kur uzskati un pienémumi tiek apSaubiti, noverteti un
parveidoti. D. Mezirovs (2000, 8) uzskata racionalo diskursu par lidzekli, lai
parbauditu izveidotas nozimes ticamibu un katalizatoru, ar kura palidzibu tiek
veicinata un attistita transformacija.

Tadgjadi transformacija ir sarezgits ilgtermina maciands process.
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Transformativa maciSanas augstakas izglitibas ietvaros dod picaugusajiem
iespgju kritiski domat. Kritiska domasana racionala diskursa rada spécigu
macibu vidi, kas sniedz studentiem nozimigu, mérktiecigu pieredzi. Kad
studenti ir iesaistiti pieredzes kritiska pardomasana, tas maina macisanas veidu
- notiek pareja no vienkarSas informacijas uzkraSanas uz tas aktivas
izmantoSanas problému risinasana. Transformativas maciSanas laika vini
uznemas izaicinajumus un uzskata tos par iesp&ju attistities. Transformativa
macisanas rada iespgjas pastavigai paSattistibai un izaugsmei, patstavibas
attistibai un paSmacibai, atgriezeniska saite ir noderiga macibam un sevis
pilnveidosana.

Transformativa maciSanas ir orientéta uz studentu, ta ir aktiva un ietver
personisku pieredzi, kritisku pasrefleksiju un racionalu diskursu. Macibspékam
ir jasniedz studentiem realas dzives piemeri un jaiesaista atklasana un radosa
problému risinasana, kura tie dalas ar idejam, novert€ iemeslus, parbauda
pieradijumus un sasniedz pardomato spriedumu. Gadijumu izpete, sadarbibas
darbs, individualie un grupu projekti, lomu spéles, simulacijas un pasreflekija ir
metodes un aktivitates, kas ir saistitas ar transformativo izglitibu. Profesionalas
augstakas izglitibas ietvaros transformativas maciSanas galvena iecere ir
palidzét studentiem aktivi iesaistities vinu nakotnes profesijas aspektos un
veicinat jégpilnu macisanos, kas ir parnesama vinu nakotnes darba.

2.2. Situativas maciSanas teorétiskais pamatojums

Ka jau iepriek§ tika apspriests, aktiva lidzdaliba, jégpilna pieredze,
radosa problému risinasana racionalaja diskursa un kritiskaja pasrefleksija ir
transformativas macisanas sastavdalas. Sis sastavdalas ir biitiskas arf situativaja
macisanas procesa. Lidz ar to var secinat, ka situativa maciSanas var veicinat
studentu transformacijas procesus.

Situattva maciSanas ir loti svariga pieeja pieauguso izglitiba. Situativas
macisanas zinasanas un prasmes tiek apgttas kontekstos, kas atbilst apstakliem,
kados zinasanas tiks pielictotas realas dzives situacijas. Sis pieejas
priek$noteikumus var izsekot Dz. Djui un L. Vigotska pétijumos, kas faktiski
izveidoja pamatu situativas macisanas teorijai.

Kritizgjot tradicionalo izglitibas sisteému, kas paredz&ta, lai nodrosinatu
milzigu faktu apjomu iegauméSanu, neizmantojot zinasanas praks€, Dz. Djui
uzsvera, ka ir svarigi mactties darot, un ieviesa koncepciju, kuras mérkis ir
attistit problému risinaSanu un praktisku uzdevumu izpildi ar radoSumu un
sadarbibu.

Dz. Djui atbalstija eksperimentalas macisanas pieeju, kura piedava
studentiem iesp&ju izmantot praktisku sadarbibas macisanas pieredzi. Slavena
zinatnieka pétfjuma centralais jédziens bija izglitojama intelekta attistiba,
problému risinasanas un kritiskas domasanas prasmju veicinasana, nevis tikai
faktu un definiciju iegaumesana.

24



Dz. Djui atzina, ka izglitojamajam jaapgust ne tikai pamatprincipi, bet
vissvarigakais ir blt gatavam neatkarigajai dzivei sabiedriba un izmantot
iesp€ju pielietot ieglitas zinasanas socialajas aktivitates.

L. Vigotska socialas maciSanas teorija (1978), kura pétnieks uzsver
socialas mijiedarbibas bitiskako lomu izzinas attistiba, Sobrid joprojam nav
zaudg€jusi savu nozimi. L. Vigotskis uzskata, ka cilvéks var efektivak macities
kopa ar citiem cilvekiem, kopigi stradajot, mijiedarbojoties, apspriezot
problémas, daloties ar idejam, veicot kopigu projektu, pardomajot pienemtos
léemumus. Izglitojamais var macities kopa ar macibspeku, Kklasesbiedriem,
kolégiem vai ikvienu, kam ir labaka izpratne vai augstaks sp&ju vai prasmju
Iimenis un kas spgj §is zinasanas, sp&jas vai prasmes nodot.

Dz. Djui un L. Vigotskim bija lidzigas idejas attieciba uz izglitibas
procesu. Zinatnieki bija ieintereséti cilvéka intelektualaja attistiba, nevis tikai
teoretisko zinaSanu iegfisSana un j&édzienu uzkrasana. Petnieki uzsvera, ka
pedagogam jaiesaista izglitojamie nozimigajas un atbilsto$ajas realas pasaules
situacijas, kuras vini var piedalities problému risinasana. Ir janodroSina
pastavigs atbalsts, jo cilveki ir ierobezoti macoties individuali, un ir dazas
lietas, ko vini nevar sasniegt bez vadibas un palidzibas no cilvékiem, kuriem ir
pieredze $aja joma. Biitiba Dz. Djui un L. Vigotskis izveidoja pamatu situativas
macisanas teorijai.

Dz. Djui un L. Vigotska idejas atbalstija vinu sekotaji: Dz. Brauns, A.
Kollins un P. Dugvids (1989), kas izstradaja situativas izzinas teoriju.
Zinatnieki uzsvéra, ka cilvéces vesturé ir nebeidzama virkne problému
situdaciju, kas jarisina cilvékam. Cilvéka darbiba daudzgjada zina ir saistita ar
radoSumu, kas attistas atklasanas, izp&tes un izmekl&Sanas procesa. Situativas
macisanas procesa nozimes veidoSana tiek uzskatita par radoSu problému
risinasanas procesu realas dzives situacijas.

Tadgjadi, situativa maciSanas rada jaunu maciSanas struktiiru, kas
atSkiras no tradicionalas, un nodrosina studentiem iesp&ju aktivi, jégpilni,
noderigi, interaktivi un patstavigi macities. Tomér pedagoga loma nemazinas,
gluzi pretgji, ta paplasinas, jo macibspekam ir jaizstrada problémas situacija un
jasniedz konkréti uzdevumi, japarrauga to istenos$anas gaita, jaiemaca noteikt
problému, palidzét atrisinat to, novérot sadarbibas un lidzdalibas procesu grupu
darba, iedro$inat, parliecinaties, ka situacija tick aplikota no dazadiem
skatpunktiem, sniegt atgriezenisko saiti un noveértét gala rezultatu. Situativa
maciSanas ir pieeja, kura notiek aktiva lidzdaliba sadarbibas pasakumos realas
dzives situacijas konteksta. Situativa maciSanas ir lidziga prakses videi. Tai ir
divi galvenie mérki: attistit nepiecieSamo zinasanu, prasmju un sp&ju kopumu
un sasniegt augstu studenta intelektualas attistibas Itmeni.

Salidzinot divas musdienu pieejas pieauguso izglitiba - transformativo
un situativo maciSanos, var secinat, ka individualas izpratnes pastaviga
parveidoSanas ir transformativas maciSanas uzmanibas centra, turpretl,
situativas maciSanas izpratnes veidosana notiek, piedaloties socialaja darbiba.
Tome@r transformativas un situativas maciSanas teorijas var uzskatit par
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savstarpgji papildino$am, jo tam ir kopigas iezimes. So maciSanas teoriju
kopigas 1pasibas ietver verstibu uz studentu, vina vajadzibu un macibu vielas
sasaisti; tieSu, aktivu un jégpilnu maciSanas pieredzi, iesaistiSanos sarezgitas,
realistiskas, problému situacijas, kuras tiek balstas uz iegttajam zinaSanam,
kritisko paSrefleksiju, intelektualas izaugsmes un parveidoSanas nozimigumu.
P&tfjuma autore uzskata, ka transformativo un situativo macisanos var apvienot
radosa, reflektiva un kompetenta profesionala izglitiba, kas var attistit
personiski nozimigas zinasanas un izpratni.

2.3. Transformativas un situativas profesionalas anglu valodas kursa
izveide

Profesionalas anglu valodas kursa izstradasana, kas balstas uz
uznéméjdarbibas vadibas studentu vajadzibam un ieklauj transformativas un
situativas maciSanas principus, ir sarezgits process. Macibspékam ir jaapsver
dazadi kursa izveides aspekti, lai raditu aktivu, jégpilnu maciSanas vidi, kas
noved pie studentu transformacijas, lai attistitu ne tikai sve§valodu prasmes, bet
arT sekmétu studentu profesionalas anglu valodas kompetences attistibu, ka ar1
veicinatu nepartrauktu pasrefleksiju un intelektualo izaugsmi.

Macibspekam ir japienem vairaki lémumi par kursa mérkiem, saturu un
metodém, ir janosaka t€mas, jaizveido pétiSanai paredzEtas situacijas un
macisanas aktivitates, jaizvelas piemeroti materiali, ka arT japardoma vertésanas
veidi un kriteriji. Ir arT jaatceras, ka transformativas un situativas kursa
attistibas procesa centra ir ipasa studentu grupa, kam ir savs viedoklis par
macisanos.

Studentu vajadzibu analize ir sakotn&jais, bet Joti svarigs
transformativas un situativas profesionalas anglu valodas kursa posms.
Macibspekam ir jaidentificé studentu paredzamas profesionalas vajadzibas,
jaapzinas svesvalodas prasmju un zinasanu vajadzibas, jaizverte vinu esosSais
Itmenis un valodas triikumi, jauzzina studentu v€lmes attieciba uz macisanas
metodeém, macibspeka lomu, jafiks€ studentu ieteikumi un jaiegtst informacija
par vinu ieprieksgjo svesvalodas macisanas pieredzi.

Nakamais posms profesionalas anglu valodas kursa izstrades procesa ir
kursa mérku un uzdevumu noteik$ana. Tas ir loti nozimigs posms, jo tas lauj
macibspekam skaidri izprast, kads bas konkrétais macibu kurss, kadu materialu
pasniegt, un kada macisanas pieredz€ jaiesaista studenti. Profesionalas anglu
valodas kursa merki un uzdevumi macibspékam ir jaformule, balstoties uz
transformativas un situativas macisanas veicinasanas merkiem. Transformativas
un situativas maciSanas mérki ar apkopoti 3.attela.
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Transformativas maciSanas meérki

Situativas maciSanas merki

eicsaistit studentus eksperimentalaja
maciSanas procesa;

eiesaistit studentus aktivitatés, kuras vini
mainas savstarpgjo attiecibu un ricibu dél;
eveicinat studenta pieredzes aktivu
izmantoSanu macibas;

eveicinat pienémumu, parliecibu un
vertibu kritisku pardomasanu;

euzlabot p&tniecibas prasmes;

eiesaistit studentus aktiva un reflektiva
maciSanas pieredzg;

eveicinat neatkarigu, originalu domasanu,
eveicinat argumentu formuléSanu un to
pamatoSanu ar piemérotiem
pieradijumiem;

eveicinat informacijas izverteésanu no
dazadiem viedokliem;

emudinat studentus analiz&t pieredzi,
iesaistoties pasrefleksija, izvertgjot un
parvértgjot to individuali vai kopa ar
citiem;

emudinat studentus visparinat zinaSanas
no ieprieksgjas pieredzes, balstoties uz
pasrefleksiju;

eveicinat izveidota visparinajuma
izmantoSanu jaunas situacijas, parbaudot
to derigumu.

eicsaistit studentus biznesa jomas
autentiskajos problému risinasanas
uzdevumos;

eicsaistit studentus darba macibu modula
ietvaros;

enodro$inat pastavigu palidzibu un
atbalstu studentiem nepieciesamibas
gadijumos;

eicsaistit studentus interaktivajas un
sadarbibas aktivitatés, kas veicina kopigo
zinasanu konstruésanu;

enodrosinat studentiem iesp&ju noverot
eksperta darba izpildi, no kura var
macities;

eicsaistit studentus realajas dzives
situacijas, kuras ir interesantas, butiskas,
nozimigas un atspogulo vinu individualas
profesionalas vajadzibas;

eveicinat studenu diskusiju par dazadiem
uzdevumu izpildes veidiem;

e]aut studentiem pasiem noteikt savus
mérkus, lai veicinatu vinu ieks§gjo
motivaciju;

eicsaistit studentus nozimigajas situacijas,
pakapeniski palielinot griitibas Iimeni;
eicsaistit studentus dazadu gadijumu
1Zpete;

eveicinat dzilas macisSanas pieredzi, kur
zinaSanas konstrué pats students;
eveicinat jaunu zinaSanu izmantosanu
citas situacijas.

3. att. Transformativas un situativas maciSanas merki
(Avots: autores veidots)

Studentu vajadzibu analizei un kursa mérku noteikSanai seko kursa
programmas izstrade, kas var koncentréties uz dazadiem aspektiem, jo ir
vairaki veidi, ka organizét macibu programmu. Pasniedzgjs var pieverst
uzmanibu, piemeram, kadas noteiktas kompetences attistibai, vai biznesa jomas
vardu krajuma un terminologijas apguvei, vai lietiSko véstulu rakstiSanas
prasmju attistibai, utt. Ja viens no kursa mérkiem ir apgit konceptualo
kompetenci, studenti attista sveSvalodu prasmes kursa un tas tiek panakts,
integréjot konkretus profesionalas jomas elementus komunikativajas anglu
valodas situacijas.
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Macibu programma kalpo ka celvedis pasniedz&jam un izglitojamajam,
nodroSinot mérkus, kas jasasniedz. Ir dazada veida macibu programmas. Tadi
autori, ka D. Vilkins (1976), D. Sterns (1983), K. Greiva (2000), Dz. Ri¢ards
un T. Rodzers (2001), I. Alfaki (2015), A. Faravani (2018) piedava $adas
kategorijas: strukturala (gramatiska), leksikas satura un apjoma, funkcionala,
prasmju, situativa un kompetencu attistibas macibu programmas. Tomér
jaatzime, ka nav vienotas pieejas macibu programmas izstradei, kuru var
piemérot visiem profesionalas anglu valodas veidiem. Profesionalas anglu
valodas kursu programmas reti balstas uz vienu konkrétu pieeju, lielaka dala
kursu apvieno divus vai vairakus iepriek§ mingtos veidus, pieméram,
strukturalo un prasmju, vai situativas, funkcionalas un leksiskas macibu
programmu kombinacijas.

Vel viens svarigs kursa izstrades procesa elements ir profesionalas anglu
valodas materialu izvéle un izstrade. Profesionalas anglu valodas kursa
macibspekam ir janodrosina macibu materiali, kas studentiem sniedz zinaSanas,
kas nepiecieSamas vinu turpmakaja darba dzivé. Kursu var izveidot,
pamatojoties uz pieejamam macibu gramatam, izmantojot interneta resursus vai
autentiskus macibu materialus, kas atspogulo studentu valodas lieto$anu realu
problému risinas$ana dazadas situacijas profesionalaja joma.

Transformativas un situativas anglu valodas maciSanas procesa
macibspeks sak ar to, ko studenti jau apguvus$i, izmanto vinu iepriek$gjo
pieredzi, un p&c tam pakapeniski pariet uz sarezgitakiem sve§valodas
materialiem. Materialos, kas paredzeti profesionalas anglu valodas kursam,
jaietver uzdevumi un aktivitates, kas veicina transformativo un situativo
macisanos: veicinot studentu atbildibu par savu izglitibu, autonomiju un
pasvirzibu, stimulgjot vinu pasrefleksiju, koncentr§joties uz dazadiem
mijiedarbibas veidiem, ietverot dazadas biznesa situacijas un piedavajot
iespEjas tas izmeéginat un pielietot prakse. Profesionalas anglu valodas kursam
paredz€tajos materialos macibspeékam ir jaietver uzdevumi un aktivitates, kuras
ir apkopotas 4. attgla.

28



Transformativas maciSanas uzdevumi Situativas maciSanas uzdevumi un

un aktivitates aktivitates

egadijumu izpéte egadijumu izpéte

egrupas/visa kursa diskusija, debates esimulacijas

ekursabiedru konsultésana elomu spéles

eindividualie projekti esadarbibas darbs

eblogu rakstisana eproblému/scenariju uzdevumi

einterneta, bibliotekas p&tijumi eklases prezentacijas

edienasgramatas, macibu Zurnala eprakse

rakstiSana eplakatu prezentacijas

edatorizetas macibas ecksperimentala macisanas

emacibu priekSmetu/projektu individuala eckskursijas

izvele etriikstodas informacijas uzdevumi

epardomas (3/4 mintes rakstiSana)

ecksperimentala macisanas

eportfolio

eintervijas

4. att. Transformativas un situativas maci§anas uzdevumi un aktivitates
(Avots: autores veidots)

Profesionalas anglu valodas macibspékam ir jaizveido elastigi macibu
materiali, ar iesp&ju veikt nepiecieSamas izmainas un korekcijas, kurus var
pielagot dazadiem meérkiem un vajadzibam, un kuri ir aktuali un interesanti
visiem studentiem.

Verteésana ir vél viens loti svarigs profesionalas anglu valodas kursa
izveides aspekts. Tradicionalas vert€sanas pieejas mérkis ir parbaudit un
noskaidrot, cik labi studenti iegaumé kursa faktisko saturu. Profesionalas anglu
valodas kursa, pretgji, novérte§jums ir vérsts uz studenta nakotnes profesijai
nepiecieSamo kompetencu novertesanu.

Tapéc profesionalas anglu valodas kursa pasniedz€jam ir janoverté $o
prasmju un sp&ju pielictoSanu sarezgitas realas dzives situacijas dazados
biznesa jomas kontekstos. Ja macibspeks profesionalas anglu valodas kursa
izmanto dazadus atbilstoSus vértéSanas veidus, ir iespgja attélot precizu
prieksstatu par studenta profesionalas anglu valodas kompetencém. Ari studenti
var sekot savai attistibai un progresam, kas vinus motive.

Petjuma autore uzskata, ka profesionalas anglu valodas kursa
vertgjumam jabut balstitam uz transformativas un situativas maciSanas
principiem. VertéSanas metodes, kas veicina transformativo un situativo
macisanos ir apkopotas 5. attéla.
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Transformativas maciSanas verteéSanas Situativas maciSanas vértéSanas
metodes metodes

eDienasgramatas, stastijumi un e[ omu spéles vertejums
pasrefleksijas Zurnali, portfolio *Grupu darba vertésana
ePasnovertejums eProblémas risinaSanas novertgjums
eKursabiedra vertéSana eEksperta darba izpildes apspriesana
eGrupas darba verteSana eKooperativa darba novertgjums

5. att. Transformativas un situativas maciSanas vértéSanas metodes
(Awvots: autores veidots)

Profesionalas anglu valodas kursa izstrades procesa centra ir Tpasa
studentu grupa, kurai $is kurss ir paredzéts. Ta ka interaktivs un dinamisks
macibu process biezi notiek neparedzeti vai neplanoti kursa laika,
macibspekam ir jabit elastigam un atvertam nepiecieSamajam izmainam: ir
jamaina, japielago un japievieno materiali un metodes, lai kurss atspogulotu
studentu grupas vajadzibas un intereses. Kursa beigas ir svarigi veikt ta
novert€sanu, lai varétu ieviest uzlabojumus un pielagotu to konkrétai studentu
grupai.

2.4. Gadijumu izpétes metodes biitiba

Petfjuma autore uzskata, ka misdienu profesionalas anglu valodas
maciSanas procesam jabiit transformativam un situativam, studenti ir jaiesaista
autentiskd@s, nozimigas maciSanas situacijas, kuras, savstarpgji sadarbojoties,
notiek aktiva macisanas.

Autore ir secingjusi, ka gadijumu izp&tes metode var veidot maciSanas
struktiiru transformativas un situativas macisanas elementu izmanto$anai, un ta
var biit viena no efektivakajam praktiskajam profesionalas anglu valodas
macisanas metodém. Gadijumu izp&te ka specifiska valodas maciSsanas metode
sniedz lielisku iesp&ju studentiem apgiit gan sveSvalodas, gan uznémejdarbibas
vadibas priek§metu. Turklat §1 metode var veicinat profesionalas anglu valodas
kompetenci.

P. Ertmers un DZz. Rassels (1995) sniedz gadijumu izp&tes metodes
definiciju, kas attiecas uz profesionalo apmacibu: ‘gadijumu izpéte ir macibu
metode, kas prasa studentu aktivu dalibu realajas vai hipotétiskajas
problémsituacijas, kas atspogulo dabiski sastopamo pieredzi kada konkréta
disciplina, ko apgust studenti’.

Biznesa anglu valoda ‘gadijums’ (case) attiecas uz rakstisku aprakstu
par autentisku problému situaciju, kas nemta no biznesa pasaules. Saskana ar
A. Strelconoka un I. Ludviga (2013) ‘biznesa gadijumu izp&te sakas ar
uznémuma profila aprakstu, kam seko papildus informacija, kas sniegta
diagrammu, grafiku un tabulu veida’.
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Profesionalas anglu valodas kursa studentiem jaizlemj, ka risinat biznesa
problémas, izmantojot sve§valodu. Ka norada P. Deli (2002), uznémegjdarbibas
gadijumu izpéete liek studentiem iesaistities realas dzives gadijumos, ‘apmacot
vinus biznesa vadibas prasmes, pieméram, rikojot sanaksmi, apspriezot ligumu,
sniedzot prezentaciju utt.’

Lai stradatu ar gadijumu izp&tes metodi profesionalas anglu valodas
kursa, macibspékam pirms iepazistinaSanas ar gadijumu ir jaievie$ jaunais
vardu krajums un biznesa termini, jo gadijumu izp&te var bit neefektiva daudzu
nezinamo vardu tulkoSanai un izskaidro$anai veltita laika patérina d&l. Tapéc
vardu krajumam ir biitiska nozZime gadijumu izp&tes pielietoSana, it Ipasi pirms
gadljumu izp€tes posma, kamér studenti gatavojas gadijuma analizei un
diskusijai.

Gadijumu izp&te prasa no macibspeka riipigu sagatavoSanos un pilnigu
iesaistiSanos. Profesionalas anglu valodas kursa macibspeks var uznemties
daudzas dazadas lomas, klit par macibu procesa organizatoru: izv€loties un
ievieSot situaciju, identificgjot tas galvenos merkus; klut par koordinatoru,
nodroSinot nepiecieSamo vardu, frazi, palidzot studentiem lasiSana un
apspriesana; kliit par macibu procesa vertétaju: komentgjot kladas, izskaidrojot,
kas tika darits pareizi vai nepareizi, noveértéjot studenta progresu un
sasniegumus.

Dazadi autori apspriez gadijumu izp&tes metodes izmantoSanas
prieksrocibas profesionalas anglu valodas macisana. Analizgjot teorétiskos
petijumus (Yin, 2003, Uber Grosse, 1988, Strelchonok & Ludviga, 2013,
Jendrych, 2014, Hsu, 2016, Basta, 2017), darba autore ir apkopojusi
prieksrocibas attieciba uz profesionalas anglu valodas maciSanu
uznemejdarbibas vadibas studiju konteksta:

e toposa uznémeja individualitates un atbilstosa uzvedibas stila
attistiSana profesionalaja vidg;

e analitiskas, logiskas un kritiskas domasanas attistiba;

o labaka izpratne par uznémeéjdarbibas vidi un tas problémam;

e izpratnes veidoSanas par ‘redlas pasaules’ uznéméjdarbibas situaciju
sarezgitibu;

o aktiva iesaistiSanas sve§valodas apguves procesa, liclaka atbildiba
par savu macisanos;

e galveno biznesa jédzienu un koncepciju integréSana profesionalas
anglu valodas kursa; zinaanu integracija no citiem priekSmetiem;

e padzilinata izpratne par petamo t&€mu: teorija ir saistita ar praksi un
rada labako izpratni par $o jautajumu;

e dazadu realu biznesa gadijumu izp&te no dazadiem skatu punktiem,
saskaroties, analiz&jot un risinot problémas kopigi;

e nenoteikto un neskaidro situaciju risinasana;

e lémumu pienemsanas un stratégiskas planosanas prasmju attistiSana;

e I@mumu pienemsana ar nepilnigu informaciju;
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o studentu autonomijas attistiba;

o faktu un viedoklu noskirSana;

e sveSvalodas prasmju: lasiSanas, runasanas, klausiSanas un rakstiSanas
attistiSana; anglu valodas vispargjo vardu krajumu apgtive, specifiskas leksikas
un gramatikas apguve;

e interaktivo prasmju attistiSana, grupu problému risinaSanas prasmes,
darbam nepiecieSamas sadarbibas prasmes, partneriba;

e publiskas runas prasmju attistisana;
verbalas un neverbalas komunikacijas attistiba;
radoSuma attistiba;
studentu motivacijas un intereses par priek§metu veicinasana;
pasapzinas attistiba svesvalodas lietoSana;
prezentesanas, diskusijas, komandas darba prasmju attistiSana;

e vairaku perspektivu un viedoklu apsvérsana;

e izpratne par alternativiem problémas risinajumiem;

e zinasanu pieméroSana jaunajiem apstakliem;

e maciSanas prasmju attistiba: informacijas mekleSanas prasmes,
tulkosanas prasmes, informacijas apkoposSanas prasmes;

e paSvertSjuma, pasregulacijas un pasrefleksijas prasmju attistiSana.

Analiz&jot gadfjumu izpéti, var secinat, ka Sai metodei ir loti svariga
loma macibu procesa un, izmantojot So metodi profesionalas anglu valodas
kursa, ir daudz prieksrocibu. P&tijuma autore ir pamanijusi ari dazus trikumus,
kas saistiti ar gadijjumu izp&tes metodes izmantoSanu profesionalas anglu
valodas kursa, pieméram, gadijumu izp&tes noteikumu izpratne, maciSanas
dzilums un nepieciesamais laika apjoms.

Tomér prieksrocibas ieverojami parsniedz trokumus un ar riipigu
macibu procesa planosanu, organizésanu, vadibu un attiecigo verteéSanas veidu
izveli, macibspeks var veiksmigi istenot gadijumu izp&tes metodi profesionalas
anglu valodas kursa.

I1. EMPIRISKIE PETIJUMI

3. EMPIRISKAIS PETIJUMS PAR TRANSFORMATIVO
MACISANOS STUDENTU PROFESIONALAS ANGLU
VALODAS KOMPETENCES ATTISTIBAI
UZNEMEJDARBIBAS VADIBAS STUDIJAS

3. nodala ir atspogulots empiriskais pétijums, metodes, kas ir
izmantotas, lai iegiitu primaros un eksperimentalos datus un aprakstiti
eksperimenta rezultati un secindjumi. 3. nodala ir trTs apakSnodalas:
Profesionalo vajadzibu analize ka primaro datu iegiiSanas lidzeklis (3.1.
apaksnodala); Profesionalas anglu valodas kursa mérku un uzdevumu
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noteik§ana un satura izvele (3.2. apak$nodala); Transformativa gadijumu
izpétes modela ieviesSana profesionalas anglu valodas kompetences attistibai,
eksperimentalo datu iegiisana (3.3. apaks$nodala).

Empiriskais  pétjjums par transformativo maciSanos studentu
profesionalas anglu valodas kompetences attistibai uznéméjdarbibas vadibas
studijas, ir veikts, izmantojot kvalitativas un kvantitativas p&tniecibas metodes
primaro un eksperimentalo datu iegiiSanai. 3.1. apak$nodala uzmaniba
galvenokart pieveérsta primaro datu iegiisanas procesam. Eksperimentalo datu
vaksanas process ir aprakstits 3.3. apaksnodala.

Empiriska pétijuma galvenais meérkis ir noteikt transformativa
gadfjuma izpétes modela ietekmi uz studentu profesionalas anglu valodas
kompetences attistibu.

Empiriska pétijjuma uzdevumi ir:

1) izmantojot kvalitativas datu iegiSanas metodes (intervija,
nestrukturéta novérosana):

e izpétit profesionalas anglu valodas zinaSanu nozimi uznéméjdarbibas
joma;

o noteikt, kadas konkretas situacijas Latvijas uzneémgji lieto anglu
valodu ikdienas darba situacijas;

e izpétit Latvijas uznémégjdarbibas vadibas specialistu viedokli par to,
kadam jabut profesionalas anglu valodas kursam: kadam valodas jomam,
prasmém un sp&jam ir japievers galvena uzmaniba profesionalas anglu valodas
kursa uzpéméjdarbibas vadibas studijas augstskola, lai veiktu darba
pienakumus sves$valoda péc studiju pabeigsanas;

o veikt pedagogisko eksperimentu, iesaistot studentus
transformativajos gadijumu izp&tes modulos un aprakstot profesionalas anglu
valodas kompetences attisttbas procesu, balstoties uz nestrukturétu
noverojumu;

2) izmantojot kvantitativas datu ieg$anas metodes (anketéSana, CE
rezultatu dokumentu analize, dazada veida noveértéjumu rezultati):

e izpétit, kadus pienakumus uznéméejdarbibas vadibas specialistiem ir
javeic darba anglu valoda, un cik biezi vini pilda Sos pienakumus;

e izpétit topoSo uznéméeju vajadzibas un vélmes profesionalas anglu
valodas kursa;

¢ noteikt studentu anglu valodas limeni studiju sakuma;

e novertét profesionalas anglu valodas kompetences attistibu
transformativajos gadijumu izp&tes modulos profesionalas anglu valodas kursa
ietvaros, izmantojot: macibspéka novertgjumu, studentu pasnovert&jumu un
studentu summativo kursa vertgjumu;

o noteikt pedagogiska eksperimenta laika notiku$as izmainas topoSo
uzn@meju profesionalas anglu valodas kompetences vertgjumos;

e izpétit uznemejdarbibas vadibas studentu viedokli par gadijumu
izp&tes metodi;
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e izpétit transformativas maciSanas veicinasanu profesionalas anglu
valodas kursa;

e izdarit empiriska p&tijuma secinajumus;

e izstradat ieteikumus profesionalas anglu valodas  kursa
macibspekam.

Empiriska pétijuma visparigais raksturojums

Primarie dati tika iegiti vajadzibas analiz€, veicot empiriska petjjuma
1.-5. posmus, izmantojot interviju, anketéSanu un dokumentu analizi ar mérki
izveidot profesionalas anglu valodas macibu kursu uzpéméjdarbibas vadibas
studentiem. Iesaistitie p&tijuma dalibnieki ir Latvijas uznémgji: tika intervéti 5
biznesa eksperti; 23 uznémgjdarbibas vadibas specialisti piedalijas anketé$ana;
75 Latvijas Lauksaimniecibas universitates un Baltijas Starptautiskas
akadémijas studenti piedalijas anketé$ana; lai noteiktu studentu anglu valodas
Itmeni uzpemejdarbibas vadibas studiju sakuma, tika analizéti Latvijas
vidusskolu absolventu anglu valodas centralizéto eksamenu rezultati par tris
macibu gadu periodu.

Empiriska pétijuma pirmaja posma (2014. — 2015.9.) tika veikta
intervija ar pieciem biznesa ekspertiem, kura tika pétita profesionalas anglu
valodas zinaSanu nozime uznéméjdarbibas joma un tika noteikts, kadas
konkrétas situacijas Latvijas uznémgji lieto anglu valodu ikdienas darba
situacijas.

Empiriska pétijjuma otraja posma (2015.-2016.9.) iesaistot 23
uznémejdarbibas vadibas specialistus anketgsana, tika pétits, cik biezi uznémeji
pilda darba pienakumus anglu valoda.

Empiriska pétijuma tresaja posma (2015.-2016.g.) tika pétits Latvijas
uznémejdarbibas vadibas specialistu viedoklis par to, kadam valodas jomam,
prasmeém un sp&jam ir japievers galvena uzmaniba profesionalas anglu valodas
kursa uzn€mejdarbibas vadibas studijas augstskola, lai veiktu darba
pienakumus sve$valoda péc studiju pabeigSanas. Prioritaras valodas jomas
profesionalas anglu valodas kursa tika noteiktas anketéS$ana, iesaistot 23
uznémgjdarbibas vadibas specialistus.

Empiriska pétjjuma ceturtaja posma (2015.- 2017.g.) tika pétitas
toposo uzn€méju vajadzibas un vélmes profesionalas anglu valodas kursa. 75
LLU un BSA dazadu biznesa programmu stud&josie piedalijas anketéSana.

Empiriska pétijuma piektaja posma (2015., 2016., 2017.g.), lai
noteiktu studentu anglu valodas Iltmeni uznemgjdarbibas vadibas studiju
sakuma, tika analiz&ti anglu valodas centralizéto eksamenu rezultati par tris
macibu gadu periodu.

Eksperimentalie dati tika iegiiti veicot empiriska pétijuma 6.-10.
posmus, izmantojot kvalitativas un kvantitativas pé&tniecibas metodes, lai
noteiktu transformativas gadijjumu izpEtes modela ietekmi uz studentu
profesionalas anglu valodas kompetences attistibu, iesaistot 107 Baltijas
Starptautiskas akadémijas uznémgjdarbibas vadibas 1.kursa studentus
pedagogiskaja eksperimenta.
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Empiriska pétijuma sestais posms (2015.-2018. @.) ir vérsts uz
pedagogisko eksperimentu, nestrukturéto novéroSanu Baltijas Starptautiskaja
akadémija un aprakstu par 107 1.kursa uznéméjdarbibas vadibas studentu (6
studentu grupas) iesaistiS$anu transformativajos gadijumu izpétes modulos ar
mérki attistit profesionalo anglu valodas kompetenci.

Empiriska pétijuma septitais posms (2015.-2018.g.) ir versts uz
studentu profesionalas anglu valodas kompetences attistibas veérté€Sanas procesu
pEc iesaistiSanas transformativajos gadijumu izp&tes modulos profesionalas
anglu valodas kursa ietvaros. Rezultati tika iegiiti izmantojot: 1) macibspeka
sniegto studentu profesionalas anglu valodas kompetences vertgjumu; 2)
studentu profesionalas anglu valodas kompetences pasnoveértgjumu; 3) studentu
summativo kursa vert§jumu. 75 BSA 1. kursa studenti, kas piedalijas
pedagogiskaja eksperimenta, tika novertéti, izmantojot visus tris vertesanas
veidus.

Empiriska pétijjuma astotaja posma (2017.-2018. g.) centra ir
pedagogiska eksperimenta laika notiku$o izmainu studentu profesionalas anglu
valodas kompetences vértgjumu noteik$ana. Rezultati tika iegti, veicot datu
matematisko apstradi un iesaistot eksperimentalo grupu (Baltijas Starptautiskas
akadémijas uznémeéjdarbibas vadibas 1.kursa 21 studentu).

Empiriska pétijuma devitaja posma (2014.-2018.g.) tika pétits
uznémejdarbibas vadibas studentu viedoklis par gadijjumu izp&tes metodes
pielietojumu profesionalas anglu valodas kursa, iesaistot anket€Sana 73
studentus, kas piedalijas pedagogiskaja eksperimenta.

Empiriska pétijuma desmitaja posma (2015.-2019.9.) tika pétita
studentu transformativas maciSanas veicinaSana profesionalas anglu valodas
kursa, iesaistot anketéSana 67 studentus, kas piedalijas pedagogiskaja
eksperimenta. Secinajumi tika izdariti, pamatojoties uz empiriska petijuma
rezultatiem. Tika izstradati priekSlikumi profesionalas anglu valodas kursa
macibspekiem. Empiriska petijuma struktira ir att€lota 1. tabula.

1. tabula
Empiriska pétijjuma struktiira

Empiriska Pétijuma Datu Merki
pétijuma iesaistitie vakSanas
posmi, dalibnieki metodes
laiks

1. posms 5 biznesa intervija - izpétit profesionalas anglu valodas

2014.- eksperti zinaSanu nozimi uznémeéjdarbibas

2015.9. joma;
- noteikt, kadas konkrétas situacijas
Latvijas uznéméji lieto anglu valodu
ikdienas darba situacijas;
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1. tabulas turpinajums

Empiriska Pétijuma Datu Merki
pétijuma iesaistitie vakSanas
posmi, dalibnieki metodes
laiks
2. posms 23 anketésana - izpétit, cik biezi uznémgjdarbibas
2015.- uznémgjdarbibas vadibas specialistiem ir javeic darba
2016.9. vadibas pienakumus anglu valoda;
specialisti
3. posms 23 anketesana - noteikt prioritaras valodas jomas,
2015.- uznémejdarbibas prasmes un sp&jas profesionalas
2016.9. vadibas anglu valodas kursa;
specialisti
4. posms 75 toposie | anketeSana - izpetit topoSo uznémeju vajadzibas
2015.- uznémeji, un velmes profesionalas anglu
2017.9. dazadu biznesa valodas kursa;
programmu - apkopot visu respondentu
studgjosie LLU (5 biznesa ekspertu, 23
un BSA uznémeéjdarbibas vadibas specialistu
un 75 toposo uznéméeju) viedoklus
par to kas uznémgejdarbibas vadibas
studentam ir jaiegiist profesionalas
anglu valodas kursa;
5. posms Latvijas anglu valodas | - noteikt studentu anglu valodas
2015., vidusskolu CE rezultatu limeni uzpémgjdarbibas  vadibas
2016., absolventi dokumentu studiju sakuma;
2017.g. analize
6. posms 107 BSA | pedagogiskais | - novérot un aprakstit studentu
2015.- uznéméjdarbibas | eksperiments | iesaistiSanas procesu transformativos
2018.9. vadibas 1.kursa gadfjumu izp&tes modulos ar mérki
studenti, 6 attistit profesionalo anglu valodas
studentu grupas kompetenci;
7. posms 75 BSA | datu - novertét studentu profesionalas
2015.- uznémejdarbibas | matematiska anglu valodas kompetences attistibu
2018.9. vadibas 1l.kursa | apstrade profesionalas anglu valodas kursa
studenti ietvaros, izmantojot: 1) macibspéeka
vertejumu; 2) studentu
pasSnovertejumu; 3) studentu
sumativo kursa vértgjumu;
8. posms 21 BSA | datu - noteikt pedagogiska eksperimenta
2017.- uznémejdarbibas | matematiska laika notikusdas izmainas toposo
2018.9. vadibas l.kursa | apstrade uznéméju  profesionalas anglu
studenti valodas kompetences vertgjumos;
9. posms 73 BSA | anketéSana - izpétit uznémeéjdarbibas vadibas
2014.- uznémejdarbibas studentu viedokli par gadijumu
2018.9. vadibas 1.kursa izpétes metodes pielietojumu

studenti

profesionalas anglu valodas kursa;
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1. tabulas turpinajums

Empiriska Pétijuma Datu Merki
pétijuma iesaistitie vakSanas
posmi, dalibnieki metodes
laiks
10. posms | 67 BSA | anketéSana - izpetit studentu transformativas
2015.- uznémgjdarbibas maciSanas veicinaSanu profesionalas
2019.g. vadibas 1.kursa anglu valodas kursa;
studenti - izdarit secinajumus, pamatojoties
uz empiriska pétijuma rezultatiem;
- izstradat priekslikumus
profesionalas anglu valodas kursa
macibspekiem.

Pétijjuma dalibnieki: 5 biznesa eksperti (dazadu Latvijas uznémumu
Ipasnieki); 23 specialisti uznéméjdarbibas vadibas joma (seSu dazadu Latvijas
uznémumu darbinieki); 75 Latvijas Lauksaimniecibas universitates un Baltijas
Starptautiskas akad@mijas dazadu biznesa programmu studgjosie; 107 Baltijas
Starptautiskas akadeémijas uznémejdarbibas vadibas 1. kursa studenti, sesas
studentu grupas: 2015./2016. studiju gada 37 studenti (2 grupas), 2016./2017.
studiju gada 48 studenti (2 grupas), 2017.-2018. studiju gada 22 studenti (2
grupas). Dazi respondenti ir iesaistijusies vairak neka viena empiriska pétijjuma
posma.

3.1. Profesionalo vajadzibu analize ka primaro datu iegiiSanas lidzeklis

Vajadzibu analizei, kas veikta un aprakstita $aja p&tijuma, bija svarigaka
loma profesionalas anglu valodas kursa izstradei.
Tas galvenie uzdevumi bija:

e izpétit profesionalas anglu valodas zinasanu nozimi uznéméjdarbibas
joma un noteikt, kadas konkrétas situacijas Latvijas uznéméji lieto anglu valodu
ikdienas darba vidg;

e izpetit, kadi pienakumi uzn@méjdarbibas vadibas specialistiem ir
javeic darba anglu valoda, un cik biezi vini pilda Sos pienakumus;

e izpétit Latvijas uznémégjdarbibas vadibas specialistu viedokli par to,
kadam jabiit profesionalas anglu valodas kursam: kadas ir svarigakas valodas
jomas, prasmes, kas jaapgist studentiem profesionalas anglu valodas kursa,
uznéméjdarbibas vadibas studijas augstskola, lai veiktu darba pienakumus
sveSvaloda p&c macibu beigsanas;

e uzzinat topoSo uzn€meju vajadzibas profesionalaja anglu valodas
kursa;

e noteikt studentu anglu valodas Itmeni studiju sakuma.
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Lai atbildétu uz pirmo jautdjumu par anglu valodas nozimi
uzn@mejdarbibas joma Latvija, 5 Latvijas biznesa eksperti, kas visi ir
pieredzg€jusi profesionali, veiksmigu uznémumu Ipasnieki piedalijas intervija.
Intervijas procesa tika noteikti konkréti biznesa komunikativie uzdevumi, kas
Latvijas uzné€mgjiem ir japilda darba anglu valoda. Empiriska pétijuma pirmais
posms tika veikts 2014. — 2015. gada.

Lai atbildetu uz otro vajadzibas analizes jautajumu, autore iesaistija 23
Latvijas uznémgjdarbibas vadibas specialistus aptauja, kura respondentiem bija
janosaka, cik biezi viniem ir javeic darba pienakumi (noteikti 1. empiriskaja
posma) anglu valoda. Empiriska pétijuma otrais posms tika veikts 2015.-2016.
gada.

Empiriska pétijuma tresais posms arT tika veikts 2015.-2016. gada. Tika
pétits Latvijas uznémeéjdarbibas vadibas specialistu (respondenti, kuri piedalijas
arT 2. petjjuma posma) viedoklis par to, kadam valodas jomam, prasmém un
spg&jam ir japiever§ galvena uzmaniba profesionalas anglu valodas kursa
uzn@mgejdarbibas vadibas studijas augstskola, lai veiktu darba pienakumus
svesvaloda péc studiju pabeigSanas. Prioritaras valodas jomas profesionalas
anglu valodas kursa tika noteiktas anketesana.

2015.- 2017. gada veikta empiriska pétijuma ceturtais posms parbaudija
toposo uzné€méju vajadzibas un vélmes profesionalas anglu valodas kursa. 75
toposie uznéméji piedalfjas anketéSana. Saja anketa tika ieklauti
transformativas maciSanas elementi: vajadzibas, pieredze, nozime, atticksme,
triikumi, nepiecieSamibas utt.

Empiriska pétijuma piektaja posma, lai noteiktu studentu anglu valodas
Itmeni uznemgjdarbibas vadibas studiju sakuma, autore analiz€ja Latvijas
vidusskolu absolventu anglu valodas centralizéto eksamenu rezultatus par tris
macibu gadu periodu: 2015, 2016, 2017. Tadgjadi tika ieghti primarie dati
vajadzibu analiz€. Turpmak sniegts empiriska p&tijuma posmos iegiito primaro
datu rezultatu apraksts.

Peétijuma pirmais posms: intervijas veiksana ar biznesa ekspertiem

Intervijas laika visi biznesa eksperti uzsvéra profesionalas anglu valodas
zinasanu pielietosanas nozimi ikdienas darba situacijas. Intervijas laika visi
respondenti uzsvéra lielu nepiecieSamibu brivi sazinaties anglu valoda, jo
viniem un vinu darbiniekiem katru dienu ir jastrada ar arvalstu partneriem,
kolegiem un klientiem. Respondenti paskaidroja, kadi profesionalas anglu
valodas aspekti ir nepiecieSami, un aprakstija dazadas situacijas, kuras vini un
vinu darbinieki sazinas anglu valoda ar arvalstu kolégiem, pieméram, stradajot
ar investoriem, apspriezot ligumus, piedaloties sanaksm&s un sniedzot
prezentacijas par produktiem un pakalpojumiem, vacot informaciju tirgd, ka art
nodarbojoties ar stdzibu izskatiSanu, uznémeéjdarbibu saistitu zinu un rakstu
lasiSanu, darfjumu vestulu rakstiSanu, utt.

Intervijas laika biznesa eksperti sprieda par galvenajiem veiksmigas
starptautiskas biznesa komunikacijas faktoriem un IpaSu uzmanibu pieversa
$adiem anglu valodas zinasanu aspektiem:
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e iesaistiSanas socialajas sarunas un sp&ja parrunat vispargjos interesu
tematus;

e but labi inform@am par aktualiem, globaliem, politiskiem,
ekonomiskiem un socialiem jautajumiem un sp&t apspriest Sos jautajumus;

e pilnveidotas gramatikas zina$anas un pareiza izruna;

o kultiru dazadibu apzinasana;

e dazadu apstaklu atbilstosu formalitaSu l[imenu apzinasana.

Intervétie biznesa eksperti noteica un izskaidroja komunikativas
situacijas darba, kurds piedaloties ir nepiecieama anglu valoda. Sis
komunikativas situacijas tika sadalitas dazadas kategorijas, ka paradits 2.
tabula.

2. tabula
Intervija konstatétas komunikativas biznesa situaciju kategorijas

Nr. Situaciju kategorijas Anglu valoda veiktie darba
pienakumi

1. Darba pieteikums CV un pieteikuma véstules rakstiSana,
darba intervija

2. LasiSana un tulkoSana ar darbu saistitu rakstu, zurnalu,

dokumentu, brosiiru, gramatu lasisana
un tulkoSana

3. Rakstiska biznesa komunikacija e-pasta, biznesa véstules, priekslikumu,
zinojuma, liguma, vienosanas,
sanaksmju kopsavilkuma, piezimju
rakstiSana

4. Klientu apkalposana telefona zvani, pasiitijuma veikSana un
sanemsana, pirk$ana, stidzibu
izskatiSana

5. Biznesa tikSanas sanaksme, konference, seminars,
prezentacija, sarunas, parliecinasana,
reklama

6. Biznesa komandg&jums uz arvalstim | rezervaciju veikSana (viesnica,
lidojums, galds restorana utt.), citu
uznémumu vai riipnicu apmekl&jums

7. Arvalstu viesu uznemsana socialas sarunas ar arvalstu kolégiem
vai arvalstu viesiem, ekskursiju
vadiS$ana, tulkoSana/izskaidroSana,
uzn€muma ceremonijas

8. Tirgus izpéte informacijas vaksana apmeklgjot citu
uznémumu majaslapas, jautajumu
uzdoSana

9. Tehnologiju izmantoSana majaslapas sagatavosana anglu valoda,

prezentacijas materialu sagatavosana,
plakati, ttimekla konferences, socialo
tiklu lietoSana
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Petijuma otrais posms: uznéméjdarbibas vadibas specialistu iesaistiSana
anketésand par darba piendakumu izpildi anglu valoda

Veicot interviju ar biznesa ekspertiem un noteicot komunikativas situacijas,
kuru izpildei ir nepiecieSama anglu valoda, petijluma autore pé&tfjuma otraja
posma noskaidro, cik biezi §ie pienakumi tiek veikti ikdienas darba. 23 Latvijas
uznémumu darbinieki, uzn€mejdarbibas vadibas specialisti tika iesaistiti
anketé$ana. Kopuma anketa tika icklauti 25 darba pienakumi, ko veic
uznémgéjdarbibas vadibas specialisti darba anglu valoda. Anketa dalibnieki
noradija, cik biezi vini veic katru pienakumu p&c Likerta skalas. Anketésanas
rezultati ir apkopoti 3.tabula.

3. tabula
Anglu valoda veikto darba pienakumu bieZums
Anglu valoda veiktie darba PildiSanas bieZums hi p-
pienakumi kvad- | véertiba
0] 1] 2] 3 4| "™
o2
Augstakie vértéjumi dominé - atbildes 2+3+4
Biznesa tikSanas 0 1 6 12 4 19.174 | 0.00
Sarunas 0 |2 9 11 |1 | 15.696 | 0.00
Prezentacija 0 |2 7 12 | 2 | 15.696 | 0.00
Biznesa véstules rakstiSana 0 |2 8 7 6 | 15.696 | 0.00
Rakstu, zurnalu, dokumentu, 1 2 7 11 2 12.565 | 0.00

lasiSana un tulkoSana

Profesionalas anglu terminologijas 1 |2 2 13 |5 | 12565 | 0.00
izmantoSana

Informacijas vakSana tirgl 1 |2 8 9 3 | 12.565 | 0.00
Socialas sarunas ar arvalstu 2 |2 7 9 3 |9.783 | 0.00
kol&giem vai viesiem

Sudzibu izskatisana 3 |2 4 9 5 [ 7348 | 0.01
Pasiitjjuma veikSana un sanemsana 1 |4 13 | 4 1 |7348 | 0.01
Telefona zvani 1 14 8 7 3 | 7.348 | 0.01
Komandg€jums uz arvalstim 1 |4 11 |7 0 | 7.348 | 0.01
Citu uzn@mumu apmeklesana 2 |4 9 6 2 | 5261 | 0.02
Prezentaciju materialu/plakatu 4 |5 11 |2 1 | 1087 | 0.30
sagatavoSana

Pirkumi 3 |7 6 7 0 10391 |0.53
Rezervacijas veikSana (viesnica, 4 |6 7 5 1 (0391 | 0.53

lidojums, utt.)

Zemakie vérteéjumi doming - atbildes 1 + 2

Piedalisanas konference 3 19 6 5 0 | 0.043 | 0.83
CV/ pieteikuma vestules rakstiSana 8 |4 6 5 0 |0.043 | 0.83
Seminars 5 |8 9 1 0 |0391 |0.53
Liguma/vieno$anas/rikojuma 5 |8 6 3 1 10391 | 053
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3. tabulas turpinajums

Anglu valoda veiktie darba PildiSanas bieZums hi p-
pienakumi kvad- | vertiba
rats
0 1 2 3 4 a2)
rakstiSana
PartulkoSana/izskaidroSana 5 |11 |4 3 0 | 3522 | 0.06
Majaslapas izveido$ana 0 |16 |4 3 0 | 3522 | 0.06
Zinojuma/priekslikumu rakstiSana 10 |7 3 2 1 |5261 | 0.02
Uzné@muma ceremonijas 6 |12 |3 2 0 | 7348 | 0.01
Ekskursiju vadiSana 13|16 3 1 0 |9.783 | 0.00
Reitingu summa

- 79 [ 133 [ 169 | 159 | 45 [ 44.309 | 0.00
- 212 373 - -

Izmantojot h1 kvadrata testu (chi-square test) x2 noteikts atskiribu nozimiguma
limenis p starp domingjoso vertéjumu un pargjo vertejumu summu (Preacher,
K., 2001). Saskana ar anketas rezultatiem uznéméjdarbibas vadibas specialisti
visbiezak ir iesaistiti tadas profesionalas anglu valodas komunikativas situacijas
ka:

biznesa tikSanas;
sadarbiba ar savas darbibas sferas parstavjiem;
sarunas par ligumiem un darfjumiem;
prezentacijas par precém un pakalpojumiem;
dazada veida biznesa vestulu rakstiSana.

Liels darba pienakumu apjoms papildus ietver:

o rakstu, zurnalu, dokumentu, brosiiru un ar darbu saistitu gramatu
lasiSanu un tulkoSanu;

e profesionalas anglu valodas terminologijas izmanto$anu,

e sudzibu izskatiSanu;

e pasitijumu veikSanu;

¢ telefona zvanus;

o komandgjumus uz arzemeém.
Empiriska peétijjuma treSais posms: uzpéméjdarbibas vadibas specialistu
anketésana par prioritarajam valodas jomam profesionalas anglu valodas
kursa

Empiriska pétijuma treSaja posma autore péta Latvijas uznéméjdarbibas
vadibas specialistu viedokli par to, kas jaieklauj profesionalas anglu valodas
kursa: kadas ir svarigakas valodu jomas un kadas prasmes ir jaapgist
profesionalas anglu valodas kursa uznémeéjdarbibas vadibas studijas, lai veiktu
darba pienakumus sveSvaloda p&c macibu pabeigSanas augstskola. 23
uznéméjdarbibas vadibas specialisti ir iesaistiti anketéSana. Anket€Sanas
rezultati ir apkopoti 4. tabula.
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4. tabula

Prioritaras valodas jomas profesionalas anglu valodas kursa

Nr. Valodas jomas / prasmes Iegiitie rezultati: R
aprakstosa statistika | (Rangi)
AtbilZu Procenti
skaits (%)
1. RunaSanas prasmes 20 86%
2. Faktiska pieredze / situacijas ikdienas 18 78% 3
darba pienakumu veik$anai anglu valoda
3. Biznesa korespondence / rakstiSanas 8 34% 7
prasmes
4. Profesionala vardu 13 56% 5
krajuma/terminologijas/biznesa
izteicienu apguve
5. Kultiiras aspektu macisanas 11 47% 6
6. Klausisanas prasmes 6 26% 9
7. Lasisanas prasmes 7 30% 8
8. Prezentacijas prasmes 15 65% 5
9. Sarunu prasmes 19 82% 2
10. | Sanaksmju prasmes 16 69% 4
11. | Spgja skaidri izteikt savas domas 30% 8
12. | Izrunas uzlabosana 21% 10
13. | Valodas lietojuma prasmes 26% 9

Empiriska pétijuma ceturtais posms: toposSo uzneméju iesaistisana anketésand

par vinu vajadzibam profesionalds anglu valodas kursa

Lai noteiktu profesionalas anglu valodas kursa studentu vajadzibas un
noskaidrotu, kadas anglu valodas zinasanas un kadas valodu prasmes ir
nepiecieSamas, 75 LLU un BSA dazadu, ar uzn@mgjdarbibu saistitu studiju
programmu 1.kursa studenti tika iesaistiti anketé$ana. Anketésanas rezultati ir
atteloti 5. tabula.
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5. tabula
TopoSo uznéméju vajadzibas profesionalas anglu valodas kursa

Nr. Kursa vajadzibas Reitings: 4 - p %2 Mo | Me
augstakais;
1 - zemakais
413]2]1
AtbilZu skaits
1p, | macities komunicgt ar 676 |1 |1 |000| 67213 |4 |4
klientiem
17. | macities sniegt prezentacijas 66 |7 |1 |1 |0.00|67.213 | 4 4
21, | 2PEULPrasmes, nepieciesamas | go | 93 | 5 | 1 | 000 | 52.920
biznesa sanaksmém
macities pastastit par darba
11. | profesionalajiem 45121 |7 |2 | 0.00| 43320 | 4 4
pienakumiem
4 macities apra_kstlt/pastastlt 36128 9 | 2 | 000! 37453 | 4 3
par savu uzpémumu
biznesa vestulu lasiSana,
9. sarakste 38237 |7 |000| 29453 |4 4
19, | macities sarunu vadiSanas 45 124111 |5 | 0.00 | 24653 | 4 4
prasmes
8. klausities un saprast zinas 14 | 33 /15|13 | 0.03 | 4813 |3 3
30, | Arvalstu uznémumu 31|15 |17 |12 005 | 3853 |4 |3
apmeklésana
5. sava uznémuma reklama 18 | 27 | 18 | 12 | 0.08 | 3.000 | 3 3
28. | produktu aprakstiSana 34 11|27 |3 |0.08 3000 |4 3
13, | komunikacija ar oficialajiem | g | 54 | 35 | 3 | 030 | 1080 |2 |3
apmekl&tajiem uznémuma
3. biznesa vestulu rakstiSana 26 | 15|19 | 15| 042 | 0.653 | 4 3
23. | ligumu rakstiSana 1031259 | 0420653 |3 3
2. | pspriest produkiu 1624|296 | 056|033 |2 |3
uzlabosanas iespgjas
2. komunikacija pa telefonu 9 [ 31341 |062]|0242 |2 3
15, | Diznesa terminu 2 |6 | 34|33 000 46413 2 |2
paskaidrosana
7. apspriest nodoklus 3 |6 |27]39]0.00) 43320 |1 1
p. | apspriest movacias 5 |9 | 2239 000|29453 1 |1
uznémgejdarbiba
14, veikt ralfstvelda piezimespar | 1| 5 | 45| 14 | 0.00 | 24.653 | 2 5
noklaustto
18. | biznesa plana apspriesana 5 | 13|34 |23 | 0.00 | 20.280 | 2 2
10. | apspriest valutas darjjumus 6 | 15|36 | 18 | 0.00 | 14520 | 2 2
29, musdl.e{lu vadibas teoriju 1411014219 000! 9720 |2 2
apsprieSana
16. | macities vadit tik§anas 10 | 15 | 27 | 23 | 0.00 | 8333 | 2 2
20. | apspriest naudas jautajumus 4 |23 ]128|20|0.02 5880 |2 2
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5. tabulas turpinajums

Nr. Kursa vajadzibas Reitings: 4 - p 12 Mo | Me
augstakais;
1 - zemakais
41321
AtbilZu skaits
25, uzt,lén_luvmapohukas 15113 | 28 | 19 | 0.03 | 4813 | 2 5
apspriesana
2. mac1t1_es veikt interviju anglu 3 26 | 33 | 13 | 0.05 | 3.853 ) )
valoda
21. f;;éiiﬁ;par produktu 8 |25 28|14 /030|108 |2 |2
1. Z’;i;gjt?tles ar arvalstu viesiem 16 | 18 | 39 | 2 0.42 | 0.653 ) )
26. uzr,lén.luvma prieksrocibu 23112 | 36 | 4 056 | 0.233 ) )
apsprie$ana

Izmantojot hi kvadrata testu (chi-square test) ¥2 noteikts augstako un
zemako vert€jumu at$kiribu nozimiguma ITmenis p (Preacher, K. J., 2001).
Anketesanas rezultati rada, ka lielaka dala studentu profesionalas anglu valodas
kursa v€las macities komunicét ar klientiem, sniegt prezentacijas, macities
anglu valodas prasmes, kas ir nepiecieSamas, lai piedalitos biznesa sanaksmes,
diskutetu par darbu un profesionalajiem pienakumiem, aprakstitu uznémumu,
lasttu biznesa vestules, ka arT mactties sarunu prasmes, klausities un saprast
zinas un runat ar arzemju partneriem, apmeklgjot vinu uzp€émumus.

Salidzinot intervija un anketé$ana iegito visaugstako veértéjumu
rezultatus (sk. 6. tabulu), var konstatét, ka pastav vairaki kopigi sakritibas
aspekti. Visas respondentu grupas ir uzsvérta nepiecieSamiba péc pieredzes
giiSanas praktiskas macibas kas saistitas ar nakotnes darba pienakumu izpildi
anglu valoda. Visas respondentu grupas, ka uznémgjdarbibas vadibas
specialista svarigakas prasmes, mingja prezentaciju sniegSanu, piedaliSanos
sanaksmes un diskusijas anglu valoda.
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6. tabula

Svarigakas prasmes un iemanas, kuras uznémejdarbibas vadibas
specialistiem ir jaapgiist profesionalas anglu valodas kursa, apkopoti visu
respondentu viedokli

Saskana ar biznesa ekspertiem
(5 respondenti)

Saskana ar
uznéméjdarbibas vadibas
specialistiem
(23 respondenti)

Saskana ar

topoSajiem

uznémejiem
(75 respondenti)

e komunikacija ar investoriem,
e sarunu veik§ana/vieno§anas,
¢ piedali§anas sanaksmes,

e prezentaciju sniegSana,

e informacijas vaksana tirg,

e arvalstu likumdoSanas
apgusSana,

e ar uznemgjdarbibu saistitu zinu
un rakstu lasiSana,

o siidzibu izskatiSana,

e biznesa véstulu rakstiSana,

e visparigo sabiedrisko t€mu
apspriesana sve$valoda, piem.,
valasprieki, filmas, celojumi,

o informétiba par jaunakajam
zinam un prasme paust
personisko viedokli,

e gramatikas precizitate un laba
izruna,

e kultiiras atSkiribu apzinasanas.

o piedaliSanas sanaksmeés,
o tiklosana/netvorkings,

e sarunu veik§ana,

e prezentaciju sniegSana,
e biznesa véstulu
rakstiSana,

e ar darbu saistitu rakstu
lasiSana un tulkoSana,

e socialas sarunas ar
arvalstu kolégiem,

e siidzibu izskatiSana,

e pasiitijumu veikSana,

o telefona zvani,

¢ komandgjumi,

e profesionala vardu
krajuma, terminologijas,
biznesa izteiksmju
lietos$ana,

e orientSanas svesvalodu
kultiiras aspektos.

e komunikacija ar
klientiem,

e prezentaciju
snieg$ana,

o piedaliSanas
sanaksmes,

o darba
profesionalo
pienakumu
apspriesana,

® sava uznémuma
aprakstiSana,

o biznesa véstulu
lasisana,

e sarunu veikS$ana,
e zinu klausiSanas,
e arvalstu
uznémumu
apmeklésana.

Tatad Latvijas uznéméjdarbibas vadibas specialistiem, izmantojot anglu

valodu, visbiezak ir jasniedz prezentacijas, japiedalas sanaksmés un sarunas.
Nemot véra visu respondentu vajadzibas, tris moduli ar nosaukumu ‘sarunas’,
‘sanaksmes’ un ‘prezentacijas’ ir izstradati un ieviesti profesionalas anglu
valodas kursa, uznéméjvadibas studijas.
Empiriska pétijuma piektais posms: studentu anglu valodas limena noteiksana
Lai noteiktu LLU un BSA studentu anglu valodas Itmeni studiju
sakuma, tika apkopota uznemsanas komisijas pieejama informacija Sajas divas
augstskolas par imatrikuléto vidusskolenu centralizéto eksamenu (CE)
rezultatiem no 2015. gada Iidz 2017. gadam. LLU studentu CE rezultati par
periodu no 2015. lidz 2017.g. ir paraditi 6. att€la. Vertikala ass attelo studentu
skaitu ar attiecigo anglu valodas ITmeni, savukart horizontala ass parada studiju
gadu.
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LLU studentu CE rezultatu limeni anglu valoda
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6. att. LLU studentu CE rezultati (par periodu no 2015. lidz 2017.g.

(Avots: autores veidots)

saskana ar LLU uznemsanas komisijas protokoliem)

BSA studentu CE rezultati par periodu no 2015. Iidz 2017.g. ir paraditi
7. attela. Vertikala ass att€lo studentu skaitu ar attiecigo anglu valodas limeni,

savukart horizontala ass parada studiju gadu.

BSA studentu CE rezultatu Itmeni anglu valoda
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7. att. BSA studentu CE rezultati (par periodu no 2015. lidz 2017.g.
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Saskana ar apkopoto informaciju par anglu valodas centraliz€to
eksamenu limeniem, rezultati tris gadus peéc kartas ir loti lidzigi. Lielakajai
dalai 1. kursa studentu, kuri iestajas LLU un BSA, attiecigi bija B1 un B2
Itmeni, attiecigi: LLU vid&ji 50% un 32% un BSA vid&ji 46% un 36%.

Salidzinot divu augstskolu imatrikuléto studentu CE rezultatus ar CE
rezultatiem visa Latvija laika posma no 2014. gada lidz 2016. gadam (sk. 8.
att.), var konstatet, ka galvena atskiriba ir vérojama starp A2 limena proporciju.
Anglu valodas CE vidgjie rezultati tris gadu laika perioda Latvija liecina, ka
25% Latvijas vidusskolu absolventiem bija A2 limenis, bet LLU imatrikuléto
studentu ar A2 Iimeni ipatsvars bija mazaks - 15%, un BSA imatrikulEto
studentu ar A2 ltmeni Tpatsvars bija 16% no kopgja imatrikuléto studentu
skaita.

Anglu valodas CE rezultatu Iimeni Latvija
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8. att. Anglu valodas CE rezultati Latvija (par periodu no 2015. lidz 2017.g.
saskana ar VISC)
(Avots: autores veidots)

Informacija par anglu valodas CE rezultatiem LLU, BIA un visa valstT laika
posma no 2015. Iidz 2017. gadam ir apkopota 7. tabula.
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7. tabula
Centralizéta anglu valodas eksamena Iimenu salidzinajums pa gadiem
(LLU, BSA un visa Latvija)

LLU 2015.g. - 202 studenti | BSA 2015.g. - 103 Iegiitie CE rezultati visa
studenti Latvija
2015.9. — 15695 s.
A2- 33 (16 %) A2-25 (24 %) A2- 3964 (26 %)
B1-98(49 %) B1-49(48 %) B1-6626 (43 %)
B2- 67 (33 %) B2- 28 (27 %) B2- 4678 (30 %)
C1l- 4 (2%) Cl-1(1%) C1- 109 (1%)
LLU 2016.g. - 193 studenti | BSA 2016.g. - 98 Iegiitie CE rezultati visa
studenti Latvija
2016.9. — 13626 s.
A2-17 (9 %) A2-9 (9 %) A2- 4031 (30 %)
B1-106(55 %) B1-49(50%) B1-5681(41 %)
B2- 64 (33 %) B2- 37 (38 %) B2- 3806 (28 %)
C1-6 (3 %) C1l-3(3%) C1- 108 (1 %)
LLU 2017.g. - 206 studenti | BSA 2017.g - 101 Iegiitie CE rezultati visa
studenti Latvija
2017.9. — 12906 skoleni
A2- 42 (20 %) A2-15 (15 %) A2- 2627 (20 %)
B1-97(47 %) B1-41(41 %) B1-5084 (40 %)
B2- 64 (31 %) B2- 43 (42 %) B2-4949 (38 %)
C1-3(2%) Cl-2(2%) C1- 246 (2 %)
LLU: Vidgji par 3 gadiem | BSA: Vidgji par 3 Iegiitie CE rezultati visa
gadiem Latvija:
vidgji par 3 gadiem
A2- 92 (15 %) A2- 49 (16 %) A2- 10622 (25 %)
B1-301(50 %) B1-139(46 %) B1-17391(42 %)
B2- 195 (33 %) B2- 108 (36 %) B2-13433 (32 %)
C1- 13 (2 %) C1-6 (2 %) C1- 463 (1 %)

Vidgjie anglu valodas CE rezultati par tris studiju gadu laika periodu no
2015. Iidz 2017. gadam norada, ka lielakajai dalai studentu, kas iesak studijas
augstskola, ir Bl un B2 Iimenis. Tadgjadi petijjuma autore secindja, ka
profesionalas anglu valodas kursa mérka grupai galvenokart ir B1-B2 Iimeni.

Visi primarie dati, kas iegiiti empiriska pétijuma vajadzibas analizg, tika
nemti véra profesionalas anglu valodas kursa izstrades procesa. ST kursa mérka
grupa ir toposie uzne€mgji, kas plano stradat Latvijas un starptautiska biznesa
konteksta, un tiem ir jaspgj lietot anglu valoda ikdienas darba situacijas.
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3.2. Profesionalas anglu valodas kursa mérku un uzdevumu noteikS§ana un
satura izvele

Pamatojoties uz primarajiem datiem, kas iegiiti intervija un anketgSana,
kuras tika iesaistiti biznesa eksperti, uzne€mejdarbibas vadibas specialisti,
toposie uzneéméji, ka arT nemot veéra studentu atbilstoSos anglu valodas Iimenus
un, pamatojoties uz savu pedagogisko pieredzi, pétijuma autore ir defingjusi
kursa mérkus un uzdevumus. Profesionalas anglu valodas kursa galvenais
merkis ir profesionalas anglu valodas kompetences attistiba. Galvenie kursa
uzdevumi ir nodrosinat:

o transformativo macisanos, kas ir aktiva, uz izglitojamo orientéta un
ietver pieredzi, kritisku pasrefleksiju un racionalu diskursu, ka ari sniedz
iespgjas paSpilnveidoSanai, autonomijas attistibai un nozimigas, jégpilnas
macisanas veicinasanai, kas ir parnesama uz studenta nakotnes darbu;

e realas dzives gadijumus un komunikativas situacijas, kas saistitas ar
studentu nakotnes darba pienakumu izpildi anglu valoda: sarunas, prezentaciju
sniegSana, piedaliSanas sanaksmes;

e nepiecieSsamo profesionalo vardu krajumu, terminologijas, biznesa
izteicienu apguvi.

Nosakot profesionalas anglu valodas kursa galveno mérki un
uzdevumus, $1 pétijuma autore bija iesaistita kursa satura atlases procesa un
secindja, ka profesionalas anglu valodas kursam jaietver:

e vispargjas anglu valodas zinasanas un prasmes;

e akad@miskas/zinatniskas anglu valodas pamatzinasanas;

e biznesa anglu valodas prasmes, biznesa vardu krajumu,
terminologiju un ar darbu saistitas anglu valodas zinasanas.

Lai uzlabotu studentu vispargjas anglu valodas zinasanas un prasmes,
kursa tika ieklauti dazadi uzdevumi, kas versti uz lasiSanas, klausiSanas,
rakstiSanas un komunikacijas prasmju attistiSanu, lai studenti vargtu izteikt savu
viedokli un piedalities vispargjo socialo t€mu (saistitu ar hobijiem, celoSanu,
ikdienas dzivi, utt.) apsprieSana.

Akadémiskas anglu valodas ievieSana profesionalas anglu valodas kursa
izriet no akadémiskas anglu valodas prasmju apguves un attistibas
nepiecieSamibas augstakas izglitibas studiju procesa; tas ietver: publisko runu,
prezentaciju sagatavosanu, definiciju sniegSanu, argumentaciju, utt.

Nepieciesamiba ieklaut biznesa anglu valodas zinasanas un prasmes
profesionalas anglu valodas kursa satura un attistit tas, izriet no akadémiskas un
profesionalas uznémejdarbibas vides prasibam. Nemot véra vajadzibu analizes
rezultatus, noteikto kursa galveno meérki un uzdevumus, tika secinats, ka
profesionalas anglu valodas kursa saturam ir jabtt orient€tam uz komunikaciju
biznesa sarunas, sanaksmés un prezentacijas. Lidz ar to kursa saturs tika
organiz€ts trijos gadijumu izp&tes modulos ar nosaukumiem ‘sarunas’,
‘sanaksmes’ un ‘prezentacijas’, kas tika ieviestas studiju macibu gada ietvaros.
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Moduliem bija jaatspogulo reali gadijumi uznémgjdarbibas konteksta,
tas sniedza studentiem iesp&ju pieredzet tadas profesionalas anglu valodas
situacijas, ka daliba biznesa sanaksmes un sazinasanas ar merki panakt abpusgji
izdevigu vienoSanos, sarunas par ligumiem un darfjumiem, prezentaciju
sniegSana, produkta vai pakalpojuma reklama, ka arT dazadu biznesa ve&stulu
rakstiSana. Modulos ieklautie gadijumi un dazadie uz gadijjumiem balstitie
uzdevumi sniedza problematisku biznesa situaciju, kas studentiem bija jarisina:
vini analiz&ja, apsprieda to, ierosindja savas idejas, ka atrisinat problému un
pienéma l€émumus stradajot grupas.

Profesionalas anglu valodas kursa materiali tika izstradati atbilstosi
anglu valodas B1-B2 Iimeniem.

3.3. Transformativa gadijumu izpétes modela ievieSana profesionalas
anglu valodas kompetences attistibai, eksperimentalo datu iegiiSana.

Izp@tot un analiz€jot transformativas maciSanas teorctisko pamatu un
gadjjumu izpetes metodi, petjjuma autore saka izstradat transformativas
gadijumu izpetes modeli uznémejdarbibas vadibas studentu profesionalas anglu
valodas kompetences attistibai. Vairakus studiju gadus autore bija iesaistita
izveidota modela ievieSanas, novertéSanas un uzlaboSanas procesa
profesionalas anglu valodas kursa Baltijas Starptautiskaja akadémija.
Transformativas gadijumu izp&tes modelis topoSo uznémégju profesionalas
anglu valodas kompetences attistibai ir paradits 9. attela.
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Gadijumu
izpétes

Gadijumu
izpétes

1. modulis
'Sarunas'

3. modulis
'Prezentacijas’

Gadijumu izpétes
2. modulis
'Sanaksmes'

Kritiskas domasanas, sadarbibas, radosuma un
novatorisma, miizizglitibas, uznémgjdarbibas,
biznesa vadibas, pasvadibas, lingvistiskas,
starppersonu, pragmatiskas un stratégiskas

kompetences.

Transformativa macisanas

9. att. Transformativas maciSanas gadijumu izpétes modelis
(Avots: autores veidots)

Transformativas macisanas gadijumu izp&tes modelis, kas sastav no trim
moduliem tika izmantots profesionalas anglu valodas kursa, lai attistitu
domingjosas profesionalas anglu valodas kompetences komponentus: kritisko
domasanu, sadarbibu, radoSumu un  novatorismu, muzizglitibu,
uznémegjdarbibu, biznesa vadibu, pasvadibu, lingvistiskas, starppersonu,
pragmatiskas un stratégiskas apakskompetences.

Eksperimentalie dati tika ieglti 6.-9. empiriska pétifjuma posmos ar
mérki noteikt transformativa gadijumu izp€tes modela ietekmi uz studentu
profesionalas anglu valodas kompetences attistibu.

Pétijuma 6. posms (2015.-2018.g.) ir versts uz pedagogisko
eksperimentu un nestrukturétu novérosanu Baltijas Starptautiskaja akadémija,
iesaistot 107 uznéméjdarbibas vadibas studentus transformativajos gadijumu
izp&tes modulos, ar merki attistit profesionalo anglu valodas kompetenci.

Pétijuma 7. posma (2015.-2018.g) galvena uzmaniba ir pieversta
studentu profesionalas anglu valodas kompetences attistibas noveértgjumam,
iesaistot 73 studentus, kas piedalijas transformativajos gadijumu izpé&tes
modulos profesionalas anglu valodas kursa ietvaros. Rezultati tika iegliti pec
studentu iesaistiSanas profesionalas anglu valodas kursa, izmantojot: 1)
macibspeka vert§jumu par profesionalas anglu valodas kompetences
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veidoSanos; 2) studentu pasnovértg§jumu par profesionalas anglu valodas
kompetences veidoSanos; 3) summativo kursa gala vertgjumu.

P&tfjuma 8. posma (2017.-2018. g) centra ir pedagogiska eksperimenta
laika notikuSo izmainu studentu profesionalas anglu valodas kompetences
vertejumu noteikSana. Rezultati tika iegti, veicot datu matematisko apstradi un
iesaistot  eksperimentalo grupu (Baltijas  Starptautiskas akad€mijas
uznéméjdarbibas vadibas 1.kursa 21 students).

Pétjjuma 9. posms (2014.-2018. g) parbaudija studentu viedokli par
gadfjumu izp&tes ietekmi uz profesionalas anglu valodas apguvi, iesaistot 73
studentus anketeSana.

P&tjjuma 10. posma (2015.-2019.g.) tika parbaudits, vai profesionalas
anglu valodas kurss veicinaja transformativo maciSanos, iesaistot 67 studentus
anketgSana.

Secinajumi tika izdariti, pamatojoties uz iegiitajiem eksperimentalajiem
datiem. Empiriska p&tijuma 6.-10. posmi ir aprakstiti turpmak promocijas darba
kopsavilkuma.

Empiriska pétijuma 6.posms: pedagogiskais eksperiments

Empiriska pétijuma 6.posms ir versts uz uzneémejdarbibas vadibas
studentu iesaistiSanu profesionalas anglu valodas kursa, kura ir uzsvérta
gadfjumu izpétes metodes atbalstoSo komunikativo pan€mienu nozime, vardu
krajuma apguve un macibspéka svariga loma macibu procesa. Pedagogiska
eksperimenta  piedalijas 107  Baltijas  Starptautiskas  akad&mijas
uznémgejdarbibas vadibas 1.kursa studenti, seSas studentu grupas, tris studiju
gadu laika posma: 2015./2016. studiju gada 37 studenti (2 grupas), 2016./2017.
studiju gada 48 studenti (2 grupas), 2017.-2018. studiju gada 22 studenti (2
grupas). Studenti tika iesaistiti transformativajos gadijumu izp&tes modulos
profesionalas anglu valodas kursa ietvaros, ar merki attistit profesionalas anglu
valodas kompetenci.

Profesionalas anglu valodas kurss tika sadalits tris modulos ar
nosaukumu ‘sarunas’, ‘sanaksmes’ un ‘prezentacijas’. Modulos studenti
iepazinas ar gadijuma scenariju, kuru lasija individuali, parrunaja paros un
mazas grupas, macijas atbilsto$o vardu krajumu un profesionalo terminologiju;
tika iesaistiti dazadas ar gadijumu saistitas aktivitatés: diskusijas, lomu spéles,
simulacijas; tika novertéti, iesaistiti pasrefleksija, pasvertéjuma un klasesbiedru
novert&juma.

Liela macibu vielas apjoma d&] gadijuma izp€tes process ietvéra
sekojosus posmus:

1) sagatavosanas, kur studenti iepazinas ar gadijuma metodi un kur
notika visa veida priekSapmaciba (vardu krajuma, gramatikas noteikumu
ievie$ana);

2) individuala gadijuma izpete: kur katrs students laslja un analizgja
gadijumu, stradajot individuali;

3) grupas gadijumu izp@te: gadijumu izp&te norit€ja nelielas grupas,
ietverot problému risinasanu, viedoklu apmainu, diskusiju;
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4) visas klases diskusija: kur grupas veica prezentacijas un dalijas ar
saviem secinajumiem par gadijumu;

5) pasrefleksija un integracija, kur visi dalibnieki novertgja sevi un savu
kursabiedru darbu, ka arT sanéma atgriezenisko saiti no citiem studentiem un
pasniedzg€ja, pardomajot, ka var integrét jaunas zinaSanas talakaja macibu
procesa.

Gadifjumu izp€tes metodes veicinasanai modulos tika izmantoti
komunikativie macibu panémieni: lomu spéle, simulacija, diskusija un mutiskas
prezentacijas, tie ir apkopoti 8. tabula.

8. tabula
Komunikativas metodes, kas izmantotas gadijumu izpétes modulos

Gadijumu Kursa izmantotie komunikativie macibu panémieni
izpétes
moduli
duli Lomu spéle: sarunas ar vaditaju par algas paaugstindgjumu, par brivas
‘15';?3”:8!3 dienas pieskirSanu; uznémuma nodalas darbinieku konflikta

atrisinasana; sarunas par atlaides pieskirsanu.

Simulacijas spele: klienta sudzibu atrisinasana celojumu agentira;
Diskusija: par sarunu tematiem, sarunam nepieciesamo prasmju
saraksta kopiga veidosana, veiksmigo sarunu priek$noteikumu
apspriesana, atbildes uz atverta tipa jautajumiem par lietisko sarunu
vadisanu, dali$anas pieredzg, termina ‘sadarbibas sarunas’
(collaborative negotiations) definicijas snieg§ana; kermena valodas
interpretésana, sarunu rezultatu prognozesana.

2. modulis Lomuspele: piedalisanas sanaksme ka priekssedétajs un ka sanaksmes
‘Sanaksmes’ dalibnieks.

Simulacijas spele: balsosana par uzneémuma darbinieku svetku
pikniku.

Diskusija: efektivas sanaksmes sastavdalas, gadijuma ‘a meeting in a
tour company’ apspriesana; komentari: ka vaditajs riko sanaksmi un
ka darbinieki piedalas.

Prezentacija: pargjo kursabiedru informésana par savas grupas idejam
un Iémumiem par lietu ‘SOS PC’.

3. modulis Diskusija: dalisanas ar pieredzi prezentaciju sniegsana, apspriezot
‘Prezentacijas’ | svarigakos veiksmigas prezentacijas faktorus, ka arT problémas;
diskusija par lietu: ‘Presentation about smart money management’.
Prezentaciju sniegsana par uznémumu, darbu/profesiju, veiksmigu
uznéméju.

Izmantojot gadijumu izp&tes modulus profesionalas anglu valodas kursa,
autore pirms gadfjuma lasiSanas ieviesa nepazistamu vardu krajumu,
specifiskus izteikumus un ar uzn€meéjdarbibu saistitus terminus, lai izvairitos no
liela laika t€réSanas jaunu vardu tulkoSana un skaidro$ana, un iejaukSanas
studentu komunikacijas procesa. Tap&c vardu krajuma macisana tika uzskatita
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par butisku aspektu gadijumu izp&tes modulu ietvaros. Lai nodroSinatu
nepiecieSamos vardu krajumus macibu procesam, pasniedzgjs izstradaja
sarakstus katram modulim.

Macibspéka tradicionala loma profesionalas anglu valodas kursa bitiski
mainijas. MaciSanas tika balstita uz studentu akttvu Iidzdalibu gadijumu izp&tes
procesa un zinasanu transformaciju, nevis to tieSo ieguvi no macibspéka.
Pielietojot gadijuma izp&tes metodi bija svarigi, lai pedagoga loma nebiitu
parak acimredzama, un studenti uzskatitu, ka macibspékam nav absoliita
kontrole. Bija svarigi laut studentiem patstavigi izdarit savus secinajumus,
pretéja gadijuma vini saprastu, ka ir tikai viens pareizais veids, ka atrisinat
gadijuma problému. Tapéc pétijuma autore izvairijas no iesaistiSanas studentu
diskusija un visu skolénu vadiSanas viena virziena.

AtbalstoSas, emocionalas, sadarbibas un radoSas atmosféras
nodros§inasanai auditorija, autore iesaistija studentus dazadas interaktivajas
aktivitates, kuras bija nepiecieSamas gadijuma izp&tei, piemeram, diskusijas,
lomu spéles, simulacijas, prezentacijas. Autore iedroSinaja un motiveja
studentus visa macibu procesa gaita, jo tikai ar zinamu atbalstu izglitojamie
vargja stradat efektivak, tadejadi saglabajot augstu motivacijas limeni.

Ka jau tika minéts ieprieks, gadijumu izp&tes metode ietvéra vairakus
posmus. Autores un studentu uzdevumi katra no §iem posmiem bija atSkirigi,
ka paradits 9. tabula. Izmantojot gadijumu izpétes metodi, autore apvienoja
vairakas lomas, rosinot studentus un vadot tos visos gadijumu izp&tes procesos.
Bija svarigi ienemt pareizo lomu dazados gadijumu izp&tes posmos.

9. tabula
Macibspéka un studenta lomas gadijumu izpéte

Gadijumu Macibspéka loma Studenta loma
izpétes
posmi
Sagatavosana | gadijumu izp&tes metodes batibas izskaidrosana; | iepaziSanas ar

gadijuma mérku izklastisana;

gadijuma uzdevumu risinasanas panémienu
ieteiksana/rekomendacijas;

jauna vardu krajuma un gramatikas struktaru
ieviesana, lai studenti varétu komunicét
svesvaloda par problemam, saistitam ar konkréto
gadijumu;

studentu mudinasana izmantot internetu vai
bibliotekas resursus, lai iegiitu papildu lasiSanas
materialus un nepiecieSamo informaciju;

gadijuma izpétes
metodes biuitibu;
iepaziSanas ar
gadijuma mérkiem,
scenariju un
uzdevumiem;
individuala
sagatavoSanas un
gadijuma lasiSana
vairakas reizes;
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9. tabulas turpinajums

Gadijumu Macibspéka loma Studenta loma
izpétes
posmi

Visas grupas darba un diskusijas etiketes noteikumu jautajumu uzdoSana

studentu izskaidroSana; par gadijumu;

grupas studentu iesaisti§ana grupu darba un pietiekama | gadijuma

diskusija laika atvélésana gadijuma faktu izpratnei, apsprieSana mazas
analizei, apspriesanai, uzdevumu veikSanai; grupas;
diskusijas atbalsts, jauno/nezinamo vardu,
izteicienu sniegSana;
svarigo gadijuma aspektu, kas jaapspriez
diskusija, uzsversana,
pastaviga diskusijas novérosana;
neuzkrito$a gadijuma apsprieSanas vadiba un
uzraudziba;

Pasrefleksija grupu un .Vis_as kllases diskuvs.ijl_lvpﬁrskaﬁéana; personiga un
atgriezeniskas saites nodrosinasana; grupasbiedru
gadijuma izp&tes studentu lidzdalibas gadjuma analizes
izvertesana; salidzinasana;
kltdu izskaidroSana; iesaistiSanas
komentari par studenta progresu; pasnoveértejuma un
gadijumu izp€tes materialu novértésana un grupasbiedru
atjauninasana, novertésana.

Iesaistoties transformativajos gadijumu izpétes modulos,
uzn@mgejdarbibas vadibas studenti attistija profesionalas anglu valodas

kompetences komponentus: kritisko domasanu, sadarbibu, radoSumu un

novatorismu,

muzizglitibu,

uznéméejdarbibu, biznesa vadibu, pasvadibu,

lingvistiskas, starppersonu, pragmatiskas un strat@giskas kompetences saskana
ar transformativas maciSanas indikatoriem, ka paradits 10. tabula.
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Profesionalas anglu valodas kompetences attistiba transformativo
gadijumu izpétes modulu ietvaros

Profesionalas Daliba Transformativas maciSanas indikatori

anglu valodas gadijumu

kompetences izpétes

komponenti modulos
kritiska domasana ‘dilemmas’ kritiska pardomasana;
sadarbiba 1. modulis uzdevuma problémas risinasana;
radoSums un ‘Sarunas’ augsta Iimena kognitiva macisanas:
novatorisms informacijas analize, sint€ze, izveértéjums;
muzizglitiba 2. modulis sadarbiba maciSanas procesa;
uznémeéjdarbiba ‘Sanaksmes’ jaunu lomu izméginasana,
biznesa vadiba emocionala, eksperimentala, aktiva,
pasvadiba 3. modulis komunikativa un pasvirzita maciSanas;
lingvistiska ‘Prezentacijas’ sasaiste starp teoriju un praksi;
starppersonu pasrefleksija, paSnovertéjums, grupas biedra
pragmatiska novertejums;
strategiska starpdisciplinaritate.

Turpmak ir aprakstits, ka uznémégjdarbibas vadibas studenti attistija
profesionalas anglu valodas kompetences komponentus, iesaistoties
transformativajos gadijumu izp&tes modulos.

Kritiskas domasanas kompetences attistiba transformativajos gadijumu
izpetes modulos

Gadijumu izpétes moduli nodroSinaja studentiem iesp&ju pilnveidot
kritisko domasanu visas gadijumu izp&tes fazés (individualais darbs, grupu
darbs un visas klases aktivitates), tika iegiitas jaunas zinaSanas un tas piclietotas
gadijuma problémas analizé un diskusija. Dazados gadijuma posmos studenti
attistfja kritiskas domasanas kompetenci, iesaistoties augsta [Tmena domasanas
procesos. Kritiskas domasanas Iimeni ietvéra =zindSanas un izpratni,
pielietojumu, analizi un noveértéSanu, sint€zi, radiSanu un pasrefleksiju.
Apkopotie 11. tabula procesi apraksta, ka gadijumu izp&tes fazés studenti
iesaisttjas kritiskas domasSanas kompetences komponentu attistiba dazados
Itmenos.
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11.tabula

Kritiskas domasanas kompetences attistiba

Gadijuma Kritiskas Transformativo gadijumu izpétes modulu
izpétes domasanas aktivitates kritiskas domasanas kompetences
fazes Iimeni attistibai
Individualais | ZinaSanas un | e gadijuma scenarija lasisana;
darbs izpratne e galvénas problémas noteiksana,
o faktu un pienémumu noteikSana;
e jauna vardu krajuma un izteiksmju apguve;
e atbilstosas informacijas, zinasanu vaksana;
e jautajumu formulésana;
e gadfjuma iesaistito uznémejdarbibas jedzienu
noteikSana;
¢ gadijuma sadaliSana sastavdalas;
o triiksto$as informacijas mekl&sana;
e gadijuma informacijas atstastiSana savos vardos;
e problémas situacijas izpratne;
Grupu darbs | Pielietojums, | e problému analize un apspriesana ar citiem
analize un studentiem mazas grupas;
novertéSana | e gadijuma interpretacija un skaidroana;

e jautajumu uzdosana un informacijas apmaina;

e kopigo un atskirigo viedoklu noskaidrosana;

e petljuma organizeSana;

e gadifjuma komponentu un to mijiedarbibas analize un
izvertejums;

o krit€riju noteiksana alternativu risinajumu
novertésanai un informacijas izvertésanai no dazadam
perspektivam;

e informacijas, zinaSanu, avotu deriguma un atbilstibas
novertésana;

o pienémumu/viedoklu kritizéSana;

e argumentu aizstavéSana, pieradijumu izmanto$ana;

e problémas risinasanas iesp&ju stipro un vajo pusu
izvertejums;

e secingjumu izstrade;
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11. tabulas turpinajums

Gadijuma Kritiskas Transformativo gadijumu izpétes modulu
izpétes domasanas aktivitates kritiskas domasanas kompetences
fazes Iimeni attistibai
Visas klases | Sinteze, e strat&giju vai ricibas plana izveide;
aktivitates izveidoSana e datu un zinaSanu apvienoSana no citam disciplinam
un lémumu pienemsanai;
pasrefleksija | o grupas iegiito gadijuma rezultatu prezentesana visam

kursam un kopiga gadijuma apspriesana;

e visu mazo grupu rezultatu apvienosana, lai izveidotu
saskanotu kopigo rezultatu;

e jaunu problémas risinajumu atklasana/izgudroSana;
e jaunu zinasanu, viedokla veidosana;

e icsaistiSanas pasrefleksija;

e iesaistiSanas paSnovertgjuma un savu grupas biedru
novertésana;

e |émumu un secindjumu piem&rosana

e zindSanu izmantoSana jaunas situacijas.

Sadarbibas kompetences

modulos

attistiba transformativajos gadijumu izpétes

Sadarbibas nepiecieSamiba gadijumu izp&t€ izrietgja no fakta, ka modulu
uzdevumi bija parak apjomigi un sarezgiti, un tiem bija parak daudz dalu, lai
tos pabeigtu individuali. Stradajot pie gadijjuma analizes, studenti aktivi
sadarbojas nelielas grupas, lai sasniegtu kopigu mérki - macities kopa un
atrisinat gadijuma problému. Aktivitates, kuras veicina sadarbibas kompetences
attistibu transformativajos gadijumu izp&tes modulos, ir apkopotas 12. tabula.

12. tabula

Sadarbibas kompetences attistiba

Sadarbibas kompetences
indikatori

Transformativo gadijumu izpétes modulu
aktivitates sadarbibas kompetences attistibai

e jaunu zinaSanu iegliSana,
viedoklu un pieredzes apmaina ar daliSanas piCerZé sarunas, prezentéciju
komandas locekliem;

e gadijuma ievadjautajumu apspriede un

sniegSana, piedalisanas sanaksmes;

e biznesa jédzienu un terminu defin€Sana mazas
grupas;

e ‘prata vétra’ par sarunu, sanaksmju un
prezentaciju veiksmes noslépumiem, kopiga
grupas rezultata prezentacija visam kursam;

e kopiga savstarpgja merka
sasniegSana komandas darba;

e viedoklu aizstavésana;
e izpratnes noskaidroSana;
e informacijas sintéze;

o diskusija mazas grupas par noteikumiem, ka
sagatavoties sarunam, sanaksmei, prezentacijai;

e noteikumu saraksta sastadisana (studenti mazas
grupas raksta jautajumus, kuri jauzdod sev
gatavojoties), kopiga grupas rezultata prezentacija
visam kursam;

58




12. tabulas turpinajums

Sadarbibas kompetences
indikatori

Transformativo gadijumu izpétes modulu
aktivitates sadarbibas kompetences attistibai

e uzticamiba un atbildiba;

e personiska ieguldijuma
snieg8ana grupas darba, aktiva
lidzdaliba;

e atbalsts citiem, kopiga mérka
sasniegSanai, savstarp&jas
atkaribas izpratne;

e mazas grupas studenti péta gadijumu, ieprieks
sadalot uzdevumus katram grupas dalibniekam,
veicot individualo pétijumu, p&c tam iepazistinot
visu grupu ar iegiito informaciju un piedavajot
savu problémas risinajumu; visi grupas dalibnieki
to koment€, pauz piekriSanu vai noliegumu,
apkopo informaciju un vienojas par gala rezultatu;
tad notiek rezultatu salidzinasana ar visu kursu;

e spgja atrisinat konfliktus;

e spgja vadit sarunas;

® spgja uzmanigi un pacietigi
klaustties, lai saprastu citu
intereses vai viedoklus;

¢ cituideju vai viedoklu
pienemsana;

e pozitivo darba attiecibu un
kompromisu veicinasana;

o lomu spéle: studenti nolasa savas instrukciju
kartes un piedalas lomu sp&lé ar dazadiem
mérkiem (sarunat algas palielinajumu; atlaides,
atvalindjuma, brivas dienas pieskirSanu),
izmantojot jauno vardu krajumu; studenti izmanto
pieklajibas frazes, uzmanigi un pacietigi klausas,
censas panakt savstarpgji pienemamu vieno$anos
un atrast kompromisu;

e komandas loceklu mudinasana
dalities ar viedokliem, prasmém
vai zinaSanam.

o studenti noveérté savu kopigo grupas darbu un
kursabiedru darbu, sniedzot atgriezenisko saiti,
uzslavgjot, kritizg€jot, mudinot stradat aktivak.

RadoSuma un novatorisma kompetences attistiba transformativajos

gadijumu izpétes modulos

Gadijumu izpétes moduli sniedza studentiem brivibu un plasas iesp&jas
izteikt savu unikalo radoSo identitati. Gadijuma izp&té nav vienigas iesp&jamas
atbildes problémas risinasana, un tapéc studenti tika mudinati domat dazadi,
izmantot savu izt€li un atjautibu, nakot klaja ar originalam idejam problému
risina8anai. 13. tabula ir apkopotas dazadas aktivitates transformativo gadijumu
izpetes modulu ietvaros, kuru merkis ir attistit studentu radoSumu un

novatorisko domasanu.
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13. tabula

RadoSuma un novatorisma kompetences attistiba

RadoSuma un novatorisma
kompetences indikatori

Transformativo gadijumu izpétes
modulu aktivitates radoSuma un
novatorisma kompetences attistibai

e jaunu biznesa perspektivu un iesp&ju
mekléSana;

e problému risinasana novatoriska,
netradicionala, originala veida;

e materialu un resursu izmanto$ana,
radot jaunas lietas;

e ‘prata vétra’: ka atrisinat gadijuma
problému;

e gadijuma gala posma prognozesana;

o diskusija: ka parspét konkurentu;

o veiksmigu prezentaciju, tikSanos un
sarunu noslépumu apspriede;

e vairaku gadijuma problémas risinajumu
mekl&Sana;

® jcteikumu saraksta izstrade gadijuma
galvenajam varonim;

o cksperiment€Sana ar jaunam idejam un
lomam,

o clastigums, sp&ja pielagoties dazadiem
cilvekiem un apstakliem;

e iesaistiSanas jaunas situacijas, jaunu lomu
izméginasana lomu spélés, simulacijas;
e jauna vardu krajuma lietoSana;

o priek§likumu un originalu ideju
piedavajumi biznesa procesu
uzlaboS§anai;

e atklato jautajumu  apsprieSana  par
gadijumu: What if...? Is there a better

e vairaku viedoklu izzinaSana;

e sp&ja radit jaunas idejas, sadarboties;
e ideju vai inovaciju izveértéSana un
pielagosana, lai atbilstu konkréta
gadijuma péetjjuma merkim;

estudentu mijiedarbiba un komunikacija,
gadijuma izpéte;

e ideju, materialu un resursu apvieno$ana
originala veida, lai izveidotu kopigu
produktu;

e sp&ja pielagot svesvalodu dazadiem
mérkiem, adresatiem un situacijam;

e ideju prezent€Sana un parlieciba par
inovativu ideju ievieSanu;

e ideju un materialu izpéte un izstrade
prezentacijas izveidei;

e grupas darba rezultatu prezentacija visai
klasei;

e iniciativa darit un realiz&t jaunas idejas;
¢ sekosana jaunakajam tendencém
uznéméjdarbiba;

o konkurétsp&jas nodrosinasanas iesp&ju
mekléSana;

e izt€le, eksperimentéSana;

e humora izmantosana.

e produkta vai pakalpojuma radiSana un
prezentacija; reklamas izveidoSana;

e video filméSana ‘veiksmiga produkta
prezentacija’, video apsprieSana, diskusija
par prezentacijas efektivajam stratégijam;

e video filméSana ‘neveiksmiga produkta
prezentacija’, diskusija par prezentacijas
kladam.
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Mizizglitibas kompetences attistiba transformativo gadijumu izpétes
modulos

Gadifjumu izpete studentiem sniedza iesp&u biit patstavigiem savu
macisanas merku izvirziSana, savas darbibas uzraudziba un kontrolg, un savu
macisanas rezultatu izverteSana. Patstaviba, pasSnoteik$anas un atbildiba par
savu maciSanos veicinaja muzizglitibas kompetenci. Transformativo gadijumu
izpétes modulu aktivitates muzizglitibas kompetences attistibai ir apkopoti
14 tabula.

14 .tabula
Maizizglitibas kompetences attistiba

Maizizglitibas Transformativo gadijumu izpétes modulu aktivitates
kompetences miuzizglitibas kompetences attistibai
raditaji

e cksperiment&Sana
ar jauniem macisanas
veidiem;

e piedaliSanas gadijumu izpéte, sadarbibas darba, p&tnieciba,
lomu spgl&s, simulacijas;

e maciSanas no
citiem;

o diskusija par gadijumu un dali$anas ar viedokliem, pieredzi,
zinasanam, informaciju;

o veiksmes stasta apspriede, diskusija, ka giit panakumus
biznesa;

e aktiva
iesaistiSsanas macibu
procesa;

o studentu
personiskas
autonomijas attistiba;
e iesp€ju meklesana,
ka atbalstit
personigos,
macisanas vai
karjeras mérkus;

e gataviba pienemt
izaicinajumus, ka
iesp&ju pilnveidoties;
e pastaviga
informacijas
novertésana,

e aktiva lidzdaliba diskusijas, problému risinasana, lemumu
pienemsana, sadarbibas darba, prezentaciju sniegSana gadijumu
izpétes modulos;

o studenti ir aktivi, patstavigi un atbildigi par savu macisanos,
vini pasi vada gadijumu izp&tes procesu: nosaka mérkus,
izstrada ricibas planus, nosaka terminus un atbilstosas macibu
stratégijas;

o ta ka pasrefleksija ir neatnemama gadijuma izpétes dala,
studenti kontrol€ un novertg, ka vini macas, doma un risina
problémas, un vajadzibas gadijuma veic korekcijas;

e macibu mérku sasniegSanai studenti gadijuma izp&t€ izmanto
savas individualas macibu stratégijas (biznesa jédzienu
identificéSana, galvenas domas noteikSana, teksta atra lasisana,
lai giitu visparigu prieksstatu par materialu, detaliz&ta lasiSana,
informacijas apkoposana, utt.);

o studenti maksimali izmanto eso$as zinasanas: uzdot
jautajumus, lai aizpilditu zinasanu vai informacijas trakumus,
uzstada savus individualos macibu mérkus, lai noveérstu §is
nepilnibas;

e studenti izmanto, piem&ro un noverte atbilstosus resursus,
tostarp savus grupas biedrus un pasniedzgjus;
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14.tabulas turpinajums

Mazizglitibas Transformativo gadijumu izpétes modulu aktivitates
kompetences miuzizglitibas kompetences attistibai
raditaji
e pardomas par e gadijumu izpéte apgito jauno zinasanu apkopojums,
macisanos, diskusija par to, ka §1s jaunas zinasanas tiks izmantotas
pasrefleksija. nakotng;
e iesaistiSanas pasrefleksija;
e grupas biedru novert&jums.

Uznemejdarbibas kompetences attistiba transformativo gadijumu izpetes

modulos

Lai veicinatu uznémgjdarbibas kompetenci, studenti tika iesaistiti
vairaku realu uznéméjdarbibas problémjautdjumu risinasana transformativo
gadijumu izp&tes modulu ietvaros. Sis aktivitates ir apkopotas 15. tabula.

15. tabula

Uznemejdarbibas kompetences attistiba

Uznéméejdarbibas kompetences
indikatori

Uznemeéjdarbibas kompetences attistiba
transformativos gadijumu izpétes
modulos

e iniciativa un interese par
uznémejdarbibu, domasana ‘arpus kastes’;
® sp&ja uznemties atbildibu par [emumu
pienemsanu;

o dazadu uznémgjdarbibas jautajumu
apspriede mazas grupas, visa kursa
diskusija, daliSanas pieredzg, viedoklu
aizstavesana;

e sp&ja parverst idejas darbiba,
o konkurgtspgja;

e ‘Dragon’s Den’ epizoda skatiSanas,
produkta/pakalpojuma idejas apspriede,
diskusija par ta priekSrocibam un
trakumiem, konkurétsp&ju, investiciju
piesaistes prognozesana;

o veiksmes stasta apspriede;

e pasapzina;
e [émumu pienemsana;
o riska iesp&jas novertesana;

e gadijuma probl€mas risinasana grupas,
lémumu pienemsana, dazadu piedavato
alternativu seku prognozesana un
novértésana,

e klientu vajadzibu identific€Sana un
realizéSana;

e sava produkta/pakalpojuma radiSana,
prezentacijas sniegSana; reklameSana,




15. tabulas turpinajums

Uznéméjdarbibas kompetences
indikatori

Uznéméjdarbibas kompetences attistiba
transformativos gadijumu izpétes
modulos

efektiva komunikacija, sadarbojoties ar

citiem, lai attistitu idejas un parverstu tas
darbiba;

o aktivas, vadosas lomas uznemsanas
grupu darba;

e spgja pienémt [émumus gadijuma
izpéte;

e gadijumu izp&tei nepiecieSamo resursu
mekl&Sana un parvaldisana;

o uz sadarbibu vérsts darbs, kura katrs
grupas dalibnieks ir svarigs,jo sniedz
personisku ieguldijumu kopgja gadijuma
1Zp@te;

e vajadzibu un uzdevumu identificé$ana;
tikloSana (netvorkings), sarunas,
savstarp&ja parliecinasana, konfliktu
risinasana, sadarbibas un uzticibas
konteksta veidosana;

e pardomas par ieguvumiem un
problémam maciSanas procesa, refleksija
par savu un grupas dalibnieku darbu,
secindjumu izdari$ana;

Biznesa vadibas kompetences attistiba transformativo gadijumu izpétes
modulos
Transformativo gadfjumu izp&tes moduli sniedza studentiem iesp&ju
iepazit uznémgjdarbibas vadibas vidi un apgit uznéméjdarbibas sferas
teoretiskos un praktiskos aspektus. Studenti uznémas uznémuma vaditaja lomu
un iesaistijas realas situacijas, kuras vini bija atbildigi par dazadu biznesa
problému risinajumu un 1&€mumu pienemSanu. Gadijumu izp&tes moduli
iesaistija studentus biznesa prezentaciju, sanaksmju un sarunu veikSana anglu
valoda. Transformativo gadijumu izp&tes modulu aktivitates, kas attista biznesa
vadibas kompetenci ir apkopotas 16.tabula.
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16. tabula

Biznesa vadibas kompetences attistiba

Biznesa vadibas
kompetences indikatori

Transformativo gadijumu izpetes modulu aktivitates
biznesa vadibas kompetences attistibai

e dazadu uznemgjdarbibas
vadibas integréto aspektu
zinaSanu  un  prasmju
apguve teorija un prakse;

e rakstveida un mutvardu

komunikacijas prasmju
attistiSana;

e dazadu uznemgjdarbibas
gtikas koncepciju
ieveérosana, pieméram,
ieinteresétas personas

sociala atbildiba, ilgtspéja;
e nodarbinatiba un cilvéku
nodarbinasana;

enoderigu frazu, vardu krajuma, stratégiju, gramatikas,
prasmju, pan€mienu un taktikas apguve, biznesa etiketes
padomu un zinaSanu pielietoSana $adas komunikativas
biznesa anglu valodas situacijas gadijumu izpétes
modulos:

edarba intervijas veikSana;

ebiznesa dokumentu rakstiSana: véstule, e-pasts, CV,
motivacijas veéstule, pazinojums, sanaksmes darba kartiba
un protokoli;

ekaulésanas;

epotencialo klientu parliecinasana;

esarunas ar partneriem;

epiedaliSanas sanaksmés;

eprezentaciju sniegsana;

e maciSanas no citiem;

e daliba komandas darba/
komandas darba vadiSana;

o uznémgejdarbibas
uzsakSana, parvaldiSana un
uzlaboS§ana;

ediskusijas un daliSanas ar viedokliem, pieredzi un
zinaSanam par sekojo$am teémam:

enakotnes darba prieksSrocibas un trikumi;
euznémejdarbibas loma sabiedriba: ko nozime kltt par
uzne@muma Tpasnieku;

esiidzibu izskati$ana;

eattiecibu veidosana ar klientiem un partneriem;

ebiznesa sarunu iemesli;

eprasmes, kas nepiecieSamas sarunu procesa;

eka sagatavoties sarunam, Sarunu procesa principi;
ecfektivas prezentacijas svarigakie faktori;
ekomunikativas problémas sanaksmés;

ear uzneméjdarbibu
saistitu petijumu veikSana;
e labas prakses pieméru
identificésana;

e iesp&ju, kas nav
acimredzamas citiem,
mekléSana;

¢ netvorkinga prasmes;

egrupas petjjums: uzn€meju veiksmes stasti;

erakstu darbs par veiksmiga uzpé€méja dzivi un
sasniegumiem;

eprezentacijas sagatavosana un sniegSana par uznémumu,
ieklaujot informaciju par tas mérkiem, produktiem/
pakalpojumiem, lielumu, darbiniekiem, aktivitateém,
prieksrocibam un problémam tirgd;

e organizatoriskas un
vadibas prasmes;

esapulces rikoSana atbilstosi struktiirai: 1) sanaksmes
atklasana; 2) sekoSana darba kartibai: diskusija, laika
ievéroSana, DbalsoSana, Iémumu pienemSana; 3)
sanaksmes slégSana, atgadinajumi;
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16. tabulas turpingjums

Biznesa vadibas
kompetences indikatori

Transformativo gadijumu izpétes modulu aktivitates
biznesa vadibas kompetences attistibai

ediskusija par noderigakajam uznémejdarbibas saitém un
bezmaksas digitalajiem risinadjumiem uznpémumiem;
edatorprasmju, multimediju izmantoSana prezentacijas
sagatavoSanai.

o digitalas prasmes

Pasvadibas kompetences attistiba transformativo gadijumu izpétes
modulos

Studenti attistlja savu paSvadibas kompetenci, iesaistoties visos
gadjjumu izpStes macibu procesa aspektos. Studenti individuali veica
uzdevumu parvaldibu un kontroli, sagatavoSanas norisindjas majas, tika
patstavigi izveleti darbam ar gadijumu nepieciesamie avoti, veikta to izpgte,
izvirzot savus mérkus un uzdevumus So mérku sasniegSanai, savukart aktivi
iesaistoties grupu darba, uzsaktas diskusijas klas€, ka arT veikts pasvertjums.
Transformativo gadijumu izp&tes modulu aktivitates, kas veicina pasvadibas

kompetences attistibu, ir apkopotas 17. tabula.

17. tabula

Pasvadibas kompetences attistiba

Pasvadibas kompetences
indikatori

Transformativo gadijumu izpétes modulu
aktivitates pasvadibas kompetences attistibai

e sp&ja noteikt merkus, kas ir
nozimigi uznémeéjdarbiba un
kas saskan ar personiskajam
vertibam;

e pasparliecinatiba,
un  personiskas
izjlta;

e radoSa domaSana, dazadu
pieeju izmantoSana problému
risinasana;

pasciena
identitates

e sarunas ar darba dev@ju par darba samaksas
palielinasanu; gatavoSanas izklastit savu probleému
vadibai, lai parliecinatu vinus maksat vairak,
apdomajot mérkus, kas jasasniedz sarunu procesa,
paredzot dazadus iesp&jamos opozicijas puses
argumentus; minot savas stipras puses un
sasniegumus;

e pasapzina, stresa un emociju
parvarésana;

e prezentaciju sniegSana lielai auditorijai;
e sanaksmes vadiSana;
e sarunas ar vadibu (uznémuma Ipasnieku);

e organizatoriskas
atbildibas sajiita;
e laika vadiba, spgja planot
darba slodzi un darba izpildi;

prasmes;

e icsaistiSanas sanaksmés vaditaja loma: sanaksmes
organize$ana, nosakot jautajumus, kas ieklauti darba
kartiba, sekojot visu problému apsrieSanai, apkopojot
viedoklus un piedavajumus, pienemot l€mumus un
noslédzot sanaksmi;
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17. tabulas turpinajums

Pasvadibas kompetences
indikatori

Transformativo gadijumu izpétes modulu
aktivitates pasvadibas kompetences attistibai

e vertibu, parliecibu un moralo
principu kopuma izstrade

e dazadu veidu sarunu apspriede, salidzinajums un
kontrasts: ‘uz sadarbibu ve@rstas sarunas’ un ‘uz
konkurétspgjibu verstas sarunas’;

o diskusija par negodigas konkurences piemériem un
to sekam (meli, manipulacijas, iebiedéSana,
kukulo$ana);

e sp&ja uznemties atbildibu
par savu macisanos, nhosakot
realus mérkus, sekojot
rezultatiem un progresam;

e studenti aktivi iesaistas sava progresa, stipro un
vajo pusu novertésana, pardomas par gadijuma izp&te
ieglito rezultatu, kliidu laboSana, apspriesana, kas
biitu jauzlabo un jauno macibu mérku uzstadiSana;

e personigo stipro un vajo | e atgriezeniskas saites sanemsana no pasniedzgja un
pusu apzinasanas, grupas biedriem;
e clastigums, mainoties | e studenti atbild uz sareZgitiem vai negaiditiem

apstakliem, spg€ja pielagoties
dazadiem kontekstiem;

jautdjumiem sanaksmes, sarunu un prezentacijas
laika;

e maina stratégijas laika trikuma vai neparedzétas
problémas/ apstaklu dél, (piem. izdales materialos

trukst svariga skaitla - sniedz Tsu skaidrojumu par to);

e dazadu lomu izmé&ginasana,
prasme iejusties
cita cilveka vieta.

iesaistiSanas dazadas situacijas (lomu spéles,
simulacijas), izméginot:

e nodalas vaditaja lomu, kuram ir japarliecina
darbinieki stradat ilgak, lai izpilditu loti svarigu
pastitijumu; izskatit siidzibas; atlaist darbinieku;

e uznémuma darbinieka lomu, kas griezas pie
prieksnieka par atalgojuma pieaugumu.

Lingvistiskas kompetences attisttba transformativo gadijumu izpétes

modulos

Profesionalas anglu valodas kursa gadijumu izp&tes moduli nodrosingja

studentiem plasas iesp&jas vertigai sveSvalodas praksei. Dazadas valodas
prasmes un iemanas tika attistitas laika, kad studenti pielietoja profesionalas
anglu valodas teoretiskas zinasanas realo uznémejdarbibas gadijumu problemu
risina§anad modulu ietvaros. Transformativo gadijjumu izp&tes modulu
aktivitates, kas veicina lingvistiskas kompetences attistibu, ir apkopotas 18.
tabula.
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18.tabula

Lingvistiskas kompetences attistiba

Lingvistiskas Lingvistiskas Transformativo gadijumu izpetes modulu
kompetences kompetences aktivitates lingvistiskas kompetences attistibai
indikatori pilnveido$anas
jomas
e sp&ja pareizi e valodu o klausi§anas un runasanas prasmju
un precizi prasmju pilnveidoSana:
formulét attistiSana: o diskusija, “prata vétra”, lomu spéle, simulacija,
un izteikt savas | lasisana, debates, ieteikumu sniegSana, priek§rocibu un
domas klausiSanas, trikumu apspriede, definiciju un pieméru
profesionalajas runasana, sniegSana, parfrazesana;
komunikativajas | rakstiSana; e lasiSanas prasmju pilnveidoSana:
situdcijas; e vispar&ja un e gadijuma scendrija lasi¥ana un lasiSanas
e profesiondla | profesionala stratégiju apguve: parskatiSana, caurskatiSana,
un vispargja | vardu krajuma detalizéta lasisana;
vardu krajuma | apguve; e biznesa jedzienu pétisana, lasot informaciju
zin?_iéanas, un | e noderigo interneta un macibu literatiiras avotos;
sp&ja tas | izteiksmju, o profesionalas literatiiras lasisana;
p'e“et9t o frazu un o rakstiSanas prasmju pilnveidoSana:
profesionalajas stratégiju o lictisko vestulu sastadidana, struktiira,
komunikativajas macisanas noform&jums un stila ievérosana: motivacijas
situaclas; 1zmantosanat véstule, CV, e-pasts, siidziba, darba kartiba,
. gran_1at|kas tadas o protokols;
struktliru profesionalajas | o ramatikas noteikumu macisanas un to
zinasanas . un blznesa _ ._ | pielietojums komunikacija, gramatikas
spgja atbilstosi | komunikativajas | | ,;gevumi:
un _efektwl s smlacue}s,_ k a e nosacijuma apstaklu teikumu veidosana: ‘What
plelletpt o prjczeiltacuu would you do if...? If you won the lottery, what
profesionalas sniegSana, business would you start?’;
komunikativas piedaliSanas lieteik lictoi L dzi defintcii
Situdcifas. sanzksmas un * pa 1vgte1. umu ietojums  jedzienu  definicijas
sarunds; sniegsanai: Entr_ep.renel_lrshlp is... . )
. o gadijuma scenarija klidu laboSana, lieko vardu
e gramatikas N ’
noteikumu lzs.legsana’ .
apguve un . 11§tYf'1rdu, Tpasibas vardu un darbibas vardu
pielietojums darinasanas principu apguve;
pareizu un -‘atgriez.eniské saite par valodas lietojumu,
jégpilnu pielautajam kltdam;
teikumu . valodas_ pliduma un izrunas veicinaSanas
veidoSana; uzdevumi:

e autentisko  ierakstu  klausiSanas, video
skatiSanas un pareizas izrunas imité$ana;
e Britu un Amerikanu anglu valodas izrunas

salidzinajums; izrunas klidu labosana.
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Starppersonu kompetences attistiba transformativo gadijumu izpéetes
modulos

Transformativo gadijjumu izp&tes moduli radija macibu vidi, kura
studenti stradaja mazas grupas, un viniem bija plasas iesp&jas sazinaties un
pielietot starppersonu prasmes. Stradajot pie konkréta gadijuma pé&tijuma,
sadarbojoties, lai sasniegtu kopgjo grupas mérki, studenti macijas veidot
pozitivas starppersonu attiecibas grupas darba. Transformativo gadijumu
izpétes modulu aktivitates, kas veicina starppersonu kompetences attistibu, ir

apkopotas 19.tabula.

19. tabula

Starppersonu kompetences attistiba

Starppersonu
kompetences
indikatori

Transformativo gadijumu izpetes modulu aktivitates
starppersonu kompetences attistibai

e sp&ja veidot un
uzturét pozitivas
attiecibas

vai kontaktus ar
kol&giem, partneriem
un klientiem,
izmantojot piemerotu
komunikacijas veidu;
e prasme un velésanas
kontakt&ties un
sadarboties komanda,
stradajot pie kopiga
mérka vai problémas
risinasanas;

eiepazisanas spéle ar biedriem,
iepazistinasana ar sevi;

eicsaistiSanas neoficialajas sarunas, parrunajot témas, kas nav
saistitas ar darbu, pieméram, gimene vai ned€las nogales
plani;

eparu, grupu, komandas un visas klases darbs, lomu spéles,
simulacijas, dazadu sarezgitu komunikativo situaciju
apspriesana, attiecibu veidoSanas uzdevumi;

ediskusija: pozitivas savstarpgjas attiecibas ar kolégiem;
emaciSanas novertet atskiribas grupu darba un noveértét citu
viedoklus, visi grupas dalibnieki ir atbildigi par personigo
ieguldijumu kopgja darba rezultata;
emaciSanas izradit cienu grupas
klausisanas, tolerance;

grupas

biedriem, uzmaniga

e sp&ja izprast klientu
vajadzibas un rikoties

atbilstosi klienta
interesém
e sp&ja  izprast citu

cilvéku jiitas, empatija;

eicsaistiSanas lomu spelé un diskusija: uz sadarbibu verstas
sarunas (abpusgji izdeviga / savstarpgja vieno$anas);
eatvainoSanas, pieklajiga atbildéSana, intereses un Iidzjitibas
izradiSana, problémas atrisinaSana, kopiga ienaidnieka
apspriesana, iedrosinasana, uzticibas veidoSana;

e sp&ja efektivi risinat
konfliktus;

epozitiva konflikta parvaldiba, kompromisa un vienoSanas
panak$ana, mainot citu cilvéku viedokli / [émumu, izmantojot
parliecinasanu, pieradijjumus; (lomu spéles: sarunas par
piedavato darbu: alga, paaugstinaSanas iespgjas, virsstundas;
stdzibu izskati$ana);
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19. tabulas turpingjums

Starppersonu Transformativo gadijumu izpétes modulu aktivitates
kompetences starppersonu kompetences attistibai
indikatori
e sp&ja interpretet epiedaliSanas sarunas, sapulcé un prezentacijas, pieverSot
emocionalo uzmanibu paSu un partnera kermena valodai: Zestiem, sejas

informaciju, spgja
interpretét savas un
citu emocijas;

izteiksmei, pozai;

emaciSanas komunic@t, pozitivas emocijas; maciSanas
interpretét kermena valodu (izvairiSanas no acu kontakta -
meloSana; pieskarSanas sejai — nervozitate); diskusija:
pozitiva kermena valoda;

e sp&ja izprast
attiecibas starp
cilvekiem

edazada veida attiecibu pieredze, personigo: draugu, grupas
biedru; profesionalo: starp darba devéu un darbinieku,
biznesa partneriem, uzpém&u un klientu; macibu:
pasniedzgjs un students;

e spgja izmantot

esazinasanas pa e-pastu, socialo tiklu izmantoSana, whatsapp,

tehnologijas efektivai skype pielietojums.

komunikacijai .

Pragmatiskas kompetences attistiba transformativo gadijumu izpétes
modulos

Gadijumu izp&tes moduli veicinaja studentu pragmatisko kompetenci, jo
tie uzlaboja izglitojamo izpratni par to, kas ir pienemams un kas nav
pienemams dazados profesionalajos kontekstos. MaciSanas izprast citas
kultiras bija loti svariga gadijumu izp&tes modulu dala. Studenti macijas
pienacigi un efektivi sazinaties ar cilvekiem no citam kultiram savu
profesionalo mérku sasniegSanai. Transformativo gadijumu izp&tes modulu
aktivitates, kas veicinaja pragmatiskas kompetences attistibu, ir apkopotas
20.tabula.

20.tabula
Pragmatiskas kompetences attistiba

Pragmatiskas Transformativo gadijumu izpétes modulu aktivitates
kompetences indikatori pragmatiskas kompetences attistibai
e kultiiras ediskusija par kultiiras atSkirtbam, daliSanas pieredzg;
atSkiribu apzinaSanas un edazadu kulttiru salidzinajums: individuala izpéte,
pienemsana; prezentacija par starpkultiiru atskirtbam uzneméjdarbiba,

e savas kultiiras atskiribu un | diskusija grupas;

Ipatnibu izpraSana; eLatvijas kultiiras un tradiciju apraksts;

ekultiiras vértibu atklasana sakamvardos, apspriezot
anglu valodas sakamvardus un sniedzot to ekvivalentus
latvie$u valoda;

e kultiiras izpratne biznesa,
atvertiba un spgja darboties
arpus stereotipiem;

®[ atvijas kultiiras un tradiciju apraksts;
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20. tabulas turpinajums

Pragmatiskas
kompetences indikatori

Transformativo gadijumu izpétes modulu aktivitates
pragmatiskas kompetences attistibai

e spgja izvairities N0
parpratumiem
komunikacija;

e spgja lietot valodu
atbilstosi dazadiem
merkiem;

e izteicienu macisanas un pielietosana:

e prezentacijas sniegSana: sasveicinasanas ar auditoriju,
iepazistinaSana ar sevi, klausitaju uzmanibas piesaiste;
e piedaliSanas sapulcg, sarunas: informacijas sniegsana,
pieklajiga partrauksana, viedokla izteikSana,
informacijas pieprasijums, piekriSana, nepiekriSana;

e spgja pielagot valodu
atbilstosi situacijai,
klausitajam;

e sarunvalodas stila izv€lésanas, sniedzot prezentaciju
kolégiem; rungjot oficiali ar darba dev&ju lomu spéle
(izpratnes veicinasana par to, ka jo lielaks ir socialais
attalums starp cilvékiem komunikativaja situacija, jo
vairak nepiecie$ama pieklajiba);

e sp&ja reagét uz valodas
neverbalajiem aspektiem

¢ kermena valodas novertéSana prezentacijas laika:
diskusija; maciSanas interpretét savu un partnera
kermena valodu; maciSanas atbilstosi reaget uz personas
kermena valodu un garastavokli.

Stratégiskas
modulos

kompetences attistiba transformativo gadijumu

izpetes

Transformativo gadijumu izp€tes modulu ietvaros studenti macijas
dazadas komunikativas stratégijas un pielietoja tas situacijas, kad, runajot anglu
valoda, tie nesp&ja saprast savus kursa biedrus vai nespgja izv€leties pareizu
vardu vai gramatisko struktiiru, lai izteiktu savas domas. Transformativo
gadijumu izp&tes modulu aktivitates, kas veicina stratégisko kompetenci, ir

apkopotas 21. tabula.
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21. tabula
Stratégiskas kompetences attistiba

Stratégiskas Transformativo gadijumu izpetes modulu aktivitates
kompetences stratégiskas kompetences attistibai
indikatori
Dazadu verbalo un e strat€giju saraksta maciSanas un ta pielietoSana gadfjumu
neverbalo stratégiju izpétes komunikativajas aktivitates (lomu spéle, diskusija,
izmantoSana simulacija, prezentacijas sniegSana);
komunikativo e autentisku sarunu, sanaksmju, prezentaciju, video skatiSanas

grutibu parvaréSanai | un strategiju noteiksana, ko runataji izmanto, lai kompensétu
komunikacijas problémas; identificéto stratégiju piclietosana
gadijumu izp&tes komunikativajas aktivitates:

1) kompensacijas stratégiju lietoSana nepietickama vardu
krajuma del:

e nezinamo vardu un izteicienu parfrazeésana, piemeru
sniegsana;

e pareja uz dzimto valodu vai burtiska tulkosana no dzimtas
valodas;

e neverbalo resursu izmantos$ana (Zesti, mimika), lai padaritu
nozimi skaidraku;

2) mijiedarbibas stratégiju lietoSana izpratnes trikuma,
nesaprasanas del:

e grieSanas pec palidzibas pie pasniedzgjas;

e jedziena apsprieSana ar grupasbiedriem;

o verbalas un neverbalas izteiksmes, lai paraditu nesapratni;
o atkartojums, teikta parformulésana, apstiprinasana,
noraidiSana;

¢ parbaudiSana, vai citi saprot, kas ir domats; vai vini klausas
un var sadzirdet, kas tiek teikts;

3) laika iegiiSanas stratégiju lietosana: speciao vardu
izmantoSana pauzes aizpildiSanai (filleru vardi); sevis un citu
atkartoSanas;

4) paskontroles stratégiju lietoSana: savu klidu korekcija,
sevis parfrazesana.

Empiriska petijuma 7. posms: profesionalas anglu valodas kompetences
novertejums

Empiriska pétfjuma 7. posma (2015.-2018.g.) galvena uzmaniba tiek
pievérsta studentu profesionalas anglu valodas kompetences attistibas
novertéSanai pec iesaistiSanas transformativajos gadijumu izp&tes modulos
profesionalas anglu valodas kursa ietvaros. Profesionalas anglu valodas kursa
beigas autore novertgja profesionalas anglu valodas kompetences komponentu
attistibu:  kritiskas domasSanas, sadarbibas, radoSuma un novatorisma,
miuzizglitibas, uzneméejdarbibas, biznesa vadibas, pasvadibas, lingvistiskas,
starppersonu, pragmatiskas un strat€giskas kompetences. Rezultati tika iegati
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izmantojot: 1) macibspeka veikto studentu profesionalas anglu valodas
kompetences komponentu novértg§jumu; 2) Studentu profesionalas anglu
valodas kompetences komponentu pasnoveértéjumu; 3) Studentu summativo
vertejumu par profesionalo anglu valodas kursu.

75 studenti, kas macijas Baltijas Starptautiskaja  akad@mija
uzn@mejdarbibas vadibas programma 1.kursa tika iesaistiti visos vert€Sanas
veidos. Macibspéka veiktas vertesanas rezultati ir noraditi 22. tabula.

22. tabula
Macibspéka veiktais studentu profesionalas anglu valodas kompetences
komponentu noveértejums

Nr. Kompetences Macibspeka novertéjums Neparametriskas
komponenti — - - — — datu apstrades
izcili loti | labi | vide- | vaji metodes
(10) labi | (6- ji (1-
89| 7 | (45| 3
Rangi Mo Me A
1 | 2 1 3] 4 1]cs
Datu sadalijums, n=75
Kritiska
1. o 10 27 32 6 0 3 3 4
domasana
2. | Sadarbiba 14 51 5 3 2 2 2 5
3, | RadoSums un 17 2 30| 3 |3 |3] 2| s
novatorisms
4. | Muzizglitiba 35 14 14 12 0 1 2 4
5. | Uznémgjdarbiba 28 23 18 6 0 1 2 4
6. | Biznesa vadiba 29 26 15 5 0 1 2 4
7. | Pasvadiba 11 46 9 8 1 2 2 5
8. E‘“gVISt‘Ska 3 23 [ 38| 11| 0 | 3] 3 4
ompetence
g, | Starppersonu 2 48 | 19 | 4 2 | 2] 2 5
kompetence
10, | Pragmatiska 9 37 | 24| 3 | 22| 2| 5
kompetence
11. E"ategmka 5 39 | 26 | 4 1|21 2 5
ompetence
Kopa 163 356 | 230 | 65 11 - - -

Vertgjums ‘loti labi’ (8-9) ir domingjoss, kas ir statistiski nozimigi
atskirigs (p <0,00). Profesionalas anglu valodas kompetences komponentos:
mizizglitiba, uzpémeéjdarbiba, un biznesa vadiba ir augstakie Vvertgjumi.
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Pasniedz&ja vértesanas rezultati liecina, ka profesionalas anglu valodas kursa
tika attistiti visi profesionalas anglu valodas kompetences komponenti.

Profesionalas anglu valodas kursa beigas studenti piedalijas ar1
profesionalas anglu valodas kompetences komponentu pasnovertgjuma.
Studentu pasvertéjuma aptaujas rezultati ir paraditi 23. tabula.

23. tabula
Studentu profesionalas anglu valodas kompetences komponentu
pasnoveértéjums
Nr. Kompetences Studentu pasnovértéjums Neparametriskas
komponenti izcili | loti | labi | vide- | vaji datu apstrades
) |1abi | 6- | ji | @- metodes
8 | 7) | 45)| 3)
9)
Rangi Mo | Me A
1 | 2 ]3] 4 ]cs
Datu sadalijums, =75
1. | Kritiska domasana 8 36 25 5 1 2 2 5
2. | Sadarbiba 16 48 6 3 2 2 2 5
3, | RadoSums un 23 | 18]20]| 4 | 1]3]2]| s
novatorisms
4. | Muzizglitiba 29 18 15 13 0 1 2 4
5. | Uznémgjdarbiba 31 23 17 4 0 1 2 4
6. | Biznesa vadiba 32 29 10 0 1 2 4
7. | PaSvadiba 12 45 10 2 2 2 5
g | Lingvistiska 6 | 19[4 | 10 | 0 |2|3]| 4
kompetence
9. | Starppersonu 5 |4 |16 9 | 3|22 s
kompetence
10, | Pragmatiska 5 |44 23| 2 |1 ]2|2]| s
kompetence
11. E”ateg“ka 7 |3 |15 123 |2|1] 5
ompetence
Kopa 174 361 | 206 72 13 - - -

Tapat ka macibspeka vertgjuma, studentu pasnovertejums ‘loti labi’ (8-
9) ir domingjoss, tas ir statistiski nozimigi atskirigs (p <0,00). Profesionalas
anglu valodas kompetences komponenti: muzizglitiba, uznémégjdarbiba un
biznesa vadiba ir augstakie vert€§jumi. Studentu paSnoveértgjuma rezultati
liecina, ka profesionalas anglu valodas kursa tika attistitas visas profesionalas
anglu valodas kompetences komponenti.
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Summativa vertesana notika katra modula nosléguma testa veida, ar
mérki noteikt studentu macibu sasnieguma rezultatu. Studentu vért€jums tika
noteikts ballgs. Kursa nosléguma veért€jums ir visu modulu vert&jumu vidgjais
aritmetiskais. Rezultati ir apkopoti 10. attela.

Studentu summativs vértéejums par
profesionalas anglu valodas kursu

m I zcili (10)

m Teicami (8-9)
Labi (6-7)

57% m Vidgji (4-5)

10. att. Studentu summativs vertéjums par profesionalas anglu valodas
kursu

Studentu summativo veértgjumu apkopotie rezultati par profesionalas
anglu valodas kursu norada, ka no 75 studentiem 7% studentu (5 studenti) ir
ieguvusi visaugstako vertgjumu — ‘izcili’ 10 balles, 24% studentu (18 studenti)
tika vertéti ka ‘teicami’ un ieguvusi veért§jumu 8 un 9 balles, vairakums
studentu - 57% (43 studenti) tika vertéti ka ‘labi’ un ieguvusi vértéjumu 7 un 6
balles; 12% studentu (9 studenti) tika vertéti ka ‘viduveji’ un ieguva vertéjumu
4 un 5 balles. Neviens students netika noveértéts ‘vaji’, neviens nesanéma
vertéjumu 1-3 balles.

Empiriska petijuma 8. posms. pedagogiska eksperimenta laika notikuso
izmainu noteiksana studentu profesionalas anglu valodas kompetences
vertejumos

Pétijuma 8. posma (2017.-2018.g.) tika pétitas pedagogiska
eksperimenta laika notikusas izmainas studentu profesionalas anglu valodas
kompetences vertgjumos.

Pedagogiska eksperimenta laika tika ieglti topoSo uzpémgju
profesionalas anglu valodas kompetences divi vertg§jumi: studiju kursa
starpvertg§jums (1. semestris) un studiju kursa gala vert€§jums (2. semestris).
Vertgjumi studentiem tika izlikti 10 ballu skala. Iztvéruma kopu veidoja
eksperimentalas grupas 21 dalibnieks (Baltijas Starptautiskas akadémijas
uznéméjdarbibas vadibas 1. kursa studenti).
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Lai varétu noteikt pedagogiska eksperimenta laika notiku$as izmainas
topoSo uzn@meju profesionalas anglu valodas kompetences veért€jumos, tika
veikta datu primara un sekundara matematiska apstrade, izmantojot SPSS 21.0
lietojumprogrammu.

Izmainu noteikSanai tika salidzinati $adi vertgjumi:

1) centralizeta anglu valodas eksamena (CE) rezultati, beidzot vidgjas
izglitibas iestades un stajoties augstskola (pedagogiska eksperimenta sakuma);

2) augstskolas studiju kursa ‘Profesionala anglu valoda’ gala vertgjumi
(pedagogiska eksperimenta beigas).

Aprakstosas statistikas rezultati ir apkopoti 24. tabula.

24. tabula
Eksperimentalas grupas dalibnieku uznémeéja profesionalas anglu valodas
kompetences vertéjumu dinamika: pedagogiska eksperimenta aprakstosas
statistikas rezultati (n=21)

Nr. Aprakstosas Iegutas vertibas anglu valodas kompetences
statistikas raditaji vertéjumos
CE vértéjumi Starpvértéjumi Gala
(eksp. sakuma) (eksp. vidi) vertejumi
(eksp. beigas)
1. Min (minimum 4 3 4
value)
2. Max (maximum 9 10 10
value)
3. A (range) 5 7 6
4. Me (median) 6 7 7
5. Mo (mode) 6 7 6
6. > (sum) 131 139 147

Lai var€tu parbaudit izvirzito p&tijuma hipotézi, tika veikta pedagogiska
eksperimenta laika ieglto datu sekundara matematiska apstrade. Tika
salidzinatas divas saistitas pazimju paraugkopas, izmantojot Vilkoksona testu
(Wilcoxon Test) SPSS 21.0 lietojumprogramma diferenéu noteikSanai, ka ari
secinosas statistikas ieguvei.

Svarigi bija atbildét uz pétljuma jautagjumu: vai pedagogiska
eksperimenta laika profesionalas anglu valodas kompetences veért€jumos ir
notikusas statistiski butiskas izmainas?

Datu sekundara matematiska apstrade notika tris posmos.

e Datu sekundaras matematiskas apstrades 1. posma hipotezes:
Ho: CE vertgjumi = Studiju kursa starpvert&jumi
Hi: CE vertgjumi # Studiju kursa starpvertgjumi

e Datu sekundaras matematiskas apstrades 2. posma hipotézes:
Ho: Studiju kursa starpvertéjumi = Studiju kursa gala vertgjumi
Hi: Studiju kursa starpvertéjumi # Studiju kursa gala vertg&jumi
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e Datu sekundaras matematiskas apstrades 3. posma hipotezes:
Ho: CE veértgjumi = Studiju kursa gala vert&jumi
Hi: CE vertgjumi # Studiju kursa gala vertgjumi
Iegtitie secinosas statistikas rezultati un tiem izrietoSie secinajumi ir redzami
25. tabula.
25. tabula
Eksperimentalas grupas dalibnieku uznémeéja profesionalas anglu valodas
kompetences vertéjumu dinamika: pedagogiska eksperimenta secino$as
statistikas rezultati (n=21)

Nr. Salidzinamas Secinosas statistikas Secinajumi
eksperimentalas rezultati
grupas saistitas
pazimju paraugkopas
1. Starpvertgjumi- Negative Ranks: 4 Janoraida Ho un japienem
CE vertgjumi Positive Ranks: 12 Hi.
Ties: 5 Pastav batiskas atSkiribas
p-value=0,046 < y = | starp  dotajam  divam
0,05 pazimju paraugkopam.
2. Gala vertgjumi - Negative Ranks: 2 Janoraida Ho un japienem
Starpveértéjumi Positive Ranks: 10 Hu.
Ties: 9 Pastav bitiskas atSkiribas
p- value =0,021 < y = | starp  dotajam  divam
0,05 pazimju paraugkopam.
3. Gala vertgjumi - Negative Ranks: 0 Janoraida Ho un japienem
CE vértgjumi Positive Ranks: 13 Hi.
Ties: 8 Pastav  Joti  batiskas
p- value =0,001 < y = | atSkiribas starp dotajam
0,01 divam pazimju
paraugkopam.

Secinosas statistikas rezultati liecina, ka pedagogiska eksperimenta laika
ir notikuSas loti butiskas izmainas studentu profesionalas anglu valodas
kompetences vert§jumos. leglitie rezultati lauj secinat, ka: pedagogiska
eksperimenta laika, studiju kursa profesionala anglu valoda ietvaros aprobéjot
transformativo gadijumu izpétes modeli, ir veicindta topoSo uznéméju
profesionalas anglu valodas kompetences attistiba.

Empiriska petijuma 9. posms: studentu viedoklis par gadijumu izpetes metodi

Pétijuma 9. posma (2014.-2018. g.) tika pétits studentu viedoklis par
gadijumu izpétes metodes pielietoSanu profesionalas anglu valodas kursa. 73
uznémejdarbibas vadibas 1.kursa studenti profesionalas anglu valodas kursa
nobeiguma tika iesaistiti anketéSana. Anket€Sanas rezultati ir paraditi 26.
tabula.
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26. tabula
Studentu viedoklis par gadijuma izpétes metodes pielietojumu
profesionalas anglu valodas kursa

Nr. Apgalvojumi par gadijuma Vidgjais | Pilnigi | Nepiekritu, | Rangi
izpetes metodes pielietojumu piekritu, pilnigi
profesionalas anglu valodas piekritu | nepiekritu
kursa
Mo | Me 1+2 4+5 Rai+2

1 Es Ylegh pieradu pie gadijuma 2 2 39 22 28
izp&tes metodes.

2 Esmu uzlabojis/usi prezentacijas 2 2 57 10 6.5
prasmes.
Patstavigi pienému leémumus

3. | nepilnigas informacijas 2 2 40 22 26,5
apstaklos.

4 !Esmu_uz_lapops/ua prasmes, kas 2 2 52 10 125
Il nepleciesamas sapuICes.
Problémas risindgjumu veicu

> kopigi ar kursabiedriem. 1 2 51 10 15
Esmu uzlabojis/usi  publiskas

6. runas prasmes. 2 2 48 18 22

7 !Esmu uzla_tbops/ua sveSvalodas 2 2 60 5 2
interaktivas prasmes.

8 Es a_lk_thl piedalijos gadijumu 2 2 51 17 15
1Zpete.
Es izmantoju iespgju piedalities

9. | dazadas realas uznémejdarbibas 2 2 56 9 9
situacijas.

10. Es b_1]1_1 iesaistits/a gadijuma 2 2 44 16 245
analizg.

11 Gad_ulim_g 1zpeEe veicindja manu 2 2 46 15 23
motivaciju sve§valodas apguve.

12 Esmu uzlabojis/usi lasiSanas 1 2 56 11 9
prasmes.
Gadijumu izpéte uzlaboja manu

13. | izpratni par uznéméjdarbibas 2 2 56 10 9
vidi un tas problémam.
Gadijumu izpetei esmu

14. | pielietojis/usi zinasanas no citam | 2 2 50 8 17,5
macibu disciplinam.
Esmu uzlabojis/usi komandas

15. darba prasmes. 2 2 51 14 15
Es pielietoju zinasanas praksg,

16. | un tas palidzgja man labak 2 2 59 13 3
izprast problému.

77




26. tabulas turpinajums

Nr. Apgalvojumi par gadijuma Vidgjais Pilnigi | Nepiekritu, | Rangi
izpétes metodes pielietojumu piekritu, pilnigi
profesionalas anglu valodas piekritu | nepiekritu
kursa
Mo Me 1+2 4+5 R1+2
17 Esmu uvzlabOJls/u5| informacijas 2 2 40 21 265
apkopo$anas prasmes.
18. | Es piedalijos paSnovertgjuma. 1 2 55 11 11
19. Es pledallj_os_§avu_grupas biedru 24| 2) 37 o5 29
darba novertgjuma.
20. | Es risinaju problémas radosi. 2 2 49 14 20
21 Es 1z_r{1ant01u savas logiskas 2 2 50 8 175
domasanas prasmes.
Esmu uzlabojis/usi sarunu
22. veikSanas prasmes. 1 57 10 6.5
Es risindju problémas, izvertgjot
23. tas no dazadiem viedokliem. 1 1 61 2 !
24, | Es apdomaju alternativus 3| 3 20 21 30
problémas risinajumus.
o5, | Es apguvu neverbalas 2 | 2 44 14 24,5
komunikacijas prasmes.
2. Esmu pll_anldOJls/u51 rakstiskas 1 1 52 11 125
komunikacijas prasmes.
Es iesaistijos pasrefleksija un
2. pardomas par savu darbu. 2 2 58 ! 4.5
28, E§ biju iecietigs pret citu grupas | 2 49 5 20
biedru viedokliem.
29, Mfm_% att_nldTbas sajiita par 1 2 58 6 45
maciSands procesu pieauga.
P&c kursa es jutos drosak anglu
30. valodas lietosana. 2 2 49 ° 20
Summa 1495 374 -

Veértejumi ‘pilnigi piekritu’ un ‘piekritu’ ir domingjosie. To summa
(1495) ir statistiski nozimigi atskiriga no vértg§jumu ‘nepiekritu’ un ‘pilnigi
nepiekritu” summas (374). Tapéc var secinat, ka studentu viedoklis par
gadfjuma izp&tes metodi ir loti pozitivs. VEértgjumiem ‘pilnigi piekritu’ un
‘piekritu’ (1 + 2) ir plass diapazons (20 ... 61). Dazados gadijumos statistiski
nozimigu at$kiribu nevar novérot, pieméram, 19. apgalvojuma (p>0,127) ‘es
piedalijos savu grupas biedru darba noveértgjuma’, ka ar1 24. apgalvojuma
(p>0,87) ‘es apdomaju alternativus problémas risingjumus’. 19. apgalvojuma
medianu faktiski nevar noteikt, ta ir ickavas (2).

Empiriska peétijuma 10. posms. transformativas macisands veicindasana

Empiriska pétijuma 10. posma (2015. — 2019.g.) tika parbaudits, vai
profesionalais anglu valodas kurss veicindja transformativo maciSanos.
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Profesionalas anglu valodas kursa nosleguma 67 uznéméjdarbibas vadibas 1.
kursa studenti piedalfjas anketeSana par transformaciju profesionalas anglu
valodas kursa. AnketgSana iegttie rezultati ir paraditi 27. tabula.

27. tabula
Transformacija profesionalas anglu valodas kursa
Nr. Apgalvojumi par Vidgjais | Pilnigi Pilnigi Rangi
transformativo profesionalas piekritu, | nepiekritu,
anglu valodas kursu piekritu | nepiekritu
Mo Me 1+2 4+5 R1+2

1. Tas man palidzgja atklat, ka 2 2 47 7 17
macisanas ir labaka, ja ta ir
balstita uz pieredzi.

2. Tas palielinaja manu atbildibas 2 2 50 9 12
sajlitu.

3. Tas iesaistTja mani dazado 1 2 53 6 7
situaciju kritiskaja analizg.

4. Tas man palidzgja labak 1 2 47 9 18
apzinaties savas stipras puses.

5. Tas man palidzgja labak 2 2 48 9 14
apzinaties savas vajas puses.

6. Tas man palidz&ja motivét sevi. 2 2 44 17 21

7. Tas palidz&ja man atrast jaunus 2 2 57 3 2
mérkus anglu valodas apguve.

8. Tas palidz&ja man apzinaties, Cik | 2 2 48 15 15
svarigi ir stradat komanda.

9. Tas sniedza man iesp&ju novertet | 2 2 52 8 8
savas zinaSanas / prasmes.

10. | Tas palidzg&ja man veidot 2 2 40 15 27
attiecibas ar citiem grupas
biedriem.

11. | Esiemacijos ieklausities un 1 2 41 16 25
respektet citu cilveku viedoklus.

12. | Es izbaudiju radosaku un 1 2 51 11 9
aizraujoSaku maciSanas veidu.

13. | Tas palidzgja man klut drosakam | 1 1 56 6 5
lietojot anglu valodu.

14. | Tas mainija manu uzvedibu klaseé | 2 2 50 7 13
no pasivas uz aktivo

15. | Tas man palidzgja atklat, ka es 2 2 46 14 19
varu but rado$s/a [emumu
pienemsana.

16. | Tas nodrosinaja 2 2 43 13 23
iesp&ju sekot manam
macisanas progresam/izaugsmei.
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27. tabulas turpinajums

Nr. Apgalvojumi par Vidéjais | Pilnigi Pilnigi Rangi
transformativo profesionalas piekritu, | nepiekritu,
anglu valodas kursu piekritu | nepiekritu
Mo | Me 1+2 4+5 Rai+2
17. | Tas man palidzgja izprast, ka 2 2 35 21 29

problému risinasana ir svarigi
nemt véra dazadus viedoklus.

18. | Tas man sniedza iesp&ju risinat 1 2 51 10 10
situacijas problému, izmantojot
piemerus no savas personigas

pieredzes.

19. | Tas deva man iesp&ju kltt 2 2 32 25 31
atvértakam/ai.

20. | Es noskaidroju sev raksturigo 2 2 44 14 22
sadarbibas veidu.

21. | Man bija iesp&ja izpausties. 2 3 28 28 33

22. | Es uzzinaju jaunus faktus par 1 2 55 7 6
svesu kulttiru.

23. | Esmu pilnveidojis/usi anglu 1 1 57 2 3
valodas komunikativas prasmes.

24. | Es apzinos, ka pasrefleksija 1 1 51 3 11
palidz man labak izprast sevi.

25. | Esmu pilnveidojis/usi neverbalas | 2 2 41 13 26
komunikacijas prasmes.

26. | Esmu pilnveidojis/usi 2 2 35 14 30
organizatoriskas prasmes.

27. | Esmu pilnveidojis/usi komandas | 1 2 48 10 16
darba prasmes.

28. | Esmu pilnveidojis/usi anglu 2 1 46 11 20
valodas prasmes.

29. | Tas nodro$inaja man iesp&ju 1 1 59 3 1

analiz&t un risinat realas
uznémejdarbibas problémas.

30. | Tas nodrosinaja man iesp&ju 1 2 57 9 4
mijiedarboties grupas.

31. | Esmu pilnveidojis/usi problému 1 2 39 11 28
risina$anas prasmes.

32. | Tas man deva lielaku parliecibu 1 3 31 21 32
par sp&ju veikt uznémejdarbibu.

33. | Es pielietoju jaunas apgiitas 1 2 43 10 24

prasmes praksg.

Summa | 1525 377 -

Vertgjumi ‘pilnigi piekritu’ un ‘piekritu’ ir domingjoSie, t0 summa
(1525) ir statistiski nozimigi atSkiriga (p<0.05) no vert€juma ‘nepiekritu’ un
‘pilnigi nepiekritu’ summas (377). Tapec var secinat, ka profesionalas anglu
valodas kurss veicinaja transformativo mdcisanos. Vert§umi sakrit 17.
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apgalvojuma ‘Tas (kurss) man palidzgja izprast, ka problému risinaSana ir
svarigi nemt véra dazadus viedoklus’ (p>0.06). Vertibas statistiski nozimigi
sakrit 19. apgalvojuma ‘Tas (kurss) deva man iesp&ju klit atvértakam/ai’
(p>0.21) un 32. apgalvojuma ‘Tas man deva lielaku parliecibu par sp&ju veikt
uznéméjdarbibu’ (p>0.17). Augstako un zemako veértibu pilnigu sakritibu var
noverot 21. apgalvojuma ‘Man bija iespgja izpausties’.

Rezumgjot — petijjuma autore profesionalas anglu valodas kursa Tstenoja
transformativo gadijumu izpStes modeli. Kursa beigas tika noverteti
profesionalas anglu valodas kompetences komponenti: kritiska domasana,
sadarbiba, radoSums un novatorisms, muzizglitiba, uznémgjdarbiba, biznesa
vadiba, pasparvaldiba, lingvistiska, starppersonu, pragmatiskas un strat€giskas
kompetences. Tika izmantoti $adi profesionalas anglu valodas kompetences
attistibas vert§jumi: pasniedzgja vertdjums un studentu paSnovertejums.
Vertgjumu rezultati liecina, ka profesionalas anglu valodas kompetence ir
attistijusies profesionalas anglu valodas kursa. Profesionalas anglu valodas
kompetences komponenti: muzizglitiba, uznéméjdarbiba un biznesa vadiba ir
noverteti visaugstak, un tapec tie tika attistiti vislabak.

Petijuma autore testa veida vertgja arT studentu macibu sasniegumus
katra gadfjumu izp&tes modula ietvaros. Studentu summativa vert€juma
rezultati profesionalas anglu valodas kursa nosléguma liecina, ka visi studenti
nokartojusi testus sekmigi, un lielaka dala studentu sanémusi vertejumu ‘labi’.

Lai varétu noteikt pedagogiska eksperimenta laika notiku$as izmainas
toposo uzné€méju profesionalas anglu valodas kompetences vértgjumos, tika
veikta datu primara un sekundara matematiska apstrade. Secinosas statistikas
rezultati liecina, ka pedagogiska eksperimenta laika ir notikusas loti bitiskas
izmainas studentu profesionalas anglu valodas kompetences vért€jumos (p-
vertiba = 0,001 < yx = 0,01). legitie rezultati lauj secinat, ka pedagogiska
eksperimenta laikd, profesionalas anglu valodas studiju kursa ietvaros
aprobéjot transformativo gadijumu izpétes modeli, ir veicinata toposo
uznéméju profesionalas anglu valodas kompetences attistiba.

AnketéSanas rezultati, kura tika pétits studentu viedoklis par gadijumu
izpeti profesionalas anglu valodas kursa ietvaros, liecina, ka studentu atticksme
ir loti pozitiva. Lielaka dala studentu noradija, ka gadijumu izpéte palidzgja
izskatit biznesa problémas no dazadam perspektivam, attistit sveSvalodas
interaktivas prasmes, pielietot teoriju praksé un radit dzilaku izpratni par
problémam, deva iespgju iesaistities pardomas un biit atbildigakam maciSanas
procesa. Sie rezultati ari parada, ka studenti galvenokart uzsvéra
transformativos macisanas raditajus.

Studenti piedalijas arT anket€Sana par transformaciju profesionalas anglu
valodas kursa. AnketéSanas rezultati liecina, ka profesionalas anglu valodas
kurss veicindja transformativo macisanos, jo Vertgjumi ‘pilnigi piekritu’ un
‘piekritu’ ir domingjosie, to summa (1525) ir statistiski nozimigi atSkiriga
(p<0.05) no vértgjuma ‘nepiekritu’ un ‘pilnigi nepiekritu’ summas (377).
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Hipotéze ir parbaudita: uzneméju profesionala anglu valodas
kompetence attistas, ja transformativas gadijumu izpétes modelis un
profesionalds anglu valodas kompetences modelis tiek ieviesti profesionalas
anglu valodas kursa atbilstosi profesionalds anglu valodas kompetences
raditajiem.

PROMOCIJAS DARBA SECINAJUMI

o Kompetence ir daudzveidigs un sarezgits jédziens, kas ietver tadas
sastavdalas ka zinaSanas, prasmes, sp&jas, motivaciju, atticksmi, vértibas,
atbildibu, pieredzi, rakstura iezZimes un domasanas veidus, kas savstarpgji
saistita veida var sekmé&t uzdevuma izpildi, problému risinasanu, atbilstosu
lémumu pienem$anu un prasibu ievéro$anu, citiem vardiem sakot, individa
veiksmigu darbibu konkréta dzives sfera.

o Uznémgju profesionalas anglu valodas kompetence ir savstarpgji
saistitu transversalo, biznesa un sve§valodu apakskompetencu kopums, attistits
profesionalas anglu valodas kursa uznémgjdarbibas vadibas studijas, kas
uznéméjam palidz pildit darba pienakumus un dod iesp&ju sasniegt
profesionalus mérkus, lai veicinatu uznémgjdarbibu.

e Transversalas kompetences: kritiska domasana, sadarbiba, radoSums
un novatorisms, mizizglitiba un uzneméjdarbiba, kas katra ir zinasanu,
prasmju, sp&ju un rakstura Tpasibu kombinacija, ir 21. gadsimta biitiskas un
nepiecieSamas kompetences katram cilvékam, jo tas sniedz iesp&ju efektivai
lidzdalibai un pasrealizacijai dazados izglitibas, profesionalajos un socialajos
kontekstos. Tie ir priekSnosacijumi labklajibai, pielagoSanas spgjai mainigaja
un sarezgitaja pasaulé, misdienu sabiedribas prasibu apmierinasanai,
konkurétspgjai darba tirg, veiksmigai biznesa parvaldiSanai un uznémuma
attistiSanai.

e Biznesa kompetences — biznesa vadiba un pasvadiba — ir butiskakas
uznémgjdarbibas vadibas studentiem, jo tas sekm& uznémuma attistibu un
konkurétsp&jas paaugstinaSanu. Papildus teorétiskajam un praktiskajam
zinaSanam par uzpéméjdarbibas jomu §Ts kompetences ir arl individualas
konceptualas spgjas, prasmes un atticksmes, kas nepiecieSamas pasreizgja
neparedzamaja, pastavigi mainigaja biznesa vide. Sis spéjas, prasmes un
atticksmes, kas ir galvenais inovacijas, produktivitates un konkur&tspgjas
faktors, ir savstarpgji atkarigas, uzsverot kritisko domaSanu, l€émumu
pienemsanu, iniciattvu un komunikaciju.

e Lai realiz€tu uznémejdarbibas mérkus starptautiskaja komunikacija,
uznémejdarbibas vadibas studentam ir jaintegré savas transversalas un biznesa
kompetences ar specifiskam sveSvalodas kompetenc€m. SveSvalodas
kompetences ietver lingvistiskas, starppersonu, pragmatiskas un stratégiskas
apakSkompetences, un sniedz atbalsta platformu transversalam un biznesa
kompetencem, lai nodroSinatu veiksmigu darbibu konkrétas starptautiskajas
profesionalajas komunikacijas situacijas.
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o Uznémgju profesionalas anglu valodas kompetences modelis sastav
no vienpadsmit kompetencem, kas ir sagrup@tas tris klasteros: a) transversalu
kompetencu kopums; b) biznesa kompetencu kopums, kas saistits ar
uznémejdarbibas profesionalo kontekstu; c) svesvalodas kompetencu kopums,
kas saistits ar sveSvalodu profesionalas komunikacijas kontekstu. Transversalo
kompetencu kopums ietver kritisko domasanu, sadarbibu, radoSumu un
novatorismu, miizizglitibu un uzne€meéjdarbibu. Biznesa kompeten¢u kopums
ietver uznémgjdarbibas vadibu un pasvadibas kompetences. SveSvalodas
kompetenu kopumu veido lingvistiska, starppersonu, pragmatiskas un
stratégiskas kompetences. Visi modela elementi kopa veido sistematisku saikni
starp procesu un rezultatu: saskana ar kursa mérki, uzdevumiem, saturu,
gaidamo rezultatu; loti nozimiga loma ir studentu pasrefleksijai, profesionalas
anglu valodas kompetences novert§jumam, studentu pasnovertejumam,
summativajam kursa novert€jumam, un transformativas un situativas macisanas
principu pielietoSanai kursa laika.

e Transformativas maciSanas nozime augstskola ir batiskaka, jo ta
sniedz iespgjas pastavigai paSattistibai un intelektualajai izaugsmei, sekmée
studentu paSvirzitu maciSanos un patstavibas attistibu. Transformativa
macisanas ir veids, ka izvairities no virspus€jas maciSanas, attistit dzilaku
izpratni un git pieredzi nakotnes profesija. Studentu iesaistiSanas kritiski
pardomata, jeégpilna, mérktieciga un atbilstosa pieredz€ maina veidu, kada vini
macas no vienkarsas informacijas uzkrasanas lidz tas aktivai izmanto$anai ar
profesiju saistitu problému risinasana. Transformativa maciSanas ir orientéta uz
studentu, ta ir aktiva un uz sadarbibu vérsta. Personiga pieredze, kritiska
pasrefleksija un racionals diskurss ir transformativas maciSanas pamatprincipi.

e Situativa maciSanas ir loti svariga pieeja pieauguso izglitiba.
Situativas maciSanas zinasanas un prasmes tiek apgiitas kontekstos, kas atbilst
apstakliem, kados zinasanas tiks pielietotas realas dzives situacijas. Situativa
macisanas var sekmét studentu transformacijai, jo ta balstas uz tadiem pasiem
principiem ka transformativa macisanas: izglitojamais efektivak macas kopa ar
citiem cilvékiem, stradajot, sadarbojoties, mijiedarbojoties, apspriezot
problému, daloties ar idejam, veicot kopigu uzdevumu, kritiski pardomajot
uzdevuma izpildi un pienemtos lémumus. Izglitojamais var macities kopa ar
pasniedzgju, grupasbiedriem, kolégiem vai ikvienu, kam ir labaka izpratne par
problému vai augstaks zinasanu ITmenis, un kas sp&j nodot $is zinasanas.

e Gadijumu izp&tes metode veido macisanas struktiru transformativas
un situativas macisanas elementu izmanto$anai, un ta ir viena no efektivakajam
praktiskajam profesionalas anglu valodas macisanas metodém. Gadijumu izp&te
students ir maciSanas procesa centra. Ta ir aktiva maciSanas metode, kas prasa
augstu iesaistiSanas un mijiedarbibas limeni, intensivu sadarbibu, diskusiju,
situacijas kopigo analizi un problému risinaSanu, un studentu kritisku
pasrefleksiju. Lai izprastu dazadas uznéméjdarbibas situacijas un iesaistitos
efektiva sveSvalodas komunikacija, profesionalas anglu valodas kursa ir
jaizmanto gadijumu izpéte.
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o Empiriska pétijuma rezultati liecina, ka piedaloties tris gadijumu
izpetes modulos, kas tika izstradati, pamatojoties uz vajadzibu analizi, veicina
studentu kritiskas domaSanas, sadarbibas, radoSuma un novatorisma,
miuzizglitibas, uzné€mejdarbibas, biznesa vadibas, pasvadibas, lingvistiskas,
starppersonu, pragmatiskas un stratégiskas kompetences, kas ir profesionalas
anglu valodas kompetences komponenti.

Pedagogiska eksperimenta laika tika noteikti izmainas studentu
profesionalas anglu valodas kompetences vért€jumos. Secinosas statistikas
rezultati liecina, ka pedagogiska eksperimenta laika ir notikusas loti butiskas
izmainas studentu profesionalas anglu valodas kompetences vértgjumos (p-
vertiba = 0,001 < y = 0,01). legutie rezultati lauj secinat, ka: pedagogiska
eksperimenta laika, studiju kursa profesionala anglu valoda ietvaros aprobéjot
transformativo  gadijumu izpétes modeli, ir veicinata topoSo uzpéméju
profesionalds anglu valodas kompetences attistiba.

e Pamatojoties uz anketéSanas rezultatiem par transformaciju
profesionalaja anglu valodas kursa ir secinats, ka profesionalds anglu valodas
kurss veicindja transformativo mdciSanos, jo Vertejumi ‘pilnigi piekritu’ un
‘piekritu’ ir domingjosie, to summa (1525) ir statistiski nozimigi atSkiriga
(p<0.05) no vertgjuma ‘nepiekritu’ un ‘pilnigi nepiekritu’ summas (377).

PRIEKSLIKUMI PROFESIONALAS ANGLU VALODAS
KURSA MACIBSPEKIEM

e Profesionalas anglu valodas kursam uznéméjdarbibas vadibas
studijas ir jabit verstam uz profesionalas anglu valodas kompetences attistibu.

e Profesionalas anglu valodas kompetences attistibai jabalstas uz
transformativas un situativas maciSanas principiem, pielietotiem gadijjumu
izpé€tes modulos, kas studentus iesaista aktivaja, eksperimentdlaja, radoSaja
sadarbiba problému risinasana.

e Profesionalas anglu valodas kursa uznémgjdarbibas vadibas studijas
japievér§ uzmaniba studentu ipasajam prasibam un interesém; izglitojamo
pasvirzibas un atbildibas sajlitas palielienasanai; dzilai un jégpilnai maciSanai,
transformacijas veicino$o principu pielieto§anai: personiski nozimigo zinasanu
un izpratnes veidosSanai, ko konstrué pats izglitojamais, kas ir iesaistits realas
dzives situacijas radosa problému risinaSana, racionala diskursa ar
kursabiedriem un nepartraukta pasrefleksija.

e Gadijjumu izpéte un gadijumu izp&tes atbalstoSie komunikativie
uzdevumi: mutiskas prezentacijas, lomu spéles un simulacijas, ir metodes, kas
jaizmanto profesionalas anglu valodas kursa, jo tads sniedz studentiem
nozimigas zinasanas, kas ir parnesamas uz vinu nakotnes darbu.

e Transformativo gadijumu izp&tes modelu izmanto$anai profesionalas
anglu valodas kursa ir nepiecieSams analizét studentu vajadzibas un,
pamatojoties uz vajadzibu analizi, noteikt profesionalas anglu valodas kursa
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galveno mérki un uzdevumus; izveleties kursa saturu, kas sastav no gadijumiem
un gadifjuma izptes uzdevumiem (mutiskas prezentacijas, lomu spéles,
diskusijas un simulacijas, utt.); izveidot gadijumu izp&tes modulus; nodrosinat
studentus ar komunikacijai nepiecieSamo vardu krajumu sarakstiem (biznesa
terminologiju, izteiksmém, strat€gijam), iesaistit studentus aktiva un reflektiva
macibu pieredzg€, novertet studentu profesionalas anglu valodas kompetenci un
izdarit secinajumus.

e Vertesanas process profesionalas anglu valodas kursa jakoncentré uz
kompetencu novertésanu, kas ir nepiecieSami studenta nakotnes profesijai.
Novertgjot uznémeju profesionalas anglu valodas kompetenci, macibspekam
jaizmanto $adi indikatori:

1) spgja kritiski domat,

2) spgja sadarboties ar citiem,

3) spgja domat radosi un ieviest inovacijas,

4) iesaistiSanas muzizglitiba,

5) uznémgjdarbibas prasmes,

6) spgja vadit biznesa procesus,

7) pasvadiba un pasizzina,

8) svesvalodas zinasanas,

9) starppersonu prasmes,

10) spgja lietot sve$valodu atbilstosi dazadam komunikativam
situacijam,

11) stratégiska domasana un sp€ja risinat komunikativas problémas.

o Papildus macibspeka sniegtajam profesionalas anglu valodas
kompetences verte§jumam un summativajam kursa vert€jumam, studenti
jaiesaista paSnovert€juma; ir nepiecieSams iepazities ar studentu viedokli par
gadijumu izp€tes metodi un izpétit, vai profesionalas anglu valodas kurss
veicindja studentu transformativo maciSanos. Pamatojoties uz dazadu
vertgjumu rezultatiem, jaizdara secinajumi par kursa uzlaboSanas un
atjauninaSanas iesp&jam, lai atfistitu uzn€meéju profesionalas anglu valodas
kompetenci.
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GENERAL DESCRIPTION OF THE DOCTORAL THESIS

Sinkus T. 2019. Transformative Learning for Professional English
Language Competence Development in Business Administration Studies. PhD
thesis in the field of pedagogy, subfield of university pedagogy. Jelgava: Latvia
University of Life Sciences and Technologies, Faculty of Engineering. The
thesis contains 166 pages (with appendices 206 pages), including 34 tables, 16
figures, 208 bibliographic units in Latvian, English and Russian.

Complex demands of rapidly changing modern world challenge the
higher education institution graduate to surpass the mere basic reproduction of
theoretical knowledge. Paris Communiqué (2018) proposes the criteria of
competitive education and indicators of state socio-economic development. The
Communiqué highlights the importance of lifelong ability to compete and be
demanded in the labour market, the ability to cooperate and collaborate,
develop as a personality and a professional. The contemporary prospective
professional should develop as a mature individual possessing numerous
competences in order to deal with various sophisticated mental tasks at
workplace and be capable of self-realisation.

Therefore, there has been an apparent transition from traditional lecture-
based foreign language learning to more student-focused and competence-
oriented. Modern theorists stress the importance of critical thinking, creativity
and innovation, collaboration, entrepreneurship and transformation
development in learners. Case studies are an increasingly popular method of
teaching which plays a significant role in developing and promotion of all the
mentioned above competences as well as foreign language skills, knowledge
and competences. The present research explores implementation of
transformative and situated learning approaches using the case study method to
support professional English language learning in HEI.

The area of foreign language teaching to professionals presents
favourable conditions for using the case study method because of the
abundance of practical, real life examples that can be used to contextualise the
subject matter. Case study method creates the atmosphere of reality, stimulates
the language to become alive. The learners are able to feel the foreign language
in various situations and become a part of the learning process. The case study
method provides both the teacher and learners with an opportunity to
communicate and share ideas about various topics, learning not only the foreign
language, but also develop personal and interpersonal skills. The author’s
suggestion is that the case study method could be used as an effective means of
developing communicative skills that are considered to be the most important
in acquiring a foreign language.

The author of the research uses case study modules in professional
English language learning to provide real work place problems for the students
so that they could apply the English language knowledge in their future
profession. The researcher reckons that case studies make students comprehend
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information better, think critically, create, work collaboratively and reflect on
their learning, which is so vital for the prospective professionals graduating the
higher school. Case studies are based on experiential learning, they involve
students actively in problem solving stimulating students not only memorize
various concepts and facts but also understand what they mean and what they
can be used in their future profession for. Modelling duties performed by
professionals, case studies effectively prepare students for their working life.

The gap between language learning and the acquired knowledge real
usage is a very important problem in modern education. Most part of the
lessons students perceive as taken out of the context, abstract knowledge. The
author of the thesis emphasizes the necessity for an alternative educational
approach that would promote practical usage of knowledge in real life
situations. The case study method on the professional English language
learning level is underdeveloped. Teaching English in HEI the educator should
take into account the specific features of students’ future profession. The
researcher reckons that case study method helps the teacher to adapt the foreign
language teaching process to the needs of future specialists. Case study
modules in the professional English study course are directed to student
cognitive skills’ development, they increase motivation, provide active,
problem-based, communicative learning which leads to student transformation.

The object of the research
Professional English language teaching and learning process in higher
education.

The subject of the research

Transformative learning and professional English language competence
development for entrepreneurs in higher education.

The aim of the research

To substantiate entrepreneurs’ professional English language
competence and transformative learning development creating the
transformative case study model and the professional English language model
and to implement them in the professional English study course.

The hypothesis

Entrepreneurs’ professional English language competence develops if
the transformative case sudy model and the model of professional English
language competence are implemented in the professional English course
according to transformative learning and professional English language
competence’s indicators.

The objectives of the research

1. To investigate and analyze theoretical literature and sources about
competence components and development, about professional competence, the
English language competence, transformative and situated learning theories and
the case study method.

2. To examine pedagogical and language learning theories and different
relevant sources on the case study method in the English language skills’
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acquisition.

3. On the basis of the analysis of theoretical literature and sources and
an empirical need analysis to design a professional English course which
promotes favourable study environment, helps to implement transformative and
situated approach and enables the English language study process to turn into a
means of acquiring entrepreneurship.

4. To create a model of professional English language competence for
entrepreneurs.

5. To create a case study model consisting of three modules in the frame
of transformative learning for the development of enterpreneurs’ professional
English language competence.

6. To implement the models created for the development of professional
English language competence into business administration curriculum in the
professional English course and test its results.

7. To elaborate suggestions for the development of professional English
teacher’s activity on the background of the models created and the results of the
conducted empirical research.

Methods of the research

1. Theoretical methods

The analysis of scientific (pedagogical, psychological, philosophical and
linguistic) literature on competence-oriented education, professional
competence development, constructivism, transformative and situated learning,
the case study method, the analysis of legislative sources (EU documents,
statistical data).

2. Empirical methods

Pedagogical experiment, unstructured observation

1) Data collection methods: interview, questionnaires, teacher
assessment, student self-assessment;

2) Data mathematical processing methods: primary data mathematical
processing methods for obtaining descriptive statistics - Mo, Me, A, p-value; y?
criterion test (to determine whether frequency counts are distributed identically
across different populations); secondary data mathematical processing methods
for obtaining descriptive and conclusive statistics - Wilcoxon test in SPSS 21.0
software to determine differences in related characteristics of specimens.

Theoretical background of the research

1. Scientific research and findings on competence-oriented approach in
education:

Competence definition and classification: Richards & Rogers (2001),
Bogo, Regehr & Woodford (2006), Briede (2015), Briede & Peks (2017),
Boyatzis (1982), Markova (1996), Holodnaja (1996), Gershunsky (1998),
Raven (1999, 2002), Weinert (2001), Kotocitova (2001), Kashapov (2006).

The significance of experience, personal qualities and activity for the
development of professional competence: Tilla (2004), Maslo (2005), Luka
(2009).
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Transversal competences: Ananiadou & Claro (2009), Tsankov (2017),
Gordon et al. (2009), Mimbs (2005), Badri & Azar (2006), Sunday (2012),
Fullan (2013), Birjandi & Bagherkazemi (2010), Abrami et al. (2008), Dede
(2010), Boyer (2018), Johnson (2009), Johnson & Johnson (1999), Brockling
(2006), Biggs (1999), Csikszentmihalyi (1996), Robinson (2001), Jackson
(2004), Hildebrand (2008), Nordstrom (2008);

Foreign language-related competences: Fisher (1984), Wilkins (1972),
Algahtani (2015), Qian (2002), Canale and Swain (1980), Ur (2011), Larsen-
Freeman (2003), Buhrmester et al. (1988), Rungapadiachy (1999), Rychen &
Salganik (2001), Mindt (1996), Garcia (2004), Crystal (1985), Taguchi (2009),
Vellenga (2004), Segueni (2016), Savignon (2010), Celce-Murcia, Dérnyei &
Thurrell (1995).

2. The theory of transformative learning, which is based on the principle
that the experience of an adult person and critical reflection about that
experience are core and integral aspects of the process of learning: Mezirow
(1996, 2000, 2003), Taylor (2007), Taylor & Cranton (2013), Andresen et al.
(1995), Merriam (2004), Tennant (1991), Jarvis (2005), Kolb (1984), Lewis &
Williams (1994), Race (2002), Donaghy & Morss (2000), Slavich & Zimbardo
(2012).

3. Situated learning theory, which is a form of learning in which
knowledge is transferred to students not in a complete form but in the process
of active participation in cognitive activities in the context of a real world
problem situation: Dewey (1916, 1933, 1938), Vygotsky (1962, 1978), Brown
et al. (1989), Lave (1991), Collier & Combs (2003), Stein (1998), Lateef
(2010), Gawande & Senaidi (2015), Bridges et al. (2016).

4. Aspects of professional English course design: Basturkmen (2006,
2013), Widdowson (1983), Hutchinson & Waters (1987, 2010), Dudley-Evans
& St John (1988), Carver (1983), Orr (2002), Moyer (1980), Ellis & Johnson
(1994), Pickett (1989), Thoma (2011), Pierini (2015), Graves (2000), Brown
(1995), Johnson (1989), Nunan (1988), Richards (1984, 1990), Yalden (1987),
Chunling (2014), Jordan (1997), Bloom (1956), Nunan & Lamb (2001), Stern
(1983,1992), Grognet & Candall (1982), Auerback (1986), Mohseni (2008),
Webb (1976), Wilkins (1976), Richards & Rogers (2001), AlFaki (2015),
Faravani et al. (2018), Dornyei (2009), Finocchiaro & Brumfit (1983), Schulz
(1984), Wegener (2008), Shameem (2017), Crooks (2001), Ramsden (1992),
Black and William (1998), Clarke (2005), Zou (2008), Licen & Bogdanovic
(2017), Baume (1998), Irons (2008), Torrance & Pryor (2002), Pelligrino,
Chudowsky & Glaser (2001).

5. The essence and methodology of CSM: Christinsen (1994, 1987),
Allen (1983), Daly (2002), Davis (2009), Foran (2001), Fletcher (2000),
Gideonse (1999), Harmer (2002), Herriet (2014), Husock (2000), Leenders et
al. (2010), Lynn (1999), Warner (2003), Yin (2000, 2009), Zaidah (2007),
Beckisheva et al. (2015), Backx (2008), Uber Grosse (1988), Al-Mansour et al.
(2014), Sharifi et al. (2017), Strelchonok & Ludviga (2013), Basta (2017).
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Research basis

Place of the research: Latvia University of Life Sciences and
Technologies, Baltic International Academy.

Participants of the research:

e 5 Latvian business experts, owners of different Latvian companies;

e 23 Latvian specialists in business administration, employees of six
different Latvian enterprises;

e 75 LLU and BIA students, future entrepreneurs studying in various
study programs related to entrepreneurship;

e 107 1st year students studying business administration in BIA, who
took part in experiment, six groups of students (2 groups in 2015/2016 study
year - 37 students, 2 groups in 2016/2017 study year — 48 students, 2 groups in
2017/2018 study year — 22 students).

Research period

2007-2019

Stages of the research

1st stage from 2007 to 2014

Identification, analysis and evaluation of literature and sources, building
scientific apparatus.

2nd stage from 2014 to 2017

Primary data collection, development of the professional English
language model for entrepreneurs, development of the transformative case
study model, the professional English course development.

3rd stage from 2015 to 2019

Experimental data collection, pedagogical experiment, implementation
of the models into the professional English course, professional English
language competence assessment, analysis of the results.

General characteristics of the empirical research

Primary data were collected in needs analysis during 1st-5th stages of
the empirical research with the help of an interview, questionnaires and the
analysis of documents with the aim to develop a professional English course for
the students of business administration. The participants of the research were
Latvian entrepreneurs: 5 business experts were interviewed and 23 specialists
in business administration participated in questionnaires; 75 students of Latvia
University of Life Sciences and Technologies and Baltic International
Academy took part in a questionnaire. The English language level of students
enrolling studies in HEI was analyzed.

1st stage of the empirical research (2014-2015) aimed to investigate the
importance of professional English language knowledge in the sphere of
entrepreneurship and to identify in what specific situations entrepreneurs use
English in regular work situations in Latvian context (a face-to face interview
with five business experts).

2nd stage of the empirical research (2015-2016) aimed to investigate the
prevalence of business administration specialists’ duties performed at work in
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English (questionnaires with 23 spacialists in business administration);

3rd stage of the empirical research (2015-2016) aimed to investigate the
opinion of Latvian specialists in business administration on what should be the
main focus of professional English: what are the most important language areas
and which of the skills should be given priorities in the professional English
course in business administration studies in HEI in order to perform duties in
the foreign language at work after graduating (a questionnaire with 23 business
administrators).

4th stage of the empirical research (2015-2017) aimed to examine future
entrepreneurs’ particular needs, wants and expectations for the professional
English course (a questionnaire with 75 students of different study programmes
related to business in LLU and BIA).

5th stage of the empirical research (2015, 2016, 2017) aimed to
determine student English language level at the beginning of studies in HEI
(document analysis).

Experimental data were collected by carrying out a number of studies
undertaken during the 6th-10th stages of the empirical research in order to
determine the transformative case study model’s impact on student professional
English competence development. Experimental data were collected with the
help of qualitative and quantitative research methods and carried out in several
stages.

6th stage of the empirical research (2015-2018) focused on the
pedagogical experiment involving 107 1st year business administration students
in BIA, unstructured observation, and the description of the process of
involving the students in transformative case study modules with the aim to
develop professional English competence.

7th stage of the empirical research (2015-2018) focused on the student
assessment of professional English competence development in participation in
transformative case study modules within the framework of the professional
English course. The results were obtained in teacher assessement; student self-
evaluation and student course summative assessment. 75 students who took part
in the experiment were assessed.

8th stage of the empirical research (2017-2018) focused on determining
changes in student professional English language competence’s assessment that
took place during the pedagogical experiment. The results were obtained in
data mathematical processing involving an experimental group (21 1st year
students of business administration in BIA).

9th stage of the empirical research (2014-2018) examined student
opinion on the case study method’s impact on the professional English
language acquisition, involving 73 students who took part in the experiment in
a questionnaire.

10th stage of the empirical research (2015-2019) examined whether the
professional English course promoted transformative learning, involving 67
students who took part in the pedagogical experiment in a questionnaire.
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Conclusions were drawn on the basis of the empirical research, suggestions
were worked out.

Scientific novelty of the research

e Professional English language competence for entrepreneurs is
defined.

e Professional English language competence’s indicators are examined
and substantiated as well as reaching of them during the study process of the
professional English course is researched.

o Transformative learning indicators in coherence with the case study
modules are substantiated and implemented.

e The transformative case study model for the development of
professional English language competence which consists of three modules is
developed, substantiated and implemented in the professional English language
course.

e The model of professional English language competence for
entrepreneurs is developed and implemented in the professional English course
in business administration studies. All the model’s elements together form a
systemic relationship between the process and result: in coherence with the goal
and objectives, content, expected outcome of the course; a very significant role
is taken by self-evaluation, reflection, and the usage of transformative and
situated learning principles during the course.

e The application of the case study method is substantiated in
professional English language acquisition for future entrepreneurs.

Practical contribution and significance of the research

The created modules are suitable for the use in professional English as
they observe specific features of entrepreneurship. The models improve
students’ learning in order to develop their professional English language
competence. Three case study modules are developed based on the need
analysis (an interview and questionnaires) conducted with business experts,
specialists in business administration and future entrepreneurs. The modules
can be used by teachers of professional English courses working with students
who have B1-B2 levels of English, particularly in business administration
studies. Professional English language course programme in the frame of the
modules is developed.

Research limitations

o Despite divergent definitions of competences, such as ESP
competence and professional competence, the study focuses on professional
English competence development for the future entrepreneurs in HEI. The
future entrepreneurs are the students of business administration.

e Although some authors quoted in the thesis use the term
‘transformative’ and others ‘transformational’ learning, both terms are used
interchangeably in the present research.
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Theses for defence

1. Professional English competence for entrepreneurs is an entity of
interrelated sub-competences: transversal, business-related and foreign
language-related competences, developed in the professional English language
course in business administration studies which empowers an entrepreneur to
perform job responsibilities and achieve professional goals in order to promote
business.

2. The usage of the case study method is an effective means for
connecting transformative and situated learning features and implementing
these two approaches in the professional English course in order to develop
entrepreneurs’ professional English language competence.

3. Transformative case study model consisting of three modules,
Presentations, Meetings and Negotiations, fosters the entrepreneurs’
professional English language competence development.

CONTENTS OF THE DOCTORAL THESIS
The introduction of the doctoral thesis presents the topicality of the
research problem and the reasons for the choice of the theme, the object, the
subject, the aim, the hypothesis, the objectives of the research, methods of the
research, theoretical background, respondents, time, general characteristics of
the empirical research (primary and experimental data), scientific and practical
novelty of the research, research limitations, and theses for defence.

. THEORETICAL RESEARCH
The first part of the thesis is devoted to the theoretical research results
that have been used for the development of the theoretical base of the empirical
research. There are two chapters in the theoretical part of the research: 1)
Professional English language competence and its development in higher
education (Chapter 1); 2) Transformative and situated learning role in higher
education in the professional English course (Chapter 2).

1. PROFESSIONAL ENGLISH LANGUAGE
COMPETENCE AND ITS DEVELOPMENT IN HIGHER

EDUCATION.

Chapter 1 is focused on the theoretical analysis of the concepts
‘competence of the 21st century entrepreneur’, transversal competences,
business-related competences and foreign language-related competences; the
term ‘professional English competence for entrepreneurs’ its componential
contents are selected and substantiated. The model for the development of
professional English language competence for entrepreneurs is presented. The
created model is suitable for professional English language teaching in business
administration studies as it observes the specific features of entrepreneurship.
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There are two subchapters in Chapter 1: 1) The essence and definitions
of the concept ‘competence of the 21st century entrepreneur’ (Subchapter 1.1),
2) The model and indicators of professional English language competence for
entrepreneurs (Subchapter 1.2)

1.1. The essence and definitions of the concept ‘competence of the 21st
century entrepreneur’

Subchapter 1.1. considers the essence and definitions of the concept
‘competence’ presented by scientists conducting research in this field
(Boyatzis, 1982; Weinert, 2001; Rychen and Salganik, 2001; Tilla, 2004;
Maslo, 2005; Luka, 2009; Briede & Bimane, 2010; Briede & Peks, 2017;
Markova, 1996; Holodnaja, 1996; Gershunsky, 1998; Raven, 2002). In the
definitions of competence researchers include such components as knowledge,
skills, abilities, motivation, attitudes, values, responsibility, experience,
character traits and types of thinking which in their interconnected coherence
can lead to a successful activity of an individual in a particular sphere of life, to
the fulfilment of complex tasks, solution of problems and coping with demands.

It is concluded by the author, that professional competence manifests
itself in the ability to work in specific situations, through continuous
development and making appropriate decisions. Moreover, a competence
comprises a dynamic aspect as it is indevisably linked with human
communication and collaborative activities. A competence is not naturally
inherited, it can be taught, learned and assessed in HEI. However, it should be
stated that the process of its acquisition and promotion continues during the
whole life as life-long learning, permanent growth and self-realization in the
modern ever-changing world. Nowadays, a competent professional is a
prerequisite for economic and social success of his country, therefore in the
21st century, there is a great demand in new forms of education which are
based on competence development.

Subchapter 1.1 also discusses the concept ‘competence of the 21st
century entrepreneur’ focusing on transversal competences (comprising critical
thinking, collaboration, creativity and innovation, life-long learning,
entrepreneurship), business-related competences (comprising  business-
management and personal management) and foreign language-related
competence (comprising linguistic, interpersonal, pragmatic and strategic
competences).

Transversal competences (comprising critical thinking, collaboration,
creativity and, innovation and life-long learning)

The research in 21st century competencies is mostly associated with
growth in the importance of so called transversal competences as they are
regarded as key indicators for competitiveness, employability and success in
job performance. Transversal competences are trans-disciplinary and
multifunctional. They extend over numerous aspects of human life and
comprise knowledge of various academic disciplines.
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European Commission (2014) consider transversal competences as a
key outcome of higher education which will help people deal with today’s
varied and unpredictable career paths and will help contribute to
employability of young people in particular, as well as supporting creation of
new business.

There is no unified conceptual framework describing transversal
competences, every author and each initiative (Mimbs, 2005; Badri & Azar,
2006; Sunday, 2012; Fullan, 2013; Birjandi & Bagherkazemi, 2010;
Partnership for 21st Century Skills, 2009; C 21 Canada, 2012; The ACTFL 21st
Century Skills Map, 2011; Foundation for Critical Thinking, 2006) introduces
complementary ideas to the concept of the 21st century competences. However,
the majority of the reserches emphasize the necessity to develop such
transversal competences as: critical thinking, collaboration, creativity,
innovative thinking and life-long learning. These transversal competences are
regarded as very significant not only for the students of business administration
but for every higher school graduate in the 21st century regardless of the
program they study.

Critical thinking in the 21st century is described as the ability to acquire,
process, interpret, rationalize, and critically analyze large volumes of often
conflicting information to the point of making an informed decision and taking
action in a timely fashion. It involves an ability to design and manage projects,
solve problems, think independently and engage in reflection.

Collaboration is a vital competence that a person need to develop in the
21st century as it is necessary for labour market and most jobs nowadays
require individuals to work together to solve a problem, complete a task, create
a product, and learn from others in a team, where each team member
contributes to a finished product or completed service. Mastering collaboration
skills requires the ability to work effectively with diverse teams, the ability to
be helpful and make necessary compromises to accomplish a common goal as
well as to assume shared responsibility for collaborative work.

Creativity and innovation, are also regarded as core competences of the
21%t century, as they involve the ability to turn ideas into action to meet the
needs of society. The capacity to enhance concepts, ideas, or products to
contribute new-to-the-world solutions to complex economic, social, and
environmental problems involves leadership, taking risks,
independent/unconventional thinking and experimenting with new strategies,
techniques, or perspectives, through inquiry research and implementing
innovations.

The importance of lifelong learning in the 21st century derives from the
context of technology-driven, innovative, globalized, fast changing modern life
and in order to cope with its challenges it is required to keep current and
constantly upgrade and increase knowledge and skills throughout the lifespan.
Engagement in lifelong learning is considered as critical to success.
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Job market becomes more competitive and lifelong learning can help
people keep up with the latest technologies, and gain knowledge or skills
needed. Lifelong learning benefits individuals, society and economy, as it
provides individuals with the knowledge, skills, values, attitudes and
understanding they’ll need in life, it makes society more productive and
innovative, as workers create and discover new abilities and ideas.

For the last few years the development of the entrepreneurial capacity of
European citizens and organisations has been one of the key policy aims for the
European Union. The significance of entrepreneurial competence development
for society and economics is highlighted as it contributes to job creation and
economic growth, is essential for competitiveness and opens up individual
personal opportunities. Entrepreneurship enables people to nurture their
personal development, to enter the job market as employee or as self-employed,
and to start-up ventures which may have a cultural, social or commercial
motive.

Thus, transversal competences: critical thinking, collaboration, creativity
and innovation, lifelong learning and entrepreneurship, each being a
combination of knowledge, skills, character features and attitudes are
fundamental in the 21st century and necessary for every person, as they provide
an opportunity of effective participation and self-realization in a variety of
educational, professional and social contexts. They are prerequisites for well-
being, adapting to a changeable and complex world and meeting the demands
of today’s society, being competitive in the labour market, managing profitable
business and developing an enterprise.

Business-related competences (comprising business management and personal
management competences)

Business administration graduates are professionals who can combine
different functional areas within enterprises (economics, administration,
finance, accounting, human resources, sales and marketing, logistics and
production) in private and state sectors. In the present research, it is suggested
that the students of business administration in higher school should acquire
business-related competences comprising business management and personal
management competences.

Business management competence is a prerequisite for success in the
world of entrepreneurship. If entrepreneurs lack this competence, they may find
the task of setting up and maintaining their businesses more complicated.
Developing business management competence is not only providing students
with theoretical and practical knowledge of the business domain, higher
education should provide students with an opportunity to develop their
individual conceptual abilities, skills, attitudes and behaviors that can be
practically applied in current, unpredictable, ever-changing and interconnected
business environment. These abilities, which are a major factor in innovation,
productivity and competitiveness, are all interdependent, and the emphasis is on
critical  thinking, decision taking, initiative, and communication.
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Besides business management, business-related competence comprises also a
personal management competence. A personal management competence of the
entrepreneur is a set of knowledge, abilities, skills, character features,
behaviours, and attitudes that must be mastered by the individual entrepreneur
rather that being shared within a group or team. Developing of the entreprener’s
personal management competence is highly important in business
administration studies since entrepreneurship offers the opportunity to work
according to personal goals, interests, values, and beliefs, striving toward their
development and realization.

Personal management competence involves cognitive strategies needed
to perform business activities and apply the gained knowledge and skills to
processing information, to adapting and transforming knowledge, to
constructing personal knowledge and judgments. It also assumes the ability to
manage and coordinate self-growth, self-realization, personal time, various life
and work circumstances, in other words, to play an active role in shaping
business environment as well as personal life.

Foreign language-related competences (comprising linguistic, interpersonal,
strategic and pragmatic competences)

The students enrolling business administration studies in Latvia are
school leavers who passed their manadatory centralized exam in English in
secondary schools and who already possess basic skills in general English. In
business administration studies in the professional English course the students
should develop the ability to communicate in different business situations,
improve interactive, discussion and negotiation skills, extend the previously
acquired vocabulary, get an insight into business terminology and develop and
improve the required lexis for exchanging information related to business,
management, services; consolidate and extend the knowledge of relevant
functional grammar structures; and develop business writing skills.

To realize these aims in international communication, the business
administration student should integrate his/her transversal and business-related
competences with more specific, foreign language-related competences.
Therefore, foreign language-related competences serve as a supporting platform
for the transversal and business-related competences with the aim to ensure
successful functioning in specific intercultural professional communicative
situations. In the present research, the foreign language-related competences for
the entrepreneur are linguistic, interpersonal, pragmatic and strategic.

Linguistic competence, according to ‘Common European Framework of
Reference for Languages’, (2004) is ‘a personal system of linguistic knowledge
and skills as well as cognitive strategies needed to perform certain actions with
the knowledge and skills for adequate perception or production of
grammatically correct functional structures (codes) in oral or written form’.

Researchers in the field of linguistics (Fisher1984, Wilkins 1972,
Algahtani 2015, Qian 2002) state that a student who possesses linguistic
competence is equipped with lexical and grammatical knowledge and rules
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which can be used in communication. Thus, lexical and grammatical
competences are interdependent underlying components of linguistic
competence. In this research, linguistic competence for entrepreneurs is defined
as the ability to use both sub-competences, lexical and grammatical, in order to
recognize and produce words and grammatical structures and implement them
effectively in a certain professional communicative situation.

Apart from linguistic competence, the students of business
administration have to acquire interpersonal competence as the central factor in
the business activity is interpersonal communication. The OECD (2005)
present interpersonal competence as the ability to relate well to others, empathy
and effective management of emotions. This includes the ability to present
ideas and listen to those of others, an understanding of the dynamics of debate
and of following an agenda, the ability to construct tactical or sustainable
alliances, the ability to negotiate, and the capacity to make decisions that allow
for different shades of opinion.

In the present research, interpersonal competence is defined as a
personal set of knowledge, behaviours, skills and abilities of the business
administration student necessary to be able to interact and get along well with
others in business environment, and function constructively in groups; it is an
effective use of communicative tools and personal resources, native and foreign
language, new technologies as well as knowledge, strategies, laws, information,
according to requirements of the modern business world in order to solve
professional tasks.

When communicating in the foreign language, more than linguistic and
interpersonal competence is necessary; the speakers must be aware about the
way the language is used in a specific culture, the norms of that people for
communication in a particular context. Therefore, it is also important to
develop pragmatic competence, which is the ability to use language
appropriately according to the communicative situation.

It is very important for the teacher of the professional English course to
be aware of the specific context and communicative situations the students of
business administration are supposed to deal with in future at their workplace.
The development of the professional English language pragmatic competence
is paramaunt in business administration studies as this competence represents a
system of rules of what is acceptable and what is not acceptable for the speaker
in the language he speaks in entrepreneurial environment.

Another competence the students of the business administration have to
acquire in the professional English course is strategic competence. In the
present research strategic competence is defined as a set of strategies and
knowledge used to solve communicative problems, to regulate verbal and non-
verbal communicative actions selected for the achievement of communicative
goals in business context in specific conditions.

Strategic competence could help learners in situations when they are
unable to express themselves and carry out their communicative intent, when
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they are unable to understand what has been said to them, or face problems
when interpreting messages, in spite of using a wide range of vocabulary or
correct grammar structures.

Strategic competence is composed of a number of different
communication strategies which can be used in order to overcome breakdowns
in communication, whether the problems are caused by insufficient ligvistic,
interpersonal or pragmatic competence. Thus, it is very important that the
prospective entrepreneurs acquire strategic competence in business
administration studies.

Thus, linguistic, pragmatic and strategic competences are relevant to any
foreign language learner, and especially to the student of business
administration, a prospective entrepreneur, whose goal is the achievement of
communicative goals in an intercultural business context in specific
professional circumstances.

1.2. The model and indicators of professional English language competence
for entrepreneurs

Subchapter 1.2 defines professional English competence for
entrepreneurs, presents the content of professional English language
competence for entrepreneurs, summarizes the benefits of developing each
subcompetence and presents the model and indicators of professional English
language competence for entrepreneurs.

Having analyzed and summarized the theoretical research on the concept
‘competences of the 21st century entreprencur’, transversal competences,
business-related anf foreign language-related competences, professional
English competence for entrepreneurs is defined as follows:

Professional English language competence for entrepreneurs is an
entity of interrelated sub-competences: transversal, business-related and
foreign language-related competences, developed in the professional English
language course in business administration studies which empowers an
entrepreneur to perform job responsibilities and achieve professional goals in
order to promote business.

Thus, a set of competences based on the research in Latvia and
worldwide, various frameworks of 21st century competences, professional
standards, common aims of business administration studies has been selected
and worked out. The author has concluded that entrepreneur’s professional
English competence consists of eleven subcompetences which are grouped into
three clusters a) a set of transversal competences, b) a set of business-related
competences, and c) a set of foreign language-related competencies.

The cluster of transversal professional competences comprises critical
thinking, collaboration, creativity, life-long learning and entrepreneurship. The
cluster of business-related competences includes business management and
personal management competences. The cluster of foreign language-related
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competences consists of linguistic, interpersonal, pragmatic and strategic
competences. This is demonstrated in Figure 1.

Foreign language-related

competences:
- linguistic
- interpersonal
- pragmatic
- strategic _
v Transversal
Business-related ' competences:
competences: - critical thinking
- business - collaboration
management .
- creativity&
- personal innovation
management / . .
/ - lifelong learning
h ‘ a . -entrepreneurship - g

Fig. 1. The content of professional English language competence for
entrepreneurs
(Source: author’s design)

The benefits of developing each subcompetence for an entrepreneur are
summarized below.

Critical thinking competence enables an entrepreneur to think rationally,
logically, systematically, analyse issues, distinguish between facts and
opinions, make independent judgement, solve non-standard problems
creatively, engage in self-reflection, transfer acquired knowledge into new
situations in order to promote business.

Collaboration competence enables an entrepreneur to work effectively
as a member of a team in order to achieve a business benefit; being active,
helpful and bringing a personal contribution to the teamwork; gaining new
knowledge from other participants and transferring it to new situations,
compromising and resolving conflicts.

Creativity and innovation competence enables an entrepreneur to seek
new unobvious perspectives and opportunities in business environment, come
up with original ideas to improve business procedures, solve problems in an
innovative, non-traditional way, keep up with the latest business trends and stay
ahead of competitors.

Lifelong learning competence provides an entrepreneur with an
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opportunity of using various opportunities to learn (formal, non-formal,
informal education), engage in continuous personal development to acheive
self-fulfilment, life enrichment, self-confidence and promotion of business by
developing and improving various vital skills and competences. It enables an
entrepreneur to find out about the newest trends and helps adapt to them,
presents a chance to communicate, collaborate and network, share with
knowledge, views and experience for the benefit of business.

Entrepreneurship competence enables an entrepreneur to promote a
sense of initiative, leadership skills, accountability and ability to impress and
persuade people; gives an opportunity to actively contribute to society, enter
the labour market as an employer or an employee, taking responsibility for
working with others and making decisions, taking risks to realize ideas and
create a business enterprise driven by commercial, cultural or social motives.

Business management competence provides an entrepreneur with
knowledge, conceptual abilities, skills and strategies of various integrated
aspects of business domain that can be practically applied in current,
unpredictable, ever-changing business environment in order to plan, set up,
develop, manage and improve a business activity.

Personal management competence enables an entrepreneur to manage
and coordinate self-growth, self-confidence, self-awareness, self-reflection and
personal time to work according to personal goals, interests, values, and beliefs,
striving toward their development and realization as well as playing an active
role in shaping entrepreneurial environment and promoting business.

Linguistic competence provides an entrepreneur with knowledge and
ability to use the foreign language vocabulary including general and
professional lexicon, as well as theoretical and practical knowledge of
grammatical rules, which allows generating correct and meaningful sentences
in international business communication.

Interpersonal competence enables an entrepreneur to develop social
skills, to be able to interact and get along well with others in business
environment, and function constructively in groups. Interpersonal competence
of the entrepreneur is an effective use of communicative tools and personal
resources, native and foreign language, new technologies as well as knowledge,
strategies, laws, information, according to requirements of the modern business
world in order to solve professional tasks.

Pragmatic competence enables an entrepreneur to use the foreign
language appropriately in intercultural business communicative situations,
understanding what is acceptable and what is not acceptable to tell in various
business situations in specific conditions.

Strategic competence enables an entrepreneur to develop an ability to
use verbal communication strategies (paraphrase, usage of borrowed words,
etc.), as well as non-verbal communication strategies (mime, gestures, facial
expressions, etc.) effectively to compensate for communication difficulties or
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limited language knowledge and achieve communicative goals in business
context in specific conditions.

Having identified and summarized the major benefits that each of these
eleven competences presents for an entrepreneur it is possible to define
professional English language competence indicators. Thus, constructing the
model of professional English language competence the author of the present
research allocates a certain constituent group of abilities, knowledge and skills
without which that kind of competence cannot be realized.

These eleven competences coincide and interlock, however, together
they form an integrated system and should be treated as a whole, the concept of
professional English language competence for entrepreneurs.

The development of professional English language competence takes
place in action and it is based on students’ experiences gained in active and
participative learning where the prospective entrepreneurs are provided with
real-life situations that involve them in critical thinking, creative problem-
solving, cooperation, sharing with opinions and knowledge. Case study,
collaborative work, individual and group projects, role play and simulations are
the methods and activities that provide the students with meaningful knowledge
which is transferrable into their future work.

The model for the development of the entrepreneur’s professional
English language competence is grounded on the mutual continuous
cooperation between the learners and the teacher, it includes analysis of the job
requirements and duties of a business administrator based on the opinions of
experts, students’ needs and expectations in professional business English
language course, creating a favourable learning environment, involving
continuous feedback and reflection.

The created model is suitable for the use in business administration
studies in the professional English course as it observes the specific features of
entrepreneurship. The model of professional English language competence is
presented in Figure 2.
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Professional Englizh langnage competence forentreprenenrs

Buszinesz-related competences Transverzal competences Foreign language related
competences
I I I
Busines: management: Critical thinking: Linguistic:

theoratical knowladgs ofthe businass
domain,

an ability to apply theacquirad
Lknowladgs in differentbusinass
situations,

strategic planning,

an ability to setup and administar
business procedurss,

managing sroup/taam work,

an ability to improve businass activity,
sensitivityto customear naads,
parsistance in problem solving,
project manassmant skills,
computerand IT skills.

Perzonal management:
organisationsl and timemanasamant
skills,

ability to plan workload, build
prioritizs and mest dzadlines,
self-awarsnsss,

ability to cope with stress and
emotions,

self-critical and self-reflactive
EWATEIEsE,

salf-motivation,

sthical approachto work,
flaxibility.

rational, logical, systematic thinking,
an ability to analvss issussand
distinguishbetweenfacts and
opinions,

makingan independent judssmant,
problem-solving,

salf-raflaction,

an ability to transferknowledss into
new situations.

Inowladge andabilityto use the
forzign languags vocabulary including
general and professional laxicon,
thaoretical and practical knovdedes of
grammatical rules, whichallows
generating corractand meaninsful
santencas.

Collaboration:

working sffactively as amsmbar ofa
team,

being active, bringing a parsonal
contributionto a commongoal,

an ability to compromise, rasolve
conflicts.

Creativity and innovation:

seeking new uncbvious parspactivas
and opportunities,

coming up with original ideas to
improve business procadures,

=n sbility to solve problems in an
innovative, non-traditional way,
Lasping up with the latsst businass
trands.

Interperzonal:

social skills,

an ability to interact and gat along wall
with others in businsss snvirommant,
function constructively in groups,
an effectiva use of communicative
tools and personal rasources,

native and forign languags
proficiency,

computerand IT skills nacessaryfor
business commumication.

Lifelong learning:
sngagament in continuous parsonal

davalopment,

constant improvement of skills needad
for business and personal fulfilment,
sharing with knowladge, views and
experiencain order to gst new insights

Pragmatie:

an ability to use the languags
appropratalvte a sitnation,
understanding of what is acceptable
and notacceptable in a cartain context,
an ability to avoid minmdarstandings
in communication,

solving unsxpactedly occurrsd
commumnicative problams,
baingpolitz, displavins patisnce and
raspactto aveid offence,

an ability to adaptlanguags to meat

Entrepreneurzhip:

= sense of initiative andintarstin
entrepransurship,

lzadarship skills,

an ability to tum id=as intoaction,
an ability to accapt rasponsibility for
making decisions,

an ability to imprass and persuads
paople,
accountability,
risk taking.

Professional English course

thz nzads of thalistener ora situation.

egic:

ity to use verbal communication
stratzeizs  to compensatz  for
communication difficulties or limited
langnage knowladge (paraphrass,
usage  of borrowsd  words,
approximation, stc.),

ability to use non-varbal
communication strategiss to
compensate for communication
difficulties  or limited langnags
Inowledgs {mims, sasturas, facial
axprassions, ste.).

I

Fig. 2. The model of professional English language competence for
entrepreneurs in professional English course,

(Source: author’s design)
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2. TRANSFORMATIVE AND SITUATED LEARNING
ROLE IN HIGHER EDUCATION IN THE PROFESSIONAL
ENGLISH COURSE

Chapter 2 emphasizes the importance of transformative and situated
learning in higher education in the professional English course in business
administration studies. The literature on transformative learning is reviewed in
the following areas: the implications of transformative learning in higher
education, its key aspects and basic principles, methods and activities fostering
transformation, the roles of the teacher. The theoretical background of the
situated learning is reviewed in the following areas: Dewey and Vygotsky’s
perspectives in relation to situated learning theory, the theory of situated
cognition and its application in higher education. This chapter also discusses
the main aspects of transformative and situated professional English course
design. The author examines the case study method, presents its essence,
discusses the teacher’s role and summarizes advantages and disadvantages of
using this approach in the professional English course.

There are 4 subchapters in Chapter 2: The implications of transformative
learning in higher education (Subchapter 2.1), The theoretical background of
situated learning (Subchapter 2.2), Transformative and situated professional
English course design (Subchapter 2.3), The examination of the case study
method (Subchapter 2.4).

2.1. The implications of transformative learning in higher education

Transformative learning was introduced by J. Mezirow in 1978 who
suggested the idea that in childhood learning is formative as it comes from
formal authoritative sources, but in adulthood learning is transformative as
adults are more capable to assess independently the distortions in their own
beliefs, attitudes and views.

Therefore, transformative learning is a theory about adult people
learning. It is ‘about change, dramatic, fundamental change in the way we see
ourselves, and the world in which we live’ (Merriam, 2004, 60).

Transformation can be achieved if a person possesses the ability to look
at the world around him from different points of view. According to J. Mezirow
(2003), transformation is a process in which an individual critically realizes
how and why he has constructed his particular view of the world, how he
understands and feels it. This is a process in which a person surpasses the mere
reception of information and undergoes a process of conscious change
reassessing his beliefs, values and assumptions, critically analyzing different
perspectives in order to act more effectively.

J. Mezirow (2000, 6) believes that ‘meaning making’ is central in the
process of learning, learners should become more autonomous, individual,
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critical thinkers who can act upon their own values and goals rather than
passively accept assumptions of other people. The researcher highlights that the
goal of adult education which the teacher should necessarily address is ‘the
process of helping learners become more aware of the context of their
problematic understandings and beliefs, more critically reflective on their
assumptions and those of others, more fully and freely engaged in discourse,
and more effective in taking action on their reflective judgments’.

There is a number of complementary perspectives on transformative
learning theory presented by E. Taylor (2007), E. Taylor and P. Cranton (2013),
L. Andresen et al. (1995), S. Merriam (2004), M. Tennant (1991), which are
based on Mezirow’s conception and the research in this area continues to
develop. The proponents of transformative learning articulate that the theory of
transformative learning is based on three major premises: experience, critical
reflection, and reflective discourse that are core and integral aspects of the
learning process.

Transformative learning theorists emphasize that learners’ personal
review of their experience creates meaning, which leads to a paradigm shift,
change in their beliefs, worldview and behaviour. Therefore, it is essential that
adult learners analyse their experience by reflecting, evaluating and reassessing
it individually or together with others. Adult learners should develop more
critical mind in their attempts to find ways to better understand themselves and
others on a deeper level.

Experience is fundamental to the whole theory of transformative
learning, though the mere possession of experience is not enough for
transformation. The learner should react, review and analyze experiences and
include new insights into following activities. Transformative learning does not
occur solely from experience, but from effective reflection. Thus, critical
reflection is another key aspect of transformative learning.

Critical reflection enables learners to become more self-aware and
understand themselves on a deeper level. As a result, they can understand the
information more effectively and get more from the learning experience.
Methods and techniques that foster critical reflection are personal reflective
journals, narrative, autobiography, creative writing, peer coaching/mentoring,
peer observation and feedback, self-assessment, portfolios, group discussions,
debates, electronic blogs, student-created case studies, self-disclosure,
confession, etc.

Creating conditions for critical reflection about experience the teacher
should involve the learners in rational discourse, which is another basic
principle of transformative learning. According to Mezirow (2000, 14) rational
discourse is the essential means using which perspective transformation can be
developed, it is ‘the process in which we have an active dialogue with others to
better understand the meaning of an experience. It may include interaction
within a group or between two persons, including a reader and an author or a
viewer and an artist’.
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Rational discourse in transformative learning is not a mere everyday
discussion. Rational discourse is a means of putting experience and critical
reflection into action, where beliefs and assumptions are questioned, assessed
and transformed. J. Mezirow (2000, 8) views rational discourse as ‘a means for
testing the validity of a constructed meaning and considers it to be the catalyst
through which transformation is promoted and developed’.

Thus, transformation is a complex and long-term process of learning.
Transformative learning in the frame of higher education gives adult learners
the ability to think critically. Critical thinking in rational discourse creates a
powerful learning environment providing the learners with meaningful,
purposeful experiences. When students are engaged in critically thoughtful
experiences it changes the way they learn — there is a shift from the mere
accumulation of information to its active usage in meeting challenges and
solving problems. In transformative learning, the learners embrace challenges
and see them as an opportunity to grow. Transformative learning presents
opportunities for constant self-improvement and growth, development of
autonomy and self-directed learning, the learners view feedback as useful for
learning and improving.

Transformative learning is learner-centered, active and participative and
involves personal experience, critical reflection and rational discourse. The
teacher should provide the learners with real-life examples and engage them in
discovery and creative problem-solving learning where they share with ideas,
assess reasons, examine evidence and reach a reflective judgement. Case study,
collaborative work, individual and group projects, reflection, role play and
simulations are classroom methods and activities associated with
transformative education. The key idea of transformative learning in the frame
of professional higher education is to help the learners actively engage the
concepts of their future profession and provide the students with meaningful
learning that is transferable to their future work life.

2.2. The theoretical background of situated learning

As it has been discussed above, active participation, meaningful
experience, creative problem-solving in the rational discourse and critical
reflection are all the components of transformative learning. The same
components are vital for the situated learning. Therefore, it can be concluded
that the Situated Learning can lead to transformation of the learner as well.

Situated approach to learning is very important in professional adult
education. In the situated learning, knowledge and skills are mastered in
contexts that correspond to the conditions in which knowledge will be applied
in real life situations.

The roots of this approach can be traced in the research of J. Dewey and
L.Vygotsky who in fact laid the foundation for situated learning.
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Criticizing traditional education systems that were designed to provide
students with an enormous amount of repetitive memorization of facts without
applying knowledge in practice, J. Dewey stressed the paramaunt importance of
learning by doing and introduced a concept that aimed to teach problem-solving
and accomplishing practical tasks through creativity and collaboration.

J. Dewey supported experiential learning, as it offers the learners
opportunities of hands-on, collaborative learning experience. The central
concept of J. Dewey’s research in education was that greater emphasis on the
learner’s intellect, the development of problem solving and critical thinking
skills, rather than simply on the memorization of facts presented in the lessons.

J. Dewey emphasized the idea that the learner should not only be taught
the basics, but most importantly should be prepared for an independent life in
society, given the opportunity to apply the knowledge gained in social
activities.

L. Vygotsky’s theory of Social Development (1978) in which the
researcher stresses the fundamental role of social interaction in the
development of cognition has not lost its relevance today. According to L.
Vygotsky, a person can learn more effectively together with other people,
working collaboratively, interacting, discussing a problem, sharing with ideas,
performing a common project, reflecting on the decisions made. The learner
can learn together with teachers, classmates, colleagues or anyone who has a
better understanding, a higher ability level or who is more knowledgeable about
a definite concept the learner is studying and who is able to convey this
knowledge.

Both J. Dewey and L. Vygotsky had similar ideas concerning
educational process. The scientists were interested in intellectual development
rather than mere knowledge acquisition and storing of concepts in mind. They
both believed in active learning through experience and put the emphasis on the
role of social interaction in learning and development. The scientists stressed
that the teacher should involve learners in meaningful and relevant real world
situations in which they can resolve dilemmas or problems. The teacher should
provide the learners with a constant support as the learners are limited in their
learning when they are alone and there are some things that they cannot achieve
without a guidance from people with particular expertise in an area. In essence,
J. Dewey and L. Vygotsky laid down the foundation for the theory of situated
cognition.

The ideas of J. Dewey and L. Vygotsky were supported and further
promoted by their followers: J. Brown, A. Collins and P. Duguid (1989), who
developed the theory of situated cognition. From the situated cognition
perspective, the history of mankind is an endless series of problem situations
which have to be solved by the man. The activity of the human being is in
many ways linked with creativity which develops in the process of discovery,
research and investigation. In situated learning, the process of meaning
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construction is considered as a process of creative problem solving experience
in real-life situations.

Thus, situated learning creates a new structure of learning, which is
different from the traditional one and which provides the learner with an
opportunity for active, meaningful, useful, interactive and independent
learning. However, the role of the teachers does not decrease, on the contrary, it
enlarges, as they have to design a problem situation and assign specific tasks,
follow the progress of their implementation, teach the learners to define the
problem, help solve it, comment on collaborative work and participation, assist
them throughout the situation, encourage, make sure that the situation is
examined from multiple perspectives, give feedback and evaluate the final
result. Situated learning is a learning approach in which knowledge is
transferred to students not in a complete form but in the process of active
participation in collaborative activities in the context of a real world problem
situation. Situated learning is similar to the practice environment. It has two
major goals: to develop a necessary system of knowledge, skills and abilities
and to achieve a high level of intellectual development of the learner.

Comparing two different contemporary approaches to adult learning,
transformative and situated learning, it can be concluded that, the constant
change of individual meaning-making is the focus of transformative learning,
whereas situated learning emphasizes that meaning-making is shaped through
participation in social practice. However, Situated Learning theory and
Transformative Learning theory can be regarded as complementary as they
have common characteristics. These common features of the learning theories
include student-centredness and linking subject matter to the students’ needs;
direct, active and meaningful learning experience, engagement in complex,
realistic, problem-based activities that support the knowledge to be obtained,
critical reflection and the significance of intellectual growth and change. The
author of the research believes that transformative learning and situated
learning can be combined in the making of the creative, reflective and
competent professional who can develop personally meaningful and
transferable knowledge and understanding.

2.3. Transformative and situated professional English course design

Developing a professional English course that can address specific
demands and interests of students of business administration and consider the
aspects of transformative and situated learning is a complicated process. The
teacher should consider various issues in order to create learning experience
that is active, meaningful, leading to students’ transformation, development not
only foreign language skills but fostering the development of student
professional English language competence as well as encouraging continuous
reflection and intellectual growth.
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Multiple decisions should be made about the aims of the course, its
content and methods; the teacher should identify topics, situations, design
learning activities, select suitable materials, define types and criteria of
assessments, and be ready to evaluate learning. The teacher should also bear in
mind that in the center of the transformative and situated course developing
process there is a particular group of students who have their own opinions
about learning.

The learner’s needs analysis is the initial but a very important stage of
the transformative and situated professional English course design. The teacher
has to identify the students’ prospective professional needs, find out the
students’ needs in terms of language skills, analyze their existing knowledge
and record their deficiences in language skills, elicit the students’ preferences
with respect to methods, and teacher roles, record the students’ suggestions for
better learning and find out about their previous learning experience.

The next stage of the complex process of a professional English course
development following the needs analysis is the determination of the course
goals and objectives. It is a very significant stage as it allows the teacher to
understand clearly what the course is going to be about, what material to teach,
in what learning experiences the learners should be involved. In the process of
goals’ determination for a professional English language course the teacher
should formulate them based on goals of fostering transformative and situated
learning. The examples of transformative and situated learning goals are
presented in Figure 3.
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Transformative learning goals

Situated learning goals

oto involve the learners in experiential
learning;

oto provide the learners with activities in
which they change and are transformed
through their actions and relations;

ot0 encourage active use of the learner’s
relevant prior life experiences in new
learning;

ot0 encourage critical examining of
assumptions, beliefs and values;

oto improve research and investigative
skills;

oto involve the learners in active and
reflective learning experiences;

oto enhance independent, original
thinking;

ot0 encourage articulating arguments and
supporting them with appropriate
evidence;

ot0 encourage assessing information from
different points of view;

ot0 encourage the learners to analyse
experience by reflecting, evaluating and
reassessing it individually or together
with others;

ot0 encourage the learners to generalise
knowledge from the previous experience
based on the reflection;

oto encourage the usage of the formed
generalisations in new situations, testing
their validity.

oto involve the learners in authentic
business domain problem-solving tasks;
oto provide a framework for the students to
work within the instructional module;

oto serve as a coach and facilitator for the
learners in need of assistance;

oto involve learners in interactive and
collaborative activities which enhance
social construction of knowledge;

to provide the learner with an opportunity
to observe an expert’s performance from
which to apprentice;

eto provide the learners with a genuine
situation in which they are interested and
which is relevant, meaningful and reflects
their individual needs;

o encourage communication about
different ways to accomplish a task;

to encourage intrinsic motivation:
learners set personal goals themselves;

oto provide the learners with a meaningful
situation that is gradually increasing in
difficulty;

oto involve the learners in case study;

to encourage deep learning experience
where knowledge is costructed by the
learner;

oto encourage the usage of newly acquired
knowledge in other situations.

Fig. 3. The examples of transformative and situated learning goals,
(Source: author’s design)

Learners’ needs analysis and determination of the course goals are
followed by the course syllabus design which can focus on various aspects as
there is a number of different ways to organize the syllabus. The teacher can
focus, for instance, on developing conceptual competence, learning specific
vocabulary and terminology, or writing business letters, etc. If one of the goals
of a course is to acquire conceptual competence, the learners are developing the
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foreign language skills within the course, but it is accomplished through the
integration of specific professional domain elements in communicative
situations.

Syllabus serves as a guide for the teacher and the learner by providing
goals that have to be achieved. There are various types of syllabi. The authors
such as D. Wilkins, 1976; D. Stern, 1983; K. Graves, 2000; J. Richards and T.
Rogers, 2001, I. AlFaki, 2015, A. Faravani et.al, 2018 differentiate between the
following categories: structural (grammar) syllabus, lexical syllabus, notional-
functional syllabus, skills-based syllabus, situational syllabus, competence-
based syllabus. However, it should be mentioned that there is no single one
approach to syllabus design that can be applied for all kinds of professional
English. Professional English course syllabi are seldom based on one particular
approach, most courses combine two or more of the described above ways,
such as a combination of structural and skills-based, or situational, functional
and lexical syllabi.

Another important issue in the process of course design is selecting and
developing professional English materials. In the professional English course
the teacher should provide students with materials that will equip them with the
knowledge they will need in their future working life. The course can be
organized based on available textbooks, using internet resources or authentic
learning materials, which represent target situations of students’ language
usage. Tasks and classroom activities suggested by materials should recreate
domain-related contexts where language usage provides the means of solving
real problems in the professional area.

In transformative and situated language learning, teachers start with
what students already know, use their prior experiences, and then pass to more
complex language material. Materials for a professional English course should
include tasks and activities that promote transformative and situational
learning: promoting student responsibility for their learning, autonomy and
self-directedness, stimulating reflection, focusing on different types of
interaction, including different business situations and offering opportunities to
try them out and apply in practice. Materials designed for a professional
English course should contain tasks and activities which are summarized in
Figure 4.
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Transformative tasks and activities

Situated tasks and activities

oCase studies

eGroup/whole-class discussion, debates
ePeer mentoring of other students
eIndependent projects

e\Writing blogs

oOn-ling, library research
eReflective diaries, learning journals
eComputer assisted learning

eChoice in subjects for study/projects
e\Writing reflections on learning (3/4
minutes)

oCase studies

eSimulations

eRole-plays

«Collaborative work
eProblem-based, scenario-based tasks
eStudent class presentations
eApprenticeship

ePoster presentations
eExperiential learning
eField-trips

eInformation gap tasks

eExperiential learning
ePortfolio development
eInterviews

Fig. 4. The examples of transformative and situated learning tasks and
activities
(Source: author’s design)

The teachers of professional English courses should be flexible in
providing the learners with materials, they should be ready to adjust the
developed materials and make any necessary changes so that they can best
address students’ interests and needs.

Assessment is another very important aspect of the professional English
course design. The purpose of the traditional approach to assessment is to find
out how much students know in terms of factual memorization of a course
content. In the professional English course, on the contrary, assessment is
focused on evaluating competences, skills, abilities, attitudes and behaviours
that are necessary for student future profession. Therefore, in the professional
English course the teacher should assess the application of these skills and
abilities in complex real life situations in a variety of the business domain
contexts. If the teacher uses various relevant forms of assessment in the
professional English course, he/she will be able to portray an accurate picture
of the student professional English skills and abilities. Also, the learners will be
able to see their development and progress, which can highly motivate them.

The author of the present research believes that assessment in the
professional English course course should be based on transformative and
situated learning principles. Assessment procedures that encourage
transformation and situated learning are presented in Figure 5.
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Transformative assessment Situated learning assessment

eDiaries, narratives and reflecting journals | eRole-play evaluation

writing oGroup work assessement
ePortfolios eProblem solving evaluation
oSelf-assessement eDiscussing expert performance
oPeer assessment eCooperative assessement

eGroup work assessment

Fig. 5. The examples of transformative and situated assessments,
(Source: author’s design)

Thus, there is a number of aspects the teacher should consider in the
process of the professional English course design. In the center of the course
developing process should a particular group of students the professional
English course is designed for. Frequently, in the professional English course
things take place in an unexpected or unplanned way. Teachers should be
flexible and open to making necessary changes while teaching: they should
modify, add or change materials and methods to make the course reflect
students’ needs and interests. At the end of the course it is vital to conduct its
evaluation in order to make improvements and adjust it to a particular group of
students.

2.4. The examination of the case study method

The author of the present research reckons that modern professional
English learning process should be transformative and situative and it should
involve students in authentic meaningful learning situations where they study
actively and collaboratively. The researcher has concluded that the case study
method can form a learning framework for using elements of transformative
and situative learning and may be one of the most efficient hands-on
approaches of professional English education. Case studies, as a specific
language teaching method, provide an excellent opportunity for students to
learn both the foreign language and business administration subject-matter.
Moreover, it can lead to the practical acquisition of professional English
language competence.

P. Ertmer & J. Russel (1995) give the case study method definition in
relevance to professional instructional design: ‘case-based instruction is a
teaching method which requires students to actively participate in real or
hypothetical problem situations, reflecting the kind of experiences naturally
encountered in the discipline under the study.’

In business English, a case refers to a written description of an authentic
problem situation that is taken from the business world. According to A.
Strelchonok & 1. Ludviga (2013) ‘business case studies begin with the
description of a company profile followed by additional information presented
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in the form of charts, graphs and tables’.

In business English course the learners have to decide how to solve
business problems using the foreign language. As P. Daly (2002) states
business case studies force students into real-life situations, ‘training them in
managerial skills such as holding a meeting, negotiating a contract, giving a
presentation, etc.’

To work with the CSM in professional English course the teacher has to
introduce specific unfamiliar vocabulary and business terms to the learners
before giving the case, otherwise, the case study may be unsuccessful because
of spending big amount of time on translation and explanation of new words.
Therefore, vocabulary plays a significant role in application of the CSM
especially during the pre-case stage while the learners get prepared to the case
analysis and discussion.

Cases involve a great amount of preparation and involvement from the
teacher. The teacher can take up many different roles in the professional
English case-based course, being an organizer of the learning process: chosing
and introducing the case, identifying its main goals; being a prompter and a
facilitator: providing the necessary language, phrases, unfamiliar vocabulary,
helping students in reading and discussion; being an evaluator of the learning
process: commenting on mistakes, explaining what was done correctly or
incorrectly, assessing the learner progress and achievement.

Various authors discuss the advantages of using the CSM in teaching
professional English. Having analyzed theoretical research (Yin, 2003, Uber
Grosse, 1988, Strelchonok & Ludviga, 2013, Jendrych, 2014, Hsu, 2016, Basta,
2017), the author of the present paper has summarized CSM benefits
considering professional English teaching in the context of business
administration studies, these main advantages of the CSM are the following:

o development of a future entrepreneur’s individuality, his/her unique
style of behaviour in professional environment;

¢ development of analytical, logical and critical thinking;

¢ enhanced understanding of the entrepreneural environment and its
problems;

e gain of insight into complexity of ‘real world’ business situations;

e active involvement in the foreign language learning process, more
responsibility for own learning;

e integration of major business concepts into the professional English
course, integrated knowledge from other subjects;

o enhanced understanding of the topic studied: theory is related to
practice and it leads to the in-depth understanding of an issue;

e examining various real business situations from different
perspectives, confronting, analyzing, and solving problems collaboratively;

o dealing with situations of uncertainty and ambiguity;

¢ development of decision-making and strategic planning skills;
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taking decisions with incomplete information;
development of student autonomy;
distinguishing between facts and opinions;

o development of foreign language skills: reading, speaking, listening
and writing; learning general vocabulary, specific lexis and grammar of
English;

o development of interactive skills, questioning, group problem
solving skills, skills necessary for collaborative work, partnership;
development of public speaking skills;
development of verbal and non-verbal communication skills;
development of creativity;
increased student motivation and interest in the subject;
enhanced confidence in the foreign language use;

o development of presentation, negotiation, team-working skills;

o consideration of multiple perspectives;

e awareness of alternative solutions;

o applying knowledge to new and unique circumstances;

o development of learning skills: library skills, interpretation skills,
information summary skills;

o development of self-evaluation, self-correction and reflection skills.

Having examined CSM, the author of the present research has come to
the conclusion that CSM is of great importance in the teaching process and
there are numerous benefits of using this method in the professional English
course. CSM provides a learning framework for using elements of
transformative and situative learning and is very efficient experiential approach
of professional English education.

However, the author of the research has noticed some disadvantages
connected with CSM usage, for instance, understanding of the case study
requirements, the depth of learning, and the amount of time required. Though,
advantages far outweigh the disadvantages and with careful planning,
organization, guidance and choosing the relevant assessment types the teacher
can implement CSM in the professional English course successfully.
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I.LEMPIRICAL RESEARCH

3. THE EMPIRICAL STUDY ON THE
TRANSFORMATIVE LEARNING DEVELOPING
STUDENT PROFESSIONAL ENGLISH LANGUAGE
COMPETENCE IN BUSINESS ADMINISTRATION
STUDIES

Chapter 3 presents the empirical study, the methods the author used to
obtain primary and experimental data, and describes the findings, results and
conclusions of the experiment. There are three subchapters in Chapter 3:
Professional needs analysis as a means of primary data collection (Subchapter
3.1), Defining the goals and objectives of the professional English course and
its content selection (Subchapter 3.2), The implementation of the transformative
case study model for the development of professional English competence,
experimental data collection (Subchapter 3.3).

The empirical study on the transformative learning developing student
professional English language competence in business administration studies
has been conducted by qualitative and quantitative research methods and
carried out in two phases - primary and experimental data collection.
Subchapter 3.1 focuses on the primary data collection process. Experimental
data collection process described in subchapter 3.3.

The main aim of the empirical research is to determine the
transformative case study model’s impact on entrepreneurs’ professional
English language competence development.

The objectives of the empirical research

With the means of qualitative data collection methods (interview,
unstructured observation):

e to investigate the importance of professional English language
knowledge in the sphere of entrepreneurship;

o to identify in what specific situations entrepreneurs use English in
regular work situations in Latvian context;

e to investigate the opinion of Latvian specialists in business
administration on what should be the main focus of professional English
course: what are the most important language areas and which of the skills
should be given priorities in the professional English course in business
administration studies in HEI in order to perform duties in the foreign language
at work after graduating;

e to conduct a pedagogical experiment involving students in
transformative case study modules and describe the process of professional
English language competence development based on unstructured observation.

With the means of quantitative data collection methods
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(questionnaires, CE results document analysis, various types of assessment):

e to investigate the prevalence of business administrators’ duties
performed at work in English;

e to examine future entrepreneurs’ particular needs, wants and
expectations for the professional English course;

e to determine student English language level at the beginning of the
studies;

e to assess professional English language competence development in
participation in transformative case study modules within the framework of the
professional English course using: teacher assessement, student self-evaluation;
student summative assessment for the course;

e to define the changes in future entrepreneurs’ professional English
language competence assessments during the pedagogical experiment;

e to examine student opinion on the case study method,;

e to examine promotion of transformative learning in the professional
English course;

e to draw conclusions of the empirical research;

o to develop suggestions for the teachers of professional English
courses.

General characteristics of the empirical research

Primary data were collected in needs analysis by carrying out a number
of studies undertaken during the 1st-5th stages of the empirical research with
the help of an interview, questionnaires, document study with the aim to design
a professional English course for the students of business administration. 5
business experts were interviewed and 23 specialists in business administration
participated in questionnaires; 75 students of Latvia University of Life Sciences
and Technologies and Baltic International Academy took part in a
questionnaire. The English language level of students enrolling the studies in
HEI was defined analyzing the results of the centralized examination for the
period of three consequtive study years.

The first stage of the empirical research (2014-2015) aimed to
investigate the importance of professional English language knowledge in the
sphere of entrepreneurship and to identify in what specific situations
entrepreneurs use English in regular work situations in Latvian context. A face-
to face interview was conducted with five business experts.

The second stage of the empirical research (2015-2016) aimed to
investigate the prevalence of business administrators’ duties performed at work
in English. 23 specialists in business administration took part in a
questionnaire.

The third stage of the empirical research (2015-2016) aimed to
examine the opinion of Latvian specialists in business administration on what
should be the main focus of the professional English course: what are the most
important language areas and which of the skills should be given priorities in
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the professional English course in business administration studies in HEI in
order to perform duties in the foreign language at work after graduating. 23
specialists in business administration took part in a questionnaire.

The fourth stage of the empirical research (2015-2017) examined
future entrepreneurs’ particular needs, wants and expectations for the
professional English course. 75 students of various programs related to
entrepreneurship in LLU and BIA took part in a questionnaire.

The fifth stage of the empirical research (2015, 2016, 2017)
determined common student English language level at the beginning of the
studies in HEI for the period of three study years.

Experimental data were collected by carrying out a number of studies
undertaken during the 6th-10th stages of the empirical research in order to
determine the transformative case study model’s impact on student professional
English competence development, involving 1% year 107 students of business
administration in BIA in pedagogical experment.

The sixth stage of the empirical research (2015-2018) focused on the
pedagogical experiment, unstructured observation and the description of the
process of involving students in transformative case study modules within the
professional English course with the aim to develop professional English
competence. 107 1st year business administration students (6 groups of
students) in Baltic International Academy were involved in this part of the
research.

The seventh stage of the empirical research (2015-2018) focused on
the student assessment of the professional English competence development
within the framework of the professional English course. The results were
obtained in: 1) teacher assessement of the professional English competence
dominant constituent components, business-related, transversal and foreign
language related competences development after the professional English
course; 2) student professional competence self-evaluation; 3) student
summative assessment after the course. 75 1st year BIA students who took part
in the experiment were assessed using all three types of assessment.

The eighth stage of the empirical research (2017-2018) was aimed to
define the changes in future entrepreneurs’ professional English language
competence assessments during the pedagogical experiment. The results were
obtained using data mathematical processing involving an experimental group
of students (21 1st year students of business administration in BIA took part in
the experiment).

The ninth stage of the empirical research (2014-2018) examined
student opinion on the case study method usage in the professional English
course. 73 students who took part in the pedagogical experiment participated in
a questionnaire.

The tenth stage of the empirical research (2015-2019) examined
whether the professional English course promoted transformative learning. 67
students involved in the pedagogical experiment took part in a questionnaire.
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Conclusions have been drawn on the basis of the empirical research.
Suggestions for the teachers of the professional English course have been
worked out. The structure of the empirical research is depicted in Table 1

below.
Table 1
The structure of the empirical research
Empi- Participants Data Aims
rical involved in collection
research research methods
stages,
year

st 5 business | interview - to investigate the importance of

stage, experts professional English language knowledge

2014- in the sphere of entrepreneurship;

2015 - to identify in what specific situations
entrepreneurs use English in regular work
situations in Latvian context;

2nd 23 specialists | questionnaire | - to investigate the prevalence of business

stage, in  business administrators’ duties performed at work

2015- administration in English;

2016

3 stage, | 23 specialists | questionnaire | - to define the most important language

2015- in  business areas, skills and abilities that should be

2016 administration developed in the professional English
course;

4™ stage, | 75 future | questionnaire | - to find out future entrepreneurs’ needs,

2015- entrepreneurs, wants and expectations in the professional

2017 students  of English course;

various study - to summarize opinions of all respondents
programs (5 business experts, 23 specialists in
related to business administration and 75 future
business in entrepreneurs) about what the students of
LLU and BIA business administration have to acquire in
the professional English language course;
5thstage, | Latvian English CE | - to determine common student English

2015, school results language level at the beginning of the

2016, leavers, 12th | document studies in HEI;

2017 form students | review

6t stage, | 107 1st year | pedagogical - to involve the students in the

2015- students  of | experiment, pedagogical experiment;

2018 Baltic unstructured | - to observe and describe the process of

International

Academy (6
groups of
students)

observation

involving the students in transformative
case study modules with the aim to
develop professional English competence;
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Continuation of Table 1

Empi- Participants Data Aims
rical involved in collection
research research methods
stages,
year
7t stage, | 75 1st year | student - to assess professional English language
2015- students  of | assessment competence development using: 1) teacher
2018 Baltic of assessement; 2) student self-evaluation; 3)
International professional | student summative assessment after the
Academy English course;
competence
development
8hstage, | 21 1st year | data - to define changes in future
2017- students  of | mathematical | entrepreneurs’ professional English
2018 Baltic processing language competence assessments during
International the pedagogical experiment;
Academy
9th 73 1st year | questionnaire | - to examine student opinion on the case
stage, students  of study method impact on professional
2014- Baltic English course;
2018 International
Academy
10th 67 1st year | questionnaire | - to examine whether the professional
stage, students  of English course promoted transformative
2015- Baltic learning;
2019 International - to draw conclusions on the basis of the
Academy obtained experimental data;
- to develop suggestions for professional
English course teachers.

Respondents of the research
5 Latvian business experts (owners of different Latvian companies); 23

Latvian specialists in business administration (employees of six different
Latvian enterprises); 75 Latvia University of Life Sciences and Technologies
and Baltic International Academy students (students of various study programs
related to entrepreneurship); 107 1st year students studying business
administration in Baltic International Academy, six groups of students: 2015-
2016 study year - 37 students (2 groups), 2016-2017 study year - 48 students (2
groups), 2017-2018 study year - 22 students (2 groups). Some of the
respondents have been engaged in more than one stage of the present empirical
research.

3.1. Professional needs analysis as a means of primary data collection

The needs analysis of the present research was primary and vitally
important for the professional English course design. The main goals of the
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needs analysis were:

e to investigate the importance of professional English language
knowledge in the sphere of entrepreneurship and to identify in what specific
situations Latvian entrepreneurs use English in regular work situations;

e to investigate what duties business administrators” have to perform at
work in English and their prevalence (how often they perform these duties;

e to investigate the opinion of Latvian business administrators on
what should be the main focus of professional English course: what are the
most important language areas and which of the skills should be given priorities
in the professional English course in business administration studies in HEI in
order to perform duties in the foreign language at work after graduating;

o to find out future entrepreneurs’ needs, wants and expectations in the
professional English course;

e to determine common student English language level at the
beginning of the studies.

To reach the mentioned above goals the author carried out a number of
studies undertaken within 1st-5th stages of the research, thus primary data were
collected in the need analysis. Following is the description of the research
stages.

In order to answer the first question about the importance of English in
the entrepreneurial sphere in Latvia, 5 Latvian business experts all experienced
professionals, owners of successful companies and the previous learners of
professional English courses were interviewed. Within the process of interview,
specific business communicative tasks that Latvian entrepreneurs have to
perform in job in English were identified. The first stage of the empirical
research was conducted in 2014-2015.

Then, the researcher involved 23 Latvian specialists in business
administration in a questionnaire where the respondents had to define how
often they have to perform the duties. The second stage of the empirical
research was conducted in 2015-2016.

The third stage of the empirical research was also conducted in 2015-
2016. The researcher investigated the opinion of Latvian business administrators
(the same 23 Latvian specialists in business administration) on what should be
the main focus of the professional English course: what are the most important
language areas and which of the skills should be given priorities in the
professional English course in business administration studies in HEI. The
respondents also took part in a questionnaire about the most important language
areas and language skills that should be developed in the professional English
course so that the students could perform the identified duties in the foreign
language at work after graduating.

The fourth stage of the empirical research, conducted in 2015-2017
examined future entrepreneurs’ particular needs, wants and expectations for the
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professional English course. 75 future entrepreneurs participated in a
questionnaire which aim was to examine their target needs. Transformative
learning elements (needs, experience, meaning, attitude, lacks, necessities, etc.)
were involved in the questionnaire.

Finally, in the fifth stage of the empirical research, in order to determine
common student English language level at the beginning of the business
administration studies the author analyzed the results of English centralized
examination of Latvian school leavers, 12th form students, for the period of
three consequtive study years: 2015, 2016, 2017. Thus, the primary data were
collected in the needs analysis. The description of the primary data results
collected in the 1st-5th stages of the empirical research follows below.

The first stage of the empirical research: conducting an interview with business
experts

Within the interview, all business experts emphasized the importance of
professional English knowledge application in regular work situations. During
the interview all respondents highlighted a great necessity to be able to
communicate freely in English as they and their employees had to work with
foreign partners, colleagues and customers on a daily basis. The respondents
explained what aspects of professional English are required and described
various situations that involved them and their staff in communication in
English with foreign colleagues, such as dealing with investors, negotiating
contracts, participating in meetings and giving presentations about products and
services, gathering information on the market, dealing with complaints, writing
business letters, etc.

Throughout the interviews, the following aspects of the English language
knowledge were given a special attention by the business experts and regarded
as key factors of successful international business communication:

e participation in social talk and ability to discuss general interest
subjects;

e being well-informed and keeping updated about current global,
political, economic and social issues and being able to discuss these issues;

e grammar accuracy and correct pronunciation;

e being aware of cultural differences;

e being aware of degrees of formality in variuos contexts.

The interviewees identified communicative situations in which English is
required within working environment and explained them in detail. The
identified communicative situations were categorized by the author of the
research as shown in Table 2 below.
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Table 2
Communicative business situations identified in the interview and
categorized

Nr. Situation Category Duties Performed at Work in English
1. Job application writing a CV and a letter of application, job interview
2. Reading and reading and translating articles,magazines, documents,
translation brochures, books related to job
3. Written business e-mail, writing a business letter, proposal, report,
communication contract, agreement, summary of meetings, memos
4. Customer service phone calls, placing and receiving an order, purchasing,
dealing with complaints
5. Business meeting meetings, conference, seminar, presentation,
negotiations, persuasion, advertising
6. Business trip to making a reservation (hotel, flight, a table in a
foreign countries restaurant, etc.), visiting other companies or factories
7. Attending foreign social talks with foreign colleagues or foreign guests,
guests sightseeing guide, interpreting, company ceremonies
8. Market research visiting other companies’ homepages, asking questions,
gathering information on the market
9. Using technology making a homepage in English, preparing presentation
materials, posters, web conferencing, social networking

The second stage of the empirical research: conducting a questionnaire with
specialists in business administration about duties performed in English

Having conducted the face-to-face interview with the business experts
and identified communicative situations in which English is required within
working entrepreneurial environment, the author of the present paper, in the
second stage of the research, investigates how often these duties are performed
and how important they are for business administrators in every day work. The
author creates and conducts a questionnaire with 23 employees of Latvian
enterprises who are the specialists in business administration.

In total, 25 duties performed by specialists in business administration at
work in English were included in the questionnaire.

The participants were asked to indicate how often they perform each
duty on a Likert scale. The results of the questionnaire are ordered by Chi-
Square follow in detail in Table 3.
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The prevalence of duties performed in English

Table 3

Duties performed ar work in Prevalence (how often Chi- p-
English performed) square | value
0 |1 2 3 4
Highest ratings dominante — answers 2+3+4
Business meetings 0 |1 6 12 | 4 | 19.174 | 0.00
Negotiations 0 |2 9 11 |1 | 15.696 | 0.00
Presentation 0 |2 7 12 | 2 | 15.696 | 0.00
Weriting a business letter 0 |2 8 7 6 | 15.696 | 0.00
Reading and translating articles, 1 |2 7 11 |2 | 12565 | 0.00
magazines, documents related to job
Using professional English 1 ]2 2 13 | 5 | 12,565 | 0.00
terminology
Gathering information on the market | 1 | 2 8 9 3 | 12.565 | 0.00
Social talks with foreign colleagues, | 2 | 2 7 9 3 |9.783 0.00
guests
Dealing with complaints 3 |2 4 9 5 |7348 | 0.01
Placing and receiving an order 1 14 13 | 4 1 |7.348 |0.01
Phone call 1 |4 8 7 3 [ 7348 |0.01
Business trip to foreign countries 1 |4 11 |7 0 | 7.348 0.01
Visiting other companies 2 |4 9 6 2 |5.261 0.02
Preparing presentation 4 |5 11 |2 1 | 1.087 | 0.30
materials/posters
Purchasing 3 |7 6 7 0 | 0.391 0.53
Making a reservation 4 |6 7 5 1 |0.391 0.53
Lowest ratings dominante — answers 1+ 2
Conference 3 19 6 5 0 | 0.043 0.83
Writing a CV/a letter of application 8 |4 6 5 0 |0.043 | 0.83
Seminar 5 |8 9 1 0 [0391 |0.53
Writing a contract/agreement/order 5 |8 6 3 1 |0.391 0.53
Interpreting (e.g., in a meeting, etc.) 5 |11 |4 3 0 | 3522 0.06
Making a homepage in English 0 |16 |4 3 0 | 3.522 0.06
Writing a report/proposal 10 |7 3 2 1 | 5261 0.02
Company ceremonies 6 |12 |3 2 0 | 7.348 0.01
Sightseeing guide 13|16 3 1 0 |9.783 0.00
Rating amount
- 79 [ 133 [ 169 | 159 | 45 | 44.309 [ 0.00

212 373

Using the chi-square test y2, the level of difference significance p between the
dominant rating and the sum of the other ratings was determined (Preacher, K..,
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2001). According to the results of the questionnaire, business administrators
most often are involved in such professional English communicative situations
as:
business meetings
networking with industry peers,
negotiating contracts and deals,
giving presentations about goods and services
and various business letter writing.

A high prevalence of duties defined in the questionnaire also include:

o reading and translating articles, magazines, documents, brochures,
books related to job;

e using professional English terminology;

o social talks with foreign colleagues or foreign guests.

e dealing with complaints;

e placing and receiving an order;

e phone calls,

e hbusiness trip to foreign countries.
The third stage of the empirical research: conducting a questionnaire with
specialists in business administration about priority language areas in the
professional English course

During the 3rd stage of the study the author investigates the opinion of
Latvian business administrators on what should be the main focus of the
professional English course: what are the most important language areas and
which of the skills should be given priorities in the professional English course
in business administration studies in HEI in order to perform duties in the
foreign language at work after graduating. The author conducts a questionnaire
with 23 specialists in business administration. The results of the questionnaire
are summarized in Table 4 below.

Table 4
Priority language areas in the professional English course
Nr. Language areas/skills The obtained results: R
descriptive statistics (Rank)
Number Percen-
of tages
responses (%)
1. Speaking skills 20 86% 1
2. Actual experience/situations to 18 78% 3
practice performing everyday
working duties in English
3. Business correspondence/writing 8 34% 7
skills
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Continuation of Table 4

Nr. Language areas/skills The obtained results: R
descriptive statistics (Rank)
Number Percen-
of tages
responses (%)
4. Learning professional 13 56% 5
vocabulary/terminology/business
expressions
5. Studying cultural aspects 11 47% 6
6. Listening skills 6 26% 9
7. Reading skills 7 30% 8
8. Presentation skills 15 65% 5
9. Negotiation skills 19 82% 2
10. | Skills needed for meetings 16 69% 4
11. | Ability to express ideas clearly 7 30% 8
12. | Improving pronunciation 5 21% 10
13. Improving grammar accuracy 6 26% 9

The fourth stage of the empirical research: conducting a questionnaire about
future entrepreneurs’ particular needs, wants and expectations for the
professional English course

During the 4th stage of the research the author examines future
entrepreneurs’ particular needs, wants and expectations for the professional
English course. To assess students’ needs and wants of the professional English
course as well as to find out what knowledge of English and what language
skills are expected to acquire, 75 LLU and BIA students of various study
programs related to entrepreneurship were involved in questionnaire. The
results of the questionnaire are presented in Table 5 below.

Table 5
Future entrepreneurs’ needs in the professional English course
Rating:4- the
highest;

p- Chi-
value | square

w | Cwmem
P 413 21

Number of answers

Mo | Me

12 Learning how to deal with 67 | 6 1 1 000 | 67213 | 4 4
customers
Learning how to give

17 presentations in English 66 | 7 ! ! 000 | 67.213 | 4 4
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Continuation of Table 5

Rating:4- the
highest; .
Nr. ngrzseocr?enrffsnt 1- lowest vaﬁ-ue scuha:l-'e Mo | Me
P 41321 q
Number of answers
Learning skills needed for
21 business meetings 56| 13| 5 1 0.00 | 52.920 | 4 4
17, | Talkingaboutyourjob, | 451 o1 ' 7 | 5 | 000 | 43320 | 4 | 4
professional duties
4. | Describing your company | 36 | 28 | 9 2 0.00 | 37453 | 4 3
Reading business letters,
correspondence 38|23 7 7 0.00 | 29453 | 4 4
Learning how to negotiate
19. in English 45 14| 11 | 5 0.00 | 24.653 | 4 4
8. | Listening to the news 14 |33 | 15 | 13 | 0.03 | 4.813
30, | Visiting foreign 31 15| 17 | 12 | 005 | 3853 | 4 | 3
companies
Advertising your
5. company 18 |27 | 18 | 12 | 0.08 | 3.000 | 3 3
28. | Describing products 34 11| 27 3 0.08 | 3.000 4 3
Learning how to
13. | communicate with official | 18 | 24 | 30 3 0.30 | 1.080 2 3
visitors
3. | Writing business letters 26 |15 ] 19 | 15 | 042 | 0.653 4 3
23. | English for agreements 10 [ 31| 25 9 0.42 | 0.653 3 3
22, | Talking about product 1624 20| 6 | 056 | 0333 | 2 | 3
improvement
2. | Telephoning 9 [ 31] 34 1 0.62 | 0.242 2 3
Practise explaining
15. business terms in English 2|6 343 00046413 | 2 2
7. | Talking about taxes 3|16 |27 | 39 | 000 | 43320 | 1 1
Talking about innovations
6. in entrepeneurship 519 |22 | 39| 000 | 29453 | 1 1
Learning to make notes
14. | when listening to a 14| 2 | 45 | 14 | 0.00 | 24653 | 2 2
speaking person
18. FE)I;‘]’”SS'”Q abusiness 5 13| 34 | 23 | 000 | 20280 | 2 | 2
Talking about currency
10. transactions 6 15| 36 | 18 | 0.00 | 14520 | 2 2
29, | Discussing contemporary |4, | 44 | 4o | o | 000 | 9720 | 2 | 2
theories in management
Learning how to make
16. appointments 10 [ 15| 27 | 23 | 0.00 | 8333 | 2 2
Talking about money
20. matters 4 | 23| 28| 20 002 5880 | 2 2
25, | Discussing corporate 1513 | 28 | 19 | 003 | 4813 | 2 | 2
policy
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Continuation of Table 5

Rating:4- the

highest; .
Nr. Course content 1- lowest p- Chi-
components 413 2 |1 value | square

Number of answers

Mo | Me

Learning how to

interview in English 3126|3313 005 3.853 2 2

24,

Talking about product

development 8 |25 28|14 | 030 | 108 | 2 | 2

27.

Talking to clients/ dealing
1. | with foreign visitors to the | 16 | 18 | 39 2 0.42 | 0.653 2 2
office

Discussing company

benefits 23 12| 36 | 4 0.56 | 0.333 2 2

26.

Using the chi-square test 2, the significance level p of the difference between
the highest and lowest ratings was determined (Preacher, K. J., 2001). The
results of the questionnaire show that most students in their professional
English course would like to learn how to deal with customers, give
presentations in English, learning English skills needed to participate in
business meetings, talking about job and professional duties, learning to
describe their company, reading business letters, and learning how to negotiate
in English, listening to the news and visiting foreign companies.

Comparing the results of the findings obtained in the interview and the
questionnaires, and focusing on the highest rankings, it can be noticed that
there are several common coinciding aspects. All groups of respondents
highlighted the need for actual experience and practicing situations related to
everyday working duties performance in English. All groups of respondents
mentioned giving presentations, taking part in meetings and negotiations as
vitally important skills for the specialist in business administration, see Table 6
below.
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Table 6
The most important skills and abilities the specialist in business
administration has to acquire in the professional English language course
(opinions of all respondents summarized)

According to business According to specialists According to future
experts in business entrepreneurs
(5 respondents) administration (75 respondents)
(23 respondents)

edealing with investors, ebusiness meetings, edealing with
enegotiating contracts, enetworking, customers,
eparticipating in meetings, enegotiating  contracts | egiving presentations
egiving presentations, and deals, in English,
egathering information on the | egiving presentations, etaking part in
market, ebusiness letter writing, business meetings,
estudying laws of a foreign | ereading and translating | etalking about job and
country, articles related to job, professional duties,
ereading news and articles | esocial talks with foreign | elearning to describe
related to entrepreneurship, colleagues, their company,
edealing with complaints, edealing with complaints, | ereading business
ewriting business letters, eplacing and receiving an | letters,
ediscussing general interest | order, enegotiating,
subjects in  the foreign | ephone calls, elistening to the news,
language such as  hobbies, | ebusiness trips, evisiting foreign
movies, travel, etc. e using professional | companies.
ebeing well-informed about the | vocabulary, terminology,
latest news and being able to | business expressions,
present personal opinion, eorienting in the foreign
egrammar  accuracy  and | language cultural aspects,
pronunciation, eexpressing ideas clearly
ebeing aware of cultural | in English.
differences.

Consequently, Latvian specialists in business administration most often
have to give presentations, take part in meetings and negotiations using the
English language. Taking into account the expectations of all the respondents,
three modules titled Presentations, Meetings and Negotiations are developed
and implemented in the professional English course in business administration
studies.

The fifth stage of the empirical research: determining student English language
level

During the 5th stage of the research the author focuses on determining
student English language level at the beginning of the studies. In order to
determine student common English language level at the beginning of the
studies in LLU (Latvia University of Life Sciences and Technologies) and BIA
(Baltic International Academy), the Enrollment Commission available
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information in these HEl was summarized about matriculated students’
secondary school centralized examination results from year 2015 to year 2017.
Vertical axis shows the number of students with a definite levels of English
knowledge and horizontal axis depicts the study year. LLU student English CE
results are shown in Figure 6 below.

LLU student CE results in English

120
100
= Not granted (A2 or
80 |P§<:)
=Bl
60
40 = B2
20 - 1
O -

2015 2016 2017

Fig. 6. LLU student CE results (on the period from 2015 to 2017, according
to LLU enrollment commission protocols)
(Source: author’s design)

BIA student English CE results are shown in Figure 7 below. Vertical

axis shows the number of students with a definite levels of English knowledge
and horizontal axis depicts the study year.
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BIA student CE results in English

60
50 m Not granted (A2 or
40 less)
EB1
30
B2
20 -
10 - uCl
0 -

2015 2016 2017

Fig. 7. BIA student CE results (on the period from 2015 to 2017, according
to BIA enrollment commission protocols)
(Source: author’s design)

According to the summarized information centralized examination
results remain very similar within the period of three consecutive years. The
majority of the 1% year students who enrolled LLU, average 50% and 32%, and
BIA average 46% and 36% had B1 and B2 level correspondingly. The minority
of the 1% year students who enrolled LLU, average 2%. and BIA, average 2%
had C1 level.

Comparing two HEI matriculated students centralized examination
results with the results of centralized examination in whole Latvia on the period
from year 2015 to year 2017 (see Figure 8 below) it can be observed that the
major diference is between the proportion of level A2. Common English
centralized examination average results on the period of three years in Latvia
show (see fig. 10 below) that 25% of Latvian secondary school graduates had
Level A2, while the proportion of LLU matriculated students who had Level
A2 was 15%, and the proportion of the students who enrolled BIA with level
A2 was 16% of the total number of matriculated students.
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Common English CE results in Latvia
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Fig. 8. English CE results in Latvia (on the period from 2015 to 2017,
according to VISC)
(Source: author’s design)

The information about English CE results in LLU, BIA and the whole
country on the period from 2015 to 2017 is summarized in Table 7 below.
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Table 7

Common English CE results in LLU, BIA and total in Latvia

LLU 2015 - 202
students

BIA 2015 - 103 students

Total in Latvia 2015 —
15695 students

A2- 33 (16 %)
B1-98(49 %)
B2- 67 (33 %)

A2-25 (24 %)
B1-49(48 %)
B2- 28 (27 %)

A2- 3964 (26 %)
B1-6626 (43 %)
B2- 4678 (30 %)

C1- 4 (2%) C1-1(1 %) C1- 109 (1%)
LLU 2016 - 193 BIA 2016 - 98 students Total in Latvia 2016 —
students 13626 students

A2-17 (9 %)
B1-106(55 %)
B2- 64 (33 %)

A2-9 (9 %)
B1-49(50%)
B2- 37 (38 %)

A2- 4031 (30 %)
B1-5681(41 %)
B2- 3806 (28 %)

C1- 6 (3 %) C1-3 (3 %) C1- 108 (1 %)
LLU 2017 - 206 BIA 2017 - 101 students Total Latvia 2017 — 12906
students students

A2- 42 (20 %)
B1-97(47 %)
B2- 64 (31 %)
C1-3(2%)

A2-15 (15 %)
B1-41(41 %)
B2- 43 (42 %)
Cl-2(2%)

A2- 2627 (20 %)
B1-5084 (40 %)
B2-4949 (38 %)
C1- 246 (2 %)

LLU: Average for the
period of 3 years

BIA: Average for the
period of 3 years

Latvia: Average for the
period of 3 years

A2- 92 (15 %)
B1-301(50 %)
B2- 195 (33 %)
C1- 13 2 %)

A2- 49 (16 %)
B1-139(46 %)
B2- 108 (36 %)
C1-6 (2 %)

A2- 10622 (25 %)
B1-17391(42 %)
B2-13433 (32 %)
C1- 463 (1 %)

Average results for the period of three study years from 2015-2017 in

LLU, BIA and in the whole country indicate that the majority of students
entering the first year of HEI have B1 and B2 level. Thus, the author has come
to the conclusion that the professional English course target population mostly
has B1-B2 levels.

All primary data collected in needs analysis of the present empirical
research were taken into account in the development of the professional English
course. Target students of this course are future entrepreneurs who plan to work
in Latvian and international business context and need to be able to use English
in everyday work situations.

3.2. Defining the goals and objectives of the professional English course
and its content selection

On the basis of the primary data collected in the interview

questionnaires, involving business experts, business administration specialists
and students of business administration, in accordance with the level of the

137



English language and taking into account own pedagogical experience, the
researcher has defined the main goal and objectives of the course. The main
goal of the professional English course in business administration studies in
HEI is the development of professional English language competence.

The objectives of the course are to provide the learners with:

e atransformative learning course, which is active, learner-centered,
and involves personal experience, critical reflection and rational discourse, as
well as presents opportunities for self-improvement, development of autonomy
and meaningful learning that is transferable to student future work life;

o real-life cases and communicative situations related to their future
job duty performance in English: negotiating, giving presentations,
participating in meetings using English;

e professional vocabulary, terminology, business expressions, that are
necessary for the performance of tasks.

Having identified the main goal and objectives of the professional
English course, the author of the present research was involved in the process
of content selection. The teacher concluded that the professional English course
for the students of business administration should include:

¢ general English knowledge and skills;

o the academic/scientific English basic knowledge;

e business English skills; business vocabulary, terminology and job-
related English language skills and knowledge.

In order to improve student general English language knowledge and
skills within the course, the teacher included various tasks aimed at reading,
listening, writing and conversational skills’ development so that the students
could express their opinion and take part in social topics’ discussion related to
hobbies, travelling, daily life, etc.

Introduction of Academic English into the professional English course
content derived from the academic environment and the necessity of academic
English skills acquisition and development in higher education study process.
These included: public speaking, preparing presentations, giving definitions,
argumentation, etc.

The need to include business English knowledge and skills and to
develop them in the professional English course content derived from the
academic and professional settings of an entrepreneurial activity. Following the
defined main goal and objectives, and the results of the needs analysis, the
teacher concluded that the course content should address professional English
communication in business meetings, negotiations and presentations.
Therefore, the course content was organized around three case study modules
titled Presentations, Meetings and Negotiations introduced throughout the study
year.

The modules were meant to reflect realistic cases in business context,
they provided the students with an opportunity to experience such professional
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English language situations as participation in business meetings and
communicating with the aim of reaching a mutually beneficial agreement for a
company, negotiating contracts and deals, giving presentations and sharing
information to promote a product or services, as well as various business letter
writing.

The cases and various case-based activities introduced in the modules
presented a problematic business situation that the students had to deal with: to
analyze a problem situation, discuss it, propose their own ideas on how to solve
it and make decisions in groups.

In terms of proficiency level, the professional English course materials
were designed for B1-B2 levels of English, according to the results of the
centralized exam placement levels discussed above in this chapter.

3.3. The implementation of the transformative case study model for the
development of professional English competence, experimental data
collection

Having investigated and analyzed the theoretical background of
transformative learning and the case study method the author of the research
began to develop the transformative case study model for the development of
professional English competence of business administration students. During
several study years the author has been involved in the process of the created
model’s implementation, evaluation and improvement in the professional
English course in business administration studies in Baltic International
Academy. The transformative case study model for the development of future
entrepreneurs’ competences in higher education is presented below in Figure 9.
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case study
module 3
Presentations

case study
module 1
Negotiations

case study module 2
Meetings

critical thinking, collaboration, creativity &
innovation, lifelong learning, entrepreneurship,
business o personal

linguistic, interpersonal, pragmatic, strategic
competences

Transformative learning

Fig. 9. The transformative case study model

(Source: author’s design)

The transformative case study model consisting of three modules was
used in the professional English course to develop the dominant professional
English language competences: critical thinking, collaboration, creativity and
innovation, life-long learning, entrepreneurship, business management,
personal management, linguistic, interpersonal, pragmatic and strategic.

Experimental data were collected by carrying out a number of studies
undertaken during the 6th-10th stages of the research in order to determine the
transformative case study model’s impact on student professional English
competence development.

6th (2015-2018) stage of the research focuses on the pedagogical
experiment and unstructured observation in Baltic International Academy
involving 107 students of business administration with the aim to develop
professional English competence.

7th stage of the research (2015-2018) focuses on student assessment of
professional  English competence development in participation in
transformative case study modules within the framework of the professional
English course. The results were obtained after student participation in the
professional English course in: 1) teacher assessement of professional English
competence development; 2) student professional English competence self-
evaluation; 3) student summative assessment after the course.
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8th stage of the research (2017-2018) focuses on defining the changes in
student professional English language competence assessments during the
pedagogical experiment. The results were obtained using data mathematical
processing involving an experimental group of students (21 1st year business
administration students in BIA)

9th stage of the research (2014-2018) examined student opinion on the
case study method impact on professional English acquisition, involving 73
students in a questionnaire.

10th stage (2015-2019) examined whether the professional English
course promoted transformative learning, involving 67 students in a
questionnaire.

The stages 6th-10th of the empirical research are described below.

The 6th stage of the empirical research: pedagogical experiment

The 6th stage of the research focuses on the process of involving the
students of business administration in the professional English course,
emphasizing the significance of communicative techniques, teaching
vocabulary and the role of the teacher. 107 1st year students of Baltic
International Academy studying in business administration programme during
three consequtive study years, six groups of students: 2015-2016 study year -
37 students (2 groups), 2016-2017 study year - 48 students (2 groups), 2017-
2018 study year - 22 students (2 groups) took part in the experiment: they were
involved in transformative case study modules within the professional English
course with the aim to develop professional English competence.

The professional English course was divided into three modules titled
Negotiations, Meetings and Presentations where the students were assigned a
case, which they studied individually, discussed in pairs and small groups,
studied vocabulary and professional terminology, were involved in various
activities related to a case: discussions, roleplays, simulations; then they were
assessed, reflected on their work and the work of their peers, and presented
their self-evaluation.

The case study process involved several stages as it could not be
implemented in only one lesson’s time frames. The process of case study
implementation included:

1) preparation: where the students got acquainted with the method and
where all kinds of pre-teaching took place;

2) individual case study: where each student was reading and analysing
the case individually;

3) group case study: where the case study ran in small groups including
sharing with opinions, discussions, problem solving;

4) group presentations and whole class discussion: where groups shared
with their findings, and finally

5) reflection and integration: where all participants reflected on the case,
evaluated themselves and their peers’ work as well as got feedback from other
students and the teacher and integrated the knowledge into the future studying.
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In order to enhance the case study method and promote student
interaction, the teacher applied a number of communicative techniques within
the modules: role-play, simulations, discussions and oral presentations. The
techniques used in three modules are summarised in Table 8 below.

Table 8
Communicative techniques used in the case study modules
Case study Communicative techniques involved
modules
Module 1 Roleplay: asking the manager for the pay raise, for a day off, resolving a

Negotiations | conflict in a department, negotiating a discount;

Simulation: At a travel agent’s, dealing with a customer’s complaint
about a holiday;

Discussion: brainstorming the reasons for negotiations, creating a list of
skills necessary for negotiations, commenting on the golden rules to
successful negotiations, answering open ended questions about
negotiations, sharing with experience, giving the definition of the term
collaborative negotiations; commenting on and interpreting body
language, predicting the outcomes of the negotiations of the case;

Module 2 Roleplay: participating in a meeting as a chairperson and attendees
Meetings Simulation: voting on the staff picnic;

Discussion: brainstorming the components of an effective meeting;
discussion of the case: ‘a meeting in a tour company’; commenting on
how the manager holds the meeting and how the staff participate;
Presentation: informing the rest of the class with group ideas and
decisions about the case SOS PC

Module 3 Discussion: sharing with experience in giving presentations,
Presentations | commenting on the most important factors of a successful presentation,
brainstorming about the common problems; discussing the case:
presentation about smart money management

Presentation: giving a presentation about a company, a job, a successful
entrepreneur.

Using the case study modules in the professional English course the
teacher introduced unfamiliar vocabulary, specific expressions and business-
related terms to the learners before assigning a case, to avoid spending a large
amount of time on translation and explanation of new words and interfering in
the process of student communication. Therefore, teaching vocabulary was
considered a vital aspect in the application of the case study modules
particularly during the pre-case stage while the learners were preparing to the
case analysis. In order to provide necessary vocabulary and pre-teach the
specific language the teacher developed vocabulary lists for each module. The
words and expressions in the lists were presented with a sentence highlighting
their meaning.

The teacher’s traditional role in the case-based professional English
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course changed significantly. The learning was based on students’ active
participation in the case study process and transformation of knowledge rather
than its transmission from the teacher.

Using CSM it was very important that the teacher’s quidance was not
too obvious and the learners felt an absence of absolute control from the
teacher. Therefore, the teacher was not overly involved in student discussion of
the case and avoided guiding all the students in the same direction. It was vital
to allow the students to take the ownership of the case, make their own
conclusions and question things differently, otherwise they would understand
there was only one correct way to solve the problem.

In order to ensure supportive, emotional, collaborative and creative
atmosphere in the classroom the teacher involved the students in various
enjoyable interactive case-based tasks such as discussions, role-plays,
simulations, presentations. The teacher encouraged and motivated the students
during all learning process because only having a certain amount of support the
learners were able to work on a case properly and the level of motivation
remained high.

As it has been already discussed above, the case study method involved
several main stages. While both the teacher and the student started with the
same information, their roles were clearly different in each of these stages, as
shown in Table 9. When using CSM the teacher combined several roles
encouraging students and guiding them during all the case study process. It was
important to take the right role at various stages of the case study.

Table 9
Teacher and student roles in case study
Case Teacher’s role Student’s role
study
stage
Preparation | eexplaining the essence of the case study | e getting  acquainted
method; with the case study
eproviding the students with the case goals; method;
esuggesting methods for dealing with case-
based tasks; e getting  acquainted

eintroducing new vocabulary and grammar | With a case aims and
structures so that the students could respond to | assignments;

the problems presented in the case-based | e preparing

tasks; individually and
eassigning readings; reading the case several
eencouraging  students to  refer to times;

websites/attend a library for additional reading
resources and contextual information;
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Continuation of Table 9

Case Teacher’s role Student’s role
study
stage
Group and | epresenting guidelines for group work and | e discussing case in
whole setting up the rules for discussion etiquette; small groups;
class einvolving students in group work, giving | e asking questions
discussion | enough time to understand the case facts, | regarded case;
analyze them, discuss and complete their
assignments;
esupporting the discussion by providing
unknown words, expressions;
eproviding students with a list of important
case aspects to mention in discussion;
ecarefully observing discussion;
eleading and monitoring case discussion
unobtrusively;
Reflection | ereviewing small group and whole class e comparing personal

discussion;

egiving feedback;

eevaluating student participation;
eexplaining mistakes,
ecommenting on students progress;
eevaluating and updating materials;

and peers’ analysis;
e engaging in self- and
peer assessement.

Participating in transformative case study modules the students of
business administration developed professional English language competence’s
components: critical thinking, collaboration, creativity and innovation, life-long

learning, entrepreneurship,

business management, personal

management,

linguistic, interpersonal, pragmatic and strategic competences. Table 10 below
demonstrates the framework for the development of professional English
competence through participation in transformative case study modules.
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Table 10
The framework for the development of professional English competence in
transformative case study modules

Professional English | Participation in Transformative Learning indicators
language competence case study

components modules
Critical thinking critical examination of a ‘dilemma’;
Collaboration Module 1: task-oriented problem solving;
Creativity&Innovation | Negotiations high level cognitive learning: information
Life-long learning analysis, synthesis, evaluation;
Entrepreneurship Module 2: collaborative learning;
Business management | Meetings trying out new roles;
Personal management emotional, experiential, active,
Linguistic Module 3: communicative and self-directed learning;
Interpersonal Presentations theory connected to practice;
Pragmatic reflection, self-evaluation, peer
Strategic assessement;

interdisciplinarity.

Following is the description of the ways of how the researcher
approached professional English language competence components’
development by involving the students of business administration in the
transformative case study modules.

Critical thinking competence development in transformative case study
modules

Case study modules provided the students with the opportunity to
enhance critical thinking through all case study phases (individual work, group
work and the whole class activities) where they acquired new knowledge and
applied it in discussion and analysis of a case/problem. In different phases of
the case, students developed critical thinking competence through involvement
in high order thinking processes. Critical thinking levels involved knowledge
and comprehension, application, analysis and evaluation, synthesis, creation
and reflection. The summarized and listed in Table 11 below procedures
describe how the case study phases involved the students in application of
critical thinking competence’s components development on various levels.
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Table 11
Critical thinking competence development

Case Critical Procedures of critical thinking competence
study thinking application in case study
phases levels
Individual | Knowledge ¢ reading the case scenario;
work and ) e defining the central problem of the case;
comprehension e identifying underlying facts and assumptions;
¢ learning new vocabulary and expressions;
e gathering relevant information, knowledge;
o formulating questions;
e identifying business concepts involved in the case;
¢ breaking down the case into constituent parts;
e filling in the missing information;
o retelling case information into one’s own words;
e problem situation comprehension;
Group Application, e discussing and analyzing the problem situation with
work analysis and other students in small groups;
evaluation

e interpreting and explaining the problem;

e questioning and exchanging with information about
the case;

o differentiating similarities and differences in various
opinions on the case;

e organizing the case study;

¢ analyzing and evaluating the components of the case
and their interactions;

e establishing criteria to evaluate alternate solutions and
evaluating information from multiple perspectives;

e assessing the validity and relevance of information,
knowledge, sources;

e criticizing perspectives and assumptions;

¢ defending arguments, using evidence to support
arguments;

e assessing strength and weaknesses of options;

e drawing conclusions;
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Continuation of Table 11

Case Critical Procedures of critical thinking competence
study thinking application in case study
phases levels
Whole- Synthesis, o developing strategies or action plan;
class creation and e linking data, knowledge, and insight together from
activities | reflection

various disciplines;

e presenting the results of the case obtained in small
groups and discussing the case as a whole-class activity;
e putting the results of all small groups together to form
a common result;

e discovering/creating new approaches how to deal with
a problem;

e constructing new knowledge or perspectives;

e engagement in self-reflection;

e engagement in self- and peer assessement;

¢ applying decisions and conclusions;

e transferring newly acquired knowledge into new
situations.

Collaboration competence development in transformative case study

modules

The necessity of collaboration in the case study arose from the fact the
tasks were too complex and rigorous and had too many pieces to complete
individually. Working on the case involved the students in active interaction
and collaboration with others to achieve a common goal — to learn together and
to solve the problem of the case. Collaboration competence development
process is summarised in Table 12 below.

Table 12

Collaboration competence development

Collaboration
competence indicators

Transformative case study modules’ activities promoting

collaborative competence

egaining new
knowledge from other
participants, exchange

of views and

experience with other
team members;

ediscussion of case introductory questions in small groups
and sharing with experience in negotiating, taking part
meetings and giving presentations;

edefining business concepts and terms’ in small groups;
ebrainstorming about the secrets of success in negotiations,
meetings and presentations;
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Continuation of Table 12

sworking toward a
team’s common mutual
goal; defending
opinions; clarifying
understanding;
synthesizing
information;

ediscussion in small groups about the rules on how to prepare
to negotiate, to take part in a meeting and give a presentation;
drawing up a list of rules (students write questions to ask
themselves to prepare thoroughly), compare the results with
other groups;

ereliability and
accountability;

ebeing active and
helpful, bringing
personal contribution to
the group work;

ein small groups, students study the case dividing the task of
each member of the group, conducting an individual study,
share with the findings obtained, offer a solution to the
problem; all group members comment, agree or disagree with
it, synthesize all information and negotiate the final result;
afterwards the group’s results are compared with the whole
class;

ebeing able to resolve
conflicts; ability to
negotiate; listening
carefully and patiently
to understand others’
interests and opinions;
accepting other ideas;
enurturing positive
working relationships
and making
compromises;
esupporting others to
achieve acommon
goal, understanding
mutual dependence;

estudents read their instructional cards and act out a role-play
with different goals (negotiating pay rise, a discount, a day
off) using new vocabulary; students use polite phrases, listen
carefully and patiently, seek a mutually acceptable agreement
and find a compromise;

eencouraging team
members to contribute
their perspectives, skills
or knowledge.

estudents assess their small group work and the work of
peers, giving positive feedback, criticizing, encouraging to
work actively.

Creativity and innovation competence development in transformative case

study modules

Case study modules presented the students with a wide range of
opportunities and freedom to express their unique creative identity. The teacher
assigned cases where there was no single possible answer and the students were
encouraged to think differently, use their imagination and resourcefulness and
come up with original ideas for the purpose of solving problems. Various
activities aimed to develop student creative and innovative thinking are
summarized in Table 13 below.
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Table 13

Creativity and innovation competence development

Creativity and innovation competence
indicators

Transformative case study modules’
activities promoting creativity and
innovation

eseeking new unobvious perspectives and
opportunities in business environment;
esolving problems in an innovative, non-
traditional, original way;

ecombining materials or resources in order
to create something new;

ebrainstorming and brainwriting ways
how to solve a case;

epredicting the outcome of the case;
ediscussion;: how to stay ahead of
competitors

ediscussing factors of a successful
presentation, meeting, negotiations;
epresenting multiple solutions of the case;
edeveloping a list of suggestions for the
main character of the case;

eexperimenting with new ideas and roles;
ebeing flexible in communication with
different people in various circumstances;

eacting out new situations, trying out new
roles in roleplays, simulations;
eusing new language;

ecoming up with original ideas to improve
business procedures;

eanswering open-ended questions about
the case: What if...? Is there a better

sexploring multiple perspectives;
eability to create new ideas in
collaboration;

ecvaluating and adjusting ideas or
innovations to suit the goal of the case
study;

einteracting in groups on the case;

ecombining ideas, materials and resources
in an original way to create a common
product;

othe ability to adjust the foreign language
to different purposes, addressees, and
situations;

epresenting ideas and demonstrating the
confidence to implement innovative ideas;
eexploring and elaborating on ideas and
materials to create a presentation;

epresentation of the results of the group
case study to the whole class;
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Continuation of Table 13

e demonstrating initiative,
resourcefulness when transforming ideas
into products or services;

e search for competitiveness opportunities
e using imagination, experimenting;
eusing humour.

ecreating an innovative product/service
and giving a presentation about it;
ecreating an advertisement to stay ahead
of competitors and keep up with the latest
business trends;

evideo creation: ‘successful presentation
of the product’, followed up by a
discussion on: what are the effective
strategies of the presentation)

evideo creation “‘unsuccessful
presentation’ , discussion of the mistakes.

Life-long learning competence development in transformative case study

modules

Working on the case study modules required the students to become
more self-directed, autonomous and responsible for their learning. Case studies
provided an opportunity for students to set up ftheir learning goals, monitor and
control their activities, and evaluate their learning outcomes. Independence,
self-directedness and responsibility for their own learning contributed to
lifelong learning competence development. Life-long learning competence’s
development process is summarized in Table 14 below.

Table 14

Life-long learning competence development

Life-long learning
competence indicators

Transformative case study modules’ activities promoting

life-long learning

eexperimenting with
new ways to learn;

eparticipating in case study, collaborative work, research
based tasks, role-play, simulations;

elearning from others;

ediscussion about a case and sharing with views, experience,
knowledge, information;

ediscussing the stories of success; discussion on how to be
successful in the world of business;
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Continuation of Table 14

eactive engagement in
the learning process;
edeveloping learner
autonomy;

eseeking out
opportunities that
support personal,
learning or career goals;
eapproaching challenge
as an opportunity to
grow and improve;
econstant assessement
of information;

eactive participation in discussion, problem solving, making
decisions, collaborating, giving presentations in the case
study modules;

estudents are active, self-directed and responsible for their
learning, they manage the case study process themselves:
they set goals, create action plans, set deadlines, identify
appropriate learning strategies;

esince self-reflection is an integral part of the case study,
students monitor and assess how they learn, think, and solve
problems, and make adjustments when necessary;

estudents use their individual learning strategies, e.g. concept
mapping, identifying the main idea, reading for gist, reading
for details, summarizing, etc. to attain their learning goals;
estudents make maximum use of existing knowledge; ask
questions to identify knowledge or information gaps and set
individual learning goals to address those gaps; students
access, apply, and evaluate appropriate resources, including
peers and teachers;

ereflection on learning.

esummary of the concepts learned in the case study,
discussion on how this new knowledge will be used in future;
eself-evaluation;

eassessing peers.

Entrepreneurship competence development in transformative case study

modules

In order to promote entrepreneurship competence, the students were
required to participate in a number of real enrepreneurial problem-based
activities in the case study modules. These activities are summarized in Table

15.

Table 15

Entrepreneurship competence development

Entrepreneurship competence
indicators

Transformative case study modules’
activities promoting entrepreneurship
competence

e asense of initiative and interest in .

entrepreneurship;

¢ thinking outside the box;
e an ability to accept responsibility

for making decisions;

answering questions about
entrepreneurship in small groups, whole class
discussion, sharing with experience,
defending opinions;

e an ability to turn ideas into action; .

competitiveness;

watching a part from the ‘Dragon’s Den’
TV series, predicting investment
opportunities, presenting the advantages and
disadvantages of the product/service;

o discussing success stories;
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Continuation of Table 15

Entrepreneurship competence
indicators

Transformative case study modules’
activities promoting entrepreneurship
competence

o self-confidence, assessing risk,
decision-making;

e solving a case problem in groups, making
decisions, predicting and assessing the
consequences of suggested alternatives;

e demonstrating effective
communication, working together and
co-operating with others to develop
ideas and turn them into action;

e taking the active, leading role in group
work;

e being a decision-maker in the case study;
e gathering and managing the resources
that are necessary for the case study;

e working on a case collaboratively, where
every member of the group is important as
they bring personal contribution to the
common work;

¢ identifying needs and challenges that
need to be met; networking, negotiating,
persuading each other, solving conflicts and
building a context of cooperation and trust;

¢ reflecting on both success and failure in
learning, reflection on own and peers’ work,
drawing conclusions;

e identifying goods or services
customers want, perceiving unmet
consumer needs;

e creating a product or service and giving
the presentation about it;
e advertising own product.

Business management competence development in transformative case

study modules

Taking part in the transformative case study modules the students
learned theoretical and practical aspects of the business sphere and they were
provided with environment for business administration training. Students
played the role of a business manager and engaged in real-world situations
where they were responsible for solving various business problems and making

decisions.

Transformative case study modules involved the students in

practicing business presentations, meetings and negotiations in English. Table
16 below summarizes activities promoting business management competence.
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Table 16

Business management competence development

Business management
competence indicators

Transformative case study modules’ activities
promoting business management competence

e acquisition of knowledge and
skills of various integrated
aspects of business administration
in theory and practice;

o developing spoken and written
communication skills;

o following different business
ethics concepts, such as
stakeholders, social
responsibility, sustainability;

e employability/employing
people;

learning useful phrases, vocabulary, skills,
techniques and tactics, business etiquette tips and
applying the knowledge in the following
communicative business English situations within
the case study modules:

e practicing socializing, relationship-building;
e conducting a job interview;

e writing business documents: letters, e-mails,
CV, letter of application, notice, agenda, minutes
of a meeting;

¢ bargaining;

e persuading potential clients;

e negotiating with partners;

e taking part in meetings;

e (giving presentations;

e learning from others;

e participating in/leading team
work;
e setting up, managing and

improving a business activity;

discussion and sharing with opinions, experience
and knowledge on the following topics:

¢ advantages and disadvantages of future job;

o the role of entrepreneurship in society: what it
means to become an owner of a business;

e dealing with complaints;

¢ the importance of building relationships with
customers and partners;

e reasons for business negotiating;

o skills necessary in the negotiating process;

o how to prepare for negotiations, principles of
negotiation process;

o the most important factors of an effective
presentation;

e conducting research related to
business;

o finding out best practice,
identifying opportunities that are
not obvious to others;

e networking skills, which can
provide access to information,
expertise, collaboration;

e research on stories of business success, group
work;

e writing a narrative about an entrepreneur’s life
and achievements;

e preparing and giving a presentation about a
company including information about its goals,
products / services, size, employees, activities,
problems and strengths in the market;

153




Continuation of Table 16

Business management
competence indicators

Transformative case study modules’ activities
promoting business management competence

e organizational and management
skills;

e practicing holding a meeting keeping to the
structure: 1) opening the meeting; 2) following the
agenda: discussion, watching the time, voting,
decision making; 3) closing the meeting,
reminders, etc.;

e a discussion on the most useful business links
and free digital solutions for businesses;

e usage of computer skills, multimedia to prepare
a presentation.

e possessing computer and IT
skills

Personal management competence development in transformative case
study modules

The students developed their personal management competence by being
involved in all aspects of case study learning process. The case-based tasks
were administered and controlled by the students themselves, they prepared at
home and selected the sources necessary for the work on a case, researched the
relevant information, set up their goals and objectives to meet these goals,
initiated discussions in class, shared responsibilities, assessed themselves.
Personal management competence development process is summarized in

Table 17.

Table 17

Personal management competence development

Personal management
competence indicators

Activities in transformative case study modules
developing personal management competence

ean ablility to set the
goals which have
importance in business
and are compatible with
personal values;
sconfidence, self-esteem
and a sense of personal
identity;

screative thinking, trying
different ways to deal
with issues;

e negotiating a pay rise with the employer/company
owner, preparing to present the problem to the management
in a way to persuade them pay more, mentioning own
strengths and achievements, setting goals and objectives to
be reached in the negotiation process, anticipating goals of
the opposition;

o evaluating and coming up with various alternatives to the
main goals and objectives;

eself-awareness and
coping with stress and
emotions;

e giving presentations for big audience;
o taking on the responsibility of leading the meeting;
¢ negotiation with the boss;
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Continuation of Table 17

Personal management
competence indicators

Activities in transformative case study modules
developing personal management competence

e organisational skills;
e sense of responsibility;

o trying the leading role of the chairperson of the meeting:
organizing the meeting by keeping it centred on the items
as they appear on the agenda, following all the issues,
summarizing opinions and suggestions, making decisions,
and closing the meeting;

edeveloping a set of
values, beliefs and moral
principles;

e discussing the business term collaborative negotiation
and contrasting it to competitive collaboration;

e discussing such dishonest practices in negotiations as
lying, manipulation, intimidation and bribery; discussing
their consequences;

ean ability to manage
personal education,
setting realistic goals,
monitoring performance
and progress;

e students are actively involved in assessing their own
progress, strengths and weaknesses, they are reflecting on
case study performance, self-correcting; discussing what
should be improved and set new learning goals;
o getting feedback from the teacher and peers;

eevaluating personal

strengths and

weaknesses;

oflexibility when | e dealing with tricky questions during the meetings,
circumstances  change, | negotiations and presentations;

adapting to different | e running out of time due to an unexpected problem or
contexts; circumstance (e.g. an important figure is missing in the

handouts — offering a brief explanation of the figure, etc.);

otrying different roles,
the capacity to place
oneself in  another’s
position.

engagement in various situations (role-plays, simulations)
and trying the role of:

o the manager of the department who has to: persuade staff
to work long hours to fill a very important order; deal with
a complaint; fire an employee;

o an employee asking the boss for the pay rise.

Linguistic competence development in transformative case study modules

In the professional English course, the case study modules also provided
the students with a wide range of opportunities for valuable language practice.
Various language skills and abilities were developing when the students applied
the professional foreign language they learned in real life business situations
within the case study modules. Linguistic competence development process is
summarized in Table 18 below.
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Table 18

Linguistic competence development

Linguistic Developing Activities in transformative case study
competence linguistic modules promoting linguistic competence
indicators competence in

case study

modules
eability to edeveloping listening and speaking skills development:

formulate and
express ideas
correctly and
precisely in
professional
communicative
situations;
ep0ssessing
knowledge and
the ability to
use general
and
professional
lexicon in a
certain
professional
communicative
situation;
ep0ssessing
knowledge and
the ability to
use grammar
structures
effectively in a
certain
professional
communicative
situation.

language skills:
reading, listening,
speaking, writing;
elearning general
and professional
vocabulary;
euseful
expressions, key
phrases and
strategies for use
in such
professional
business
communicative
situations as giving
presentations,
participating in
meetings,
negotiating with
partners;

elearning grammar
rules and applying
them in generating
correct and
meaningful
sentences.

classroom discussion, brainstorming, role play,
simulation, debating, presenting
advantages/disadvantages, making suggestions,
giving definitions/examples, paraphrasing;
reading skills improvement:

ereading the case scenario, learning reading
strategies: scanning, skimming, detailed
reading, researching business terms and
concepts searching for the information on the
net and textbooks;

writing skills development:

ewriting discussion notes during a meeting
class and summarizing them;

ewriting the list of objectives, emails, agenda,
minutes, a letter of complaint, an e-mail, CV,
letter of application.

accuracy/grammar  development  tasks,
learning the grammar rules and using them in
communication:

elearning conditionals: What would you do if?
elearning defining relative clauses: An
entrepreneur is....

ecorrection of mistakes in scripts, eliminating
extra words;

elearning different parts of speech and word
formation principles: (employment-employ-
employer-employee, etc);

efeedback from the teacher on the language
used, grammar mistakes made after the case
study.

fluency and pronunciation development
tasks:

elistening to authentic recordings, watching
videos and imitating correct pronunciation;

eidentifying accents, pointing to the difference
between British English and American English;
ecorrecting peers’ mispronunciation.
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Interpersonal competence development in transformative case study
modules

Transformative case study modules created a framework for learning in
which pairs and small groups of students had a wide range of opportunities to
communicate and practice interpersonal skills. Working on a case study to
reach the common goal, the students set up and sustained interpersonal
relationships, learned how to get on well with their peers, work collaboratively
and create in a group. Interpersonal competence development process is

summarized in Table 19 below.

Table 19

Interpersonal competence development

Interpersonal competence
indicators

Activities in transformative case study modules
promoting interpresonal competence

e an ability to establish and
maintain good mutual
relationships and contacts
with colleagues, partners
and clients using an
appropriate type of
communication;

e an ability and willingness
to cooperate, which allows
a team to work together
over a common problem or
purpose;

e introducing yourself and learning about peers;

e engagement in informal talks, discussing non-work
topics such as family or weekend plans;

e pair, group, team, whole class work, role play,
simulations, discussion of different complicated
communicative situations, relationship building tasks;

o discussing the topic: healthy working relationships
with colleagues

e appreciating differences in groupwork and valuing
others’ views (everybody is responsible for personal
contribution to the common result);

e giving and getting respect, listening carefully when
peers talk, showing tolerance;

 an ability to understand
client and act with the
client’s best interest in
mind;

e an ability to understand
other people feelings,
empathy;

o discussion and role-play: collaborative negotiating
(win-win/mutual gain agreement)

e apologizing, answering politely, showing interest and
compassion, helping solve a problem, supporting and
encouraging, discussing a common enemy, establishing
trust;

e an ability to cope
effectively with conflicts;

e managing a conflict/issue in a positive way, reaching a
compromise and coming to an agreement by changing
others’ opinion/decision through negotiation convincing,
presenting facts (role-plays: negotiating job offer
discussing salary, promotion opportunities, overtime;
dealing with complaints);
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Continuation of Table 19

Interpersonal competence
indicators

Activities in transformative case study modules
promoting interpresonal competence

e an ability to interpret
emotional information, to
understand how emotions
combine and progress
through relationship;

e taking part in negotiations, meetings and presentations
paying attention to own and the counterpart’s body
language: gestures, facial expression, posture;

e learning to convey pozitive body language; learning to
interpret body language, e.g. avoiding eye contact -
lying; touching the face - nervousness, etc; discussion of
positive body language;

e an ability to resolve
conflicts, empathy and
respect to others;

o developing confidence in
cooperative work;

e trying out a role of an employee who works in a
department with a lot of difficult people; suggesting the
ways to resolve the situation;

e listening carefully, offering the other party speak first
respect and listen to what the opponent has to say;

e trying to remain calm and pleasant even if the other
party is displaying frustration or anger;

e building relationship using a small talk while waiting
for a meeting to start, discussing things unrelated to the
meeting, such as weather, family, or weekend plans;

e an ability to understand
relationships between
people;

o experiencing different types of relationships, personal:
friends, peers; professional between employer and
employee, business partners, an entrepreneur and a
customer; learning: teacher and student;

e an ability to use
technologies for effective
communication.

e communicating via e-mail, social networking sites,
whatsapp, skype.

Pragmatic competence development in transformative case study modules

The case study modules promoted student pragmatic competence as they
enhanced learners’ understanding of what is acceptable and not acceptable in
various professional contexts. Learning to understand other cultures was a very
important part of the case study modules. Students learned to communicate
properly and effectively with people from other cultural backgrounds to
achieve their professional goals. Pragmatic competence development process is
described in Table 20 below.

158




Table 20

Strategic competence development

Pragmatic
indicators

competence

Activities that promote pragmatic competence in
transformative case study modules

eawareness and acceptance
of cultural differences;
sunderstanding of culture’s
influence on business,
openness, and ability to
function beyond
stereotypes;

eawareness of own culture’s
characteristics and
peculiarities;

ediscussion of cultural differences, sharing experiences;
ecomparison of different cultures: individual research,
giving presentation on intercultural differences in
business, discussion in groups;

ediscovering cultural value in proverbs, discussing
English proverbs and giving their Latvian equivalents;
edescription of Latvian culture, beliefs and traditions;

ethe ability to avoid
misunderstandings in
communication;

othe ability to use
language for different
purposes;

elearning and practicing in communicative tasks
expressions needed to:

egive a presentation: greet audience, welcome, introduce
yourself, get people’s attention;

etake part in negotiations and meetings: inform people,
interrupt politely, express opinion, request information,
agree, disagree;

othe ability to adapt
language to meet the needs
of the listener or situation;

echosing a more colloquial style in presentation to talk to
colleagues; chosing more formal way of speaking with
the employer (developing awareness that the bigger the
social distance between the people in a communicative
situation, the more politeness is required;

othe ability to notice and
respond to the non-verbal
aspects of language.

ebody language evaluation in presentation: discussion;
learning to interpret own and partner’s body language;
learning and practicing to react appropriately to the other
person’s body language and mood.

Strategic competence development in transformative case study modules
Case study modules provided the students with an opportunity to
develop their strategic competence learning various strategies and applying
them in situations when they were unable to understand their peers, or failed to
use a correct word or a grammar structure to express their ideas. Startegic
competence development process is summarized in Table 21 below.
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Table 21
Strategic competence development

Strategic Transformative case study modules’ activities promoting strategic
competence competence
indicators
usage of elearning the list of conversational strategies and applying it in case-
different verbal | based communicative tasks;
and swatching authentic videos of meetings, presentations and
non-verbal negotiations and identifying strategies that the speakers use to
strategies in compensate communication problems; applying the identified
order to strategies in case-based tasks:
overcome using compensatory strategies (in case of insufficient knowledge of

breakdowns in

vocabulary):

communication | eysing paraphrase, description, giving examples;

eswitching to the native language or literally translating from native
language;

eusing non-verbal resources: gestures, mime to make the meaning
clearer;

using interactional strategies (in case of lack of comprehension
between speakers):

easking others for help;

enegotiating meaning of a concept with peers;

everbal and non-verbal expressions to show nonunderstanding;
erepetition, rephrasing of what has been said, confirmation, rejection;
echecking whether the other person understands what is meant,
checking whether the peers are listening and whether they can hear
what is being said;

using time-gaining strategies: fillers, hesitation devices, self and
other-repetition;

using self-monitoring strategies: self- correcting, self-rephrasing.

The 7th stage of the empirical research: assessement of professional English
language competence

The 7th stage of the research (2015-2018) focuses on student assessment
of the professional English competence development in participation in
transformative case study modules within the framework of the professional
English course. In the end of the professional English course the development
of professional English competence’s constituent components: critical thinking,
collaboration, creativity and innovation, lifelong learning, entrepreneurship,
business management, personal management, linguistic, interpersonal,
pragmatic and strategic competences. The results were obtained in: 1) teacher
assessment of student professional English language competence development;
2) student professional English language competence self-evaluation; 3)
summative assessment for the professional English course. 75 1% year students
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of business administration in Baltic International Academy took part in all three
types of assessment. The results of the teacher assessment are presented below
in Table 22.

Table 22
Teacher assessment of student professional English language components’
development

Teacher assessment .
i Non-parametric
excellent 53% good fal_r poor detsctljlrt).tlve
NF. Competence (10) 5.9) (6-7) 5 (1-3) statistics
components
Rank
1 [ 2] 3] 4] 5 |[Mo|Me|A
Date distribution, n=75
Critical thinking | 10 27 32 6 0 3 3 4
Collaboration 14 51 5 3 2 2 2 5
Creativity and
innovation 17 22 30 3 3 3 2 5
Lifelong learning | 35 14 14 12 |0 1 2 4
Entrepreneurship | 28 23 18 6 0 1 2 4
Business 29 26 |15 |5 |o |1 |2 |4
management
Personal 1 46 |9 8 |1 |2 |2 |5
management
Linguistic 3 23 38 11 |0 3 3 4
Interpersonal 2 48 19 4 2 2 2 5
Pragmatic 9 37 24 3 2 2 2 5
Strategic 5 39 26 4 1 2 2 5
Totally 163 35 | 230 |65 |11 - - -

Assessment  very good (8-9) is domineering, which is statistically
significantly different (p < 0.00). The professional English language
competence’s components Lifelong learning, Entrepreneurship, Business
management have the highest assessments. The results of the teacher
assessment show that all components of professional English language
competence were promoted in the professional English course.

In the end of the professional English course the students also
participated in self-evaluation of their professional English language
competence constituent components’ level of acquisition. The results obtained
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in the student self-evaluation questionnaire are presented in Table 23 below.

Table 23

Student self-evaluation of professional English language competence
development

Student self-evaluation Non-
very fair parametric
c . excellent good good @- poor descriptive
Nr. Ompe ence: (10) (8-9) (6-7) 5) (1-3) statistics
components
Rank
1 | 21 3] 4] 5 |[Mo|Me| A
Date distribution, n=75
L Critical thinking 8 36 25 5 1 2 2 5
2 Collaboration 16 48 6 3 2 2 2 5
3. Creativity and
innovation 23 18 29 4 1 3 2 5
4 Lifelong learning 29 18 15 13 0 1 2 4
> Entrepreneurship 31 23 17 4 0 1 2 4
6. Business
management 32 29 10 4 0 1 2 4
7. | Personal 12 45 | 10 | 6| 2 | 2|25
management
8 Linguistic 6 19 40 10 0 2 3 4
S Interpersonal 5 42 16 9 3 2 2 5
10. .
Pragmatic 5 44 23 2 1 2 2 5
11. .
Strategic 7 39 15 12 3 2 1 5
Totally 174 361 | 206 | 72 13 - - -

As well as in the teacher evaluation, in student self-evaluation
assessment ‘very good’ (8-9) is domineering, which is statistically significantly
different (p < 0.00). Competence’s components Lifelong learning,
Entrepreneurship, Business management are the highest assessments. The
results of the student self-assessment show that all components of professional
English language competence were promoted in the professional English
course.
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Summative assessment included complete modules. After each module
the students were required to take a test with the purpose to evaluate their
achievements. A final grade was decided on the combination of all three
modules’ tests results in the end of the professional English course. The results
are summarised in Figure 10 below.

Summative assessment of student
performance in the professional English
course

7%

m Excellent (10)
m Very good (8-9)

Good (6-7)
S7% m Fair (4-5)

Fig. 10. Student assessment for the professional English course in grades

The results of the student summative assessment (75 students were
assessed) after the professional English course in grades show that 7 % of
students (5 students) achieved excellent results and got the highest grade — 10,
24 % of students (18 students) were assessed as ‘very good’ and got grades 8
and 9, the majority of the students 57% (43 students) were assessed as ‘good’
and got grades 6 and 7; 12% of students (9 students) were assessed as ‘fair’ and
got grades 5 and 4. No students were assessed as ‘poor’, nobody got 1-3 grades.
Therefore, it can be concluded that all the students were successful in the
professional English course.

The 8th stage of the empirical research: determination of changes in student
assessment of professional English language competence during the
pedagogical experiment

The 8th stage of the research (2017-2018) focuses on determination of
changes in student assessment of professional English language competence
during the pedagogical experiment. Two assessments of prospective
entrepreneurs’ professional English language competence were obtained during
the pedagogical experiment: the study course interim assessment (assessment
for the first study term) and the study course final assessment (assessment for
the whole study course). The students were assessed in grades. A selected
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group of BIA 1st year business administration students, consisting of 21
participants took part in the experiment. Primary and secondary mathematical
processing of data using SPSS 21.0 software was performed in order to
determine the changes in the assessment of professional English language
competence of the prospective entrepreneurs during the pedagogical
experiment.

The following assessments were compared to identify changes:

e the results of English centralized examination (CE) the students had
enrolling HEI (in the beginning of the pedagogical experiment);

o the results for the professional English study course in HEI (in the
end of the pedagogical experiment). Descriptive statistics’ results are
summarized in Table 24.

Experimental group participants’ professional English language
competence dynamic assessment: pedagogical experiment descriptive
statistics results (n=21)

Table 24

Nr. Descriptive Obtained values in professional English language

statistics indicators competence assessments

English CE Interim Final
results assessment assessment
(in the beginning | (in the middle of (in the end of
of the the experiment, the experiment,
experiment) for thelst term) for the whole
course)

1. Min 4 3 4

(minimum value)
2. Max 9 10 10

(maximum value)
3. A 5 7 6

(range)
4. Me 6 7 7

(median)
5. Mo 6 7 6

(mode)

6. D 131 139 147

(sum)

In order to test the proposed hypothesis of the research, secondary
mathematical processing of the data collected during the pedagogical
experiment was performed. Two related sets of characteristics were compared
using the Wilcoxon test in SPSS 21.0 software to determine differentiation and
to obtain conclusive statistics.
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It was important to answer to the question of the research: were there
any statistically significant changes in the assessment of professional English
language competence during the pedagogical experiment?

Secondary mathematical processing of data took place in three stages.

eData secondary mathematical processing 1st stage hypotheses:
Ho: CE assessments = Study course interim assessments
Hi: CE assessments # Study course interim assessments

eData secondary mathematical processing 2nd stage hypotheses:
Ho: Study course interim assessments = Study course final assessments
Hi: Study course interim assessments # Study course final assessments

eData secondary mathematical processing 3rd stage hypotheses:
Ho: CE assessments = Study course final assessments
Hi: CE assessments # Study course final assessments

The result of conclusive statistics are depicted in Table 25.

Table 25

Experimental group participants’ professional English language
competence dynamic assessment: pedagogical experiment conclusive

statistics’ results (n=21)

Nr. Experimental
group’s compared
related sets of
characteristics

Results of
conclusive statistics

Conclusions

1. Course interim
assessments-
CE assessments

Negative Ranks: 4
Positive Ranks: 12
Ties: 5
p-value=0,046 <y =
0,05

To reject Hoand to support
Hi.

There are significant
differences between the two
sets of characteristics.

2. Course final Negative Ranks: 2 To reject Hoand to support
assessments - Positive Ranks: 10 Hu.
Course interim Ties: 9 There are significant
assessments p- value =0,021 <y = | differences between the two
0,05 sets of characteristics.
3. Course final Negative Ranks: 0 To reject Hoand to support
assessments - Positive Ranks: 13 Hi.

CE assessments

Ties: 8
p- value =0,001 <y =
0,01

There are very significant
differences between the two
sets of characteristics.

The results of conclusive statistics show that during the pedagogical

experiment there were very significant changes in student assessment of
professional English language competence. Based on the obtained results, it is
concluded that during the pedagogical experiment, approbating the
transformative case study model in the frames of the professional English study
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course, professional English language competence of future entrepreneurs was
developed. Therefore, the research hypothesis was tested during the
pedagogical experiment.
The 9th stage of the empirical research: examining student opinion on the case
study method
The 8th stage of the research (2014-2018) examined student opinion on the
case study method’s usage in the professional English course. 73 1% students of
business administration took part in a questionnaire after the professional
English course completion. The results of the findings are presented in Table
26.

Table 26

Student opinion about the case study method usage in the professional
English course

Strongly | Disagree
Statement about CSM Average agree Strongly | Range
Nr. application in the professional A di
English course gree Isagree
Mo | Me 1+2 4+5 Ri+2
| easily got used to working on a
L case study in the course 2 2 39 22 28
2. | I have developed presentation skills | 2 2 57 10 6,5
I took decisions with incomplete
information 2 2 40 22 265
4 | o!e\_/elopf_ed skl_lls I need to 9 9 52 10 125
participate in meeting
5. | I solved problems collaboratively 1 2 51 10 15
6 I developed public speaking skills 2 2 48 18 22
7 I deve_zloped_ foreign language 9 9 60 5 5
interactive skills
I was actively involved in case
8. study 2 2 51 17 15
9 | hgd an opport_unlty t_o experience 2 2 56 9 9
various real business situations
10. I was involved in the analysis of a 9 9 a4 16 245
case
Case  study  increased  my
1. motivation in English learning 2 2 46 15 23
12. | | developed English reading skills 1 2 56 11 9
Case  study enhanced my
13. | understanding of the business | 2 2 56 10 9
environment and its problems
14, | |n_tegra_ted knowledge from other 9 9 50 8 175
subjects into case study
Case study increased my team-
15. working skills 2 2 51 14 15
16. | | applied what | had learned in | 2 2 59 13 3
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Continuation of Table 26

Strongly | Disagree

Statement about CSM
Nr. application in the professional Average 2gree itrongly Range
English course gree Isagree
Mo Me 1+2 4+5 R1+2
practice and it helped me
understand the problem better
Case  study enhanced my
17. information summary skills 2 2 40 21 265
18. | | took part in self-evaluation 1 2 55 11 11
19. | I took part in peer-evaluation 241 (2 37 25 29
20. | | tried to solve a problem creatively | 2 2 49 14 20
21. | 1 used my logical thinking skills 2 2 50 8 17,5
22. | | have developed negotiation skills 1 57 10 6,5
23, | approgched busmt_ess problems 1 1 61 2 1
from various perspectives
I was aware of alternative solutions
24. of a problem 3 3 20 21 30
25, | learned non-verbal 2 2 a4 14 245

communication skills

2. | Iearned_ written  business 1 1 52 11 125
communication

I reflected on my participation in

27. | case sty dy 2 | 2 58 7 45
I developed tolerance to other

28. opinions 2 |2 49 5 20

29, | was more responsible for my 1 9 58 6 45
learning than usual
After the course | feel more

30 confident to use English 2 2 49 9 20

Sum 1495 374

Assessment Strongly Agree + Agree are domineering. Their sum (1495)
is statistically significantly different from assessment Disagree and Strongly
disagree sum (374). Therefore, it can be concluded that the student opinion
about the CSM application is very positive. Assessments Strongly Agree +
Agree (1+2) have a wide range (20...61). In several cases statistically
significant difference cannot be observed, for example, statement 19: | took
part in peer-evaluation (p>0,127), and statement 24: | was aware of alternative
solutions of a problem (p>0,87). For the statement 19: I took part in peer-
evaluation, Median cannot be defined in actual fact, it is in brackets (2).

The 10th stage of the empirical research: examining promotion of
transformative learning

The 10th (2015-2019) stage of the empirical research examined whether the
professional English course promoted transformative learning. After the
professional English course completion 67 1st year students of business
administration took part in a questionnaire about transformation in the
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professional English course. The results obtained in the questionnaire are
presented in Table 27.

Table 27
Transformation in the professional English course

Nr. | Statement about transformation Average | Strongly | Strongly | Range
in the professional English agree disagree
language course Agree disagree

Mo Me 1+2 4+5 Ri+2

1. It helped me discover that learning | 2 2 47 7 17
is better when it is based on
experience

2. It increased my sense of 2 2 50 9 12
responsibility.

3. It enabled me to think critically 1 2 53 6 7
analyzing various situations.

4. It helped me understand my 1 2 47 9 18
strengths.

5. It helped me understand my 2 2 48 9 14
weaknesses.

6. It helped me motivate myself. 2 2 44 17 21

7. It helped me find new objectives in | 2 2 57 3 2
learning English.

8. It helped me realize importance of | 2 2 48 15 15
working in teams.

9. It gave me an opportunity to assess | 2 2 52 8 8
my knowledge/skills myself.

10. | It helped me develop a sense of 2 2 40 15 27
connection to other groupmates.

11. | It taught me listening to other 1 2 41 16 25
people and treating them
respectfully.

12. | It gave me an opportunity to 1 2 51 11 9
experience and enjoy more creative
and engaging way of learning.

13. | It helped me build confidence in 1 1 56 6 5
speaking English.

14. | It changed my behaviour in the 2 2 50 7 13
classroom from passive to active.

15. | It helped me discover that I can be 2 2 46 14 19
creative in decision-making.

16. | It helped me realize my 2 2 43 13 23
growth/progress in English.

17. | It helped me understand the 2 2 35 21 29
importance of taking into account
different views in problem solving.

18. | It presented me with an opportunity | 1 2 51 10 10
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Continuation of Table 27

Nr. | Statement about transformation Average | Strongly | Strongly | Range
in the professional English agree disagree
language course Agree disagree

Mo Me 1+2 4+5 Rl+2
to deal with a situation using my
personal experience.

19. | It presented me with an opportunity | 2 2 32 25 31
to become more open.

20. | | found out the way I interact. 2 2 44 14 22

21. | It helped me express myself. 2 3 28 28 33

22. | It presented me with new facts 1 2 55 7 6
about the foreign culture.

23. | limproved my English 1 1 57 2 3
communication skills.

24. | It showed that reflection helps me 1 1 51 3 11
understand myself better.

25. | | develeped non-verbal 2 2 41 13 26
communication skills.

26. | | improved organisational skills. 2 2 35 14 30

27. | | improved team-working skills. 1 2 48 10 16

28. | | improved English language skills. | 2 1 46 11 20

29. | It provided me with actual business | 1 1 59 3 1
problems to analyze and solve.

30. | It presented me with an opportunity | 1 2 57 9 4
to interact in groups.

31. | Itenhanced my problem-solving 1 2 39 11 28
skills.

32. | It gave me more confidence in 1 3 31 21 32
ability to conduct business.

33. | I applied new skills learned and 1 2 43 10 24
connected theory and practice.

Sum | 1525 377

Assessment Strongly Agree and Agree are domineering, their sum
(1525) is statistically importantly different (p<0.05) from assessment Disagree
and Strongly Disagree sum (377). Therefore, it can be concluded that the
professional English course promoted transformative learning. Values coincide
in the statement 17: it helped me appreciate various opinions (p>0.06). Values
coincide statistically importantly in statement 19: it presented me with an
opportunity to become more open, (p>0.21) and in statement 32: it gave me
more confidence in ability to conduct business (p>0.17). The highest and the
lowest value complete coincidence can be observed in statement 21: it helped
me express myself.

To sum up, the author of the research implemented the transformative
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case study model in the professional English course. In the end of the course
the development of professional English competence’s constituent components:
critical thinking, collaboration, creativity and innovation, lifelong learning,
entrepreneurship, business management, personal management, linguistic,
interpersonal, pragmatic and strategic competences were assessed. Two types
of professional English competence development assessment were used:
teacher assessment and student self-evaluation. The results of both types of
assessment show that professional English language competence was promoted
in the professional English course. Professional English language competence
components Life-long learning, Entrepreneurship, Business management have
the highest assessments and therefore are developed the most.

The researcher also assessed student performance in the professional
English course modules and all students were given a final grade. The results of
the student summative assessment after the professional English course in
grades show that all the students were successful in the professional English
course, and the majority of the students were assessed as ‘good’.

In order to define changes in student professional English language
competence assessments primary and secondary data mathematical processing
took place. The results of conclusive statistics show that during the pedagogical
experiment there were very significant changes in student professional English
language competence assessments (p-value = 0,001 < x = 0,01). Based on the
results obtained, it is concluded that during the pedagogical experiment,
approbating the transformative case study model in the frames of the
professional English study course, professional English language competence
of future entrepreneurs was developed.

The results of the questionnaire in which the author of the research
investigated student opinion about CSM application in the professional English
course show that the student opinion about the is very positive. Most students
stated that CSM helped to approach business problems from various
perspectives, develop foreign language interactive skills, apply theory in
practice and lead to deeper understanding of the problem, gave an opportunity
to reflect and be more responsible for learning. These results also show that
students mostly emphasized transformative learning indicators.

The students also took part in the questionnaire about transformation in
the professional English course. The results of the questionnaire show that the
professional English course promoted transformative learning. Based on the
results of the questionnaire about transformation in the professional English
course, it is concluded that the professional English course promoted
transformative learning because assessment Strongly Agree and Agree are
domineering, their sum (1525) is statistically importantly different (p<0.05)
from assessment Disagree and Strongly Disagree sum (377).

The hypothesis has been confirmed: the entrepreneur’s professional
English language competence develops if the transformative case sudy model
and the model of professional English language competence are implemented
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in professional English course according to the indicators of the professional
English language competence.

CONCLUSIONS OF THE PHD THESIS

e Competence is a versatile and complex notion including such components
as knowledge, skills, abilities, motivation, attitudes, values, responsibility,
experience, character traits and types of thinking which in their interconnected
coherence can lead to the fulfilment of tasks, solution of problems, making
appropriate decisions and coping with demands, in other words, to a successful
activity of an individual in a particular sphere of life. Professional competence,
therefore, manifests itself in a successful activity of an individual in specific,
job-related situations in a professional sphere.

o Professional English language competence for entrepreneurs is an entity of
interrelated  sub-competences: transversal, business-related and foreign
language-related competences, developed in the professional English language
course in business administration studies which empowers an entrepreneur to
perform job responsibilities and achieve professional goals in order to promote
business.

e Transversal competences such as critical thinking, collaboration, creativity
and innovation, life-long learning and entrepreneurship are fundamental in the
21st century and necessary for every person, as they provide an opportunity of
effective participation and self-realization in a wide range of educational,
professional and social contexts; they are prerequisites for successful life and
well-being, adapting to a changeable and complex world and meeting the
demands of today’s society, being competitive in the labour market, managing
profitable business and developing an enterprise.

e Business-related competences such as business management and personal
management are vital for the students of business administration students as
they are prerequisites for the development of an enterprise and its
competitiveness. Apart from the theoretical and practical knowledge of the
business domain these competences are individual conceptual abilities, skills
and attitudes necessary for current unpredictable, ever-changing business
environment. These abilities, which are a major factor in innovation,
productivity and competitiveness, are all interdependent, and the emphasis is on
critical thinking, decision taking, initiative, and communication.

e To realize professional aims in international communication, business
administration students should integrate transversal and business-related
competences with more specific, foreign language-related competences.
Foreign language-related competences: linguistic, interpersonal, pragmatic and
strategic serve as a supporting platform for transversal and business-related
competences with the aim to use the foreign language successfully in specific
international communicative professional business situations.
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o The model of professional English competence for entrepreneurs consists of
eleven competences which are grouped into three clusters: a) a set of
transversal competences, b) a set of business-related competences, connected to
entrepreneurial professional context and c) a set of foreign language-related
competencies, connected to the foreign language professional communication
context. The cluster of transversal competences comprises critical thinking,
collaboration, creativity and innovation, life-long learning and
entrepreneurship. The cluster of business-related competences includes
business management and personal management competences. The cluster of
foreign language-related competences consists of linguistic, interpersonal,
pragmatic and strategic competences. All the model’s elements together form a
systemic relationship between the process and result: in coherence with the
goal, objectives, content, the expected outcome of the course; a very significant
role is taken by student reflection, the professional English language
competence’s assessment, Student self-evaluation, summative assessment, and
the usage of transformative and situated learning principles during the course.

e The role of transformative learning in HEI is vital as it presents
opportunities for constant self-improvement and intellectual growth,
development of autonomy and self-directed learning. Transformative learning
is a way to avoid superficial learning, to develop deeper understanding and gain
experience in future profession. Student engagement in critically thoughtful,
meaningful, purposeful and relevant experiences transforms the way they learn
from a mere accumulation of information to its active usage in profession-
related problem solving. Transformative learning is learner-centered, active and
participative. Personal experience, critical reflection and rational discourse are
the basic principles of transformative learning.

e Situated approach to learning is very important in adult education. In the
situated learning, knowledge and skills are mastered in contexts that correspond
to the conditions in which knowledge will be applied in real life situations.
Situated learning can lead to transformation as it is based on the same
principles as transformative learning: a person can learn more effectively
together with other people, working collaboratively, interacting, discussing a
problem, sharing with ideas, performing a common task, critically reflecting on
performance and the decisions made. The learner can learn together with
teachers, classmates, colleagues or anyone who has a better understanding, a
higher ability level or who is more knowledgeable about a definite concept the
learner is studying and who is able to convey this knowledge.

e The case study method form a framework for using elements of
transformative and situative learning and is a very effective method to use in
professional English course. Case study puts the student in the centre of the
learning process. It is an active learning method, which requires a high level of
involvement and interaction, intense cooperative discussion, collective analysis
of a situation, collaborative problem solving and critical reflection from the
students. In order to understand different peculiar business situations and to
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manage them effectively in the foreign language, case studies should be used
widely in the professional English classroom.

e The results of the empirical research show that participating in three
case study modules developed on the basis of needs analysis enhances student
critical thinking, collaboration, creativity and innovation, lifelong learning,
entrepreneurship, business management, personal management, linguistic,
interpersonal, pragmatic and strategic competences, which are the constituent
components of professional English competence.

During the pedagogical experiment, changes in student assessment of
professional English language competence were determined. The results of
conclusive statistics show that during the pedagogical experiment there were
very significant changes in student assessment of professional English language
competence (p-value = 0,001 <y = 0,01). Based on the obtained results, it is
concluded that during the pedagogical experiment, approbating the
transformative case study model in the frames of the professional English study
course, professional English language competence of future entrepreneurs was
developed.

e Based on the results of the questionnaire about transformation in the
professional English course, it is concluded that the professional English course
promoted transformative learning because assessment Strongly Agree and
Agree are domineering, their sum (1525) is statistically importantly different
(p<0.05) from assessment Disagree and Strongly Disagree sum (377).

SUGGESTIONS FOR THE TEACHERS OF THE
PROFESSIONAL ENGLISH COURSE

o Professional English language course in business administration
studies should be aimed at the development of professional English language
competence.

e The development of professional English language competence
should be based on transformative and situated learning principles and
promoted by active participation in case study modules that engage students in
experiential, creative and collaborative problem solving.

e The professional English course in business administration studies
should lay an emphasis on specific demands and interests of the students; an
increased sense of learner autonomy and responsibility; deep and meaningful
learning; application of transformative learning principles, development of
personally meaningful knowledge and understanding constructed by the learner
involved in real-life situations, creative problem solving, rational discourse
with peers and continuous reflection.

e Cases and case-based communicative tasks such as oral
presentations, role-plays and simulations, are the techniques that should be used
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in the professional English course as they provide the students with meaningful
knowledge which is transferrable into their future work.

e In order to use the transformative case study model in the
professional English course it is necessary to analyze student needs and on the
basis of the needs analysis define the professional English course main goal and
objectives; select and organize the content of the course consisting of cases and
case—based tasks such as oral presentations, role-plays, discussions and
simulations; organize these learning experiences in case study modules, pre-
teach the language necessary (specific vocabulary, business terminology,
expressions, grammar structures, strategies, etc.), involve the students in active
and reflective learning experiences, assess the professional English language
competence and draw conclusions.

e Assessment process in the professional English course should be
focused on evaluating competences that are necessary for student future
profession. Assessing the entrepreneur’s professional English language
competence s the teacher should use the following indicators:
ability to think critically/critical thinking skills,
ability to collaborate with others,
ability to think creatively and ability to implement innovations,
involvement in life-long learning,
entrepreneurial capacity,
ability to manage business,
personal management ability,
linguistic knowledge of the foreign language,

9. interpersonal skills,

10. ability to use language appropriately according to various
communicative situations,

11. strategic thinking and ability to solve communicative problems.

e Apart from the teacher formal and summative assessment, the
students should be engaged in self-evaluation, as well as student opinion about
and the case study method usage and promotion of transformative learning in
the course should be thoroughly examined. Conclusions should be made based
on the results of various forms of assessment on how the course should be
improved and updated in order to develop professional English language
competence of entrepreneurs.

N~ WNE

APPROBATION OF THE RESEARCH RESULTS

Reports, presented at international scientific conferences
2019
1. Sinkus T. (2019). The Development of Professional English Language
Competence in Business Administration Studies. 12th International Scientific
conference Rural Environment. Education. Personality. (Latvia, Jelgava, 2019,

174



May, 10-11). Jelgava: Latvia University of Life Sciences and Technologies.

2. Sinkus T. (2019). The Implementation of Transformative Case Study Model
for the Development of Professional English Language Competence in
Business Administration Studies. 12th International Scientific conference Rural
Environment. Education. Personality. (Latvia, Jelgava, 2019, May, 10-11).
Jelgava: Latvia University of Life Sciences and Technologies.

2018
3. Sinkus T. (2018). Assessing Specific Needs of Business Administration
Students for Professional English Course Design. International Scientific
conference Education, Research and Development. Bulgaria, Elenite, August,
23-27, 2018.

2011
4. Sinkus T. (2011). Development of Students’ English for Special Purposes
Competence in Business Studies. International Scientific conference Science.
Society. Business. Cyprus, Paphos, June, 1-3, 2011.

2010
5. Sinkus T. (2010). Developing an ESP Course Using a Student Centered
Approach. International Scientific conference Materials, Methods and
Technologies. Bulgaria, Sunny Beach, June, 11-14, 2010.

2009
6. Sinkus T. (2009). Case Studies in English Teaching to Professionals.
International Scientific conference Language, Individual and Society in the
Modern World. Bulgaria, Sunny Beach, September, 7-10, 20009.

Scientific publications:
2019
1. Sinkus T. (2019). The Development of Professional English Language
Competence in Business Administration Studies. In proceedings of the
International scientific conference Rural Environment. Education. Personality.
Accepted for publication.

2. Sinkus T. (2019). The Implementation of Transformative Case Study Model
for the Development of Professional English Language Competence in
Business Administration Studies. In proceedings of the International scientific
conference Rural Environment. Education. Personality. Accepted for
publication.
2018

3. Sinkus T. (2018). Assessing Specific Needs of Business Administration
Students for Professional English Course Design. International Scientific
conference’s Education, Research and Development, journal of international
scientific publications Educational Alternatives, 16 (1), 105-119. ISSN 1314-
7277. Retrieved from: https://www.scientific-publications.net/en/open-access-

175


https://www.scientific-publications.net/en/open-access-journals/educational-alternatives/

journals/educational-alternatives/

2010
4. Sinkus T. (2010). Developing an ESP course using a Student Centered
Approach. Journal of International Scientific Publications: Materials, Methods
and Technologies, 4(2), 314-322. ISSN 1313-2539.  Retrieved from:
https://www.scientific-publications.net/download/materials-methods-and-
technologies-2010-2.html

2009
5. Sinkus, T. (2009). Case Studies in English Teaching to Professionals. In
proceedings of International Scientific conference Language, Individual and
Society, 3 (1), 366-374. ISSN: 1313-2547. Bulgaria, Sunny Beach, September
2009. Retrieved from: http://language-individual.ejournals.com

Publications in international scientific journals:
2011
2. Sinkus T. (2011). Development of Students’ English for Special
Purposes Competence in Business Studies. Science Prospects N 5(20) 2011,
210-212. ISSN 2077-6810. Retrieved from: http://moofrnk.com/perspektivy-
nauki/arhiv/2011/
2009
2. Sinkus, T. (2009) Effective Interaction in Case Study Method.
Innovations and Technologies News #3(4) 2009, 14-23 ISSN 1691-4937.
Retrieved from: http://www.innovationsline.com/pdf/2009.Nr.3.pdf

176


https://www.scientific-publications.net/en/open-access-journals/educational-alternatives/

	Mg. philol. Tatjana Šinkus. Transformatīvā mācīšanās profesionālās angļu valodas kompetences attīstībai uzņēmējdarbības vadības studijās = Transformative learning for professional English language competence development in business administration studies : Promocijas darba kopsavilkums
pedagoģijas doktora (Dr. paed.) zinātniskā grāda iegūšanai = 
Summary
of the Doctoral thesis for the scientific degree of Dr. paed.
	PROMOCIJAS DARBA VISPĀRĒJS RAKSTUROJUMS
	PROMOCIJAS DARBA SATURS
	I.TEORĒTISKIE PĒTĪJUMI
	1. Profesionālā angļu valoda uzņēmējiem un tās attīstība augstākājā izglītībā
	1.1. 21. gadsimta uzņēmēja kompetences jēdziena būtība un definīcijas
	1.2. Uzņēmēju profesionālās angļu valodas kompetences modelis un rādītāji

	2. Transformatīvās un situatīvās mācīšanās loma augstākajā izglītībā profesionālās angļu valodas kursā
	2.1. Transformatīvās mācīšanās īstenošana augstākajā izglītībā
	2.2. Situatīvās mācīšanas teorētiskais pamatojums
	2.3. Transformatīvās un situatīvās profesionālās angļu valodas kursa izveide
	2.4. Gadījumu izpētes metodes būtība

	II.EMPĪRISKIE PĒTĪJUMI
	3. Empīriskais pētījums par transformatīvo mācīšanos studentu profesionālās angļu valodas kompetences attīstībai uzņēmējdarbības vadības studijās
	3.1. Profesionālo vajadzību analīze kā primāro datu iegūšanas līdzeklis
	3.2. Profesionālās angļu valodas kursa mērķu un uzdevumu noteikšana un satura izvēle
	3.3. Transformatīvā gadījumu izpētes modeļa ieviešana profesionālās angļu valodas kompetences attīstībai, eksperimentālo datu iegūšana.

	PROMOCIJAS DARBA SECINĀJUMI
	Priekšlikumi profesionālās angļu valodas kursa mācībspēkiem
	Pētījuma rezultātu aprobācija
	GENERAL DESCRIPTION OF THE DOCTORAL THESIS
	CONTENTS OF THE DOCTORAL THESIS
	I.THEORETICAL RESEARCH
	1. Professional English language competence and its development in higher education.
	1.1. The essence and definitions of the concept ‘competence of the 21st century entrepreneur’
	1.2. The model and indicators of professional English language competence for entrepreneurs

	2. Transformative and situated learning role in higher education in the professional English course
	2.1. The implications of transformative learning in higher education
	2.2. The theoretical background of situated learning
	2.3. Transformative and situated professional English course design
	2.4. The examination of the case study method

	II.EMPIRICAL RESEARCH
	3. The empirical study on the transformative learning  developing student  professional English language competence in business administration studies
	3.1. Professional needs analysis as a means of primary data collection
	3.2. Defining the goals and objectives of the professional English course and its content selection
	3.3. The implementation of the transformative case study model for the development of professional English competence, experimental data collection

	CONCLUSIONS OF THE PHD THESIS
	Suggestions for the teachers of the professional English course
	Approbation of the research results

