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Abstract: Collaboration in all educational institutions including pre-school establishments is a topical 

issue especially within the framework of competence-based learning approaches. The aim of the study 

was to find out what is the collaboration between pre-school and parents in relation to the acquisition of 

pre-school curriculum which in Latvia is defined as compulsory for children in the age of 5 to 6 (7) 

years. A quantitative approach was used in the research and two surveys were conducted in April 2020. 

Both parents and pre-school teachers who work with 5 to 6 (7) year old children were asked to participate 

in the on-line survey, which was developed in the platform VisiDati.lv. Analysis of collaboration between 

parents and preschool was based on the framework of six types of school-family-community involvement 

created by J.L. Epstein. The research analysis revealed that pre-school teachers and parents have 

different understandings of the child’s need for parental support so that parents can get involved and 

promote the acquisition of compulsory pre-school curriculum. Teachers and parents have clear 

communication channels to fully exchange the necessary information, however, to form collaboration, 

teachers have difficulties in developing individual curricula in some cases. The research results are useful 

to understand what hinders cooperation and how to improve it.  
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Introduction 

Building collaboration and defining values in schools is a topical issue for educational institutions today, 

which has become relevant with the introduction of competency-based learning approaches. The need 

of cooperation is focused on the pre-school, primary and further education stages (Reynolds et al., 2017), 

where the pre-school guidelines indicate the cooperation process as one of the principles to implement 

the curriculum - the child, teachers, parents or the child’s legal representatives and development 

cooperation, involving parents or the child’s legal representatives to support the child’s learning and 

providing regular feedback on the child’s performance and achievements (Noteikumi par valsts..., 2018). 

The topicality of the research is defined by the unclear process of activities, how the cooperation 

between school, family and a child can be methodically developed and practically implemented. 

As A.G. Degangi with co-authors in their research state, collaboration between educators and families can 

illuminate different views on parenting practices, daily life, family structure and roles, disability and its 

causes, early intervention, helpful relationships and communication with others, all of whom are influenced 

by culture, values and beliefs (Degangi et al., 1994). Despite various problems and conflict situations, the 

teacher must do everything possible to develop cooperation with parents, because they are essential in the 

child’s learning process (Barile, 2020). N. Barile refers to her own approaches in working with parents which 

includes activity, kindness, explaining goals and outcomes to parents, developing an action plan, solving 

problems, starting with a positive comment, taking the lead in the conversation, maintaining communication 

on both children achievements and solving problems (Barile, 2020). S. Koviene in her research has 

discovered that parents in pre-school institutions mostly expect support from specialists such as the 

psychologist, social pedagogue, and nutritionist (Koviene, 2017). Albanian researcher A. Ecirli focuses on 

the significance of interaction between a family and pre-school institution (Ecirli, 2012). Both family and 

pre-school are the first significant socialization agents, therefore A. Ecirli believes that the family develops 

certain characteristics of a child which cannot be changed by the educational institution unless its cooperation 

with a family and parents in particular is based on common values. He also points out that the goals of the 

pre-school education include helping the child to develop physical, mental, emotional and social abilities by 

stimulating a healthy environment so necessary for the development of a child’s personality. Pre-school 

develops children basic knowledge, skills and attitudes necessary for further schooling. This function of pre-

school education is important, especially for children from lower socio-economic backgrounds. From this 

perspective, pre-school contributes also to the education of parents that improves their knowledge in how to 
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help children in the learning process at home. Parents are involved in assessing children’s performance (Lin 

et al., 2021). To achieve effective collaboration, teachers must take into account the differences in the cultural 

background of each family, experience, and behaviour patterns (Ecirli, 2012).  

Although the family is the child’s primary socialization institute, today parents have high demands towards 

educational institutions to ensure children’s socialization. One of the most important roles of pre-school 

education is to create a learning environment in which children can become a part of a social group. With 

the promotion of independence and the support of teachers, children develop their self-confidence, learn to 

interact with other peers, learn what compassion and respect are. Pre-school education plays an important 

role in social education, which emphasizes the importance of social and emotional learning, promotes the 

development of skills and is the basis for the process of self-awareness (Deans et al., 2017). 

Cooperation is the result of shared values and norms, as well as compliant behaviour (Diekmann, 

Lindenberg, 2001). In relation to cooperation between parents and pre-school teachers, the focus should 

be on developing a common understanding of values and not on cooperation based solely on instructions, 

recommendations, or guidelines (Robbins, 2005; Vanaga, Balode, 2016). Parents may have differing 

opinions on teaching methods and approaches, and this may be a serious challenge for teachers as there 

are situations when child activities need to be coordinated with the parents’ permission (Taurina, 2015). 

Parents must be a partner in the school, because parents also act as a child’s teacher. It is even the case 

with teachers who are parents’ partners while the children are in their care. While children are in school, 

teachers are involved in shaping children’s thinking, attitudes and behaviours by collaborating with 

parents. Without parental support and cooperation, teachers’ efforts and influence are limited 

(Yaşaroğlu, 2016; Reynolds et al., 2017). The pre-school guidelines define forms of cooperation 

between the institution and the family (Klauža et al., 2009), which are: 

• individual (written, telephone or electronic communication, answers to questions, parents’ 

invitation to school, individual consultations, home visit, discussions with parents); 

• group (group parents’ meeting, parents committee or council, group consultations); 

• frontal (general meeting of parents; family evenings; school holidays; hiking, excursions; 

sporting events; joint attendance at cultural events; pedagogical education activities. 

J. Badjanova and Dz. Ilisko refers to the need for a balanced and sustainable system of general education 

(Badjanova, Ilisko, 2014). In Latvia, since 90s of the 20th centuries, increasingly attention is paid to the 

child as an individual. Increased attention is paid to the child’s interests, needs and well-being in society, 

which are related to the child’s adaptation in the pre-school educational institution and later to the child’s 

transition from pre-school to school (Āboltiņa, Černova, 2017). The aim of the study is to find out what 

is the collaboration between pre-school and parents in relation to the acquisition of pre-school 

curriculum which in Latvia is defined as compulsory for children in the age of 5 to 6 (7) years. 

Methodology 

A quantitative approach was used in the research and two surveys were conducted in April 2020. To reach 

the aim, the following research questions were defined:  

1. What is the role of pre-school education institutions and a family in the process of children’s 

socialization? 

2. What are the expectations of the pre-school educational institutions and parents regarding the 

collaboration process? 

3. What is the daily co-operation between pre-school and the family? 

To answer these questions, both parents and pre-school teachers who work with 5 to 6(7) years old 

children were asked to participate in the on-line survey, which was developed in the platform VisiDati.lv 

and organized according to the methodological and ethical principles of the Internet survey (Roberts, 

Allen, 2015; Toepoel, 2016). Parents (n=185) of children aged 5 to 7 years acquiring compulsory pre-

school education and teachers (n=130) who provide compulsory education were involved in the survey. 

Convenience sampling was applied in the study to reach more respondents from different regions of 

Latvia. The sample, however, is not representative, therefore the research results are indicative. 

Information about the survey was disseminated via social media platforms (such as Facebook, draugiem.lv) 

and via e-mailing to pre-schools. Separate questionnaires were designed for each target group 
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comprising both the same and specifically formulated questions for the teachers and parents. Closed and 

open-ended questions were included in the survey. Only few men participated in the parents’ survey and all 

respondents from the teacher group were women. The respondents were informed about the aim of the 

research, they were provided with contact information in case they had queries regarding the survey. 

According to the research ethics (Toepoel, 2016), participation in the survey was completely voluntary and 

anonymous. The results of the research were analysed only in an aggregated way and responses of both 

sample groups were compared where appropriate.  

Analysis of collaboration between parents and preschool was based on the framework of six types of school-

family-community involvement (Figure 1) created by J.L. Epstein (Epstein, 2010; Sanders, Epstein, 1998).  

 
Figure 1. The six types of involvement (Sanders, Epstein, 1998; Epstein, 2010). 

Survey questions were elaborated according to the six types of involvement (Figure 1). The same structural 

logic was maintained in data analysis.  

Results and Discussion  

To promote and create an appropriate learning environment at home, which would stimulate the acquisition 

of compulsory subject content, pre-school teachers need to educate the families and support them 

emotionally. This is how teachers can contribute to parenting greatly. In the survey, 51 % of parents 

indicated that they would like to receive recommendations from the pre-school teachers on learning at 

home which is appropriate to the child’s age and development, 27 % of the respondents indicated that they 

would partially like to receive recommendations, and only 22 % indicate that they do not want to receive 

teachers’ recommendations. To provide necessary support to the 5 to 7 years old children in the acquisition 

of their subject in pre-school, 33 % of teachers indicated that parents should primarily pay attention to the 

child’s psychological development, 29 % of teachers believed that attention should be paid to socialization 

process and only 17 % of teachers indicated that parents should pay attention to learning the subject matter. 

Some teachers (12 %) pointed out that this is a complex measure and cannot be separated therefore parents 

should pay attention to the interaction of all types of support. Teachers’ survey revealed the following: 

43 % of the respondents admitted that their pre-school institutions have developed precise 

recommendations for teachers on how to communicate, cooperate and solve various problems with 

parents, whereas 9 % indicated that there are no such recommendations. The rest part of the respondents 

pointed out that pre-school institutions have developed partial recommendations for teachers on 

collaboration with parents. This indicates that there is no common concept and guidelines in the pre-school 
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system as a whole, how pre-school teachers can better communicate with parents. Such recommendations 

for teachers may have been developed on the basis of an individual institution initiative. 

According to J.L. Epstein (Epstein, 2010), communication between pre-school institution and the family 

is a two-way discussion and exchange about the schooling programs of educational institutions, 

educational achievements and children progress. In the survey, teachers pointed to a number of IT tools 

and solutions as the most common communication channels: pedagogical communication is organized 

through telephone calls, online communication platforms and apps such as WhatsApp, and e-mails 

(mentioned by 36 % of the respondents). An equally important approach is individual teacher-parent face-

to-face communication (mentioned by 35 % of the teachers). Parents also mentioned that the main 

information exchange channels between the pre-school institution and the family are direct communication 

with a teacher (mentioned by 50 % of the respondents) and IT solutions (mentioned by 32 % of the 

parents). However, although the forms of communication are clear to users and at place, the content of the 

communication is important, which limits or encourages the result of cooperation. In the survey, 10 % of 

parents indicated that they did not receive information from the pre-school institution about the child’s 

achievements and skills to be developed, 49 % indicated that they received it only if they asked, and 41 % 

of parents acknowledged that they have received sufficient information from the pre-school institution.  

Information exchange should be reciprocal and genuine to encourage mutual communication. However, 

10 % of the teachers indicated that they do not receive any true information about the child’s individual 

development, family problems or other issues that affect the child’s development and the teacher should 

pay attention to to promote an acquisition of the pre-school curriculum. Still, 79 % of teachers indicated 

that this type of information is partially received when asked by the authority. Only 11 % of the 

respondents admitted that the institution has information about the child’s individual development, 

which allows to provide a necessary support. During the survey, the teachers referred to a number of 

issues, such as family problems, as the most common hidden information of parents that hinders the 

learning process in pre-school (Table 1).  

Table 1 

Examples of problems in families affecting the acquisition of knowledge and skills in pre-school 

Social/ family problems Psychological problems  Physical problems  

• Internal family problems (parental 

divorce, single-parent family, dis-

agreements between parents, relation-

ships with other family members) 

• Division of responsibilities between 

parents (who is responsible for what) 

• Everyday living conditions (financial 

situation, place of residence, 

environment). 

• Ignoring recommended specialists (e.g., 

do not visit a speech therapist, although 

pre-school teachers recommend) 

• Child’s behavioural 

disorders (possible 

medical causes 

hyperactivity, autism) 

• Psychological 

atmosphere in the family 

and during contacts with 

other people 

(psychological terror, 

mobbing) 

• Health/ morbidity problems 

(a child has been taken to pre-

school with signs of illness, but 

this fact is hidden from 

personnel) 

• Child’s physical abnormalities 

were approved by a doctor that 

has not been reported to pre-

school institution (e.g., 

movement disorders) 

• Violence (physical abuse of a 

child, also physical abuse of 

other family members) 

Open-ended question was included in the survey to find out the problems what teachers faced in terms of 

collaboration with parents. Some pointed out that often parents do not seem to notice or even neglect the 

child’s physical or psychological problems, which significantly affected teacher’s work with a particular 

child. The reason was that parents had different views on the child’s development and behaviour. For 

example, some parents did not observe significant deviations from the average norm in the child’s 

posture, speech or motor skills. Consequently, teachers cannot develop an individual curriculum in time 

and find the most appropriate teaching approach, because the causes of the problems are not known. In 

some cases, teachers pointed to the trend to transfer responsibility from the family to the institution: 

parents tended to insist that there was no problem with the child’s behaviour at home, but it was observed 

only in the institution thus suggesting that the teacher did not have the skills to deal with the child. 
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The voluntary involvement of parents in activities organized by both pre-school institutions and other 

establishments promotes co-operation between pre-school and the family. More than one-third of the 

respondents (38 % of parents) have indicated that they followed the pre-school curriculum, 49 % of the 

respondents did it sometimes, but 12 % ‒ did not follow it. The curriculum also includes various 

socialization activities involving children, family members and the institution. Almost 50 % of the 

teachers assessed that the involvement of parents in various activities organized by the pre-school were 

satisfactory while 43 % of the respondents indicated that it was satisfactory rather than unsatisfactory. 

There are activities and knowledge that parents through their voluntary involvement can promote at home 

(e.g., through learning activities together with the child). One quarter of the teachers (25 %) indicated 

that parents should explain various household issues and everyday peculiarities to their children and they 

must answer their questions. Teachers (18 %) also mentioned that children themselves should be allowed 

to explore things of interest; 40 % of teachers indicated that reading fairy tales promotes learning process. 

Parents in their survey approved that they are happy to explain various everyday situations and answer 

questions asked by their children (14 %), teach letters and math (13 %), together attend various events 

such as theatre, concerts, sports games (12 %). Teachers drew attention to the need for parents to develop 

social skills and abilities and to train the child’s independence as much as possible. 

The voluntary involvement of parents is aimed at acquiring various social knowledge and skills, however, 

in pre-school there is a compulsory learning content that the child must acquire. To promote learning at 

home, pre-school should provide information to the family on how to successfully and appropriately 

promote learning at home. The analysis confirms that pre-school institutions and parents are happy to 

involve and participate in the implementation of the pre-school curriculum and 36 parents (out of 95) 

indicated that they had not encountered any problems, however, in some cases parents mention various 

problems that parents have to face while their child was in the pre-school curriculum (Table 2). 

Table 2 

Examples of problems that parents have faced while their children have acquired compulsory 

pre-school curriculum 

Problems related to the 

social environment in pre-

school institutions 

Problems related to the curriculum 

in pre-school institutions 

Problems related to the  

child’s individual abilities 

• Groups formed of children of 

different ages  

• Lack of specialists (e.g., 

speech therapist) in 

institution  

• Disturbing behaviour of 

other children  

• Teacher's pedagogical skills 

(lack of skills to teach 

children and to solve 

various problem situations) 

• Unnecessary competition 

between teachers 

• Haste of the child 

• Insufficient, incorrect assessment 

by the teacher 

• Lack of understanding whether 

child acquires curriculum accor-

ding to the new competence-based 

learning  

• Insufficient information about 

home works  

• Requests to provide materials for 

learning process what actually are 

not available for parents  

• Lack of information from teachers 

on what must be learnt, e.g., after a 

longer period of illness 

• Different skills (literacy, reading) 

• Individual developmental 

disorders 

• Lack of interest in involvement in 

learning activities outside the pre-

school institution  

• Language barrier in case of 

children from Russian families  

• Rapid loss of interest and 

problems of concentration 

• Lack of communication: the child 

does not inform about the work to 

be done at home, nor does the 

teacher say it 

These issues can be an obstacle to the process of building cooperation between pre-school institutions and 

families. Based on the obtained data, it can be concluded that parents are involved in various decisions that 

are binding on their children. More than half of parents (63 %) have indicated that they always attended 

parental meetings organized by the institution or have given an opinion on certain issues, whereas 25 % 

were involved in decision-making at least once every six months but 10 % ‒ at least once a year. 

Every family member is invited to support the educational institution by building family and community 

cooperation outside the institution. Pre-school establishments organize meetings, events, guest lectures, 

consultations with professionals and other activities in which parents participate, thus supporting their 

children. The process of cooperation between the two agents can be positive or negative. Teachers in 17 

cases (out of 71) indicated that they did not face difficulties in forming and involving parents in joint 
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out-of-institution cooperation activities (e.g., parents had to prepare the composition of natural materials, 

collect waste paper, collect natural materials with the child). However, 60 teachers emphasized the 

difficulties which they faced in organizing and involving parents as parents referred to their lack of spare 

time and too long working hours. Parents often when arrived to the event, were uninterested and without 

motivation to involve in activities together with their children. Negotiation with parents is considered 

a solution in such situations explaining how important parents’ participation is for the children.  

Assessing the collaboration between parents and pre-school institutions in general, 31 % of teachers 

indicated that it is satisfactory while 59 % of teachers believed that it is satisfactory rather than 

unsatisfactory. Parents in their survey referred to unclear information exchange channels (26 %), 

differences of opinion with other parents (23 %) and occupation with other things (17 %) as the biggest 

burden or reason for not participating in the joint cooperation process. Teachers named several examples 

of cooperation that reflected the positive impact of cooperation on a child's development and acquisition 

of knowledge in preschool. For example, for almost a year after a systematic conversation with a parent, 

a solution was found to move the child to a special education program. The parents were strongly 

opposed at first and did not want to cooperate, however, a result was thankful. In other cases, parents 

participated in joint clean-ups, thematic events, got involved in repairing old shelters, where children 

can play. Analysing the cooperation from different aspects, according to the results of the survey, the 

authors conclude that there is a mutual communication between pre-school institutions and the families. 

Joint pre-school and family cooperation are focused on the result that is in the best interests of the child. 

Problems can be solved positively through communication, individual approaches and negotiations, 

which are confirmed by both parents and teachers. 

Conclusions 

The result of the child’s primary socialization in the family, entering the new social environment which 

is pre-school, reflects, on the one hand, the interaction of parental upbringing style and family norm 

boundaries, but, on the other hand, the child’s personality traits and future development trends. The 

child’s interest in learning and various activities at school is stimulated by interested parents who are 

motivated to cooperate with the group teacher, subject teachers, administration, social pedagogue, 

psychologist and other school personnel. Although curriculum developers may want to increase parental 

involvement, this is only possible if they provide teacher training and time to work with parents.  

The research data analysis revealed that pre-school teachers and parents have different understandings 

of the child’s need for parental support so that parents can get involved and promote the acquisition of 

compulsory pre-school curriculum. In the survey, half of the parents (51 %) pointed out that direct 

recommendations from the pre-school on learning subject at home (related to formal learning) would be 

needed, while teachers stressed out that to acquire the compulsory content qualitatively, parents should 

focus primarily on the child’s psychological development and socialization.  

Teachers and parents have clear communication channels to fully exchange the necessary information, 

however, to form collaboration, teachers have difficulties in developing individual curricula in some 

cases, because parents often withhold or do not provide true information about the child’s individual, 

family or other problems affecting the child what makes it difficult to complete the curriculum. The 

voluntary involvement of parents in various pre-school activities and practical learning is important for 

a child in the acquisition of the curriculum. Parents need to contribute in developing various social skills 

of their children, which is the basis for successful learning of the curriculum. However, parents 

acknowledge that they lack accessible guidance on how to properly support children in learning 

compulsory pre-school education at home. 

The results of the research reflect the need for parental involvement in establishing cooperation with the 

community outside the educational institution, its role in the child’s development and facilitating the 

learning of the subject. The study indicates that pre-school institutions have difficulties with such 

environmental aspects of inclusive education as the lack of access to specialized staff and the 

environment, while parents emphasize that an individual learning approach is not provided for children 

with disabilities. All these aspects interact and are closely interlinked, which points to problems in the 

overall pre-school education system. It was pointed out that municipalities are in many cases 



RURAL ENVIRONMENT. EDUCATION. PERSONALITY. Vol.14. ISSN 2661-5207 Jelgava, 7-8 May 2021 

362  

uninterested in increasing capacity and capability of pre-school institutions to solve their issues. 

Pre-school teachers sometimes face mobbing on the part of parents regarding too high demands. 

Further studies can be developed to understand how the pandemic situation has changed and influenced 

communication and collaboration patterns.  
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