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Abstract: In their study process prospective music teachers have to acquire core knowledge, abilities
and skills of vocal education as well as to develop not only subject-specific but also general
competences. A future music teacher links her/his identity with the role of both a teacher and a music
performer, seeking a harmony between these roles. Thus, while pursuing full-fledged education,
emotional experiences of prospective teachers and their positive emotional state in the process of vocal
education become of utmost importance. The aim of the study is to reveal the factors contributing to
creation of positive state in the process of vocal education. Theoretical research methods: analysis of
scholarly literature sources. Empirical research methods: quantitative (prospective teachers’ written
questionnaire consisting of close-ended questions) and qualitative (prospective teachers’ written
guestionnaire consisting of open-ended questions, semi-structured interview). The collected research
data were processed employing quantitative (calculation of percentage frequencies) and qualitative
(content analysis of responses) analysis. The research results reveal that preparation for classes,
students’ mood, physical condition, quality of repertoire and teacher’s guidance are seen as the factors
that have the strongest impact on future music teachers’ positive state during their vocal education.
Striving for a positive state of future music teachers in the process of vocal education, it is necessary to
identify and analyse these factors to find the best ways to improve this state in vocal education.

Keywords: creation of positive state, teacher training, music education, university education.

Introduction

Under the influence of social and cultural progress, the subject of vocal music has become diversified
(European Commission..., 2013). Therefore, now it can be analysed from different perspectives and is
considered a very special art subject (Girdzijauskiené, Jankevi¢iené, Jankuviené-Rimkuté, 2017,
Juceviciuté-Bartkeviéiené, 2017; Franco etal.,, 2014; Hunter, Schellenberg, Schimmack, 2010).
Learning vocal music, students are required to master the basic vocal methods, to have rich expressive
force in singing and a healthy psychological state of mind. R. Kirliauskiené (2018) claims that
performing for an audience is one of the most widely spread forms of social anxiety which affects many
people. Fear was revealed to be one of the most common causes of unsuccessful performance. This,
added to the fact that prospective music teachers also need to be the performers of a very wide range
(vocalists, instrumentalists, conductors, managers of non-professional singers or members of an
orchestra), means that the possibility of experiencing negative emotions becomes all the more likely.

Perception, mastering and conveyance of change in senses, emotions and moods encoded in poetic and
music texts, evoking of emotional experiences and their deepening make up an integral part of emotional
music education (Jucevicitté-Bartkeviciené, 2017; Pecelitinas, 2003;). A particular emphasis is laid on
evoking positive emotions and experiences and developing empathy through emotional experience of
vocal music. According to R. Vasiliauskas (2005), emotions make up an important component in the
value structure and the values are frequently determined as immediate emotional reactions of an
individual. Thus, emotional experiences, positive emotional state acquire utmost importance to a learner
in the process of vocal education. Meaningful comprehension of the text of vocal composition, the
analysis of poetic action and linking of these two processes with the musical context as well as living
through them are reflected in emotional esthetical vocal expression and a positive state of a learner.

The direct, strong and entertaining function of music art itself is also directly related to university
students. The improvement of the spiritual world and the sublimation of the soul are the functions of
their spiritual cultivation. Having experienced or still experiencing more intense mental pressure, having
a peaceful harmony of body and mind is still an important and realistic need for them (Hallam, 2010).
Furthermore, when prospective music teachers attach too much importance to vocal music practice, they
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develop a certain dependence, fear of stage performances and inability to perform at the level they are
usually able to. In this regard, teachers are required to intensify the stage practice teaching, to enrich
students’ stage experience and to help improve learners' comprehensive ability. Secondly, teachers can
organize school celebrations, concerts and other activities to provide students with a chance to perform
on the real stage, which is conducive to cultivating their psychological quality and stage experience,
thereby improving the quality and efficiency of their teaching (Girgin, 2017). What is more, according
to E. Panadero, J. Alonso-Tapia, E. Reche (2013), psychology is an interdisciplinary subject in vocal
education. It is imperative for vocal music teachers to master this knowledge of the subject.

Teaching practice and artistic practice have proved that the psychological teaching method of vocal
music should be used in both group and individual classes. Psychology aims to broaden the knowledge,
enhance the depth of knowledge, improve the structure of knowledge, and provide material basis and
spiritual means for the education and development of talented vocal music students. It is known that
singers have to master many abilities. The first is the basic ability, which includes the feeling of sound
level, sound intensity, sound length and sound loudness. The second is advanced ability, which embraces
the sense of rhythm, timbre, volume, harmonious control and timbre control. The third is the ability of
imagination and memory, which comprises auditory imagery, muscular motor imagery, creative
imagery and learning ability. The fourth ability includes association, reflection, musical intelligence and
talent. The fifth is the ability to express emotions, including aesthetic, emotional response, emotional
expression and such. After the careful analysis, it can be claimed that all these abilities have strong
psychological characteristics. This shows that singing contains complex and various psychological
qualities and confirms the important role psychology plays in the process of vocal education.

Based on the research of scientists who study the subjects of vocal education and singing psychology
(Wang, 2018; Wu, 2018), the further understanding of the importance of singing psychology and making
of the proper and reasonable use of it in vocal education, will undoubtedly improve vocal music
classroom teaching. Therefore, attention should be paid to the following aspects: the importance of
singing psychology and application of singing psychology in vocal education as well as to ways to create
a positive state in the process of learning and teaching vocal music.

On the basis of the aforesaid, the problem question is raised: what factors allow and contribute to
improvement of prospective music teachers’ positive state in the process of vocal education.

The aim of the study is to disclose the factors contributing to creation of positive state in the process of
vocal education.

Methodology

The objectives of the research: to determine certain factors of creating positive state in the process of
prospective music teachers’ vocal education; to reveal the attitude of prospective music teachers towards
meaningfulness of vocal education from the perspective of positive state creation. Theoretical research
methods: analysis of scholarly literature sources. Empirical research methods: quantitative (prospective
teachers’ written questionnaire consisting of close-ended questions) and qualitative (prospective
teachers’ written questionnaire consisting of open-ended questions, semi-structured interview). The
collected research data were processed employing quantitative (calculation of percentage frequencies)
and qualitative (content analysis of responses) analysis.

A specially designed questionnaire was used in the research, which consisted of the questions about the
significance of factors influencing creation of positive state in the process of vocal education. The
questionnaire consisted of 12 statements (factors) and 12 analogous grading scales. The respondents
were requested to respond to the statements indicating whether the factor was highly significant,
significant or not highly significant. To reveal the attitude of prospective music teachers towards
development of positive state, a semi-structured interview was applied. The interview consisted of open-
ended questions on peculiarities of positive state creation. Open-ended questions encouraged students
to provide more-detailed responses, which were not restricted by the specific variants for answers. The
interview focused on the subjective opinion of research participants. The sample of written questionnaire
included 245 respondents; 10 students of music education were interviewed.
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Results and Discussion

The analysis of the data on students’ experience in the process of vocal education. The interviewees were
asked questions about their own experience in the process of vocal education. The purpose of the interview
was to find out what problems the students face in singing classes, what factors influencing their emotional
state during these classes they can identify and what solutions to the existing problems they can point out.

To begin with, Table 1 reveals the students’ responses regarding the challenges they have faced (or may
be still facing) during the process of singing.

Table 1
Problems encountered in the process of vocal education
Category Subcategories Example of quotes
Problems  Technical I can't find the singing position. Generally, | know that my position is
in the problems correct only when the teacher tells me so. There are also some problems of
process pronunciation and word-biting. These are my biggest problems at present. |
of vocal can't tell if I am singing well or not.
education Lack of relaxation and unstable breathing tend to affect the integrity of my
performance of a song.
My biggest problem is learning the lyrics of a foreign song.
Psychological In singing classes, | experience too much psychological pressure.
problems I have issues with stage-fright. | feel tensed and nervous before going on

stage, although when | start performing, | usually tend to find my pace and
my nervousness dissipates.

I overanalyse things and tend to focus on certain aspects of my vocal
performance that | feel are not good enough. I think these psychological
problems often lead to technical problems.

The results show that many prospective music teachers have different degrees of psychological problems as
well as issues related to the lack of certain musical skills. Many interviewees listed technical problems as the
reason for their poor state of wellbeing in vocal education. Not being able to find the correct singing position
without explicit help from the teacher, unstable breathing during singing and inability to learn the lyrics of a
foreign song were among the main reasons pointed out by the students. The psychological problems included
too much pressure, stage-fright, overanalysing things and focusing on their own weaknesses.

The responses revealed that sometimes psychological problems arose from the existing skill problem:
for instance, the student had certain technical issues, which led to negative emotions, such as frustration
with himself or herself or fear of disappointing the teachers. Consequently, skill problems arose from
the existing psychological problems: prospective music teachers were in a poor emotional state or if
they suffered from stage-fright, their musical skills were also affected in a bad sense. This allowed
concluding that psychological problems and technical problems coexist in many cases (Hedden, 2017).

Table 2 shows examples of the responses regarding the factors that influence the respondents’ state
during singing classes.

The results revealed that the students’ state in the process of vocal education can be affected by various
factors. The first one is physical health and living habits. It is well-known that people who learn singing
should give up bad habits in order to protect their voice (Hedden, 2019).

The teacher's mood was the major factor affecting the state of the students. If the teacher is angry, the students
tend to feel scared, pressured, and inadequate. While it is understandable that teachers have their own
emotions, some of which can actually be related to the way the students act in class, their level of preparation
for it, and more. All this can trigger a normal psychological reaction from the teacher such as anger, as well
as happiness and excitement if that is what they are feeling that day. Nonetheless, the important thing to
consider is that the way the teacher expresses their emotions affects the prospective music teachers and their
well-being during the classes and they should consider all that. In other words, to create a positive learning
environment and cultivate positive states it is necessary for the teachers to control their emotions and deal
with prospective music teachers in a calm and professional manner (Powell, Parker, 2017).
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Table 2
The factors influencing the students’ state in class
Category Subcategories Example of quotes
Factors Lifestyle If I haven't slept well or haven 't been eating Well and haven’t been drinking
influencing enough water, or if [ recently drank alcohol, smoked... that would cause
the some problems with my singing voice.
Students’ The things that influence how | feel during vocal music classes are mostly
state sleep quality, eating peppers, and drinking.
in class Teacher's mood  Of course, if the teacher is very enthusiastic and relaxed, | will dare to sing,

but if the teacher is in a bad mood today, | will be nervous, | fear that the
teacher will be angry.
I think the teacher's mood has the greatest impact on me. If the teacher's
mood is good, my mood will be good, too. If the teacher's mood is not good
that day, | will be very afraid. And under great pressure.

Environment When the classroom or even the halls are too loud, it’s difficult to
concentrate in class and it affects how I feel.
My voice gets strongly affected by the changes in nature and weather, so
when [ experience these physical problems, I don’t feel well during vocal
music class.

Understanding that vocal music requires rigorous practice in and outside the classroom, students
frequently experienced fear or shame if they came unprepared to the class, which hindered their overall
positive state (Abramauskiené, Kirliauskiené, 2018; Pallavicino, 2015). There are environmental
factors, which are twofold: the classroom environment and the natural environment. Some prospective
music teachers pointed out that because of the shift of seasons, their voices often experienced various
problems, which, in return, resulted in their bad feeling in the classroom. This factor obviously cannot
be changed and students can only learn to deal with it and prepare for it accordingly. As for the classroom
environment, because of the particularity of the specialty, the classroom and further surroundings need
to be quiet in order for the students to concentrate on the subject and if there is too much noise and
disruption, the students’ emotional state may suffer. This may be changed in various ways, for example,
locating music classrooms in more reclusive parts of the university, scheduling classes in times when
there is not a lot of activity from students of different fields, or soundproofing the classrooms.

The research (Table 3) showed that the solutions to the problems experienced by prospective music
teachers in the process of vocal music education are different for each interviewed individual. Some
participants tried to eliminate negative factors influencing their state in class using various means, such
as drinking water, doing breathing exercises and following teacher’s guidance.

Table 3
Suggestions for creating positive states in the process of vocal education
Category  Subcategories Example of quotes
Creating In the class I think the first step to feeling better in class is drinking plenty of water
positive states and doing breathing exercises.
in the process | feel less pressure when 1 listen carefully to the teacher and do my tasks
of voca}l as good as possible.
education After the class | think resting after the class and clearing my mind helps.

For me, self-motivation and reflection are most helpful. | try to identify the
reasons for any negative feelings that | experience in class and try to
eliminate thel problem. I also try to keep enthusiastic and tell myself not to
give up.

If | experience negative emotions in class, | try to calm down after it, re-
think what | may have done wrong or where | misunderstood my teacher
and try to correct my mistakes.

However, the majority of them deal with their problems after class: they either try to relax and clear their
mind in a safe environment, or dedicate some time to think and reflect on what happened, what caused
negative emotions or experiences and what could be done to improve the situation. According to
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A. Rauduvaite (2018), it is particularly relevant to consider and choose a repertory, which is as if the bridge
between the teacher and the learner. This is important because music provides inspiration, joy, helps to
relax, evokes previous experiences, appeals to cultural values, stimulates mind and encourages creativity.

The prospective music teachers, who indicated that they feel negative emotions due to
misunderstandings with their teacher, also added that that trying to analyse their interactions with the
teacher, re-thinking and attempting to understand what the teacher meant or wanted from them in class
also helped them not to repeat mistakes and feel better in the following singing classes. Teacher’s
guidance was distinguished as one more very important factor, which influences the students’ positive
state in vocal education (Sakadolskiené, 2017; Juslin, Laukka, 2003).

All in all, it can be concluded that while students deal with negative emotions in the classroom in
different ways, most of them have their own coping mechanisms to be employed when the need arises.
However, it also seems that not all of the efforts are effective or as effective as they could be. Therefore,
it is crucial for the students and the teachers to correctly identify all the factors influencing negative
states in the process of vocal education in order to change the situation and find appropriate and efficient
ways to cope with negative aspects (Johnsos, Matteheus, 2017; Wright, Finney, 2010).

The prospective music teachers made suggestions for the improvement of the process of vocal education
based on their own experience (Table 4).

Table 4
Suggestions for improving the learning process of vocal education
Category Subcategories Example of quotes
Improving  Mentality The first point is not to be impatient or too eager to achieve goals; it is
the necessary to concentrate on practice.
process of I think the most important thing is not to give up. Continuous efforts.
vocal Perseverance. That's all.
education I don't think there are any geniuses in the world. As long as we study hard

and constantly, even little progress every day is still progress. Diligence will
make up for ignorance - the world is for those who are prepared.

Study methods  Learning vocal music is not just singing, you need to understand what the
composer experienced in that era, what kind of mentality created this song,
and then you need to understand the meaning of the lyrics, express certain
emotions. | think that all of these should be considered, as well as respect for
composers and responsibility for works.

Listen more, practice more, see more, learn more about singing, listen to
more good concerts, broaden your horizons, improve self-cultivation.

In the classroom, you must employ self-regulation, and actively cooperate
with teachers.

Reflecting after class, analysing mistakes, also gaining some theoretical
knowledge.

Listening to different kinds of music. Listening is very important in music.
More practice. More expression of emotion.

The analysis of the data of the questionnaire survey on students’ opinion about process of vocal
education

The prospective music teachers were asked if they think that it was important to reflect on the problems
in teaching: 47 % of the respondents thought it to be very important, 29 % of them considered it to be
important, 16 % claimed importance of the matter in general and 8 % of the respondents did not give any
importance to the matter. The students were asked to evaluate the importance of self-assessment: 41 %
and 35 % of the prospective music teachers believed that self-assessment is a valuable addition to the
positive state in the class. 16 % of the respondents did not give the utmost importance to self-assessment
skills and only 8 % of them answered that it was not important at all.

One of the methods often used is listening to the recording of prospective music teachers’ singing as
a means of self-assessment. The data revealed that 46 % of prospective music teachers agree that this
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method is important for the positive state of learning. However, only 38 % of the respondents thought that
the method was also useful for self-assessment. 37 % of prospective music teachers pointed out that it was
important and 30 % stated that it was slightly more important for the self-assessment. There was a bigger
contradiction in the opinion about general importance, as 11 % of the respondents found listening to the
recording of general importance to the positive state during classes. However, about one fourth (23 %) of
the respondents stated that it was not that important for self-assessment. Lastly, only a small proportion
(7 % and 9 %) believed that it was unimportant for the positive state and self-assessment at all.

The students were also asked whether they thought that preparation for singing classes was important in
order for them to get a positive state during the actual classes. The majority of the prospective music teachers
(43 %) indicated that this was a very important factor for their self-reflection, and 39 % stated that it was
more important in general sense than for self-reflection. 15 % and 11 % of the respondents thought it to be
of general importance to the positive state and self-reflection, while only a small number of respondents
(8 %) and (10 %) pointed out that it was not important at all. This allows assuming that positive state of
music education students in the process of vocal education is greatly influenced by the level of their
preparation before the class. This makes the preparation for vocal music classes an important factor.

One more important factor mentioned by the respondents was their mood, which they were coming into
the classroom in. Half of the students (50 %) answered that their mood at that very moment influenced
how they felt during the singing classes. Similarly, the prospective music teachers stressed that their
physiological state also had a major influence on their general state during vocal classes, with 40 % and
33 % respectively claiming that their physical health was very important or had a higher level of
importance than general and strongly affected their state in the process of vocal education.

As the survey showed, not only the mood but also the general mental state of the students may have
a tremendous impact on their positive state. About half of the respondents (45 %) assure that this is a very
important factor, while only 7 % of the respondents put no value in a general mental state of the singer.

Furthermore, the respondents highlighted the importance of the quality of the songs they were given to sing
during singing classes as an impact on their positive state. That is to say, if the students understand the piece
they are singing, if they emotionally connect with it and find it enjoyable to sing, they are likely to be in
a positive state while learning, and vice versa. About half of the respondents (45 %) stated that the liking of
the song is very important for a positive state during the class, one third of students (29 %) claimed that it
was important, and only a small number of respondents (8 %) did not give any importance to this factor.

Most of the questioned students stated that the way their teachers conducted the class, explained the tasks
and helped them with arising problems significantly affected their state in the process of vocal education:
39 % and 34 % of the respondents stated that this factor was either very important or had an importance
and only 11 % claimed that teacher’s actions during the class are of no importance to their positive state.
This also complied with the results gathered from the interview, in which students claimed that their
teacher’s mood and guidance were directly related to how they felt in class.

According to the survey data, the respondents distinguished six compound music professional skills that
music teachers should develop. The skills include: singing, instrumental performance, music score
reading, creativity, conduction, ability to use media. As can be seen, prospective music teachers must
take into account many different factors, therefore it is crucial for them to develop in an all-round way
and always be open for the innovations.

Apart from skills, the respondents emphasised the importance of qualities that must be present in every
music teacher. From the responses, two sub-categories were identified: qualities of personal
accomplishment and qualities of professional ethics. Personal accomplishments involve patience,
seriousness, responsibility and the psychological knowledge of students’ strengths and weaknesses.
Professional ethics encompass an attitude towards music, commitment to development and
improvement of students, proper feeling of the musical compositions and striving for knowledge and
innovations instead of being focused on one method of teaching.

To further delve into the problems that occur during music classes and can hinder the positive state of
students, the question about their skills was asked. The main problem for females was their weak abdomen
and inability to relax while singing. Males stated that they were not able to control their throat position, which
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often resulted in the pitch not being able to go high enough. Also, a third subcategory, which included the
rhythm and was common for both females and males, was identified. The problems embraced their inability
to catch up with the rhythm of music, unstable singing atmosphere, inability to evoke and express the correct
feeling of musical composition and having an incorrect pronunciation of lyrics in foreign languages. In
summary, the positive state is also influenced by physiological factors that differ between genders.

One more aspect highlighted by the respondents embraced problems encountered during actual teaching.
In this category four subcategories were distinguished. The subcategories were as follows: communication,
coordination, natural personal conditions and teacher’s personal problems. Communication problems
mainly include the understanding of the theoretical parts without having the actual experience. Learners
of different age and different experiences interpret the same musical compositions differently. So the
understanding that can be shared by everyone is not easily acquired. Also, some psychological and
physiological factors can influence the students’ ability or willingness to cooperate with the teacher’s
guidance and tasks. Personal conditions encompass the inherent physiological state of the student’s voice,
hearing and other factors that are required for singing and learning music. Finally, teacher’s personal
problems can involve lack of experience to deal with particular situations or inability to properly guide the
student through learning process with their natural characteristics. The respondents were asked about the
possible solutions, which can facilitate achievement of positive state. Three main subcategories were
identified: students’ own condition management, external factors and learning methods. Students should
try to regulate themselves. Being in a good mood, having a healthy physiological state and being relaxed
enable them to achieve a higher singing desire. Also, having a better knowledge of musical composition
helps the learners to do better in their performance, thus enforcing a positive state. External factors involve
teacher’s guidance and coordination as well as providing a suitable singing environment. Finally, positive
state cannot be achieved without proper learning methods, such as listening to critiques and having some
self-reflection, as well as seeing and learning from other people’s performances at the concerts.

Adequate preparation for classes, overall mood of students, their physical and mental health, the quality and
enjoyment of the repertoire and the teacher’s guidance were distinguished as the most significant factors
influencing positive state of prospective music teachers in the process of their vocal education.

Conclusions

The prospective music teachers revealed that they experience a variety of technical and psychological
problems in the process of vocal education. What is more, it became evident from the respondents’ answers
that these problems are interrelated: technical problems create psychological ones, and vice versa.

The interviewed prospective music teachers disclosed the internal and external factors which negatively
influence their state during singing classes. The internal factors included physical health, while the
external factors embraced the teacher’s mood, voice problems related to certain weather conditions, and
disruptive environment in and around the classroom. The solutions to internal issues proposed by the
interviewees included propagating healthy living, drinking plenty of water and getting enough rest.
Suggestions for eliminating external problems included promotion of self-motivation, taking time to
reflect and analyse the arising issues and trying to correct mistakes or poor patterns of behaviour.
Moreover, prospective music teachers should see the link between technical and psychological problems
which are enforcing negative emotions in the process of vocal education in order to create positive states.
The interviewees also provided some suggestions for improving the learning process of vocal education,
putting emphasis on adjustments in students’ mentality and employing certain learning methods.

The research shows that the following factors which have the strongest impact on future music teachers’
positive state during singing learning: preparation for class; students’ mood; physical condition; quality of
repertoire; teacher’s guidance. Based on these findings, it can be concluded that in order to create a positive
state in the process of vocal education, the participants in this process should be able to identify and analyse
these factors to find ways to improve the state of prospective music teachers in vocal education.
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