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PROMOCIJAS DARBA VISPAREJS RAKSTUROJUMS

Iriste S. (2018). Toposo viesmilibas uznémumu vaditdju konkurétspéjas izvértéSana un
attistibas veicinasana augstskolas dualaja studiju vide. Promocijas darbs pedagogijas
zinatnes nozares augstskolas pedagogijas apakSnozaré. Jelgava: Latvijas Lauksaimniecibas
universitate, 209 Ipp.

Promocijas darbs sastav no: ievada, 2 dalam (teor€tiska dala un empiriska dala),
6 nodalam, secinajumiem, bibliografijas un 13 pielikumiem. Promocijas darba ir ieklauts
sekojosais: 30 tabulas, 38 att€li, 685 bibliografijas avotu nosaukumi latviesu, anglu, krievu,
vacu, francu un niderlandiesu valodas.

Sociali ekonomiskas izmainas, kas notikuSas un notiek Latvijas sabiedriba p&dgjas
desmitgades, izglitibas zinatnés radijusas virkni tému, kas nav pietiekosSi dzili pétitas. Pie
tadam t€émam var attiecinat ar1 jautajumu par konkurétsp&ju.

Jedziens konkuretspéja ir kluvis par interdisciplinaru jédzienu. Izglitibas zinatnés
jeédzieni personibas konkurétspéja, specidalista konkurétspéja, konkurétspéjiga personiba,
konkurétspéjigs specidlists ienaca 20. gadsimta 90. gadu beigas un 21. gadsimta sakuma.

Interese par izglitibas konkur€tsp&ju, pirmkart, saistama ar eckonomiskas telpas
globalizaciju, kas kop$§ Sorbonas un Bolonas deklaraciju pienemsSanas pirms 20 gadiem,
radijusi dazadus izaicindjumus augstakajai izglitibai: sakot no bezdarba un nevienlidzibas
mazinasanai, lidz pat migracijas jautajumu risinaSanai, kur, pateicoties Bolonas procesa
ievieSanai (The European Higher..., 1999) FEiropas augstakas izglitibas telpa, radusies
objektivi apstakli dazadu sistemu, tai skaita izglitibas sisteému, efektivitates salidzinasanai.
2018. gada 24.-25. maija, Izglitibas ministriem tiekoties Pariz€, tika pienemts Parizes
komuniké (Paris Communiqué, 2018), kura augstako macibu iestazu izglitibas pakalpojumu
pieprasijums, to specialistu karjeras izaugsme un profesionala pasSnoteikSanas, vinu spé&ja
miiZza garuma biit konkurétsp€jigiem, pieprasitiem darba tirgi, realizét sevi ka personibam un
profesionaliem, spét sadarboties, ir kluvusi par konkurétspgjigas izglitibas kriterijiem, ka ari
valsts sociali ekonomiskas attistibas pakapes raditajiem kopuma. Turklat iegiitas izglitibas
Iimenis tiek skatits ka jauna specialista individualas veiksmes un augsta sociala statusa
garants.

No otras puses interese par konkurétsp&ju saistita ar augstakas izglitibas paradigmas
mainu, ar pareju no macisanas (teaching) uz macisanos (learning), no personibas atminu
trenéjosas, uz faktologiju balstitas izglitibas sist€mas uz personibas domasanu un attistibu
veicinoSu izglitibas sisttmu. Miisdienu dinamiskaja pasaul€, kur, nepartraukti pieaugot
zinaSanu apjomam un informacijas plismai, tai vienlaicigi novecojot un kliistot maz aktualai,
studentam jaspej darboties ka atbildigai, aktivai, radoSai personibai, ka sevis, savas kultiiras,
sava intelekta raditajam. Patstaviga un pastaviga maciSanas miiza garuma, refleksija ir svarigs
priek$noteikums cilveka dzivotsp€jai mainigas vides apstaklos (socialas, ekonomiskas,
profesionalas darbibas vides u.c. veida vides apstaklos) (Sustainable development
goals..., 2015). Tadgel art 21. gadsimta arvien aktualaks klst jautajums par konkurétspgjas
jeédziena cieso saikni ar izglitibas ekologiju, konkur&tspgjas attistibas vides lielo nozimi.

Ekologiska perspektiva rada nepiecieSamibu mainit pedagogisko pieeju studiju vidé
autentiskaja konteksta (anglu val. authentic context) (Herrington, Oliver, 2000). Autentiska
studiju vide var biit gan fiziska, gan virtuala, tai jalidzinas realajai pasaulei ar visam tas
iespgjam, ierobezojumiem un sarezgljumiem (de Jong, 2015). Toposo viesmilibas uznpdmumu
vaditaju konkurétspgjas attistibas veicinaSanas konteksta augstskolas dualajai studiju videi
jaklust par jauno specialistu refleksijas un socialas aktivitates vietu, kur tiek stimulétas
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diskusijas, notiek daliSanas ar giito pieredzi un raditas jaunas zinasanas un pieredze, kur
notiek nepartraukta mijiedarbiba starp augstskolas studiju vidi un profesionalas darbibas vidi.

Profesionalas darbibas vide viesmiliba ir loti daudzskautnaina, katra tas skaldne lauj
topoSajam viesmilibas uznémumu vaditajam atklat savu radoSo potencialu, paSattistities un
pasorganiz€ties gan humanitaraja, gan analitiskaja joma. Viesmilibas vide saistita gan ar
uznéméjdarbibu — biznesu, politiski tiesiskajiem jautajumiem, jaunakajam tehnologijam, gan
sociumu, sabiedribu — viesmilibas pakalpojumu patérétajiem. Lidz ar to konkur€tspgjiga
Specialista attistiba notiek, pirmkart, studiju vid€, kur notieck humana racionala cilvéka
transformacija gariga personiba, kas sp&jiga konkur&josa, péc saviem likumiem izmainita
videé, pienemt optimalus l@mumus par labu sev un sabiedribai, otrkart, viesmilibas
profesionalas darbibas vide, mijiedarbojoties ar So daudzkomponentu vidi, vienlaicigi paSam
esot vides komponentu sastavdalai un veidotajam, parveidotajam.

Latvija, no vienas puses, ir liela interese par jauno specialistu konkurétsp&ju, no otras
puses, specialistu konkur€tsp&ja nav pietiekosi pétita, jau esoSo konkur€tsp&jas petniecibas
filozofiski metodologisko bazi attiecinot un talak attistot saistiba ar dazadu nozaru specialistu
konkurgtsp&ju un tas veicinasSanu. Turklat katras profesijas parstavja konkurétsp&ju ietekmé
tas specifiskas profesionalas kompetences, kas saistitas ar vina profesionalas darbibas vidi.

Tadejadi miusdienas radas objektiva nepiecieSamiba pétit viesmilibas specialistu
konkurétsp&ju. Par promocijas darba tematikas izveles aktualitati liecina ari sekojosSi
statistiskie dati.

Saskana ar Ekonomikas ministrijas datiem, lidz 2020. gadam pieaugums péc €dinasanas
un viesu izmitinaSanas mitnu pakalpojumu jomas vaditajiem varétu palielinaties par 16.9%,
salidzinot ar 2014. gadu (Turisma nozares apraksts, 2015). Taja pasa laika lidz Sim nav
pietiekoSi pétita un izvertéta toposo viesmilibas uzneémumu vaditaju konkurétspeja, tapec
aizvien picaug So pétijumu aktualitate augstskolu pedagogijas skatijuma, jo Latvijas
augstakas profesionalas izglitibas uzdevums ir sagatavot konkurtsp€jigus tirisma un
viesmilibas specialistus, kuriem straujas globalizacijas apstaklos biis jaieklaujas pasaules
meéroga darba tirgli. Tomer tikai 22% no visiem darba dev€jiem ir apmierinati ar augstakas
profesionalas izglitibas iestazu absolventu mizizglitibas zinasanam, kompetenc€ém un
prasmém, pargjie norada, ka jauno specialistu zinasanas neatbilst viesmilibas jomas
uznémumu vajadzibam (Turisma nozares apraksts, 2015).

Toposo viesmilibas uznémumu vaditaju konkurétsp&jas probléma saistita ar jauno
specialistu pareju no augstakas profesionalas izglitibas iegiiSanas procesa uz patstavigu
profesiondalo darbibu, profesiondalo attistibu un pilnveidi miZa garuma. 1.1dz ar to pieaug
topoSo viesmilibas studentu konkurétspéjas attistibas veicinaSanas problematika
augstskolas studiju vide.

Pétijuma objekts
TopoSo viesmilibas uznémumu vaditaju duala studiju vide augstskola

Pétijuma priekSmets

TopoSo viesmilibas uznémumu vaditaju konkurétspeja

Pétijuma merkis

Balstoties uz izstradatajiem un eksperimentali aprobé&tajiem: 1) topoSo viesmilibas
uznémumu vaditaju konkurétsp&jas struktiiras modeli un tas izvertésanas metodiku, 2) ka ari
konkurétspgjas attistibu veicinoSas un transformativas augstskolas dualas studiju vides
modeli, izvertet un veicinat viesmilibas studentu konkurétsp&ju.

Pétijuma hipotéze

Ir iesp&jams izvertét un veicinat toposo viesmilibas uznémumu vaditaju konkurétspgju, ja:



e ir izstradats un ekspertizes cela izverteéts konkurétspgjas struktiras modelis un uz to
balstita konkurétspg&jas izverteSanas metodika;

* studenti zina konkurétsp€jas izvertésanas indikatorus un viniem ir refleksijas pieredze
savas konkur€tsp&jas pasizvertésana;

* eksperimentali tick aprobéts izstradatais un uz ekologisko pieeju un Kkonstruktivisma
piceju balstitais konkurétsp&jas attistibu veicinoSas un transformativas augstskolas dualas
studiju vides modelis.

Pétijuma uzdevumi

1. Balstoties uz teorétisko pétijumu rezultatiem, izstradat TopoSo viesmilibas uznémumu
vaditaju konkurétsp€jas struktiiras modeli.

2. Uz izstradata Toposo viesmilibas uznémumu vaditaju konkurétspéjas struktiiras modela
bazes izveidot un eksperimentali aprob&t konkurétsp&jas izvertéSanas metodiku.

3. Balstoties uz ekologisko pieeju un konstruktivisma pieeju, izstradat un teor&tiski
pamatot topoSo viesmilibas uznémumu vaditaju konkurétsp€jas attistibas veicinaSanas
modela koncepciju.

4. lzstradatas modela koncepcijas ietvaros izveidot un eksperimentali aprob&t Toposo
viesmilibas uznémumu vaditaju konkurétspéjas attistibu veicinosas un transformativas
augstskolas dualas studiju vides modeli.

5. Apkopot un apstradat iegiitos datus, analizét un izvertét iegtitos rezultatus.

Pétijuma metodes
1. Teoretisko petijumu metodes
Zinatniskas literaturas un dazada veida dokumentu analize un izverté$ana.

2. Empirisko peétijumu metodes
Pedagogiskais (veidojosais) eksperiments.
Datu ieguves metodes:

* aptauja (anketeSana);

« studentu eseju “Kads ir konkurétsp&jigs viesmilibas uznémuma vaditajs?” satura analize;

* pieredzes refleksija;

* ekspertvertéjumu metode.

Datu matematiskas apstrades metodes:

* primaras datu matematiskas apstrades metodes aprakstosas statistikas (ipatsvara raditaju;
Min, Max, A, Me, Mo, ) veértibu) ieguvei, ieglito datu vizualizacija grafikos un
diagrammas;

* sekundaras datu matematiskas apstrades metodes secinosas statistikas: Vilkoksona tests
(Wilcoxon Test), Zimju tests (Sign Test); Kendela tests (Kendela W (tau_c) Test), Mann —
Vitneja tests (Mann — Whitney U test), Kolmogorova — Smirnova tests (Kolmogorov-
Smirnov Test) SPSS 21.0 lietojumprogramma.

Pétijuma teorétiskais pamats

Jedzienu personibas konkurétspéja un specialista konkuréetspeja pamatojums (Altbach,
2016; Cook, Hite, Epstein, 2004; Hansen, 2008; Katane, 2010; Katane, 2011; Katane, Kalnina,
2010; AmnnpeeB, 2013; TIapadyrnunoBa, 1998; HWcemarmmosa, 2000; WMcmarmmosa, 2009;
Kupx6aym, 2007; Kupumok, 2008; JlaBpentbes, JlaBpentbeBa, Heynaxuna, 2002; Manererty,
2008; Muruna, 2001; Mwurtuna, 2003; Paunna, 1998; ®darxyraunos, 2009; Xazosa, 2011;
[ITanoBasnog, 2003; [lamoBasios, 2005; [llanosanos, 2007; [LInpodokos, 2000; u.c.)

TopoSo viesmilibas uznémumu vaditaju konkuretspéjas struktiiras pamatojums
* paskoncepcijas pamatojums (Marsh, Hau, 2003; Rean, 2004; Rogers, 1959; Annpees,
2013; Mwutuna, 2003 u.c.);



* personibas virzibas komponenta pamatojums (Bandura, 1977; Freire, 1970; Horney,
1942; Horney, 1966; bepuc, 1986; Beirorckuii, 2000 u.c.);

* pasvadibas komponenta pamatojums (Geidzs, Berliners, 1999; McLeish, 1968; McLeish,
Park, 1973; Bemrorckmii, 2000; JleontseB, 1987; JleontheB, 2006; Muruna, 2003;
[lamosasos, 2003; Ilanosaos, 2005 u.c.);

* profesionalas darbibas vides kompetences komponenta pamatojums (Bolden, Gosling,
2006; Delamare Le Deist, Winterton, 2005; Dombrovska, 2009; Giesecke, McNeil, 1999;
Golubeva, 2011; White, 1959 u.c.);

* pieredzes ka konkurétsp&jas attistibas bazes pamatojums (Bandura, 1977; Dewey, 1938;
Dewey, 1968; Dilthey, 1985; Dilthey, 2005; Gadamers, 1999; Glasersfeld, 1996; u.c.).

Konceptualo pieeju un principu konkurétspéjas attistibas veicinaSana pamatojums

* ekologiska pieeja (Bronfenbrenner, 1976/1996; Capra, 1996; Hirsto, 2001; Katane, 2006;
Katane, 2007b; Katane, 2007¢; Katane, Peks, 2006; Neal, Palmer, 2004; Salite, 2002; Taylor,
1934; Vaines, 1990; Visvander, 1986; boposckas, 2011; Manyiinos, 2002; Manyiinos, 2008;
Menr, 2008; Cynuma, 2010; Illteitn6ax, Enenckuii, 2004; u.C.);

* darba vidé balstito macibu princips (Boud, Solomon, 2001; Clarke, Copeland, 2003; Darche,
Nayar, Reeves Bracco, 2009; Gray,2001; Lamanski, Mewis, Overton, 2011; Siebert, Mills,
Tuff, 2009; Sodiechowska, Maisch, 2006 u.c.);

* Mijiedarbibas princips (Buber, 1965; Gadamers, 1999; Johnson, Johnson, 2002; Johnson,
Johnson, 2008; Krackhardt, 1992; baxtun, 1979; baxtun,1996; Karan, 2002 u.c.);

* Konstruktivisma pieeja (Briede, 2013; Dewey, 1938, Dewey, 1958; Dirkx, Lavin, 1991;
Feeney, Murphy, 2016; Follet, 1924; Gance, 2002; Hera, 2016; Illeris, 2003; Jonassen, 1994;
Lave, Wenger, 1991; Lindeman, 1926; Paris, 2011; Richardson, 1997; Rogoff, 1990;
Vygotsky, 1978; Zwaal, Otting, 2010; Illatanosa, 2010; u.c.);

* Pieredzé balstitas macisanas princips (Brooks, Brooks, 1993; Dale, 1969; Dewey, 1938;
Dirkx, Lavin, 1991; Giese, 2007; Jonassen, 1991; LaBoskey, 2004; Leino, 1994;
Lindeman,1926; Richardson, 1997; Rogers, 1996; Vygotsky, 1978; Hcmarunosa, 2000;
Hcemarumnosa, 2009 u.c.);

* pasaktivitates un aktivas macisanas princips (Bonwell, Eison, 1991; Biggs, 1999; Briede,
2016; Chickering, Gamson, 1989; Cuseo, 1992; Cuseo, 2010; Diesterweg, 1873; Felder et al.,
2000; Johnson, Johnson, Smith, 1991; McKeachie, 1972; Meyer, Jones, 1993; Prince, 2004
u.c.);

* refleksijas ka konkurétspejas attistibas prieksnoteikums, veicinasanas pedagogiskais lidzeklis
un rezultats (Alsop, Ryan, 1999; Boud, 1995; Daudelin, 1996; Dewey, 1910; Dewey, 1933;
Freire, 1970; Guglielmino, Guglielmino, 1994; Hahele, 2006; Hargreaves, 1998;
Kasworm,1992; Knowles, 1975, Korthagen, Vasalos, 2005; Schon, 1991; Strods, 2006;
Strods, 2012; Xomckas, 2005 u.c.).

Pétijjuma baze
Petijuma vieta: LLLU PTF; X augstskola.
Peétijuma dalibnieki:

«LLU studiju programmas EVU: 1) 2014./2015. studiju gada 4. kursa 21 studenti;
2) 2015./2016. studiju gada 4. kursa 22 studenti; 3) 2016./2017. studiju gada 4. kursa
15 studenti (kopa: 58 studenti);

« X augstskolas studiju programmas Tiirisma un viesmilibas uzn@mumu vadiba 4. kursa 18
studenti;

» eksperti: 5 eksperti.

Pétijuma laiks
2012.-2018. gads



Pétijuma posmi

1. posms (2013.-2014.). Situacijas izpéte par studentu viedokli par konkurétsp€jas
bitibu un vinu pasreiz&jo konkurétspeju darba tirgt. Izstradats un zinatniski pamatots Toposo
viesmilibas uznémumu vaditaju konkurétspéjas struktiras modelis. Balstoties uz to, tika
izstradata topoSo viesmilibas uznémumu vaditdju konkurtsp€jas izvertéSanas indikatoru
sisttma attiecigi ar Cetram indikatoru grupam, ka ari konkur€tsp&jas limenu noteikSanas
metodika un ieglito rezultatu interpretacija pa konkurétsp€jas Irmeniem.

2. posms (2014.-2015.). Izstradatas topoSo viesmilibas uzpémumu vaditaju
konkurétsp&jas izvert€Sanas metodikas aprobacija, kura sastav€ja no trijiem posmiem:
pilotpetijuma; ekspertizes; konkur€tsp&jas izverteéSanas metodikas pilnveides. Pirmaja
pilotpétijuma posma 21 Latvijas Lauksaimniecibas universitates Partikas Tehnologijas
fakultates Uztura katedras studiju programmas FEdinasanas un viesnicu uzpéméjdarbiba
4. kursa students aizpildija topoSo viesmilibas uznémumu vaditaju konkurétspgjas
paSizverteSanas aptaujas anketu. Otraja pilotpetijuma posma studenti aizpildija aptaujas
anketu par toposa viesmilibas uznémumu vaditaja konkurétsp&jas paSizvert€Sanas aptaujas
anketas apgalvojumu formul&jumu saprotamibu un nozimigumu. Savukart treSaja posma tika
pilnveidota konkur€tsp&jas izvertéSanas metodika.

Izstradatas studentu konkur€tsp&jas izvert€Sanas metodikas ekspertize norisinajas
vairakos posmos: ekspertizes sagatavoSanas posma notika detalizéta ekspertizes planojuma
izstrade. Nakamaja ekspertizes posma tika noteikti ekspertu atlases pamatprincipi un pati
ekspertu atlase. Talak tika izveidotas ekspertu aptaujas anketas, ekspertu darba lapas izstrade
un realizéta ekspertize. P&dgja ekspertizes posma notika ekspertizes datu apkopoSana,
rezultatu analize un izveértéSana. Ekspertu komentari un ieteikumi tika nemti véra, kvalitativi
uzlabojot aptaujas anketas izvertéSanas indikatoru formul&jumu.

3. posms (2015.-2016.). Pirmais pedagogiskais eksperiments: studentu redz&juma
paplasinasana un viedoklu mainibas veicinasana par konkur€tspgjas bitibu un
konkur€tsp&jigu topoSo viesmilibas uznémumu vaditaju: analiz€tas un izvertétas studentu
esejas ,,Kads ir konkuretspgjigs viesmilibas uznémumu vaditajs?* pirms un péc studentu
konkurétsp&jas izvertésanas, izmantojot izstradato izvertéSanas metodiku. Pirma pedagogiska
eksperimenta nosléguma tika apkopoti un matematiski apstradati iegiitie dati, ieglstot
aprakstoSo un secino$o statistiku par izmainam studentu viedoklos par konkurétsp€jas biitibu
un konkurétsp&jigu toposo viesmilibas uznémumu vaditaju.

4. posms (2016.-2018.). Otrais pedagogiskais eksperiments sastavéja no vairakiem
posmiem: eksperimentalas un kontrolgrupas dalibnieku izvéle; eksperimentalas un
kontrolgrupas dalibnieku konkur€tspgjas pirma paSizvertéSana, iegiito datu apkopoSana;
Toposo viesmilibas uznemumu vaditaju konkurétspéjas attistibu veicinosa un transformativa
augstskolas dualds studiju vides modela aprobacija eksperimentalaja grupa; eksperimentalas
un kontrolgrupas dalibnieku konkurétsp€jas atkartota paSizverteésana; iegiito datu apkoposSana,
primara un sekundara matematiska apstrade, rezultatu analize, izvert€Sana; secinajumu un
priekslikumu izstrade.

Pétijuma zinatniskais devums un novitate

e Balstoties uz teorétisko pétijumu rezultatiem, izstradats toposo viesmilibas uznémumu
vaditaju konkur€tsp€jas struktiras modelis.

e Konkurétspgjas struktiras modela ietvaros formuléts un zinatniski pamatots
profesionalas darbibas vides kompetences jédziens, ta struktiira.

e Balstoties uz ckologisko un konstruktivisma pieeju, izstradata un teorétiski pamatota
toposo viesmilibas uznémumu vaditaju konkuretspéjas veicinasanas modela koncepcija,
un tas ietvaros izveidots un zinatniski pamatots Toposo viesmilibas uznemumu vaditaju



konkurétspéjas attistibu veicinosas un transformativas augstskolas dualas studiju vides
modelis.

Pétijjuma praktiskais devums un nozimiba

e Uz topoSo viesmilibas uznémumu vaditaju konkurétsp€jas struktiras modela bazes
izveidota un eksperimentali aprob&ta konkur€tspjas izvertéSanas metodika
(konkurétspéjas izveért€Sanas indikatoru sist€éma atbilsto$i konkur€tspéjas struktiiras
modelim; studentu aptaujas anketa konkur€tsp€jas paSizvertéSanai; konkurétspejas
koeficienta un konkurétsp&jas Iimenu noteikSanas metodika un iegiito rezultatu izversts
interpretéjums), ka rezultata paplaSinajas viesmilibas studentu priekSstatu un zinasanu
spektrs par konkurétsp€jigu specialistu un bagatinajas vinu konkur€tspé€jas
paSizverteéSanas pieredze.

e Eksperimentali aprob&ts Toposo viesmilibas uznémumu vaditdju konkurétspéjas
attistibu veicinosas un transformativas augstskolas dudalas studiju vides modelis, ka
rezultata tika veicinata viesmilibas studentu konkurétspéja.

e Balstoties uz topoSo viesmilibas uznémumu vaditaju konkur€tspgjas paSizverteSanas
rezultatiem, ka ar1 Uz Toposo viesmilibas uznémumu vaditdaju konkurétspéjas attistibu
veicinoSas un transformativas augstskolas dualds studiju vides modeli, izstradati
priek$likumi LLU studiju programmas Edinasanas un viesnicu uznéméjdarbiba
pilnveidei.

Petijuma robezas

e (Citas Latvijas augstskolas nav identisku studiju programmu Latvijas Lauksamniecibas
universitaté realizétajai studiju programmai Edinasanas un viesnicu uznéméjdarbiba,
kura sagatavotu topoSos viesmilibas uznémumu vaditajus, uzsvaru liekot uz €dinasanas
jomu. ST studiju programma ir unikala, tapéc salidzino§ie pétfjumi citu augstskolu
viesmilibas studiju programmas nevargja notikt visos eksperimentalas darbibas posmos.

e Otra pedagogiska eksperimenta realizacijai par kontrolgrupu tika izvéléti X augstskolas
studiju programmas Tirisma un viesmilibas uznémumu vadiba studenti, nemot véra
pilsétu Jelgavas un Rigas tuvo geografisko izvietojumu, tatad ari loti Iidzigos toposo un
ar1 jauno specialistu pieprasitibas un nodarbinamibas apstaklus darba tirgi.

Tézes aizstavesanai

1. teze. Cilvéka konkurétspgjas petnieciba ir viena no misdienu izglitibas zinatnu
aktualitatém, kura var izdalit vairakas pieejas, un strukturala pieeja ir viena no $Tm pieejam.
Pateicoties izveidotajam un zinatniski pamatotajam topoSo viesmilibas uznémumu vaditaju
konkurétsp&jas struktiiras modelim, kas sastav no Cetriem komponentiem: paskoncepcijas,
personibas virzibas, paSvadibas un profesionalas darbibas vides kompetences komponenta, un
kura pamats ir pieredze, ir iesp€jams izveidot validu, praksé pielietojamu viesmilibas
studentu konkurétsp€jas izverteSanas metodiku, kuras indikatoru sistéma atbilst visam
konkurétsp&jas struktirdalam, kur ipaSa vieta ieradama profesionalas darbibas vides
kompetencei.

2. teze. Profesionalas darbibas vides kompetence ir specialista konkur€tspgjas, ieskaitot
tas struktiirdalas — kompetentuma, integrala sastavdala, kuras pamatojums balstas uz
ekologisko pieeju. Profesionalas darbibas vides kompetence ir komplicéts, kopvesels vairaku
apakSkompetencu kopums, kas veidojas mijiedarbiba ar par€jiem konkurétsp&jas
komponentiem un profesionalas darbibas pieredzi, kas uzkrata profesionalas darbibas vide.
Profesionalas darbibas vides kompetence izpauzas dazada veida sp€jas veikt patstavigi un
atbildigi, radoS$i un elastigi (atbilsto$i situacijai) dazada veida profesionalas darbibas
funkcijas, kas izriet no profesionalas darbibas vides daudzajiem kontekstiem un ar tiem
saistitam profesionalas darbibas vides apakSkompetencém.
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3. teze. Uz konkurétspgjas struktiiras modeli balstita topoSo viesmilibas uznémumu
vaditaju konkurétsp€jas izvertéSanas metodika ir valida un izmantojama augstskolas studiju
vidé ne tikai viesmilibas studentu konkurétsp&jas izveértéSana, bet art veicinasana. Toposo
viesmilibas uzpémumu vaditaju viedokli par konkurétsp&ju mainas, papildinoties un
paplasinoties vinu priekSstatu un zinaSanu spektram par savas nozares konkur€tsp&jigu
specialistu. Savukart tas ir iesp&jams, ja studenti zina konkurétsp&jas izvertésanas indikatorus
un viniem tiek dota iespgja uzkrat refleksijas cela giito konkur€tspgjas paSizvertesanas
pieredzi, kas kliist par topoSo specialistu konkurétsp&jas attistibas pamatu.

4. téze. lzstradajot, zinatniski pamatojot un eksperimentali aprob&jot uz ekologisko
pieeju un konstruktivisma pieeju balstito Toposo viesmilibas uzpemumu vaditaju
konkurétspéjas attistibu veicinosas un transformativas augstskolas dualds studiju vides
modeli, ir iesp&jams veicinat toposo viesmilibas uznémuma vaditaju konkurétspgjas attistibu.
Konkurétspejas attistibas veicinasana liela nozime ir darba vidé balstito macibu,
mijiedarbibas, pieredz€ balstitas maciSanas, paSaktivitates un aktivas maciSanas un refleksijas
principu respektésanai.

PROMOCIJAS DARBA SATURS

Promocijas darba ievada pamatota temata izvéle un aktualitate, raksturota risinama
probléma augstskolas pedagogijas apaksnozarg, noteikti pétijuma objekts, priekSmets, mérkis
un uzdevumi, izvirzita hipotéze un noteiktas pé&tijuma robezas. levada ietverts pétijuma
teorctiskais un metodologiskais pamatojums, noraditas pétjjuma metodes un posmi,
raksturota p&tijuma baze, pamatots p&tljuma zinatniskais devums un novitate, praktiskais
devums un nozimiba, aprakstita p&tijuma rezultatu aprobacija un izvirzitas tézes promocijas
darba aizstaveSanai.

I. DALA. TEORETISKIE PETIJUMI

Promocijas darba pirma dala ir veltita teorétisko pétijumu rezultatiem, kas izmantoti
empirisko pétijumu teorétiskas bazes izstradei. Darba pirmaja dala ir divas nodalas:
1) Toposo viesmilibas uznémumu vaditaju konkurétspéjas struktiiras modela pamatojums
(1. nod.); 2) Toposo viesmiltbas uznémumu vaditaju konkurétspéju veicinosas un
transformativas augstskolas dualas studiju vides pamatojums (2. nod.).

1. Toposo viesmilibas uznémumu vaditaju konkurétspéjas struktiiras modela pamatojums

Promocijas darba 1. nodala ir pamatoti vairaki p&tijuma atslégjédzieni: konkurétspeja,
specialista  konkurétspéja, personibas  konkurétspéja, pieprasitiba, nodarbindtiba,
nodarbinamiba. Balstoties uz teorétisko pétijumu rezultatiem, izveidots Toposo viesmilibas
uznémumu vaditaju konkuretspéjas struktiiras modelis (Skat. 1. att.), kas kluva par pamatu
TopoSo viesmilibas uznémumu vaditaju izvertéSanas metodikas izstradei.

Promocijas darba 1. nodalai Toposo viesmilibas uznémumu vaditaju konkurétspéjas
struktiiras modela pamatojums ir piecas apaksnodalas, kuras ir izdalitas 4 strukttirdalas jeb
komponenti un pieredze ka konkur€tsp€jas attistibas baze: 1) Paskoncepcijas komponents
(1.1. apaksnod.); 2) Personibas virzibas komponents (1.2.apaksnod.); 3) Pasvadibas
komponents (1.3. apaksnod.); 4) Profesionalas darbibas vides kompetences (turpmak —
PDVK) komponents (1.4.apaks$nod.); 5) Pieredze ka konkurétspéjas attistibas baze
(1.5. apaksnod.).
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K Pasvadiba

Konkurétspégja

Stuc_l-ijﬁl_i un prof%'éii)l]':lﬁlés
darbibas pieredze

1. att. TopoSo viesmilitbas uznémumu vaditaju konkurétspéjas struktiiras modelis
(Avots: autores veidots, adaptéts, modificéts un talak attistits no Katane, Kalnina, 2010; Katane, 2010;
Katane, 2011)

1.1. Paskoncepcijas komponents

Paskoncepcijas komponenta pamatojums balstits uz vairaku autoru zinatniskajam
atzinam: Marsh, Hau, 2003; Rean, 2004; Rogers, 1959; Aunpees, 2013; Murtuna, 2003 u.c..

Augstakaja profesionalaja izglitiba 1pasa loma japieskir topoSo specialistu personibas
paSkoncepcijas attistibas aktualizacijai profesionalas pasnoteikSanas apstaklos, tadel topoSo
viesmilibas uzn€mumu vaditaju konkurétsp&jas modelt bitisks ir paskoncepcijas jeb Es
koncepcijas komponents. Jédzieni ,,Es-koncepcija” lidzigi ka ,,profesionala Es-koncepcija”
tiek izmantoti, lai aprakstitu personibas dzilakas struktiiras un procesus.

Piekritot konkurétsp&jas petniecei L. Mitinai (Mutuna, 2003), pasSkoncepcija ir sevis
apzinasanas visas tris dzivesdarbibas jomas: savas personibas sist€éma; saskarsmes sist€ma;
savas darbibas sisteéma.

Personibas Es koncepcija jeb paskoncepcija ir sarezgita, daudzkomponentu sist€éma,
personibas integrals mehanisms. Paskoncepcija veidojas socializacijas, procesa, t.i.,
mijiedarbiba ar apkartéjo socialo vidi, tom&r to nosaka ari noteikti somatiski un individuali
determinanti. Personibas Es koncepcija centralo vietu ienem prieksstatu kopums par sevi un
sevis pasa vértejums, kas ir divu vert§jumu: pasvertéjuma un citveérté§juma saskanotibas
rezultats. Ja personibas pasvertéjums nesaskan ar citvert§jumu, veidojas kognitiva disonanse
un emocionalais diskomforts. Personibas pasvértejums liela méra nosaka, vai pretenziju
Itmenis ir adekvats vai neadekvats (pazeminats vai paaugstinats).
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1.2. Personibas virzibas komponents

Apaksnodala analiz€tas austrumu un rietumu zinatnieku atzinas par personibas virzibas
teorctiskajiem aspektiem (Bandura, 1977; Freire, 1970; Horney, 1942; Horney, 1966; bepHc,
1986; Beirorckwii, 2000 u.c.).

Neskatoties uz dazadam pieejam personibas virzibas pétijumos, var izdalit vairakus
personibas virzibas interpretéjumus, kas ir sastopami dazadas publikacijas:

* vajadzibas, ticksme (tiekSanas), vélmes, intereses un parliecibas (Mepnun, 2002);

* intereSu, mérku savdabigums, vajadzibas un v€lmes, atticksmes (SIko6con, 1969);

* ticksme (tiekSanas), vélmes, intereses, noslieces, ideali, pasaules uzskats, parliecibas
(ITnatonos, I'ony6es, 1977);

 motivu hierarhija (Jeégu veidojosie un stimulgjosie) (JIeontses, 1975);

* vajadzibu sist€éma ({ogonos, 1984);

* domingjosa motivacija, kas nosaka dzives mérku izveli, vertibu orientaciju un
pasrealizacijas veidus (PeitaBanbg, 1987);

* uzvedibas vektors (Unsun, 2011);

* pastavigi domingjosu motivu, vajadzibu vai intereSu sisteéma, kas darbojas ka ilgtermina
motivacijas nostadnes (boxxoBuu, 1968; Ocuutikuii, 2007; Pezunuenxo, 2003).

Personibas virzibas probléma ir jautajums par dinamiskam tendencém, kas motivu veida
nosaka cilvéka darbibu, vienlaikus kalpojot ari ka ricibas mérki un uzdevumi. Jebkura
dinamiska tendence, pauzot virzibu, vienmer ietver sevi vairak vai mazak apzinatu individa
saikni ar kaut ko arpus vina atrodoSos un ir ar jégpilnu (semantisku) piepildijumu. Tada veida
virzibai ir divi savstarpgji saistiti aspekti:

« prickSmetiskais saturs (saturiskais aspekts), kas norada noteiktu virzibas priekSmetu;
* spriegums (dinamiska tendence), kas nosaka virzibas avotu (Pyounmreitn, 1989/2004).

Ka personibas virzibas jégu noteicoSais faktors daudzu zinatnieku darbos tiek minétas
vertibas. Moralas, socialas, kultiiras vertibas atspogulo personibas attieksmi pret esibu
kopuma. Vertibu sisttma nosaka personibas dzives perspektivu, akmeologisko attistibas
vektoru vienlaicigi esot darbibas svarigakais ick$€jais avots un mehanisms.

Personibas virziba ir motivu sist€éma, kuru veido personibas vajadzibas, intereses, mérki
un nodomi, vertibas un atticksmes, ideali, parliecibas, pasaules redz&jumi, kas biitiski ietekmé
personibas darbibu, uzvedibu un saskarsmi. Personibas virzibai konkurétsp&jas konteksta
piemit Sada strukttra: virziba uz sevi ka personibu un ar1 ka profesionali; virziba uz citiem
cilvékiem (taja skaita kolégiem); virziba uz darbibas saturu (prickSmetisko dalu).

1.3. Pasvadibas komponents

Viens no komponentiem toposa viesmilibas uzpémuma vaditaja konkur€tsp€jas
struktiiras modelt ir pasvadibas komponents. Ta pamatojums balstits uz vairaku zinatnieku
realizétajiem pétijumiem (Geidzs, Berliners, 1999; McLeish, 1968; McLeish, Park, 1973;
Bremrorckmii, 2000; JleontneB, 1987; JleontheB, 2006; Mutuna, 2003; IllanoBamos, 2003;
[MlamoBanoB, 2005 u.c.). Pasvadibas komponenta struktira svariga loma tiek veltita
pasSvirzitajam macibam, gribai, elastigumam (domasana, darbiba, saskarsme), pasizvertésanai
refleksijas cela, ka arT emocionalajai inteligencei.

Pasvadibas komponenta griba ir centralais elements. Griba ka motivacija un
gribasspeks SkeérSlu parvaréSanai identificeé tas dazadas funkcijas: no vienas puses, griba
saistita ar cilvéka merktiecigumu, uznémibu, t.i., motivaciju, darbibu paSiniciaciju un
pasvadibu $is darbibas istenojot; no otras puses, visspilgtak griba izpauzas, parvarot dazadas
gritibas. Nemot véra gribas daudzfunkcionalitati ka psihologisko mehanismu, ta lauj
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cilvekam apzinati vadit savu uzvedibu notikta mérka virziena. Personibas pasvadibas sistema
biitisku lomu iepem ari emocijas, to vadiba jeb emocionala inteligence un personibas
elastigums jeb integrala personibas TpaSiba, kas lauj atri adaptéties mainigajiem apstakliem,
t.sk. elastigi reagét uz tirgus prasibam un rados$i izmantot ieglitds zinasanas un prasmes, lai
iegiitu atbilstoSu vietu darba tirgl, ta nosaka vaditaja personibas profesionalas darbibas
produktivitates I[tmeni.

1.4. Profesionalas darbibas vides kompetences komponents

Profesionalas darbibas vides kompetences jédziena biitiba un struktiira tiek pamatota,
balstoties uz: 1) jédzienu kompetence un kompetentums teorétisko pamatojumu;
2) viesmilibas uzpémumu vaditaju profesionalas darbibas daudzdimensionalas jeb
daudzkontekstu un daudzfunkcionalas vides pamatojumu.

Kompetence un kompetentums: to biifiba un struktiira. Kompetence tapat ka konkurétspéja
kopuma neatrodas statiska stavokli, ta ir nepartraukta attistiba, atjaunosanas un pilnveides procesa.
Tas lauj skatities uz konkurétsp€jigas personibas kompetencu attistibu ka procesu, kura personiba
virzita uz nakotnes prognozeSanu, kas savukart veicina konkrétu mérku izvirziSanu un pozitiva
sociala tela veidosanu. Saja procesa liela loma ir pasai personibai. Vienlaicigi kompetence ir arf
studiju procesa rezultats (konstatéts/fikséts) konkréta bridi, kas turpina attistities talak studiju
procesa gan augstskolas izglitibas vid€, gan profesionalas darbibas vid€, studentiem sakotngji
ieglistot zinaSanas, tad zinaSanas praktiski pielietojot un veidojot prasmes, Iidz beidzot tiek
sasniegta kompetence ka vairaku sp&ju kopums veikt profesionalo darbibu vid€, konkrétaja
situacija uznemoties atbildibu (skat. 2. att.).
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et
mpc‘enccs A e
A ‘ iKompetence A A ‘ Fompetence

Prasmes —y ___ - Prasmes oo 5
1 Rezultatu 1
| izvértesana |
A r

P ] _ 1 —
Zinasanas 1 Rezultatu I Zinasanas
| izvértésana |
| s

2. att. Kompetence ka maciSanas process un rezultats augstskolas dualaja studiju vide
(Avots: autores veidots)

Literatiiras analize par kompetenci norada uz to, ka Sis jédziens tiek skatits holistiski, ka
strukttra, kas sastav no dazadiem komponentiem.

Neskatoties uz to, ka eksiste daudz un dazadi jedziena kompetence skaidrojumi,
kompetencu struktiiras sastavdalu interpretacijas, katram no tiem ir praktiska vértiba §1
fenomena izzinasana. Visos pétijumos tas lielaka vai mazaka meéra saistits ar personibas
profesionalas darbibas sp&ju, vidi, kur notiek §1 darbiba un darbibas izpildes kvalitati.
Promocijas darba autore uzskata, ka kompetence ir integrals specialista vairaku personigo
un profesiondlo spéju_kopums pielietot zindaSanas un prasmes atbilstoSi situacijai un
uzstaditajiem merkiem, t.sk. spéja ieklauties profesionalas darbibas vide un atbildigi
rikoties Saja vide un laika, balstoties uz specialista attieksmem un vertibam.

Savukart jedziens kompetentums promocijas darba tiek skatits ka vairaku kompetencu
kopums, kas izpauzas cilvéka darbiba, risinot gan socialas, gan profesionalas dabas
jautajumus.
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Profesionalas darbibas vides kompetence topoSo viesmilibas uznemumu vaditaju
konkureétspéjas konteksta. Viesmiliba ir loti specifiska joma, kura vienlaicigi tiek raditi divu
veidu produkti: materialais produkts (&diens, dz€riens, viesnicas numurs) un nematerialais
produkts - pakalpojums jeb serviss, kas padara viesmilibas uznémumu darbibas vidi par
unikalu un savdabigu, tapéc aktualiz€jas nepiecieSamiba pamatot jédzienu profesionalas
darbibas vides kompetence, jo kompetence attistas izzinot profesionalas darbibas vidi,
daudzveidigi darbojoties Saja daudzdimensionalaja profesionalas darbibas vide, ka art attistot
videi draudzigu domaSanu, sava profesionalaja darbiba apliecinot videi draudzigu un
atbildigu ricibu.

Zinatnieki R. Vaits (White, 1959), Dz. Gizeke un B. Maknila (Giesecke, McNeil, 1999),
Fr. Delamare-Le Deists un Dz. Vintertons (Delamare-Le Deist, Winterton, 2005), R. Boldens
un J. Goslings (Bolden, Gosling, 2006), R. Burceva (Burceva, 2006), L.R. Dombrovska
(Dombrovska, 2009), A. Golubeva (Golubeva, 2011) u.c. uzsver, ka vaditaja kompetences ir
Jjapielago videi, kura vini darbojas, jo vide ietekme vaditaja spejas veikt savus pienakumus,
ka ari var kavet to, kas no vina tiek sagaidits.

Tadgjadi topoSais viesmilibas uznémumu vaditajs ka profesionalis attistas abpuseja
mijiedarbiba ar vidi, proti:

* profesionalas darbibas vidé attistas, pilnveidojas specialista konkurétsp&ja, t.sk.
profesionalas darbibas vides kompetence atbilstosi vides specifikai;

* taja pasa laika atkariba no savas profesionalitates (t.Sk. profesionalas darbibas vides
kompetences, radoSuma, elastigds domasanas u.tml.) specialists ir spgjigs ar1 uzlabot un
pilnveidot savas profesionalas darbibas vidi, taja ienesot inovacijas, novitates, kliistot par
visa jauna iniciatoru, novatoru, un pieredzes apmainas rezultata laba prakse tiek
popularizéta un izplatas plaSuma profesionalaja vide.

Promocijas darba autore toposa viesmilibas uznemuma vaditaja profesionalas darbibas
vides kompetenci skata ka komplicetu, kopveselu vairaku apakSkompetencéu kopumu, kas
sevi ietver: socialkultiiras kompetenci (profesionala darbiba socialaja vide un kultiirvide),
viesmilibas tehnologiju kompetenci (profesionala darbiba viesmilibas tehnologiju vide),
digitalo kompetenci (profesionala darbiba informacijas un komunikacijas tehnologiju
vide), uznemejkompetenci un vadibas kompetenci (profesionala darbiba uznemejdarbibas
vide), tiesisko kompetenci (profesionala darbiba tiesiska vide) un kas veidojas mijiedarbiba
ar parejiem konkuretspejas komponentiem (paSkoncepcijas, personibas virzibas un
pasvadibas komponentu) un profesionalas darbibas pieredzi, kas uzkrata profesionalas
darbibas vide. Profesionalas darbibas vides kompetence izpauzas dazada veida sp&jas veikt
patstavigi un atbildigi, radosi un elastigi (atkariba no situacijas) dazada veida profesionalas
darbibas funkcijas, kas izriet no profesionalas darbibas vides daudzajiem kontekstiem, kas
atrodas nepartraukta savstarp&ja mijiedarbiba un mijietekmé, vienam ar otru parklajoties un
papildinot vienam otru (skat. 3. att.).

Izceltie konteksti izriet no autores daudzu gadu pieredzes refleksijas viesmilibas un
izglitibas joma un zinatniskas literatiiras pétjjumiem:

* sociala vide un kultarvide;

« viesmilibas tehnologiju vide;

« informacijas un komunikacijas tehnologiju vide;

* uznémejdarbibas vide;

« tiesiska vide.
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3. att. Toposo viesmilibas uzpémumu vaditaju profesionalas darbibas vides kompetences
struktiira daudzkontekstu, daudzfunkcionala viesmilibas profesionalas darbibas vides

konteksta
(Avots: autores veidots)

1.4.1. Sociala vide un kultiirvide socialkultiiras kompetences pamatojuma

Apaksnodala balstita uz zinatnieku atzinam par socialkultiiras kompetenci socialas un
kultirvides konteksta (Anspoka, 2014; Bourdieu, 1984; Durkheim, 1958; Haviland, 2002;
Jurmalietis, 2006; Kulisa, 2010; Lasswell, 1948b; Parsons, 1977; Rakhimova, 2017; Rivers,
1981; Thomas, Kinast, Schroll-Machl, 2003; Tilla, 2005; Urnatenko, 2000; Kommaniiesa, 2006;
Mewr, 2008; Mynpuk, 1991; [Temkosa, 2013; Ceprees, 2006; Tep-Munacosa, 2000 u.c.).

Petijumu rezultata var teikt, ka socialkultiras kompetence ir sp€ja izmantot zinasanas,
prasmes un pieredzi, sava darbiba apliecinot atbildigu attieksmi veiksmigas saskarsmes
nodroSinasanai konkréta socialaja un kulttirvidé. Viesmilibas uzn€mumu vaditajiem jaspé€j
lietiski komunicét dazadas vides, vienlaicigi esot empatiskiem, tolerantiem, jasp&j parvaréet
aizspriedumus un rast kompromisus, jasaprot atSkirigie viedokli konkr€tas socialas un
kultiirvides konteksta, jabiit gataviem dialogam. Viniem jabut stresa noturigiem, jaspej atskirt
personisko no profesionalas darbibas sferas. Parvarot dazadas griitibas un Sker§lus, attistot
sp&jas un giistot individualo pieredzi, nepartraukti pilnveidojas art viesmilibas uznémumu
vaditaju socialkultiras kompetence ka profesionalas darbibas vides kompetences sastavdala
konkurétsp&jas struktira.

1.4.2. Viesmilibas tehnologiju kompetence viesmilibas tehnologiju vide

Apaksnodala aktualiz&ta viesmilibas tehnologiju kompetences nozime viesmilibas joma
(Collins, Cobanoglu, 2008; Jasonos, McCormick, 2017; Kasavana, Cahill, 2007; Kim, Lee,
Law, 2008; Nixon, 1998; Piccoli, Torchio, 2006; Schumpeter, 1911; Siguaw, Enz,
Namasivayam, 2000; Mopo3zog, 2000).
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P&tijumi liecina, ka tehnologijas arvien vairak ienaks viesmilibas uznémumos, tadejadi
parveidojot, transformé&jot viesmilibas jomu kopuma, tomér centralas lomas spélétajs ir un
paliks specialists, kuram miiza garuma bis jaattista, japilnveido tehnologiska kompetence, lai
izmantotu tehnologijas augstakas pakalpojuma kvalitates nodroS§inasanai,
pakalpojuma/produkta piegades laika samazinaSanai/saisinasanai un daudzveidoSanai,
viesmiliba nodarbinato darba slodzes samazinaSanai, darba produktivitates palielinasanai;
kluadu jeb cilveciska faktora izsleégSanai cilvéka veselibai un dzivibai butisku
pakalpojumu/produktu tehnologisko procesu snieg$anas/razoSanas laika.

1.4.3. Digitalas kompetences pamatojums informacijas un komunikacijas tehnologiju vides
konteksta

Apaksnodala pamatota digitala kompetence informacijas un komunikacijas tehnologiju
vides konteksta viesmiliba. Lidz 1983. gadam digitalajai kompetencei pieskirta viena no
mazsvarigakajam lomam viesmilibas specialistu profesionalaja darbiba, tacu kopS Nakotnes
analizes institita (anglu val. Institute for the Future analyzes) veiktajiem pétijumiem (no
Davies, Fidler, Gorbis, 2011), ta ir nod€véeta par vienu N0 6 parmainu virzitajspekiem.

Misdienas digitalas kompetences nozime aktualiz€ta daudzu nozaru specialistu, t.sk.
viesmilibas vaditaju profesionalaja darbiba (Berezina et al., 2011; Buergermeister, 1983;
Buhalis, O’Connor, 2001; Davies, Fidler, Gorbis, 2011; Dishman, 2011; Enz, 2004; Heath,
2012; Mamdouh, 2017; Morellato, 2014; Poutanen, 2016; Rubene, 2012; Rubene, Kriimina,
Vanaga, 2008; Semrad et al., 2012; Shariff, Kayat, Abidin, 2014; Sheldon et al., 2008;
Sisson, Adams, 2013; Solis, 2017; Swanger, Gursoy, 2010; Mopo3oB, Mopo3zoa, 2004;
[ep6axos, 2007 u.c.).

1.4.4. Uznémeéjdarbibas vide uznémeéjkompetences un vadibas kompetences
pamatojuma

Apak$nodala analizéta uznémegjdarbibas vide uznéméjkompetences un vadibas
kompetences pamatojuma (Boyatzis, 1982; Kotter, 1982; Kulberga, 2013; Liao, Wu, 2010;
McFadden, 1986; Okumus, 2004; Oreja-Rodriguez,Yanes Estevez, 2007; Riemere, 2013;
Sauka, Rivza 2014; Spensers, Spensere, 2011; Verma, 2010; Wood, 2013; Pomwmn, 2011;
Canranaitner u. np., 1993). Dots viesmilibas jomas uznémé&jdarbibas vides raksturojums,
skaidrots kopigais un atSkirigais starp uznéméjkompetenci un vadibas kompetenci.

Citu cilveéku attistiSana, ietekm&Sana un vadiSana nav iedomajama bez tehniskas
izpratnes par darbu konkréta joma (Wood, 2013). Izcili vaditaji profesionalas zinaSanas
konkréta joma izmanto, lai darbiniekiem paraditu perspektivu, ieteiktu jaunas pieejas,
resursus uzdevumu veikSanai. lzcilus vaditajus no viduvgjiem atskir papildus zinasanas,
prasmes un kompetence konkréta profesionalaja darbibas vide.

1.4.5. Viesmilibas uznémumu vaditaju tiesiska kompetence

Viesmilibas uznémumu vaditajiem tiesiskas vides ietvaros loti svarigi akcentét tiesisko
kompetenci, jo vairak neka 80% viesmilibas uznémumu vaditaju profesionalas darbibas ir
tiesiska rakstura (Manossik, 2007). Misdienu sabiedriba arvien vairak apzinas tiesiskas
kompetences attistiSanas nepiecieSamibu, jo specialista juridisko zinasanu ltmenis butiski
ietekm€ vina darbibas efektivitati, tadel tas nozimi nevar parvertét. Zinatnieki: Allaby, 2003;
Breiter, Clements, 1996; ConoseBa, 2015; Hyland, 2012; Kay, Russete, 2000; Mayo,
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Thomas-Haysbert, 2005; Sheldon et.al., 2008; Sisson, Adams, 2013; Wood, 2003; Eroposga,
3undenko, 2016; 1snes, 2006; Kunasmosa, Bonkosa, 2017; Jlykam, 2013; Manomnsk, 2007,
HypuaxwmeroBa, 2012; PsOwimesa, [Tnakcuna, 2015; Ilynsak, 2008 u.c. pétijusi tiesiskas
kompetences dazados aspektus.

Tiesiskas kompetences bitiba izpauzas normativo aktu parzinaSana un prasme
mijiedarboties ar sabiedriskajam institticijam, cilvékiem ka individiem, profesionali izvéloties
komunikacijas un uzvedibas metodes. Tiesisko kompetenci veido kvalitasu kopums, kas
cilvéka rada ieks€jo nepiecieSamibu tiesiskas uzvedibas 1stenosanai dzivesdarbiba. Tadgjadi
toposa viesmilibas uznémumu vaditadja konkur€tsp&jas attistibas veicinasana studiju vidé
jaapliko vina personiskas telpas paplasinaSanas konteksta, profesionalas un moralas
bagatinaSanas konteksta, kas ietver ar1 atbildibas, pienakuma izjiitas, sirdsapzinas un goda
izjttu palielinasanos.

1.5. Pieredze ka konkurétspejas attistibas baze

Viens no profesionalas sagatavotibas kvalitates raditajiem ir specialista pieredze, kas
lauj vinam holistiski uztvert nakotnes profesionalo darbibu un sisteémiski taja darboties.

Konstruktivisma pieeja, kurd tiek realiz€tas humanisma idejas, ir butiska
konkur€tsp€jigu toposo viesmilibas uznémumu vaditaju pieredzes veidoSanas profesionalas
izglitibas un profesionalas darbibas vide. Sis pieejas atbalstitaji uzsver pieredzes un prata
darbibas lielo lomu zinaSanu un vértibu konstruésana. Cilveks pats ar savu aktivo darbibu
veido, rada un konstrué zinasanas (Bybee, 1997; Brooks, Brooks, 1993; Eisenkraft, 2003).

TopoSo viesmilibas uzn€émumu vaditaju studiju process, kas ietver gan teorijas apguvi,
gan profesionalas prakses, tiek virzits uz sp&ju praktiski izmantot un attistit zinasanas,
prasmes un attieksmes, proti, patstavigas aktivitates rezultata, tiek iegiitas jaunas zinaSanas,
kas savukart veido jaunu domu formas, esosas teorétiskas zinaSanas tiek pielietotas jaunos
apstaklos, t.1., profesionalas darbibas vide, ta radot problému alternativus risinajumus.

TopoSo viesmilibas uznémumu vaditaju pieredze ir neatnemama profesionalas kultiiras
sastavdala. Profesionals viesmilibas uznémumu vaditajs ir cilvéks, kas ir apguvis
profesionalas darbibas normas augsta limeni, sp&j komunic€t ar klientiem un darbiniekiem,
ievéro profesionalo &tiku, seko profesionalam vértibam. Sads cilveks attista savu personibu
un individualitati caur profesiju, censas radoSi bagatinat profesiju, pilnveidojot to, tiecas
paaugstinat savas profesijas prestizu sabiedriba, elastigi reagéjot uz pieprasijumu. Pieredzes
bagats viesmilibas uznémumu vaditajs sp€j kopa ar saviem darbiniekiem kopradit (anglu val.
cocreate) pieredzi saviem klientiem (Mathisen, 2012), plasaka nozimé ir art klienta pieredzes
celvedis un mentors (Lichrou, O'Malley, Patterson, 2008; Mulvey, Medina, 2003).

Profesionala pieredze, kura piepildita ar miisdienu darba tirgii pieprasitu saturu ir viens
no biitiskakajiem konkurétsp&jiga specialista raditajiem. Pieredze var but gan faktors, kas
paaugstina individa konkurétsp&ju, gan c€lonis vina pieprasitibas trilkumam.

Konkurétspgjiga specialista pazimes:

« regulara refleksija par savu pieredzi;
* sapratne, ka pieredzes vertiba ir nepastaviga un mainiga;
* sp&ja atskirt pieredzes subjektivo vertibu un objektivo nozimigumu darba tirgd.

Pieredze ir ipasa socialas realitates forma, sava veida izmainas, uzlabojumi zinasanas un
sp€jas, kas rodas individam svarigu notikumu un ricibu rezultata. Zinasanas, to pielietoSana
praks€ un pieredze nodrosina noteiktas uzvedibas stratégiju, kas tiek realizéta konkréta
situacija un nodroSina nevis abstraktu spekulativu savas uzvedibas noveért€jumu, bet gan
maksimali tuvinatu turpmakajai ricibai. Par konkurétsp€jigu viesmilibas uznémuma vaditaju
var klit profesionalas darbibas rezultata, iegtstot pieredzi, kas veidojas darbojoties
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profesionalaja, t.i., viesmilibas joma, veidojot horizontalo/vertikalo karjeru, paplasinot savas
darbibas sferu.

2. TopoSo viesmilibas uznémumu vaditaju konkurétspéju veicinoSas un transformativas
augstskolas dualas studiju vides pamatojums

Promocijas darba 2. nodala ar 3 tas apakSnodalam veltita Toposo viesmilibas uznémumu
vaditdju konkurétspéju veicinosas un transformativas augstskolas dualas studiju vides
modela (skat. 4. att.) un ta metodologiskas bazes (skat. 5. att.) pamatojumam.
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4. att. TopoSo viesmilibas uznemumu vaditaju konkuretspejas attistibu veicinoSas un
transformativas augstskolas dualas studiju vides modelis
(Avots: autores veidots)

TopoSo viesmilibas uznémumu vaditaju konkurétspéjas attistibu veicinosas un
transformativas augstskolas dualas studiju vides modelr (skat. 4. att.) tika integrétas ne tikai
studiju vides funkcijas, studiju vidi veidojosas vides apaksstruktiiras, bet ar mijiedarbibas
subjekti, kas veido starppersonu sadarbibas vidi, aktualiz&jot ekologisko un konstruktivisma
konceptualas pieejas studiju vides pamatojuma. Studiju vide vienlaicigi ir arT mijiedarbibas
sistéma, kura mijiedarbojas students ka toposais viesmilibas uznémumu vaditajs, augstskolas
macibspeks, uzn€muma mentors, viesmilibas nozares klients un citi studenti.
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5. att. TopoSo viesmilibas uznémumu vaditaju konkuretspejas attistibas veicinaSanas

metodologiskas bazes konstrukts

(Avots: autores veidots)

Savukart topoSo viesmilibas uznémumu vaditaju konkurétspgjas attistibu veicinosas un

transformativas augstskolas dualas studiju vides pamatojuma un nodroSinajuma studijas

filozofiski metodologiska baze, abu konceptualo pieeju un no tam izrietoSo principu

vizualizacija (skat. 5. att.) atklaj 1) gan ekologiskas pieejas, gan konstruktivisma pieejas

kopigas un arT atSkirigas, taja pasa laika loti daudzveidigas izpausmes, kuru del pastav dazadi
apaksvirzieni abas pieejas; 2) no §Im izpausm&ém un virzieniem izrietoSos piecus biuitiskakos

principus: darba vidé balstito macibu principu, mijiedarbibas (sadarbibas) principu, pieredze

balstitas macisanas principu, pasaktivitates un aktivas maciSanas principu, refleksijas, t.sk.

pasizvertejuma un pasvirzitds macisanas veicinasanas principu.

2.1. Ekologiska pieeja

Ekologiska pieeja piedava plasas interdisciplinaro pétijumu iesp&jas izglitibas zinatnés,
ka arT sevi nes lielu novatoriskas, radoSas pedagogiskas darbibas potencialu praksg.
Ekologiskai pieejai ir daudz dazadu izpausmju - viena no izpausmém ir daudzdimensionals

skatfjums uz vidi, izdalot vides daudzos kontekstus.
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2.1.1. Darba vidé balstito macibu princips

Promocijas darba 2.1. nodalas 2.1.1. apak$nodalas Darba vidé balstito macibu princips
izstradé paradits vél viens ekologiskas pieejas izpausmes veids, proti, balstiSanas uz trim
ekologiskas pieejas principiem (Katane, 2007a): 1) izglitiba par vidi (profesionalas darbibas
vidi); 2) izglitiba vidé (profesionalas darbibas vide); 3) izglitiba videi (draudzigu attiecksmju
un videi atbilstoSas darbibas, ka ar piederibas profesionalas darbibas videi veidosanas).

Apaksnodala pamatots darba vidé balstito studiju dualais raksturs (skat. 6. att.), jo ST
vide sevi ietver gan augstskolas akadémisko vidi, gan profesionalas darbibas vidi uzn€muma,
kas ir viens integrals veselums ar vairakam funkcijam.

Toposa viesmilibas uznémuma vaditaja

Augstskolas
akadémiska
vide

Prakses uznémums/
organizacija ka
profesionalas darbibas
vide

Toposais viesmilibas
uznémumu vadttajs

augstskolas duala studiju vide

6. att. Studenta ka topoSa viesmilibas uznémuma vaditaja augstskolas duala studiju vide
(Avots: autores veidots, modificéts no Baltusite, 2013; Katane, 2007¢; Katane, Katans, Iriste, 2016a;
Katane, Katans, Iriste, 2016b)

Sis augstskolas dualas studiju vides pamatojums liela méra balstas ne tikai uz darba vidé
balstito macibu koncepciju, bet ari ekologisko pieeju citu autoru zinatniskajas publikacijas
(Baltustte, 2013; Katane, 2007¢c) par augstskolas un prakses bazes uznémuma sadarbibas lielo
nozimi toposo specialistu gatavibas profesionalajai darbibai attistibas veicinasana, to talak attistot
toposo viesmilibas uznémumu vaditaju konkurétspgjas attistibas veicinasanas konteksta.

Teoréetiskie pétijjumi rada, ka darba vidé balstitam macibam ir daudz un dazadi
interpret€jumi pasaules zinatnes telpa, kur var saskatit vairakas nozimes: 1) plasa nozimé
darba videé balstitas macibas ir iesp&amas cilvéka profesionalas attistibas procesa miiza
garuma; 2) darba vidé balstitas macibas tiek raksturotas tikai un vienigi saistiba ar
arodizglitibu vai augstako profesionalo izglitibu, ka studiju organizacijas stratégija toposo
viesmilibas uznémumu vaditaju profesionalas attistibas un konkurétsp€jas veicinasanai, kad
studiju programmas un studiju plani tiek izstradati un realiz&ti sadarbiba ar uznémumu ka
profesionalas darbibas vidi, kur topoSais specialists uzkraj savu pieredzi gan ka students, gan
ar1 vienlaicigi ka uzn@muma darbinieks; 3) Saurda nozimé darba vidé balstitas macibas ir
saistitas ar studentu ka topoSo viesmilibas uznémumu vaditaju profesionalajam praksém
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izglitibas iestazu bazes uznémumoS. Promocijas darba 2. pedagogiskaja eksperimenta toposo
viesmilibas uznémumu vaditaju konkurétsp&jas veicinasanas modela koncepcijas istenoSana
eksperimentalaja grupa tika realizéta darba vidé balstito macibu Saurd nozime, neizslédzot
iesp&ju tuvakaja perspektiva EVU studiju programmas ietvaros ieviest darba vidé balstito
macibu plaso nozimi.

Darba videé balstito macibu izpausmes var bt loti daudzveidigas. Ir pienemts izdalit
darba videé balstito macibu tris pamatnostadnes: 1) macibas darbam; 2) macibas darba vidg;
3) macibas caur darbu jeb ar darba palidzibu, aktivi darbojoties (Boud, Solomon, 2001;
Clarke, Copeland, 2003; Gray, 2001; Lamanski, Mewis, Overton, 2011).

Darba vide balstitas macibas ne tikai veicina profesionalo attistibu, bet arT profesionalas
identitates un konkurétsp&jas veidoSanos, jo studenta domaSana mainas no “ES un
Profesiondlas darbibas vide” uz “Es profesionalas darbibas vidé”. Darba videé balstitas
macibas veicina toposa viesmilibas uznémumu vaditaja gatavibas patstavigai un atbildigai
profesionalai darbibai veidoSanos.

Darba vidé balstitas macibas péc savas biitibas ir transformativas macibas, ka rezultata
topoSajam viesmilibas uzpnémumu vaditajam veidojas pasaules redz€ums, konceptuala
izpratne profesionalaja darbiba, tiek uzkratas personigi svarigas sist€miskas zinaSanas, kas
savukart nodroSina kopveseluma skatijumu, tiek attistita spriestsp&ja, sp&jas, zinaSanas un
prasmes izmantot radoSi un situativi problémuzdevumu risinasana, attistas kritiska domasana
un lemtsp&ja. Tas viss kopuma ir toposa viesmilibas uznémumu vaditaja ieguvums uzkratas
pieredzes veida.

2.1.2. Mijiedarbibas princips

Savukart 2.1.2. apakSnodalas Mijiedarbibas princips saturs balstits uz veél vienu
ckologiskas pieejas izpausmi, proti, sist€misko domasanu, ka ari nostadném, ka vide ir
(Katane, 2005; Katane, 2007a; Katane, 2009): mijiedarbibas sist€ma, kura var izdalit vairakas
apakssistémas, t.sk. vides subjektu mijiedarbibas, t.sk. sadarbibas, sisteémas: diades, tetrades
un cita veida sadarbibas sisteémas starp cilvékiem ka vides subjektiem.

Toposa viesmilibas uznémumu vaditaja konkurétspéja izpauzas profesionalaja darbiba,
t.sk. dazada veida sadarbiba. Konkur€tsp&jigu studentu sagatavoSana svarigaka loma ir
augstskolai, kurai jaorganizé sist€miska un sistematiska mijiedarbiba ar viesmilibas
uznémumiem un darba dev€jiem. Promocijas darba augstskolas duala studiju vide tiek
pamatota ka mijiedarbibas sistema (skat. 7. att.), kura izdaliti vairaki mijiedarbibas subjekti,
kas raksturo (Iriste, Katane, 2014):

* gan starpinstitucionalo sadarbibas sist€ému (augstskola - prakses bazes uznémums);
* gan starppersonu sadarbibas sist€ému (subjekts - subjekts [Tmeni).
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7. att. Augstskolas duala studiju vide ka mijiedarbibas sistema
(Avots: autores veidots, talak attistits no Iriste, Katane, 2014)

Sadarbibai janoris ar dialoga starpniecibu. Starpinstitucionalas sadarbibas rezultats ir
ilglaicigas savstarpgji izdevigas sadarbibas veidoSana ar mérki nodarbinat konkurétspgjigus
studentus un absolventus, ka ari bitiska studentu =zinaSanu ieguves motivacijas
paaugstinaSana un prasmju un iemanu iegiSana profesija, kas izpauzas nodarbibu
apmekl&juma pieauguma, sekmibas paaugstinasana un prakSu izieSanas efektivitate. Tris
diadiskas mijiedarbibas veidi un/vai posmi starppersonu Iimeni atklajas, studentiem izejot
Viesnicu praksi 2. kursa, Restoranu praksi 3. kursa un Vadibas praksi 4. kursa, profesionalas
darbibas funkciju gritibas pakape un atbildibas Iiment.

Veiksmigas profesionalas prakses norises gadijuma, ieguvéji — sakot no finansialajiem,
beidzot ar karjeras attistibu un akadémisko progresu biis visam tas noris€ iesaistitajam pusém
— studentam, augstskolai, prakses uznémumam un viesmilibas nozarei kopuma.

2.2. Konstruktivisma pieeja

Misdienas viena no didaktiskajam prasibam ir nodroSinat tadu studiju vidi, kas
veicinatu studentu izzinas darbibu, radoSumu, spriestsp&ju un lemtsp&ju, elastigumu
domaSana, darbiba un saskarsm&, sekmgjot problémorient€to uzdevumu risinaSanas un
sadarbibas, t.sk. viedoklu apmainas, pieredzes uzkraSanu, attiecksmju, t.sk. atbildiguma
veidoSanos, refleksiju, paSaktivitati studijas, kompetentuma, t.sk. profesionalas darbibas vides
kompetences, un profesionalas identitates veidoSanos un attistibu. TieSi §ada studiju vide
kopuma nodroS$ina topoSo viesmilibas uzn@mumu vaditaju konkuretsp&jas attistibu. Atbildi uz
jautajumu, ka So didaktisko prasibu veiksmigi istenot, sniedz konstruktivisma pieeja.
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2.2.1. Pieredze balstitas maciSanas princips

TopoSo viesmilibas uznémumu vaditaju konkurétsp&jas struktiiras modelt (skat. 1. att.)
pieredze ir pamatota ka specialista konkurétsp&jas baze, tapéc par vienu no toposo
viesmilibas uznémumu vaditaju konkurétsp€jas veicinaSanas principiem studiju videé ir
izvel&ts pieredzé balstitas macisanas princips, kas pamatots 2.2.1. apaksnodala.

Neskatoties uz konstruktivisma dazado virzienu pausto ideju atskiribam, teorétisko
petijumu rezultata (Cannella, Reiff, 1994; Kroll, LaBoskey, 1996; Leino, 1994; Richardson,
1997) tika izdalitas un apkopotas vairakas kopigas iezimes:

* students aktivi veido pats savas zinasanas ar jégu un rado$i, un §is process notiek
mijsakaribas: ar saturu nevis imitgjot vai atkartojot; ar vina esoSo pieredzi, ka ar1 idejam,
atzinam un notikumiem maciSanas laika;

» galvenais konstruktivisma pieejas mérkis ir metakognicija (refleksijas augstaka pakape
atspogulojosa miisu domaSanas un problému risinasanas procesus (anglu val. the higher
order process of reflecting), kurai ir spécigs problému risinasanas potencials. Studentam,
sastopoties ar problému, vins$/vina var reflekt€t ne tikai par tas struktiiru, bet gan
struktur€t savas pieejas problémai un generét alternativas, produktivakas stratégijas.

*izzinas funkcija ir adaptacijai: students mé&gina izprast un organiz&t zinasanas, lai
pielagotos apkartéjai videi un pasaulei kopuma;

* emocijam un motivacijai ir biitiska loma pieredzes veidosana;

» macibspékam/mentoram ir jabiit profesionalim — jaspgj integrét macibu saturs (viela),
pedagogiskas zinasanas, studentu ipasibas, ka ar7 izveidot piemé&rotu studiju vidi.

Vairaki konstruktivisma pieejas sekotaji (Brown, Collins, 1989; Jonassen, 1994) savos
pétijumos uzsver vajadzibu péc atvertas autentiskas macibu vides, kura students pats var
attistit sev svarigas zinaSanas. Tas radija konstruktivisma balstitas maciSands vides (anglu
val. constructivist learning environment — CLE) vadliniju un kritériju attistibu.

Konstruktivisma pieeju viesmilibas izglitibas joma pétijusi: Feeney, Murphy, 2016;
Hera, 2016; Paris, 2011; Yap, Jung, Kisseleff, 2015; Zwaal, Otting, 2010 u.c.

2.2.2. Pasaktivitates un aktivas maciSanas princips

Pasaktivitates un aktivas maciSanas princips ir nodefin€ts un pamatots vairaku autoru
publikacijas (Avis, Fisher, Thompson, 2010; Bonwell, Eison, 1991; Briede, 2013;
Chickering, Gamson, 1989; Collins, Brown, Holum 1991; Cuseo, 2010; Dale, 1969;
Diesterweg, 1873; Felder et al., 2000; Guglielmino, Guglielmino, 1994; Kasworm, 1992;
Knowles, 1975; Knowles, Holton, Swanson, 2007; McKeachie,1972; Meyer, Jones, 1993,
Prince, 2004; boxoswuu, 1955; [Mununen, Knumenko, bycnosa, 2014; Ilypeiruna, 2012 u.c.).

Personibas paSaktivitates un paSattistibas veicinaSana ir galvenais izglitibas mérkis un
priek$nosacijums, jo izglitibu, t.sk. jaunas zinasanas, cilveks iegiist pats savas daudzveidigas
darbibas un piilinu rezultata. Tatad pasaktivitate vienlaicigi ir izglitibas lidzeklis un rezultats
(Guglielmino, Guglielmino, 1994; Knowles, 1975). Vienigais, ko individs var iegiit no
arpuses ir ierosme.

Aktiva maciSanas izpauzas dazados veidos, t.sk. studentu sadarbiba un kopdarbiba. Ja
macibu procesa laika studentiem tiek dota iespgja stradat kopa, atbalstit vienam otru,
pielietojot dazadus Ilidzeklus un informacijas avotus, ejot uz savu maciSanas meérku
sasniegSanu un problému risinaSanas aktivitatétm (Gance, 2002; Grabinger, Dunlap, 1995;
Wilson, 1996), t.i., izmantojot pasSaktivitates un aktivas maciSanas principu, tiek veicinata
toposSo specialistu profesionala attistiba, [idz ar to arT konkurétspéja.
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2.3. Refleksija ka konkurétspejas attistibas priek$noteikums, veicinasanas
pedagogiskais lidzeklis un vélamais rezultats

Promocijas darba 2.3. apakSnodala Refleksija ka konkurétspéjas attistibas
prieksnoteikums, veicinasanas pedagogiskais lidzeklis un vélamais rezultats refleksija tiek
raksturota: 1) gan ka paSizveért€juma un paSnoveért€juma pamats un ka konkur€tspejas
attistibas priekSnoteikums; 2) gan ka konkurétspéjas attistibu veicino$s pedagogiskais
lidzeklis; 3) gan art ka velamais konkurétsp€jas attistibas rezultats.

Viena no personibas pasvadibas svarigajam funkcijam ir refleksija. Promocijas darba
refleksija ir pamatota no Sadiem aspektiem: 1) profesionalas attistibas vadiba; 2) karjeras
paSvadiba.

Profesionalas attistibas vadiba. 20. gs. sakuma amerikanu zinatnieks DzZ. Djuijs
(Dewey, 1910) aktualizé refleksijas nozimi cilvéka domaSanas un profesionalas attistibas
joma. Vins norada, ka refleksijas pamata ir refleksiva doma, kas atskiriba no brivi plistoSas,
impulsivas domas ir: fokuséta, strukturéta, logiska, kalpo par pamatu nakamajai domai,
ikviens pienémums tiek pamatots ar parbauditu argumentu, biitisks profesionalo zinasanu
avots darba kvalitates paaugstinasana, jo liek jaunajiem specialistiem meklét jaunus
domasanas celus.

Lidsas universitates profesors A. Hargrivs (Hargreaves, 1995), pétot profesionalo
attistibu, uzsver cCetru refleksijas dimensiju butiskumu, kuras var attiecinat ari uz topoSo
viesmilibas uznémumu vaditaju: 1) tehniska dimensija; 2) morala dimensija; 3) emocionala
dimensija; 4) politiska dimensija.

Refleksija ir sarezgits un daudzskautnains personigas pieredzes ieguves process, kas
topoSajam viesmilibas uznémumu vaditajam palidz noformulét iegiitos rezultatus, pardefinét,
(re)strukturizét nakamo darbibu mérkus, korigét savu izglitibas, profesionalas attistibas celu
(Admiraal, Wubbels, Korthagen, 2001). Ka norada zinatnieki M. Killevei un A. Malouni
(Killeavy, Moloney, 2010), refleksivas pieejas veidoSanas darbibai jaklust par svarigako
aktivitati nakotnes profesionalu attistiba. Miisdienu nepastavigajos dzives apstaklos, art darba
apstakli nepartraukti mainas. Tadel topoSajam viesmilibas uzn€mumu vaditajam jabut
gatavam sev uzdot jautajumus par savu profesionalo sniegumu un pasam jameklé atbildes.
Refleksija Saja gadijuma ir spécigs impulss nepartrauktai personibas un profesionalajai
attistibai un paSvirzitajam studijam (Gallacher, 1997).

Karjeras pasvadiba. Globalizacijas procesu ietekm& karjeras veido$ana kllist griiti
prognozgjama, tapec palielinas pasa individa loma karjeras planosana, darba mekl&jumos un
darba iegiiSana, ka ar1 darba saglabasana, lai nodroSinatu savu nodarbinamibu, kas ir viens no
konkurétspgjas raditajiem.

Lai topoSais viesmilibas uzn€mumu vaditajs gitu panakumus, vinam ir jamacas paSam
no savas pieredzes, jo cilvéks pieredzi var iegiit tikai patstavigi, individam ieks$€ji piedaloties
Saja procesa, tade] 1 refleksija tick dévéta par pasrefleksiju (Brigmane, 2012).

Pasrefleksija, kas balstita uz humanisma pamatiem, butu apgiistama ka maciSanas
komponents paspieredzes pilnveidoSanas procesa katram macibu procesa (taja skaita
profesionalas prakses) dalibniekam — studentam, macibspékam, mentoram.

Gan iepriekseja paSpieredze, gan ari individuala pieredze, kas veidojas studiju laika,
pieméram, attiecibas ar uzpémuma kol€giem, mentoru, klientiem, nodroSina pamatu
kritiskajai refleksijai un dialogam, kas noved pie jaunas perspektivas (Herber, 1998) —
individa svarigakais uzdevums nodarbinatiba ir jaunu kompetencu apgiisana, kas dod iesp&ju
biit konkurétspéjigam darba tirgii konkrétos apstaklos.

Izglitibas konsultante A. Lekornu (Le Cornu, 2001) norada, ka rietumu pasaulé arvien
vairak diskuté par vértéjoso refleksiju, kas atklaj jaunas atskarsmes un skatijumu.
Konstruktivistu paradigma par cilvéka pasveidosanos (anglu val. self-construction), vértgjosai
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refleksijai pieskirta bitiska loma dazada veida zinaSanu un pilnigakas savas personibas
konstruéSana.

Lai macibspéki, studenti un mentori, kuri studiju procesa laika censSas attistit, pilnigot
savu paSpieredzi, auditetu studiju procesa efektivitati, ir nepiecieSama trispusé€ja pasSrefleksija,
kura novértéjams gan pats studiju process, gan ari ta rezultats. NepiecieSams polilogs, kura
laika atklajas pieredze un veért€josa refleksija. Polilogs kliist par maciSanas vidi, kad tiek
reflektéta pieredze (Carter, 2002), kad zinaSanam tiek pieskirta jéga (Mezirow, 2000), jo
kvalitativas refleksijas priekSnoteikums ir komunikacijas process ar citiem cilvékiem
(mentoru, ekspertu, kolégi). Veiksmiga refleksija nav tikai individuals process, bet ari socials
notikums, kura kvalitate liela méra atkariga no psihologiska klimata, ko rada refleksijas
partneris.

Jaunz€landes zinatnieki L.M. Jorgensens un S. Hansens (Jorgensen, Hansen, 2004)
konkurétspgjas izverteSanas konteksta norada, ka refleksiju ir viegli atpazit, bet griiti aprakstit
un izmérit, tade] petijumu metodologija ir jaakcente pasu respondentu (studentu) refleksijas
cela dota paSnovért§juma nozimi, kas sekmé lidzdalibas vértéSana un atbildibas par sava
darba rezultatiem veidoSanos (Krastina, Pipere, 2004).

Studentu refleksijas veicinaSana konkureétspéjas attistibai

Ta ka pasvadiba ir svarigs konkurétsp&jas struktirkomponents, tad refleksijas, t.sk.
paSizveértéSanas un pasnovertéSanas, veicinaSana kopuma nodroSina ari topoSo viesmilibas
uznémumu vaditaju konkurétspgjas attistibu.

TopoSajiem viesmilibas uznémumu vaditajiem jasp€j gan izvertet, gan novertet ne tikai
savu profesionalo veikumu, bet arl jamaca to saviem darbinieckiem. PaSizp&te veicina
profesionalas darbibas pamatveértibu atklasmi, ta laujot klut par labakiem viesmilibas
specialistiem (Tidwell, Fitzgerald, 2004). Darbinieki, kuri tiek iedroSinati sevi izveértét un
reflektst par savu profesionalo darbibu, uzlabo tas sniegumu. Sie specialisti kldist aktivi
profesionalas darbibas efektivitates veicinataji, vini izjit atbildibu pret kolégiem, klientiem
un vaditaju, tada veida bruggjot celu uz izcilibu jebkura joma — gan personigas dzives, gan
profesionalas darbibas (Mundhenk, 2004; Petty, 2009).

Sava darba un ricibas paSizveért€juma un citu novert€juma saskanoSana ir butisks
process, kas studentos veido un attista atbildibu un Iidzatbildibu, kas, savukart ir
konkuretspejas raditaji. Tadel ir svarigi stud€joSajiem kopa ar macibspekiem izveidot
izveértéSanas instrumentus paSizvert€jumam. Zinatniskas literatlras analize rada, ka portfolio
metode var lieliski kalpot ka Iidzeklis stud€joSiem savu sasniegumu fiks€Sanai, t.i.,
personigas attistibas planoSanai. Ipasi aktuali tas ir viesmilibas joma, kura bitiski izvertet ari
personibas TpaSibas: toleranci, izturibu, izvairiSanos no konfliktiem, veélmi pakalpot klientiem,
kuras griti diagnostic€jamas un novért§jamas tradicionalaja veértéSanas sistéma, jo tas ir
nepiecieSams nodemonstrét.

Portfolio studentu macibu vértéSana ir parliecinosa un daudzveidiga metode, saskana ar
kuru intelektuala izaugsme tiek fiks€ta rakstiski, ta veicina kritiski refleksivo procesu, kas
bagatina studentu izglitibas pieredzi un palidz viniem transforméties pasvirzitas, refleksivas
personibas (Zubizarreta, Mills, 2009; Jlomakuna u np., 2013). Fokusgjoties uz macibam,
studentiem jauznemas atbildiba par savu maciSanos.

Portfolio metode ir viens no konkurétsp&jas, t.sk. refleksijas, attistibas veicinaSanas
pedagogiskajiem Iidzekliem, jo students giist pieredzi savas darbibas un tas rezultatu
pasnoveértéSana. Portfolio kalpo gan procesa, gan arl rezultatu izvertéSanai. Pastav vairaki
portfolio veidi, kas var biit izmantojami atseviski, gan kombingjot vairakus veidus.

Portfolio metodes veértiba saskatama apstakli, ka: 1) studenti macibu procesa laika ne
tikai paSi vac reprezentativus sava darba verte§juma paraugus, bet ari risina kritiski
simulgjosus jautajumus, kuri fokus€ti uz sasniegumiem ka pozitivu ieguldijumu, preteji
tradicionalajai zinasanu parbaudei, kas veidota, lai atklatu studentam, ko vin$ nav sasniedzis,
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iemacijies; 2) notiek akcenta parbide no ta, ko students nezina un neprot uz to, ko vin§ zina
un prot; kvalitativu un kvantitativu vért€jumu integracija; 3) pedagogiska uzsvara parnese no
vert€§juma uz paSnovert§jumu, ka rezultata students macas aktivi izpausties, formulét
secingjumus, analizét savu darbu, izteikt savu viedokli un priekslikumus, ta attistot kritisko
domasSanu, vienlaicigi uzlabot runas kulttru ka komunikativas kompetences sastavdalu, kas ir
loti butiska topoSo viesmilibas vaditaju darba.

Studenta portfolio atspogulo galvenos toposa viesmilibas uznémuma vaditaja
konkurétsp&jas komponentus, kuru saturiskais piepildijums veido specialista konkurétsp&ju
profesionalas izglitibas un darbibas vid€. Tas stimulé studenta sasniegumu motivaciju un:
nodroSina studenta individualo izaugsmi; veicina materialu kompleksu izveidoSanu, kas
apstiprina toposa specialista CV, ka ar1 isteno refleksiju un paSnovertejumu.

2. DALA. EMPIRISKIE PETIJUMI

Promocijas darba otra dala veltita empiriskajiem pétijumiem, kas aprakstiti 4 nodalas,
kas atbilst 4 pétijuma posmiem (skat. 8. att.): 1) Studentu viedoklis par konkuréetspéju:
Situdcijas izpéte (3.n0d.); 2) Izstradatas toposo viesmilibas uzpémumu vaditaju
konkurétspejas izvértesanas metodikas aprobdcija (4.nod.); 3) Studentu redzéjuma
paplasinasana un viedoklu mainibas veicinasana par konkurétspéjas bitibu un
konkuretspejigu toposo viesmilibas uznemumu vaditaju: Pirmais pedagogiskais eksperiments
(5. nod.); 4) Studentu konkurétspéjas attistosas studiju vides pétijumi: Otrais pedagogiskais
eksperiments (6. nod.).

Uzsakot empiriskos pétijumus 2013./14. studiju gada (3. nod.), tika noskaidrots LLU
PTF EVU studentu viedoklis par konkur&tsp&jigu personibu raksturojo$am pazimém,
studentu pasvertejums saistiba ar vinu idealo konkur€tsp€jigo personibu, ka ari toposo
specialistu pasvertéjums saistiba ar vinu pasreizgjo konkurétspeju darba tirga.

2014./15. studiju gada promocijas darba empiriskaja p&tijuma tika aprobéta izstradata
toposo viesmilibas uznémumu vaditaju konkurétspéjas izvertésanas metodika (4. nod.), kas
norisingjas 3 posmos: 1. posma, pilotpetijuma laika (4.1. apaksnod.), izmantojot izstradato
metodiku, notika studentu konkurétsp€jas pasizvertéSana; turpinajuma ar aptaujas palidzibu
tika noskaidrota paSizvert€Sanas anketas saprotamiba un tas nozimigums, pilotp€tijuma
posma nosléguma tika analiz&ti un izverteti iegiitie rezultati; 2. izstradatas toposo viesmilibas
uznémumu  vaditdju  konkur€tspgjas izvertéSanas metodikas aprobacijas posma
(4.2. apaksnod.) 4.2.1. apaksnodala tika pamatota ekspertu metode ka viena no efektivakajam
metodém informacijas vaksana pedagogiskajos eksperimentos; 4.2.2. apakSnodala 3 secigos
posmos att€lota pati ekspertizes gaita: 1) sagatavoSanas posms ar detalizé€tu ekspertizes
planojuma izstradi, ekspertu atlases principu atspogulosanu, ekspertu aptaujas anketu, darba
lapas izstradi; 2) detaliz€ta ekspertizes gaita; ekspertizes rezultatu analize un izvert€Sana.
Izstradatas topoSo viesmilibas uznémumu vaditaju konkurétspgjas izvertéSanas metodikas
nosléguma jeb 3. posma (4.2.3. apakSnod.), ekspertizes cela iegiitie ekspertu komentari un
ieteikumi tika nemti vera, kvalitativi uzlabojot aptaujas anketas indikatoru formul&jumu un
atbilstibu toposo viesmilibas uznémumu vaditaju konkurétspgjas izvertéSanai.

Nakosaja empiriska pétfjuma posma (5.nod.) 2015./16. studiju gada tika veikts
pirmais pedagogiskais eksperiments, lai noskaidrotu, vai, izmantojot izstradato, aprobé&to,
ekspertéto konkurétspejas izverteéSanas metodiku, iespgjama studentu viedoklu maina par
toposo viesmilibas uzn€mumu vaditaju konkurétsp&jas biitibu.
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5.1. apaksSnodala veikts pirma pedagogiska eksperimenta laika izmantotas
kontentanalizes metodes teorétiskais pamatojums, bet 5.2. apakSnodala aprakstita pirma
pedagogiska eksperimenta norise, kuras laika: 1) LLU studenti rakstija eseju , Kads ir
konkurétspejigs viesmilibas uznémumu vaditajs? ”; 2) turpinajuma ka prieksstatu kopuma par
konkurétsp&ju paplasinasanas lidzeklis tika izmantota toposo viesmilibas uznémumu vaditaju
konkurétsp&jas izvertéSanas metodika; 3) pec tas notika atkartota studentu viedoklu par
konkur€tspgjigu viesmilibas uznémumu vaditaju izpete esejas ,, Kads ir konkurétspéjigs
viesmilibas uznémumu vaditajs?” veida; 4) pirma pedagogiska eksperimenta nosléguma tika
salidzinati un izvertéti pirms un péc pedagogiska eksperimenta iegiito datu apstrades rezultati.

Konkurgtspgjas attistibu veicinoSas un transformativas augstskolas dualas studiju vides
modela aprobacija notika otra pedagogiska eksperimenta laika. Tas norisinajas
2016./17. studiju gada un sastavéja no 5 posmiem (6. nod.): 1) eksperimentalas (LLU) un
kontrolgrupas (X augstskolas) dalibnieku izvéles pamatojums un izveide; 2) eksperimentalas
un kontrolgrupas dalibnieku konkurétsp€jas pirma paSizverté€Sana, iegiito datu apkopoSana;
3) toposo viesmilibas uznémumu vaditaju konkurétsp&jas veicinasanas modela koncepcijas
istenoSana eksperimentalaja grupa; 4)eksperimentalas un kontrolgrupas dalibnieku
konkurétsp&jas atkartota paSizvertéSana, iegiito datu apkopoSana, 5) iegiito datu primara un
sekundara matematiska apstrade, rezultatu analize, izvertéSana.

3. Studentu viedoklis par konkurétspéju: Situacijas izpéte

3. nodala Situdcijas izpéte par studentu viedokli par konkurétspéjas biitibu atspogulots
empiriskais pétijums, kas norisinajas LLU laika posma no 2013. gada junija lidz 2014. gada
februarim. Aptauja piedalijas 36 EVU studiju programmas 1. kursa studenti.

Situacijas izpetes merkis. Noskaidrot studentu viedokli par konkurétsp&jigu personibu
raksturojo$am pazimém.

Tika izvirziti divi petijuma jautdjumi: 1) Kada ir konkur€tsp€jiga personiba? 2) Kads ir
studentu pasvertejums saistiba ar vinu idealo konkurgtsp&jigo personibu?

Situacijas izpéte par studentu viedokli par konkurétspg€jas butibu rada, ka gan
zinatnieku, gan ar studentu domas par konkur€tsp€jigai personibai piemitosam 1paSibam nav
viennozimigs: tiek nosauktas loti dazadas ipaSibas, kas apliecina konkurétspgjas jeédziena
plaSumu. Aptaujas rezultata studenti kopuma min 55 dazadas konkurétsp€jigas personibas
ipasibas. Ka svarigako personibas konkur€tspgjas pazimi studenti min: gudribu, izglitotibu,
profesionalo kompetenci (frekvence: n=20), kas lauj secinat, ka konkurétsp&jiga personiba ir
tada personiba, kurai piemit zinaSanas kada no profesionalas darbibas jomam. Tadgjadi
studentu skatfjuma konkurétsp&jiga personiba tiek vért€ta gan no personibas kvalitasu
aspekta, gan no profesionalas darbibas un iegiistamas specialitates aspekta.

KS personibai nepiecieSamo un studentam piemitoSo pasibu patsvars rada, ka tikai 9%
studentu vélamas un esosas 1pasibas ir intervala no 0.76-1, savukart 66% studentu $is raditajs
ir intervala no 0.26-0.75. Neskatoties uz profesionalas kompetences trukumu, 27.8% studenti
savas iesp€jas darba tirgl verte ka labas, bet 8.3% - ka teicamas.

4. Izstradatas topoSo viesmilibas uznemumu vaditaju konkuretspéjas izvertesanas
metodikas aprobacija

Promocijas darba 4. nodala Izstradatas toposo viesmilibas uzpnemumu vaditaju
konkuretspejas izvértesanas metodikas aprobacija aprakstitais pétijums sastavéja no 3
posmiem (skat. 9. att). P&tjjuma gaita un rezultati ir ieklauti divas apaksnodalas:
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Pilotpetijums (4.1. apaksnod.) un Izstradatas studentu konkurétspéjas izvértesanas metodikas
ekspertize (4.2. apak$nod.).

Datu apstrade,
rezultatu

analize un

izvertesana

Pilotpetijums Ekspertize

9. att. Toposo viesmilibas uznémumu vaditaju konkurétsp€jas izverteSanas metodikas
aprobacijas posmi
(Avots: autores veidots)

4.1. Pilotpétijums

Promocijas darba 4.1. apaksnodala aprakstita pilotpetijuma gaita (skat. 10. att.), kuras
meérkis bija topoSo viesmilibas uznémumu vaditaju konkurtsp&jas paSizvertéSanas anketas
aprobacija, kas tika izstradata, balstoties uz topoSo viesmilibas uzpémumu vaditaju
konkurétspg&jas strukttras modeli (1. nod.).

Studentu KS .

vy Aptauja par KS -
pasizvertesana, AN Datu apstrade,

i X pasizvertésanas _ _

izmantojot - rezultatu analize

A anketas saprotamibu ey

izstradato L un izvertésana

. un nozimigumu
metodiku

10. att. Pilotpétijuma gaitas struktiira
(Avots: autores veidots)

Tika izvirzits pilotpétijuma jautajums. Vai izstradataja topoSo viesmilibas uznémumu
vaditaju konkurétsp€jas pasizvertéSanas anketa indikatoru formul€ums ir saprotams un
nozimigs?

Pilotpetijuma veiktas aptaujas rezultati liecina par to, ka visi 203 topoSo viesmilibas
uznémumu vaditaju konkurétsp&jas paSizvertéSanas aptaujas anketa ieklautie indikatori
(raditaji) formuléti skaidri un saprotami.

No 21 respondenta, kas piedalijas pétijuma, 20 respondentiem toposa viesmilibas
uznémumu vaditajiem konkur€tsp&jas paSizverteéSanas aptaujas anketa sniedza atbildi par
konkuretsp&jas biitibu; 17 studentiem tas ietekm& mainijusies izpratne par konkurétsp&jas
biitibu. Devinpadsmit no 21 respondenta apstiprinaja, ka ar konkurétsp&jas pasizverteésanas
aptaujas anketas palidzibu, vinuprat, var vispusigi un detalizéti novertet toposa viesmilibas
uznémuma vaditaja konkurétsp&ju. 12 respondentiem toposa viesmilibas uznémumu vaditaja
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konkurétsp&jas pasizvert€Sanas aptaujas anketa lika aizdomaties par konkurétsp&ju kopuma,
savukart 18 no 21 studentiem 203 indikatoru anketa atklaja jédziena konkurétspéja plaSumu
un daudzskautpainumu, 16 studentiem ta lika aizdomaties, pie ka japiestrada, lai kliitu
konkurétsp&jigaki kopuma.

4.2. Izstradatas studentu konkurétspéjas izverteSanas metodikas ekspertize

4.2. apaksnodalas sakuma veikts eksperimentalaja dala izmantotas ekspertu metodes
teorétiskais pamatojums (4.2.1. apaksnod.), kam seko toposo viesmilibas uznémumu vaditaju
konkurétspéjas izvertéSanas indikatoru sist€émas, attiecigi ar ¢etram indikatoru grupam, ka ari
konkurétsp&jas Itmenu noteikSanas metodikas un iegiito rezultatu interpretacijas pa
konkurétspé€jas izvertejuma limeniem, ekspertizes apraksts (4.2.2. apakSnod.).

4.2.1. Eksperimentalaja dala izmantotas ekspertu metodes teoretiskais pamatojums

Ekspertu metode tiek plasi izmantota psihologiskajos un pedagogiskajos eksperimentos
un tiek uzskatita par vienu no visefektivakajam informacijas vaksana (Bogner, Litting, Menz,
2014; Bogner, Menz, 2005; Bogner, Menz, 2009; Dexter, 1970; Helmer, 1983; Lewthwaite,
Nind, 2016; Kaynak, Bloom, Leibold, 1994; Meuser, Nagel, 2009; Muskat, Blackman,
Muskat, 2012; Rieger, 1986; Vasermanis, glgiltere, Krasts, 2004; Waissbluth, De Gortari,
1990; Axkcrotuna, Kommoroposa, 2012; Kuraes, 1975; Hosukosa, 2001; ITomoma, 2015;
[IporaceBuu, 2014; Cesepun, 2014; TatapuenkoBa, 1997; Tiopun, 2013; Yepenanos, 1989
u.c.).

Petijuma rezultati liecina, ka eksperts ir specialists, kas ir ne tikai praktikis, bet arT labi
sagatavots teorctikis, kas vinam dod iesp€ju analiz€t, vert€t un prognozet pétama objekta
attistibas scenarijus. Aptaujas rezultati, kas pamatojas uz ekspertu spriedumu, tiek déveéti par
ekspertu vertgjumu, bet pati metode biezi vien par — ekspertizi, ekspertatzinumu vai
ekspertvertejumu metodi.

Izskir vairakus ekspertu metodes veidus: Delfi metode, SEER metode, PATTERN
sistema, Programmprognozésanas metode, ,,Prata vetra”, Komisiju metode.

Promocijas darba ietvaros izstradatas studentu konkurétspgjas izvért€Sanas metodikas
ekspertizei tika izvéleta modificéta Delfi metode.

4.2.2. Ekspertizes gaita

Apaksnodala aprakstita topoSo viesmilibas uzn€mumu vaditaju konkurétsp&jas
izvertéSanas metodikas ekspertizes gaita, kas norisinajas vairakos posmos (skat. 11. att.).

Ekspertizes sagatavosanas posmd detalizeéti aprakstita ekspertizes planojuma izstrade:
ekspertizes mérka, jautajumu un uzdevumu formuléSana, pétfjuma metozu izvéle. Ekspertu
atlase, tas principi. Ekspertizes veikSanai tika uzaicinati 5 eksperti, kuru kompetence atbilda
toposSo viesmilibas uzpémumu vaditaju konkurétsp&jas veicinaSanas un izverteéSanas meérkim.
Apaksnodala atspogulots katra eksperta kompetences un pieredzes raksturojums.
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Konkurétspéjas

Ekspertizes - ve g
per? Ekspertizes pasizvertesanas
sagatavoSanas . .
S osI gaita metodikas
SIS - . .
P pilnveide

11. att. TopoSo viesmilibas uznémumu vaditaju konkurétspéjas izverteSanas metodikas

ekspertizes dizains
(Avots: autores veidots)

Lai varétu pamatot ekspertizes cela iegiito datu validitati par topoSo viesmilibas
uznémumu vaditaju konkurétsp€jas izvertéSanas metodiku, petijuma datu analizes sakuma
tika dota ekspertu kompetences analize un izvert€§jums, balstoties uz izstradato ekspertu
aptaujas anketu, kura ietverti 14 jautdjumi. Ekspertu darba lapa par topoSo viesmilibas
uznémumu vaditaju konkurétsp&jas izverteéSanas metodiku tika ieklauti 9 vertejuma kriteriji.

Talak seko detalizets ekspertizes gaitas apraksts.

4.2.3. Ekspertizes rezultatu analize un izverteSana

4.2.3. apakSnodala att€loti izstradatas topoSo viesmilibas uznémumu vaditaju
konkuretspgjas izverteSanas metodikas ekspertvertejumu rezultati.

Ekspertizes rezultata ieglito datu aprakstosas statistikas analize lava secinat, ka
visaugstakais vert€jums kopsumma tika dots $adiem kriterijiem:

* izstradatas toposo viesmilibas uznémumu vaditaju konkurétsp€jas izverteSanas metodikas
aktualitate un praktiskais pienesums (devums) viesmilibas uznémumu vaditaju
konkurétsp&jas pétnieciba un izveértésana pedagogijas zinatnes joma (X50);

» izstradatas toposo viesmilibas uznémumu vaditaju konkurétspéjas izvertésanas metodikas
aktualitate un praktiskais pienesums (devums) viesmilibas uzpémumu vaditaju
konkur€tsp&jas petnieciba un izvertésana karjeras attistibas vadibas, cilvékresursu vadibas
joma (£50);

* toposo viesmilibas uznémumu vaditaju konkur€tspgjas izvertéSanas metodikas, t.sk.
aptaujas anketas, atbilstiba izstradatajam un zinatniski pamatotajam konkurétspgjas
struktiras modelim: konkurétsp€jas komponentiem un to indikatoriem (£49);

* topoSo viesmilibas uznémumu vaditaju konkuretsp€jas izvert€éSanas metodikas rezultatu
analizes un izvertéSanas metodikas, t.sk. konkréti konkur€tspgjas limenu noteikSanas
metodikas korektums (Z49).

Datu  sekundaras apstrades rezultata (Kendela W (tau_c) tests SPSS

21.0 lietojumprogramma) iegilita secinosa statistika par vienpratibu ekspertu vertéjumos rada,
ka %2=30.702 > %2 0.01; 8 = 20.09, bet vienpratibas jeb konkordacijas koeficients W = 0.768 ir
tuvak 1, neka 0, tad var secinat, ka var noraidit nulles hipotézi Ho un pienemt Hi, tas nozimé,
ka pastav sakaribas starp dazadu ekspertu vertejumiem (starp ekspertiem ir vienpratiba).
Lidz ar to: izstradata un ekspert€Sanas procesa izvertéta topoSo viesmilibas uznémumu
vaditaju konkurétsp€jas izvertéSanas metodika balstas uz zinatniskiem pamatiem, proti, uz
izstradato konkurétsp€jas struktiiras modeli; topoSo viesmilibas uzp€mumu vaditaju
konkuretsp&jas izverteSanas metodika ir uzskatama par devumu gan viesmilibas nozares
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profesionalas izglitibas pétniecibas, gan pedagogijas zinatnes, gan vadibzinatnu joma;
konkur€tsp&jas izvertéSanas metodika ir izmantojama ne tikai topoSo viesmilibas uznémumu
vaditaju, bet ar1 jau stradajoso jauno specialistu konkur€tsp€jas izverteéSanai; izstradatas
konkur€tsp&jas paSizverteSanas aptaujas anketas satura formulgjumi ir studentiem saprotami,
kopuma aptaujas anketa ir studentiem draudziga un ekologiska.

5. Studentu redzéjuma paplasinasana un viedoklu mainibas veicinaSana par
konkuréetspéjas buitibu un konkuretspéjigu toposo viesmilibas uznemumu vaditaju:
Pirmais pedagogiskais eksperiments

Promocijas darba 5. nodala atspogulots pirmais pedagogiskais eksperiments, lai
noskaidrotu, vai, izmantojot izstradato, zinatniski pamatoto, studentu aprob&to un ekspertu
eksperteto konkuretspejas izverteSanas metodiku, iespgjama studentu viedoklu maina par
konkurétspéjas biitibu un konkuretspgjigu toposo viesmilibas uznémumu vaditaju.

Promocijas darba 5. nodala sastav no 3 apaks$nodalam.

5.1. Eksperimentalaja dala izmantotas kontentanalizes metodes teoretiskais pamatojums

Apaksnodala analiz€tas kontentanalizes metodes definicijas, aplukoti kontentanalizes
Itmeni, ka art divas biezak izmantotas pieejas: induktiva un deduktiva.

Balstoties uz zinatnisko literatiru par kontentanalizi, identificéti kontentanalizes soli jeb
analizes procesa stadijas:

e tiek izvirzits/i pétijuma jautdjums/i, uzdevumi, ko pétnieks v€las noskaidrot ar
kontentanalizes palidzibu;

» komunikacijas satura un paraugu atlase;

 komunikacijas satura sadaliSana fragmentos jeb satura vienibas, kas atspogulo respondenta
apgalvojumus, kuri raksturo/interpret€ vina pieredzi;

» tiek noskaidrota satura vienibu jéga, un notiek to grup€Sana analitiskas kategorijas. Tada
veida tiek savienotas atsevisSku respondentu pieredzes;

* iegiito datu kod€sana un analize;

* jedzienu ievietoSana plasaka struktura, proti, modeli vai teorija, kas paredz izskaidrot:
jédzienus, diapazonu, paradibu dinamiku, jau esoSo teoriju ierobeZojumus vai specifisko
izmantoSanas gadijumu atklasanu, ka arT jaunu teoriju attistiSanu.

Virzoties no atseviska respondenta ikdienas apgalvojuma uz abstraktaku, zinatnisku
daudzu gadijumu apgalvojumu parklasanas, atklajas kontentanalizes bitiba. Ar
kontentanalizes palidzibu iesp&jams noteikt topoSo viesmilibas uzp€mumu vaditaju
attiecksmes, viedoklu mainas tendences, pétot viena vai daudzu vienas jomas autoru tekstus,
laika, ka art atklat atSkiribas, kas raksturo dazadu autoru tekstu saturu.

5.2. Pirma pedagogiska eksperimenta gaita

Pirmais pedagogiskais eksperiments (2015./2016. st.g.) norisinajas 3 secigos posmos
(skat. 12. att.) un tas atspogulots 5.2. apaksnodala.
«2016. gada marta 22 studiju programmas EVU 4. kursa studenti rakstija eseju ,,Kads ir
konkurétsp&jigs viesmilibas uzn€mumu vaditajs?”.
*2016. gada aprili 22 studiju programmas EVU 4. kursa studenti veica sevis ka topo$o
viesmilibas uznémumu vaditaju konkurétspgjas izvertésanu, praksé aprob&jot izstradato,
eksperteto konkurétspejas izvertéSanas metodiku.
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+2016. gada maija 22 studiju programmas EVU 4. kursa studenti atkartoti rakstija eseju
,,Kads ir konkurétsp&jigs viesmilibas uznémumu vaditajs?”.

TopoSo viesmilibas uznémumu vaditaju konkurétspgjas pasizvertésanas metodika ka
priekSstatu kopuma par konkur€tspeju paplasSinasanas Iidzeklis

) 4

Eksperimentalas vt Eksperimentalas
grupas pirma ! _KS pasizvertesana, grupas atkartota
eseja viedoklu IzZmantojot izstradato /| eseja viedoklu par KS
par KS izpétei i metodiku izpetei

12. att. Eksperimenta gaitas dizains
(Avots: autores veidots)

Petijuma tika izmantota izstradata, teorétiski pamatota, studentu aprobéta un ekspertu
ekspertéta konkur€tspjas izverteSanas metodika, t.sk. studentu aptaujas anketa, ka
cksperimenta pedagogiskais Iidzeklis, lai veicinatu izmainas studentu viedoklos par
konkurétspgjas biitibu kopuma un savas profesijas parstavju konkurétspeju.

Anketas aizpildiSana ilga 35 miniites, ta norisinajas LLU PTF Uztura katedras telpas.

5.3. Pétijjuma datu apstrade un rezultatu analize

Visas 44 studentu e-vide iesniegtas esejas tika vairakkart izlasitas. Katra eseja tika
sadalita fragmentos jeb satura vienibas, kuras raksturo/interpreté esejas autora pieredzi par
konkurétspgjigu viesmilibas uznémumu vaditaju. Sis satura vienibas sakotngji tika izrakstitas,
grupétas analitiskas kategorijas, izteiktas psihologijas/pedagogijas terminos un ievietotas
tabula, kura visi konkurétsp&jas indikatori atbilda autores izstradatajai viesmilibas uzn€émumu
vaditaju konkurétsp€jas izvert€Sanas metodikai. Tika veikta iegito rezultatu kvalitativa
analize, salidzinot pirmas eseju analizes un otras esejas analizes rezultata iegiitos datus.

Péc tam kvalitativo pétijumu rezultati tika parversti kvantitativajas vertibas, nosakot vardu
savienojumu, frazu biezumu atbilstosi katram konkurétsp&jas indikatoram. Datu apstrades ped¢ja
posma tika veikta iegito datu matematiska apstrade aprakstosas statistikas Un secinosas
statistikas ieguvei, izmantojot Vilkoksona un Zimju testu SPSS (21.0) lietojumprogramma.

Tika izvirzitas divas datu apstrades hipotézes:

Ho: pedagogiska eksperimenta laika studentu viedokli par konkurétspgjigu viesmilibas
uznémumu vaditaju pec savas konkurtspgjas pasizvert€Sanas nav mainijusies: 1. esejas
rezultati = 2. esejas rezultati.

Hi: pedagogiska eksperimenta laika studentu viedokli par konkur&tsp&jigu viesmilibas
uznémumu vaditaju pec savas konkurétspgjas paSizvertéSanas ir mainijusies:

1. esejas rezultati # 2. esejas rezultati.

Iegutie Vilkoksona testa rezultati (skat. 1. tab.), liecina par to, ka notikusas izmainas
studentu viedoklos par konkurétspg€jigu viesmilibas uznémumu vaditaju atbilstos§i KS
izvertesanas metodikas 135 indikatoriem no kopgjiem 203 indikatoriem.
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1. tabula
Vilkoksona testa rezultati

Raditaji N Ranga vertiba | Rangu summa
Pirms pedagogiska [Negativie rangi 17 25.65 436.00
eksperimenta — Pozitivie Rangi 135 74.10 8744.00
Péc pedagogiska  Bez izmainam 68
eksperimenta Kopa] 203

Vilkoksona testa rezultata iegiita secino$a statistika (skat. 2.tab.) rada, ka: p —
vertiba=0.000<a=0.001, kas liecina par pedagogiska eksperimenta laika notikusajam izcili
biitiskam izmainam studentu viedoklos par konkurétsp€jigu viesmilibas uzn€mumu vaditaju.

Zimju testa rezultati neatskiras no Vilkoksona testa rezultatiem.

2. tabula
Vilkoksona testa secinosa statistika
Vertibas Pirms pedagogiska eksperimenta —
Péc pedagogiska eksperimenta
Z- vertiba -9.160
p — veértiba 0.000
(Asymp. Sig. (2-tailed))

6. Studentu konkurétsp€jas attistosas studiju vides pétijumi: Otrais pedagogiskais
eksperiments

Promocijas darba 6. nodala atspogulots otrais pedagogiskais eksperiments, tas
norisingjas 2016./2017. studiju gada ietvaros un sastavéja no vairakiem posmiem (skat.
13. att.). Ta mérkis bija: Konkurétspejas attistibu veicinoSas un transformativas augstskolas
dualas studiju vides modela aprobacija.

Tika izvirziti Cetri petijjuma jautajumi

o Kads ir eksperimentalas un kontrolgrupas dalibnieku konkur€tspgjas pasSizvert€jums
pedagogiska eksperimenta sakuma? Vai pastav sakritiba starp abu grupu konkurétspéjas
pasizveértéjumiem eksperimenta sakuma?

e Kads eksperimentalas un kontrolgrupas dalibnieku konkurétsp€jas pasizvert&jums
pedagogiska eksperimenta beigas? Vai pastav sakritiba starp abu grupu konkurétspéjas
pasizvertéjumiem eksperimenta beigas?

e Vai ir notikuSas izmainas eksperimentalas grupas konkurétsp€jas attistiba, salidzinot
pasizvertéjuma rezultatus, kas iegiti pedagogiska eksperimenta beigas ar
pasizvertéjuma rezultatiem eksperimenta sakuma?

e Vai ir notikuSas izmainas kontrolgrupas konkur€tsp&jas attistiba, salidzinot
pasSizvertéjuma rezultatus, kas iegiti pedagogiska eksperimenta beigas, ar
pasSizvertejuma rezultatiem eksperimenta sakuma?

Merka sasniegSanai tika izvirziti ¢etri petijjuma uzdevumi
e Veikt kontrolgrupas un eksperimentalas grupas topoSo viesmilibas uznémumu vaditaju
konkurétspéjas pirmo paSizvertéSanu, izmantojot izstradato metodiku pedagogiska
eksperimenta sakuma. Salidzinat un izvertet iegtitos rezultatus.
o Veikt konkurétsp€jas attistibu veicinoSas un transformativas augstskolas dualas studiju
vides modela aprobaciju ar eksperimentalo grupu.
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e Veikt kontrolgrupas un eksperimentalas grupas topoSo viesmilibas uznémumu vaditaju
konkurétspéjas atkartoto paSizveértéSanu, izmantojot izstradato metodiku pedagogiska
eksperimenta beigas. Salidzinat un izverteét iegiitos rezultatus.

e Salidzinat un izveértét kontrolgrupas un eksperimentalas grupas topoSo viesmilibas
uznémumu vaditaju konkurétsp€jas pasizverteéSanu rezultatus, kas iegiiti eksperimenta
sakuma un beigas, lai noskaidrotu gan eksperimentalas grupas, gan kontrolgrupas
dalibnieku konkur€tsp€jas attistibas dinamiku, nosakot diferences.

Eksperimentalas grupas topoSo viesmilibas uzneémumu vaditaju
konkuretspgjas attistibas dinamika eksperimentalaja vide

. .

EGr.: KS I, KS velehasana EGr.: KS I,

eksperimentalaja vide
(KS veicinasanas modela

aprobacija)
7
Rezultatu Rezultatu
izvertésanaun izvertesanaun
saltdzinasana salidzinasana
L4
I{(;l'.: I{S I]_ i KS dabiskaja vide \‘\\ I{('}l.o: I{S 12

Kontrolgrupas topoSo viesmilibas uznémumu vaditaju konkur€tspgjas
attistibas dinamika dabiskaja vide

13. att. Otra pedagogiska eksperimenta dizains
(Avots: autores veidots)
Abreviatiiru atSifréjums:
EGr.: KS |1 — Eksperimentalas grupas studentu konkurétspgjas pirma izvertésana
EGr.: KS I, — Eksperimentalas grupas studentu konkurétsp&jas atkartota izvertéSana
KGr.: KS |1 — Kontrolgrupas studentu konkur&tsp€jas pirma izvertéSana
KGr.: KS |2 — Kontrolgrupas studentu konkurétsp&jas atkartota izvertéSana

Pétijuma metodes
Pedagogiskais eksperiments
e Datu ieguves metodes: studentu aptauja konkur&tsp&jas paSizvert€§jumu ieguvei,
izmantojot izstradatas aptaujas anketas.
e Datu matematiskas apstrades metodes:
* datu primara matematiska apstrade aprakstosa statistikas ieguvei un tas rezultatu
vizualizacija attélu veida, izmantojot konkurétsp€jas limena noteik$anas metodiku;
» datu sekundara matematiska apstrade secinosas statistikas ieguvei: 1) Vilkoksona tests un
Zimju tests (SPSS 21.0 lietojumprogramma) diferencu noteikSanai starp divam saistitam
pazimju paraugkopam un notikuSo izmainu bitiskuma izvert€Sanai eksperimentalas
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grupas ietvaros un kontrolgrupas ietvaros; 2) Mann- Vitneja tests un Kolmogorova -
Smirnova tests (SPSS 21.0 lietojumprogramma), lai salidzinatu divu nesaistito pazimju
paraugkopas.
Pétijjuma baze

e Peétijuma vieta: LLU PTF Uztura katedra; X augstskola

o Petijuma dalibnieki:

s eksperimentald grupa: LLU studiju programmas EdindSanas un viesnicu
uznémejdarbibas (turpmak — EVU) 4. kursa 15 studenti;

« kontrolgrupa: X augstskolas studiju programmas Tirisma un viesmilibas uznémumu
vadibas 4. kursa 18 studenti.

Ar eksperimentalo grupu tika veikta konkur€tsp€jas attistibu veicinoSas un
transformativas augstskolas dualas studiju vides modela aprobacija studiju procesa, savukart
ar kontrolgrupu §is planotas un organizétas pedagogiskas aktivitates netika veiktas, proti,
kontrolgrupas studentu konkur&tsp€jas attistiba norisinajas dabiskaja citas augstskolas studiju
vide.

TopoSo viesmilibas uznémumu vaditaju konkurétsp&jas paSizvertéSanas dati tika vakti
otra pedagogiska eksperimenta sakuma (2016./2017. studiju gada septembri) un eksperimenta
nosléguma (2016./2017. studiju gada maija).

Dati tika apstradati, lai:

e salidzinatu 15 eksperimentalas grupas un 18 kontrolgrupas studentu konkurétsp€jas
pasizvertéjumu rezultatus pedagogiska eksperimenta sakuma;

» salidzinatu katra eksperimentalas grupas studenta KS pasizvértéjuma dinamiku pirms un p&c
pedagogiska eksperimenta, lai izvértétu, cik butiskas izmainas notikuSas topoSo viesmilibas
uznémumu vaditaju konkurétspg€jas attistiba, aprob&jot konkurétspgjas attistibu veicinosas un
transformativas augstskolas dualas studiju vides modeli, ka pedagogisko lidzekli izmantojot
izstradato, aprob€to un ekspertéto toposSo viesmilibas uznémumu vaditaju konkurétsp&jas
IzvérteSanas metodiku;

e salidzinatu 18 kontrolgrupas katra studenta konkur€tspgjas paSizvertejuma dinamiku
2016./2017. studiju gada sakuma un nosléguma, lai izvertetu, cik butiskas izmainas notikuSas
toposo viesmilibas uznémumu vaditaju konkurétspé&jas attistiba dabiskaja augstskolas vidg;

e salidzinatu 15 eksperimentalas grupas un 18 kontrolgrupas studentu konkur&tspéjas
pasizvertejumu rezultatus pedagogiska eksperimenta sakuma un beigas, lai izvertétu, cik
bitiskas 1zmainas notikuSas salidzinot konkurétsp&jas paSizvert€jumus eksperimentalas
grupas iztvéruma kopa, kur tika veikta konkurétsp&jas veicinasanas modela koncepcijas
aprobacija studiju procesa un kontrolgrupas iztveruma kopa, kur konkurétsp&jas attistiba
notika dabiska studiju vidé, ka pedagogisko lidzekli izmantojot izstradato, aprob&to un
eksperteto toposo viesmilibas uznémumu vaditaju konkurétsp&jas izvertéSanas metodiku;

* salidzinatu 15 eksperimentalas grupas studentu konkur€tsp&jas paSizvert€juma indikatoru
TOP 30 pirms un péc pedagogiska eksperimenta;

e analizétu 15 eksperimentalas grupas studentu konkurétsp€jas paSizvert€juma izmainas
pedagogiska eksperimenta laika profesionalas darbibas vides kompetences indikatoros.

6.1. Pirmais posms: pedagogiska eksperimenta sagatavo$anas posms

Apaksnodala pamatoti kontrolgrupas izvéles principi; salidzinatas X augstskolas
Tiarisma un viesmilibas uzpémumu vadibas un LLU Edinasanas un viesnicu
uznéméjdarbibas studiju programmas.
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Bitiskaka atskiriba, salidzinot studiju kursus abas augstskolas ir ta, ka LLU uzsvars tiek
likts uz €dinasanas un uztura jomu, savukart X augstskola — tiirisma jomu.

6.2. Otrais posms: eksperimentalas un kontrolgrupas dalibnieku konkurétspéjas pirma
pasSizverteSana un tas rezultati

Pirma studentu konkurétsp&jas paSizveértéSsana notika 2016./2017. studiju gada
septembri. P&tljuma tika izmantota izstradata, teor€tiski pamatota, studentu aprob€&ta un
specialistu-ekspertu verteta (eksperteta) konkuretspejas izverteSanas metodika, t.sk. studentu
aptaujas anketa, ka eksperimenta pedagogiskais Iidzeklis, lai noskaidrotu eksperimentalas un
kontrolgrupas dalibnieku konkurétsp&jas limeni otra pedagogiska eksperimenta sakuma.

P&c datu ieguves un primaras apstrades tika veikta pedagogiska eksperimenta sakotng&jo
rezultatu salidzinasana, izmantojot izstradato KS limena noteikSanas metodiku. Iegutie
petijuma rezultati liecina, ka eksperimentalas grupas 9 studentiem, Iidzigi ka kontrolgrupas
9 studentiem KS paSizvertejuma sasniegts treSais KS Iimenis, kas atbilst vid§jam KS
Itmenim. Ceturtais KS limenis ir 6 eksperimentalas un 8 kontrolgrupas studentiem. Savukart
ar zemu KS limeni (otrais KS Iimenis) ir sevi novert€jis viens kontrolgrupas students. Tatad,
gan eksperimentalas, gan kontrolgrupas studentiem pirms pedagogiska eksperimenta ir
lidzigs KS pasizvertejuma limenis.

Otra pedagogiska eksperimenta sakuma veikta secinosa statistika (Mann-Vitneja tests
un Kolmogorova-Smirnova tests SPSS 21.0 lietojumprogramma) liecina par to, ka pastav laba
sakritiba starp abu grupu studentu konkur€tsp&jas paSizvert€Sanas raditaju summam un
konkurétsp&jas koeficientiem pirms pedagogiska eksperimenta. Mann-Vitneja testa secinosa
statistika par LLU un X augstskolas studentu konkur€tsp&jas paSizvert§jumu summu
saltdzinajumiem: p-vertiba=0.588>0=0.05 (laba sakritiba), bet konkurétsp&jas koeficientiem
p-vertiba=0.612>a=0.05 (laba sakritiba). ArT Kolmogorova—Smirnova testa secinosa statistika
rada lidzigus rezultatus gan eksperimentalas, gan kontrolgrupas studentu konkur&tsp&jas
pasizverté§jumu  summu  salidzinagjuma pirms  pedagogiska  eksperimenta  p-
vertiba=0.407>0=0.05 (laba sakritiba), konkurétspgjas koeficientu p-vertiba=0.659>0=0.05
(laba sakritiba), tatad konkur€tsp€jas paSizvertejums ir lidzigs, kas lauj secinat, ka nevar
noraidit hipot&zi Ho, pastav sakritiba starp eksperimentalas grupas un kontrolgrupas studentu
konkurétspéjas pasizvertéSanas raditaju summam un konkurétspéjas koeficientiem pirms
pedagogiska eksperimenta.

6.3. TreSais posms: toposo viesmilibas uznémumu vaditaju konkuretspéjas veicinasanas
studiju vidé modela aprobacija eksperimentalaja grupa

Apaksnodala aprakstita eksperimentala darbiba: Toposo viesmilibas uznémumu vaditaju
konkurétspéjas veicinosas un transformativas augstskolas dualas studiju vides modela
aprobacija. Tadgjadi LLU 15 EVU 4. kursa studentu konkur&tsp&jas attistiba norisinajas
eksperimentalaja vide, balstoties uz topoSo VUV konkurétsp€jas attistibu veicinoSas un
transformativas augstskolas dualas studiju vides pamatojuma un nodroSinajuma studijas
filozofiski metodologisko bazi, abam konceptualajam pieejam un no tam izrictoSajiem
principiem (skat. 2. nod.), savukart X augstskolas 18 TVNUV konkurétsp&jas attistiba notika
dabiskaja augstskolas studiju vide.

2016./2017. studiju gada realiz€to aktivitaSu apraksts tika struktur€ts saskana ar
izstradato TopoSo viesmilibas uznémumu vaditaju konkuretspéejas attistibu veicinosu un
transformativu augstskolas dualas studiju vides modeli.
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6.4. Ceturtais posms: kontrolgrupas un eksperimentalas grupas toposo viesmilibas
uznémumu vaditaju konkurétspéjas atkartota pasizvertesana, iegiito datu primara un
sekundara matematiska apstrade, rezultatu analize un izverteSana

Atkartotas toposo viesmilibas uznémumu vaditaju konkurétsp&jas pasizvertésanas, kas
notika 2016./2017. studiju gada jiinija, apraksts seko 6.4. apaksnodala.

Otra pedagogiska eksperimenta nosléguma, péc Toposo viesmilibas uzpémumu vaditaju
konkurétspéjas veicinosas un transformativas augstskolas dualas studiju vides modela
aprobacijas, tikai 2 eksperimentalas grupas studentiem péc atkartota KS paSizvert€juma
kopgja limena noteikSanas, tas ir vid€js (3. limenis), 10 studentiem tas ir augsts, bet
3 studentiem — loti augsts. Kontrolgrupas studentiem KS Itmenu sadalijums p&c pedagogiska
eksperimenta ir sekojoSs: vienam studentam tas ir zems, 10 studentiem — vidgjs, bet
7 studentu KS Iimenis ir augsts. Augstako KS Iimeni nav sasniedzis neviens no kontrolgrupas
studentiem. Tadgjadi péc otra pedagogiska eksperimenta ir saskatamas eksperimentalas un
kontrolgrupas studentu KS limenu diferences.

Atkartotajai topoSo viesmilibas uznémumu vaditaju konkur€tsp€jas paSizvertéSanas
sekundarai iegiito datu apstradei, tika izmantoti Mann-Vitneja tests un Kolmogorova-
Smirnova tests SPSS 21.0 lietojumprogramma. Mann-Vitneja testa rezultati rada, ka LLU un
X augstskolas studentu konkurétspgjas pasizvertéjumu summu un konkurétspéjas koeficientu
abpusgjas hipotézes p-vertiba=0.001<a=0.05 (izcili bitiskas atskiribas). To pasu liecina
Kolmogorova — Smirnova testa rezultati, proti: LLU un X augstskolas studentu
konkurétspgjas pasSizvert§jumu summu un KS koeficientu abpusgjas hipotézes p-
vertiba=0.013<0=0.05 (bitiskas atSkiribas), tap&c var noraidit nulles hipotézi Ho un pienemt
hipotézi Hi, pastav izcili bittiskas atskiribas starp eksperimentalds grupas un kontrolgrupas
studentu konkurétspéjas pasizveértésanas raditdju summam un konkurétspéjas pasizvertejuma
rezultatu konkurétspejas koeficientiem péc pedagogiska eksperimenta.

6.5. Iegiito rezultatu salidzinasana un izverteSana

Apaksnodala tika analizéti otra pedagogiska eksperimenta nosléguma posma iegitie
rezultati, izvert€jot toposo viesmilibas uznémumu vaditaju KS attistibu 2016./2017. studiju
gada eksperimentalas un kontrolgrupas ietvaros.

LLU studentu iztvéruma kopas Ipatsvara raditdaji Zimju testa secinoSai statistikai
individualas konkurétsp&jas pasizvertéjuma dinamikas izvert€Sana liecina par izcili biitiskam
atSkiritbam (p-veértiba< 0.001<a=0.05) 10 studentiem no iztvéruma kopas, bet 2 studentiem
KS paSizvertésanas raditajos verojamas butiskas atSkiribas konkurétspgjas pasizvertejuma
dinamika pirms un péc pedagogiska eksperimenta. Ari Vilkoksona testa secinosa statistika
apliecina, ka eksperimentalas grupas iztvéruma kopa studentu konkurétspéjas koeficientos
pirms un péc pedagogiska eksperimenta notikuSas loti butiskas atSkiribas p-
vertiba=0.007<0.05.

X augstskolas studentu iztvéruma kopas Tpatsvara raditaji Zimju testa secinoSai
statistikai individualas konkurétspéjas paSizvertejuma dinamikas izveértéSana liecina par izcili
bitiskam atskiritbam (p-vértiba< 0.001<a=0.05) 9 studentiem no iztvéruma kopas, bet
2 studentiem KS paSizvertéSanas raditajos verojamas bitiskas atSkiribas konkurétsp&jas
pasizvertéjuma dinamika pirms un péc pedagogiska eksperimenta. Vilkoksona testa secinosa
statistika apliecina, ka kontrolgrupas iztvéruma kopa studentu konkurétspgjas koeficientos
pirms un p&c pedagogiska eksperimenta pastav sakritiba p-vértiba =0.056<0.05.

Otra pedagogiska eksperimenta nosléguma, 9 eksperimentalas grupas studentiem,
salidzinot KS pasizvertéjuma limenus pirms un péc otra pedagogiska eksperimenta, ir
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notikusas izmainas: 8 pozitivas, kur 1., 2. un 15. studentiem tas notikusSas pat par 2 [imeniem:
no 3. KS Iimena (vid€js) uz 5. KS Iimeni (loti augsts). 6 studentiem KS Iimenis ir palicis tajas
pasas KS pasizvert§juma Iimena robezas, bet ar pozitivam tendencém. Kontrolgrupas
studentu KS paSizverte§juma Iimenu izvert€§juma tikai vienam studentam notikusi KS Iimena
paaugstinasanas no 3. KS limena, kas atbilst vidéjam KS Iimenim uz 4. KS limeni (augsts KS
limenis), paréjiem studentiem KS Iimenis palicis pirms pedagogiska eksperimenta ITmeni.

Eksperimentalaja grupa gan pirms, gan p&c pedagogiska eksperimenta TOP 30 savas
vietas saglabaja (mainot rangus) 15 konkurétsp€jas pasizveértéSanas indikatori.

Otra pedagogiska eksperimenta nosléguma profesionalas darbibas vides kompetences
raditaju analize liecina, ka: socialkultiras kompetences komponenta 17 indikatoros no 28 ir
notikusas statistiski  butiskas izmainas; viesmilibas tehnologiju kompetencé noO
11 indikatoriem statistiski butiskas izmainas notikuSas viena indikatora, savukart
4 indikatoros vérojama mérena sakritiba, bet 2 indikatoros novérojama vaja sakritiba. Trijiem
§1s kompetences pasizvertéjuma indikatoriem koeficienti jau pirms pedagogiska eksperimenta
ir augsti. Digitalaja kompetence statistiski biitiskas izmainas notikuSas 4 indikatoros, pargjos
astonos $is kompetences indikatoros noverojama statistiski nozimiga sakritiba, bet trijos
indikatoros 1ezim&jas vaja sakrititba. Ari Saja kompetencé vairakiem indikatoriem
pasSizvert§juma  koeficienti jau pirms pedagogiska eksperimenta bija  augsti.
Uznéméjkompetences un vadibas kompetences 34 paSizvert€§juma indikatoros verojama
sekojosa aina: statistiski biitiskas izmainas notikuSas ar 16 indikatoriem, bet 18 indikatori
uzrada statistiski nebiitiskas izmainas. Tiesiskas kompetences 7 paSizvertejuma indikatori
pirms un péc pedagogiska eksperimenta uzrada statistiski biitiskas izmainas.

Pedagogiskaja eksperimenta izmantota topoSo viesmilibas uznémumu vaditaju
izverteéSanas metodika lauj daudzpusigi izvertét toposSo specialistu konkur€tspeju, ta
izmantojama ar1 turpmakaja studentu izpé€te.

Ja LLU Edinasanas un viesnicu uznéméjdarbibas studiju programma tiks ari turpmak
izmantots izstradatais TopoSo viesmilibas uznémumu vaditaju konkurétspéjas attistibu
veicinoSais un transformativais augstskolas dualds studiju vides modelis, ir iesp&jams biitiski
veicinat toposo viesmilibas uzn€émumu vaditaju konkurétspgjas attistibu.

BUTISKAKIE SECINAJUMI

e Specialista konkurétsp&jas pamatojuma un pé&tnieciba ir saskatamas tris metodologiskas
pieejas: kvalitativa, funkcionala un strukturala. Kvalitativa pieeja lauj konkurétsp&ju pétit
ne tikai ka rezultatu, bet arT ka fenomenu, kas nemitigi attistas izglitibas, personibas un
profesionalas attistibas procesa, un kas izpauzas darbiba. Strukturala pieeja konkurétspéjas
jédziena pamatojuma lauj izdalit konkur€tspgjas strukttira vairakus komponentus.

e TopoSo viesmilibas uznémumu vaditaju konkurétspgjas struktiira sastav no cCetriem
komponentiem: paskoncepcijas, personibas virzibas, pasvadibas un profesionalas darbibas
vides kompetences komponenta. Visu So konkur€tsp&jas struktiirdalu baze ir pieredze.

e Personibas Es koncepcija jeb paskoncepcija ir sarezgita, daudzkomponentu sistéma,
personibas integrals mehanisms. PaSkoncepcija veidojas socializacijas, procesa, t.i.,
mijiedarbiba ar apkart&jo socialo vidi, tomér to nosaka ari noteikti somatiski un individuali
determinanti. Personibas Es koncepcija centralo vietu ienem prieksstatu kopums par sevi un
sevis pasa vertejums, kas ir divu verte§jumu: pasvertejuma un citverte§juma saskanotibas
rezultats. Ja personibas paSvertejums nesaskan ar citve€rtejumu, veidojas kognitiva
disonanse un emocionalais diskomforts. Personibas pasvertejums liela méra nosaka, vai
pretenziju Itmenis ir adekvats vai neadekvats (pazeminats vai paaugstinats).
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e Personibas virziba ir motivu sisteéma, kuru veido personibas vajadzibas, intereses, mérki un
nodomi, vertibas un attieksmes, ideali, parliecibas, pasaules redz&jumi, kas biitiski ietekme
personibas darbibu, uzvedibu un saskarsmi. Personibas virzibai konkurétspgjas konteksta
piemit §ada struktiira: virziba uz sevi ka personibu un ar1 ka profesionali; virziba uz citiem
cilvékiem (taja skaita kolégiem); virziba uz darbibas saturu (priekSmetisko dalu).

e Pasvadibas komponenta centralais elements ir griba. Personibas paSvadibas sistema
bitisku lomu ienem arT emocijas un to vadiba jeb emocionala inteligence, Ka ari personibas
elastigums.

o Profesionalas darbibas vides kompetence ir specialista konkur€tsp€jas, ieskaitot tas
struktiirdalas - kompetentuma, integrala sastavdala, kuras pamatojums balstas uz ekologisko
pieeju. Profesionalas darbibas vides kompetence ir komplicéts, kopvesels vairaku
apakSkompetencu kopums, kas sevi ietver: socialkultiiras kompetenci (profesionala darbiba
socialaja vidé un kultiirvidé), viesmilibas tehnologiju kompetenci (profesionala darbiba
viesmilibas tehnologiju vide), digitalo kompetenci (profesionala darbiba informacijas un
komunikacijas tehnologiju vid€), uznéméjkompetenci un vadibas kompetenci (profesionala
darbiba uznémgjdarbibas vide), tiesisko kompetenci (profesionala darbiba tiesiska vid€) un
kas veidojas mijiedarbiba ar par€jiem konkurétsp&jas komponentiem (paskoncepcijas,
personibas virzibas un pasvadibas komponentu) un profesionalas darbibas pieredzi, kas
uzkrata profesionalas darbibas vid€. Profesionalds darbibas vides kompetence izpauzas
dazada veida spgjas veikt patstavigi un atbildigi, radosi un elastigi (atkariba no situacijas)
dazada veida profesionalas darbibas funkcijas, kas izriet no profesionalas darbibas vides
daudzajiem kontekstiem wun ar tiem saistitam profesionalas darbibas vides
apakSkompetencem.

o Pieredze ir 1pasa socialas realitates forma, sava veida izmainas, uzlabojumi zinasanas un
spejas, kas rodas individam svarigu notikumu un ricibu rezultata. Zinasanas, to pielietoSana
praks€ un pieredze nodroSina noteiktas uzvedibas stratégiju, kas tiek realizéta konkréta
situacija un nodroSina nevis abstraktu spekulativu savas uzvedibas noveértejumu, bet gan
maksimali tuvinatu turpmakajai ricibai. Par konkur@tspgjigu viesmilibas uznémuma
vaditaju var kliit profesionalas darbibas rezultata, iegiistot pieredzi, kas veidojas darbojoties
profesionalaja, t.i., viesmilibas joma, veidojot horizontalo/vertikalo karjeru, paplaSinot
savas darbibas sferu.

e Toposo viesmilibas uznémumu vaditaju konkurétspgja attistas mijiedarbiba ar augstskolas
dualo studiju vidi, kuru veido augstskolas akadémiska vide un profesionalas darbibas vide
prakses bazes uznémuma. Lai var€tu veicinat topoSo viesmilibas uzpémumu vaditaju
konkurétspéju augstskolas dualaja studiju vidé, ir jabalstas uz ekologisko un
konstruktivisma pieeju un no Sim pieejam izrietoSiem principiem: darba vidé balstito
macibu principu, mijiedarbibas, t.sk. sadarbibas, principu, pieredz€ balstitas maciSanas
principu, pasaktivitates un aktivas macisanas principu, refleksijas principu. Lai studentu
konkurétspgjas attistiba notiktu sekmigi, augstskolas dualaja studiju vid€ ir svarigas sadas
funkcijas: veicinasanas funkcija, transformativa funkcija.

e Personibas profesionalas attistibas veicinasana ir pedagogiskas mijiedarbibas sistéma, kura
meérktiecigi sadarbojas augstskolas macibspeki un/vai prakSu mentori uzp@émumos un
studenti. Tas ir process, kura tiek veiktas vairakas pedagogiskas funkcijas un izmantoti
dazadi pedagogiskie lidzekli. Toposo specialistu konkur&tsp&jas attistibas veicinasana
realiz€jama ar: attistibai atbilstoSas un atbalstoSas vides nodroSingjumu (viena no
svarigakajam pedagogiskajam/akadémiskajam funkcijam); profesionalu mentoringu
prakses vieta, ka arT augstskolas macibspeka un prakses vietu mentoru sadarbibu. Rezultata
parmainu process izglitiba un izglitibas procesa kopuma iegiist daZzadas formas un izglitibas
rezultati atspogulo/reflekte notiekosas modifikacijas un transformaciju jeb parveidi.
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e Darba vidé balstitas macibas péc savas bitibas ir transformativas macibas, ka rezultata
topoSajam viesmilibas uzpémumu vaditajam veidojas pasaules redz€jums, konceptuala
izpratne profesionalaja darbiba, tiek uzkratas personigi svarigas sist€miskas zinasanas, kas
savukart nodroSina kopveseluma skatfjumu, tiek attistita spriestsp€ja, sp€jas zinasanas un
prasmes izmantot rado$i un situativi problémuzdevumu risinasSana, attistas kritiska
domasana un lemtspgja. Tas viss kopuma ir topoSa viesmilibas uznémumu vaditaja
ieguvums uzkratas pieredzes veida.

e Toposa viesmilibas uznémumu vaditaja konkurétsp&ja izpauzas profesionalaja darbiba, t.sk.
dazada veida sadarbiba. Konkurétsp€jigu studentu sagatavoSana svarigaka loma ir
augstskolai, kurai jaorganiz€ sist€miska un sistematiska mijiedarbiba ar viesmilibas
uznémumiem un darba devejiem. Sadarbibai janoris ar dialoga starpniecibu divos Iimenos:
1) starpinstitucionalaja Iimeni un 2) starppersonu limeni. Starpinstitucionalas sadarbibas
rezultats ir ilglaicigas savstarp€ji izdevigas sadarbibas veidoSana ar mérki nodarbinat
konkurétspgjigus studentus un absolventus, ka arT bitiska studentu zinaSanu ieguves
motivacijas paaugstinaSana un prasmju un iemanu ieguSana profesija, kas izpauzas
nodarbibu apmekl&uma pieauguma, sekmibas paaugstinasana un praksu izieSanas
efektivitate. Tris diadiskas mijiedarbibas veidi un/vai posmi starppersonu Itmeni atklajas,
studentiem izejot Viesnicu praksi 2.kursa, Restoranu praksi 3.kursa un Vadibas praksi
4. kursa, profesionalas darbibas funkciju griitibas pakap€ un atbildibas limeni.

e Pieredzé balstita un aktiva maciSanas ir svarigi topoSo specialistu konkur€tsp€jas
veicinasanas principi augstskolas studiju vide. Teor€tisko pétijumu rezultati parada So
konstruktivisma pieejas principu kompleksumu, pamatojuma un interpretacijas
daudzveidigumu un Tstenosanas lielo variativitati. Svarigu vietu So abu principu IstenoSana
ienem sadarbiba, diskusijas ka viedoklu apmainas process, socialas, t.sk. saskarsmes,
pieredzes uzkraSana, profesionalo problemuzdevumu risinaSanas celu meklgéjumi. Tas viss
klaist par pamatu kompetentai, patstavigai un atbildigai profesionalai darbibai, kas ir toposa
specialista konkur€tspgjas attistibas prieksnoteikums, viens no konkurétsp€jas izpausmes
veidiem un arT konkur€tspgjas attistibas rezultats augstskolas studiju vide.

o Refleksijai ir personibas paSvadibas funkcija, uz kuru iesp&ams paraudzities no:
1) profesionalas attistibas vadibas un 2) karjeras pasvadibas skatupunkta. Turklat refleksija
ir gan process, kalpojot macibspeékam par operativas informéSanas un kontrol€Sanas
instrumentu, gan rezultats — iepazistinot pasu topoSo specialistu ar savas izglitoSanas
makrostruktiiru. Portfolio metode ir viens no konkurétsp&jas, t.sk. refleksijas, attistibas
veicinasanas pedagogiskajiem Iidzekliem, jo students gust pieredzi savas darbibas un tas
rezultatu pasnovertésana. Portfolio kalpo gan procesa, gan ari rezultatu izvertéSanai. Pastav
vairaki portfolio veidi, kas var biit izmantojami atseviski, gan kombingjot vairakus veidus.

e Situacijas izpete par studentu viedokli par konkurétspgjas biitibu rada, ka gan zinatnieku,
gan ar1 studentu domas par konkur€tsp€jigai personibai piemitosam ipasSibam nav
viennozimigs: tiek nosauktas loti dazadas 1pasibas, kas apliecina konkur€tspgjas jédziena
plaSumu. Studentu skatijuma konkur€tsp€jiga personiba tiek vertéta gan no personibas
kvalitasu aspekta, gan no profesionalas darbibas un iegiistamas specialitates aspekta.

e Pilotpétijuma veiktas aptaujas rezultati liecina par to, ka visi 203 topoSo viesmilibas
uznémumu vaditaju konkuretspgjas pasizvertéSanas aptaujas anketa ieklautie indikatori
formuléti skaidri un saprotami. Ar izstradatas konkur€tsp€jas paSizvert€Sanas aptaujas
anketas palidzibu var vispusigi un detalizeti novertet toposa viesmilibas uzn€muma vaditaja
konkurétspeju, likt aizdomaties toposajiem specialistiem par konkurétsp&ju kopuma, ka ari
atklat jeédziena konkurétspéja plaSumu un daudzskautnainibu. Biutiski, ka konkur€tsp&jas
pasizverteéSanas aptaujas anketa studentiem lika aizdomaties, pie ka japiestrada, lai kliitu
konkurétspejigaki kopuma.
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e ToposSo viesmilibas uznémumu vaditaju konkurétsp&jas izverteéSanas metodikas ekspertize
lauj secinat, ka izstradata un eksperte€Sanas procesa izvertéta toposo viesmilibas uznémumu
vaditaju konkur€tsp&jas izverteésanas metodika balstas uz zinatniskiem pamatiem, proti, uz
izstradato konkurétspgjas struktiras modeli; topoSo viesmilibas uznémumu vaditaju
konkurétsp€jas izvertéSanas metodika ir uzskatdma par devumu gan viesmilibas nozares
profesionalas izglitibas pétniecibas, gan pedagogijas zinatnes, gan vadibzinatnu joma;
konkur€tspgjas izverteSanas metodika ir izmantojama ne tikai topoSo viesmilibas
uznémumu vaditaju, bet arT jau stradajoSo jauno specialistu konkurétsp€jas izverteSanai;
izstradata konkurétsp&jas pasizvertéSanas aptaujas anketas satura formul&umi ir studentiem
saprotami, kopuma aptaujas anketa ir studentiem draudziga un ekologiska.

e Pirma pedagogiska eksperimenta laika ieglito datu sekundara matematiska apstrade
(Vilkoksona tests un Zimju tests SPSS 21.0 lictojumprogramma) secino$as statistikas
ieguvei liecinaja par pirma pedagogiska eksperimenta laika notikuSajam izcili butiskam
izmainam studentu redz€uma paplaSinasanas par savas profesijas specialistu
konkurétspéjas biitibu.

o Izstradata toposo viesmilibas uznémumu vaditaju konkurétsp&jas izvertésanas metodika ir
valida un izmantojama viesmilibas studentu konkur€tsp&jas izvertésana augstskolas studiju
vide.

e Otra pedagogiska eksperimenta sakuma veiktas aptaujas iegito datu, matematiskas
apstrades ar Mann-Vitneja testu un  Kolmogorova-Smirnova testu  SPSS
21.0 lietojumprogramma, iegiitie Secinosas statistikas rezultati liecina par to, ka pirms
pedagogiska eksperimenta pastav laba sakritiba starp abu grupu (eksperimentalas un
kontrolgrupas) studentu konkur€tspgjas paSizverte€Sanas raditaju summam un
konkurétspjas koeficientiem. Atkartotaja topoSo viesmilibas uznémumu vaditaju
konkurgtspgjas pasizvertésanas sekundaraja iegiito datu apstrade, ieglitie rezultati rada, ka
pedagogiska eksperimenta beigas tika konstatétas izcili bitiskas atSkiribas starp
eksperimentalas grupas un kontrolgrupas studentu konkur€tsp&jas pasizvertésanas raditaju
summam un konkurétspgjas koeficientiem.

e Otra pedagogiska eksperimenta nosléguma, péc Toposo viesmilibas uznémumu vaditaju
konkurétspéjas veicinosas un transformativas augstskolas dualas studiju vides modela
aprobdcijas, tikai 2 eksperimentalas grupas studentiem péc atkartota KS paSizvertejuma
kopgja Iimena noteikSanas, tas ir videjs (3. limenis), 10 studentiem tas ir augsts, bet
3studentiem — loti augsts. Kontrolgrupas studentiem KS Iimenu sadalijums péc
pedagogiska eksperimenta ir sekojoSs: vienam studentam tas ir zems, 10 studentiem —
vidgjs, bet 7 studentu KS Itmenis ir augsts. Augstako KS Itmeni nav sasniedzis neviens no
kontrolgrupas studentiem. Tadgjadi péc otra pedagogiska eksperimenta ir saskatamas
eksperimentalas un kontrolgrupas studentu KS Itmenu diferences.

e Otra pedagogiska eksperimenta nosléguma eksperimentalas grupas studentu konkurétspé&jas
pasizvert§juma raditaju summas un konkurétspejas koeficientos ir notikusas izcili butiskas
izmainas, par to liecina Vilkoksona testa secinosa statistika: p-veértiba=0.007<0.05. Ari
kontrolgrupas studentiem konkur€tsp&jas paSizvertejuma dinamika verojamas pozitivas
tendences, tomér starp konkurétsp&jas paSizvertéjuma raditdju summam un konkurétsp&jas
koeficientiem pastav laba sakritiba: p-vertiba=0.056>0.05, tatad 2016./2017. studiju gada
sakuma un nosléguma ve€rojama kontrolgrupas ka iztvéruma kopas konkur€tsp€jas
pasizvertejumu sakritiba.

¢ Eksperimentalaja grupa gan pirms, gan p&c pedagogiska eksperimenta TOP 30 savas vietas
saglabaja (mainot rangus) 15 konkurétsp&jas pasizvertéSanas indikatori.

e Otra pedagogiska eksperimenta nosléguma profesionalas darbibas vides kompetences
raditaju analize liecina, ka: socialkultiiras kompetences komponenta 17 indikatoros no 28 ir
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notikusas statistiski butiskas izmainas; viesmilibas tehnologiju kompetencé no
11 indikatoriem statistiski biitiskas izmainas notikuSas viena indikatora, savukart
4 indikatoros v€rojama mérena sakritiba, bet 2 indikatoros nov€rojama vaja sakritiba.
Trijiem §1s kompetences pasSizvértejuma indikatoriem koeficienti jau pirms pedagogiska
eksperimenta ir augsti. Digitalaja kompetencé statistiski butiskas izmainas notikusas
4 indikatoros, pargjos astonos §is kompetences indikatoros novérojama statistiski nozimiga
sakritiba, bet trijos indikatoros iezim€jas vaja sakritiba. Ari Saja kompetence vairakiem
indikatoriem paSizveértéjuma koeficienti jau pirms pedagogiska eksperimenta bija augsti.
Uznéméjkompetences un vadibas kompetences 34 pasizvert€juma indikatoros v€rojama
sekojosa aina: statistiski butiskas izmainas notikusas ar 16 indikatoriem, bet 18 indikatori
uzrada statistiski nebitiskas izmainas. Tiesiskas kompetences 7 paSizveért€juma indikatori
pirms un péc pedagogiska eksperimenta uzrada statistiski biitiskas izmainas.

e TopoSo viesmilibas uznémumu vaditaju konkur€tsp&jas attistibas veicinaSana jarespekte
ckologiska un konstruktivisma pieeja un no $im pieejam izrietoSie principi. Izstradatas
topoSo viesmilibas uznémumu vaditaju konkurétspgjas attistibas veicinasanas modela
koncepcijas ietvaros izveidotais un eksperimentali aprobétais Toposo viesmilibas
uznémumu vaditaju konkurétspéjas attistibu veicinosas un transformativas augstskolas
dualas studiju vides modelis lauj izcili butiski paaugstinat topoSo viesmilibas uznémumu
vaditaju konkurétspgju.

e Teoretiskajos un empiriskajos pétijumos iegiitas atzinas un rezultati deva atbildi uz
petijuma izvirzitajiem jautdjumiem un parbaudija izvirzito hipot€zi, ka ir iesp&jams
1zvertet un veicinat toposo viesmilibas uznémumu vaditaju konkurétspéju, ja:

e ir izstradats un ekspertizes cela izverteéts konkurétspgjas struktiras modelis un uz to

balstita konkurétspgjas izvertéSanas metodika;

e studenti zina konkurétsp&jas izvértéSanas indikatorus, un viniem ir refleksijas pieredze

savas konkur€tsp&jas pasizvertésana;

* eksperimentali tiek aprobéts izstradatais un uz ekologisko pieeju un konstruktivisma
pieeju balstitais konkurétsp€jas attistibu veicinoSas un transformativas augstskolas dualas
studiju vides modelis.

* PEtijumu rezultati un uz to bazes giitie secindjumi apstiprindja visas ¢etras promocijas
darba parbaudei izvirzitas tézes. Balstoties uz teorétisko un empirisko pétijumu
rezultatiem, tika izstradati vairaki priekSlikumi turpmakajai studentu ka topoSo
viesmilibas uznémumu vaditaju konkurétspgjas paaugstinasanai.
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GENERAL DESCRIPTION OF DOCTORAL THESIS

Iriste S. (2018). Prospective Managers’ of Hospitality Business Competitiveness
Evaluation and Development Promotion in the Dual Study Environment of Higher Education
Institution. Doctoral thesis in the science of pedagogy in the sub-branch of pedagogy of
higher education institution. Jelgava: Latvia University of Life Sciences and Technologies,
209 pages.

The doctoral thesis contains an introduction, two parts (a theoretical and an empirical
part), 6 chapters, conclusions, a bibliography and 13 supplements. The doctoral thesis
includes 30 tables, 38 figures, 685 bibliography sources entries in the Latvian, English,
Russian, German, French and Dutch languages.

Socio-economic changes, that have taken place and are happening in the society of
Latvia during the last decades, have created a series of topics in the educational sciences,
which have not been studied sufficiently profoundly. One of such topics is also an issue of
competitiveness.

The concept competitiveness has become an interdisciplinary concept. In the
educational sciences the concepts a personality’s competitiveness, a specialist’s
competitiveness, a competitive personality, a competitive specialist emerged at the end of
1990ies and at the beginning of the 21% century.

The interest about the educational competitiveness, firstly, should be related to the
globalization of economic area, which, after the adoption of Sorbonne Declaration and
Bologna Declaration 20 years ago, has created different challenges to higher education:
starting from the unemployment and diminishing of inequality up to the solving of migration
issues, where, thanks to the implementation of Bologna process in the European Higher
Education Area (The European Higher..., 1999), there have emerged objective circumstances
for comparing of the efficiency of different systems, including educational systems. On 24-
25 May 2018 during the EHEA Ministerial Conference in Paris there was Paris Communiqué
(Paris Communiqué, 2018) adopted, where the demand for the services of higher education
institutions, the growth of their specialists’ careers and professional self-determination, their
ability to be lifelong demanded, competitive in the labour market, to realize themselves as
personalities and professionals, to be able to cooperate have become the criteria of
competitive education, as well as the indicators of the level of a country’s socio-economic
development on the whole. Besides, the level of acquired knowledge is viewed as a guarantee
of the new specialist’s individual success and high social status.

On the other hand, the interest about competitiveness is related to the change of higher
education paradigm, to the transfer from teaching to learning, from the educational system of
personality’s memory training, based on factology to the educational system promoting
personality’s thinking and development. In the modern dynamic world, where the volume of
knowledge and flow of information increase on an ongoing basis, and at the same time they
become obsolete and not so topical, a student shall be able to act as a responsible, active,
creative personality, as a creator of oneself, one’s own culture, one’s own intellect.
Independent and continuous lifelong learning is an important precondition for an individual’s
viability under the changing environmental conditions (under the social, economical,
professional activity environment and other types of environmental conditions) (Sustainable
development goals..., 2015). Therefore in the 21% century there increases the topicality of the
close connection between the concept of competitiveness and educational ecology, and the
great significance of the developmental environment of competitiveness.
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Ecological perspective creates the necessity to change the pedagogical approach in the
study environment within the authentic context (Herrington, Oliver, 2000). The authentic
study environment may be both physical and virtual; it should resemble the real world with
all its opportunities, limits and complications (de Jong, 2015). Within the context of the
promotion of the development of prospective managers of hospitality businesses, the dual
study environment of a higher education institution shall become the place for the new
specialists’ reflection and social activities, where there are discussions stimulated, people
share with their amassed experienced and create new knowledge and experience, there is an
ongoing interaction between the study environment of a higher education institution and the
environment of professional activities.

The environment of professional activities in hospitality has many aspects; each aspect
enables the prospective hospitality business manager to discover his or her creative potential,
to self-develop and self-organize both in the humanitarian and analytical fields. The
hospitality environment is related to both entrepreneurship — business, political and legal
issues, the advanced technologies — and social environment, society — and the consumers of
hospitality services. Thus, the development of a competitive specialist takes place, firstly, in
the study environment, where a human rational individual transforms into a spiritual
personality who is able in the competitive environment changed according to his laws to take
the optimal decisions for the benefit of his own and the society; secondly, the above
mentioned development takes place in the environment of hospitality professional activities,
while interacting with this multi-component environment, and at the same time while being
an element and creator, transformer of the components of the environment.

In Latvia, on the one hand, there is particular interest in the new specialists’
competitiveness; however, the specialists’ competitiveness has not been sufficiently studied
by attributing the existing philosophical and methodological research base of competitiveness
and by further developing in relation to the competitiveness of the specialists of different
fields and its facilitation. Besides, the competitiveness of the representatives of each
profession is influenced by its specific professional competences related to the environment
of the specialist’s professional activities.

Thus, nowadays there emerged objective necessity to study the hospitality specialists’
competitiveness. The topicality of the choice of the theme for Doctoral Thesis is also proved
by the following statistical data.

According to the data of the Ministry of Economics, by 2020 the increase of demand for
the managers in the field of catering and guest accommodation might be up by 16.9% in
comparison to 2014 (Tarisma nozares apraksts, 2015). At the same time, the competitiveness
of prospective managers of hospitality businesses has not been sufficiently studied and
evaluated until now, therefore the topicality of such research increases more and more from
the aspect of higher education institution pedagogy, because the task of higher professional
education in Latvia is to educate competitive tourism and hospitality specialists, who will
have to enter the world labour market under the rapidly changing globalization
circumstances. However, only 22% of all employers are satisfied with the lifelong learning
knowledge, competences and skills of the graduates of higher professional education
institutions; the rest points out that the new specialists’ knowledge does not meet the needs of
hospitality businesses (Ttrisma nozares apraksts, 2015).

The problem of the competitiveness of prospective managers of hospitality businesses is
related to the transition of the new specialists from the process of the acquisition of higher
professional education to the independent professional activities and improvement of
lifelong professional skills. Thus, there increase the problems of the promotion of the
development of prospective hospitality students’ competitiveness in the study environment
of a higher education institution.
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Research object
The dual study environment of higher education institution of prospective managers of
hospitality businesses

Research subject
Competitiveness of prospective managers of hospitality businesses

The aim of the research

On the basis of developed and experimentally approbated: 1) competitiveness structure
model of prospective hospitality business managers and such model’s evaluation
methodology; 2) as well as on the basis of the model of the dual study environment of a
higher education institution that transforms and facilitates the development of the
competitiveness of prospective hospitality business managers, to evaluate and facilitate the
competitiveness of hospitality students.

Hypothesis
It is possible to evaluate and facilitate the competitiveness of the prospective hospitality

business managers, if:

* the competitiveness structure model and competitiveness evaluation methodology
based on it have been developed and evaluated by experts;

« the students are aware of competitiveness evaluation indicators and have reflection
experience of self-evaluation of their competitiveness;

«the model of the dual study environment of a higher education institution that
transforms and facilitates the development of the competitiveness of prospective
hospitality business managers on the basis of ecological and constructivism approaches
Is experimentally approbated.

Research objectives

1. On the basis of theoretical research results to develop a Competitiveness structure model
of prospective hospitality business managers.

2. On the basis of created Competitiveness structure model of prospective hospitality
business managers to develop and experimentally approbate the methodology for the
evaluation of competitiveness.

3. On the basis of ecological approach and constructivism approach to develop and
theoretically substantiate the conception for the model of the facilitation of the
competitiveness of prospective hospitality business managers.

4. Within the framework of the developed conception of the model to develop and
experimentally approbate The model of the dual study environment of a higher
education institution that transforms and facilitates the development of the
competitiveness of prospective hospitality business managers.

5. To summarize and process the obtained data, to analyze and evaluate the obtained results.

Research methods
1. Theoretical methods
The analysis and evaluation of scientific literature and different documents.

2. Empirical methods
Pedagogical (establishing) experiment.
Data obtaining methods:
* survey (using questionnaires);
« the analysis of the content of students’ essays “Describe a competitive hospitality business
manager!”;
« reflection on experience;
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« the method of expert evaluation.

Data mathematical processing methods:

« for obtaining the descriptive statistics (specific weight indicators; Min, Max, A, Me, Mo,
> values) of primary data mathematical processing methodology; the visualization of
obtained data in charts and diagrams;

 the conclusive statistics of secondary data mathematical processing methodology:
Wilcoxon Test, Sign Test, Kendela W (tau_c) Test, Mann — Whitney U test, Kolmogorov-
Smirnov Test SPSS 21.0 (21.0) software.

The theoretical basis of research
The substantiation of concepts personality’s competitiveness and specialist’s

competitiveness (Altbach, 2016; Cook, Hite, Epstein, 2004; Hansen, 2008; Katane, 2010;

Katane, 2011; Katane, Kalnina, 2010; Anapees, 2013; I'apadyraunosa, 1998; Mcmarumosa,

2000; Hcmarunosa, 2009; Kupxbaym, 2007; Kupumiok, 2008; JlaBpentbeB, JlaBpeHThEBa,

Heynaxuna, 2002; Manerertn, 2008; Mwutuna, 2001; Mwurtuna, 2003; Paumna, 1998;

®arxyrauHos, 2009; Xazoa, 2011; [lanosanos, 2003; [llanosanos, 2005; [lanosanos, 2007,

[Iupo6okos, 2000 etc.).

The substantiation of the competitiveness structure of prospective hospitality
business managers

» self-conception component (Marsh, Hau, 2003; Rean, 2004; Rogers, 1959; Annapees,
2013; Mutuna, 2003 etc.);

« personality ’s direction component (Bandura, 1977; Freire, 1970; Horney, 1942; Horney,
1966; bepuc, 1986; Beirorckuii, 2000 etc.);

* self-management component (Geidzs, Berliners, 1999; McLeish, 1968; McLeish, Park,
1973; Beirorckuii, 2000; Jleontsen, 1987; JIeontwhen, 2006; Mutuna, 2003; [IlanoBaios,
2003; Ilamosamos, 2005 etc.);

« the component of competence of the environment of professional activities (Bolden,
Gosling, 2006; Delamare Le Deist, Winterton, 2005; Dombrovska, 2009; Giesecke,
McNeil, 1999; Golubeva, 2011; White, 1959 etc.);

« experience as a developmental base of competitiveness (Bandura, 1977; Dewey, 1938;
Dewey, 1968; Dilthey, 1985; Dilthey, 2005; Gadamers, 1999; Glasersfeld, 1996; etc.).

The substantiation of conceptual approaches and principles in the facilitation of
the development of competitiveness

» ecological approach (Bronfenbrenner, 1976/1996; Capra, 1996; Hirsto, 2001; Katane,
2006; Katane, 2007b; Katane, 2007¢c; Katane, Peks, 2006; Neal, Palmer, 2004; Salite, 2002;
Taylor, 1934; Vaines, 1990; Visvander, 1986; boposckas, 2011; Manyitnos, 2002;
Manyiinos, 2008; Menr, 2008; Cynuma, 2010; IlITeitn6ax, Enenckuii, 2004; etc.);

« principle of workplace-based learning (Boud, Solomon, 2001; Clarke, Copeland, 2003;
Darche, Nayar, Reeves Bracco, 2009; Gray,2001; Lamanski, Mewis, Overton, 2011;
Siebert, Mills, Tuff, 2009; Sodiechowska, Maisch, 2006 etc.);

« principle of interaction (Buber, 1965; Gadamers, 1999; Johnson, Johnson, 2002; Johnson,
Johnson, 2008; Krackhardt, 1992; baxtun, 1979; baxtun,1996; Karan, 2002 etc.);

» constructivism approach (Briede, 2013; Dewey, 1938, Dewey, 1958; Dirkx, Lavin, 1991;
Feeney, Murphy, 2016; Follet, 1924; Gance, 2002; Hera, 2016; llleris, 2003; Jonassen,
1994; Lave, Wenger, 1991; Lindeman, 1926; Paris, 2011; Richardson, 1997; Rogoff,
1990; Vygotsky, 1978; Zwaal, Otting, 2010; [llaTamora, 2010; etc.);

» principle of experience-based learning (Brooks, Brooks, 1993; Dale, 1969; Dewey, 1938;
Dirkx, Lavin, 1991; Giese, 2007; Jonassen, 1991; LaBoskey, 2004; Leino, 1994;
Lindeman,1926; Richardson, 1997; Rogers, 1996; Vygotsky, 1978; Mcmarunosa, 2000;
Hcmarumnosa, 2009 etc.);
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« principle of self-activity and active learning (Bonwell, Eison, 1991; Biggs, 1999; Briede,
2016; Chickering, Gamson, 1989; Cuseo, 1992; Cuseo, 2010; Diesterweg, 1873; Felder et
al., 2000; Johnson, Johnson, Smith, 1991; McKeachie, 1972; Meyer, Jones, 1993; Prince,
2004 etc.);

« reflection as the precondition for the development of competitiveness, the pedagogical means
for facilitation and the result (Alsop, Ryan, 1999; Boud, 1995; Daudelin, 1996; Dewey,
1910; Dewey, 1933; Freire, 1970; Guglielmino, Guglielmino, 1994; Hahele, 2006;
Hargreaves, 1998; Kasworm,1992; Knowles, 1975, Korthagen, Vasalos, 2005; Schon, 1991;
Strods, 2006; Strods, 2012; Xomckas, 2005 etc.).

Research base
Place of research: LULST Faculty of Food Technology, X higher education institution
Research respondents:

« LULST study programme Catering and Hotel Management: 1) in 2014/2015 - 21 the
4™ year undergraduate students; 2) in 2015/2016 - 22 the 4™ year undergraduate students;
3) in 2016/2017 - 15 the 4™ year undergraduate students (in total: 58 students);

« study programme of X higher education institution Tourism and Hospitality Management
- 18 the 4th year undergraduate students;

* experts: 5 experts.

Research period
2012-2018

Research stages

Stage 1 (2013-2014). Study of the situation regarding the students’ point of view on the
essence of competitiveness and their present competitiveness in the labour market. There has
been The competitiveness structure model of prospective hospitality business managers
developed and scientifically substantiated. On the basis of it there was developed a system of
indicators for the evaluation of the competitiveness of prospective hospitality business
managers; the system was developed according to four groups of indicators. There was also
developed the methodology for determining the levels of competitiveness and the
interpretation of obtained results according to the levels of competitiveness.

Stage 2 (2014-2015). The approbation of the developed methodology for the evaluation
of the competitiveness of the prospective hospitality business managers consisted of 3 stages:
pilot study; expertise; improvement of the methodology of the evaluation of competitiveness.
At the first stage of pilot study 21 the 4™ year students of the LULST study programme
Catering and Hotel Management filled in a questionnaire envisaged for the self-evaluation of
the competitiveness of the prospective hospitality business managers. At the second stage of
pilot study the students filled in a questionnaire on the comprehensibility and significance of
the wording of statements included into the questionnaire for the self-evaluation of the
competitiveness of a prospective hospitality business manager. In its turn, at the third stage
there was improved the methodology for the evaluation of competitiveness.

The expertise of the developed methodology for the evaluation of students’
competitiveness was carried out at several stages: at the stage of expertise preparation there
was a detailed plan of expertise elaborated. At the next stage of expertise there were
determined the basic principles for the selection of experts and the selection of experts was
performed. Then there were developed the expert questionnaires, the expert worksheets and
the expertise was carried out. At the last stage of expertise the data of expertise were
aggregated, the results were analyzed and evaluated. The commentaries and suggestions of
experts were taken into account, while improving the quality of the wording of the evaluation
indicators of questionnaire.
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Stage 3 (2015-2016). The first pedagogical experiment: the broadening of students’
views and facilitation of the change of view on the essence of competitiveness and a
competitive prospective hospitality business manager: there were analyzed and evaluated the
students’ essays “Describe a competitive hospitality business manager!” before and after the
evaluation of students’ competitiveness by applying the developed evaluation methodology.
At the end of the first pedagogical experiment there were aggregated and mathematically
processed the obtained data, thus obtaining the descriptive and conclusive statistics on the
changes in the students’ views about the essence of competitiveness and a competitive
prospective hospitality business manager.

Stage 4 (2016-2018). The second pedagogical experiment consisted of several stages:
the selection of experimental group and control group participants; the first self-evaluation of
experimental group and control group participants’ competitiveness; the first summarizing of
obtained data; the approbation in the experimental group The model of the dual study
environment of a higher education institution that transforms and facilitates the development
of the competitiveness of prospective hospitality business managers within the study
environment; the repeated self-evaluation of the competitiveness of the participants of
experimental group and control group; the summarizing, primary and secondary
mathematical processing of obtained data, the analysis, evaluation of results; the development
of conclusions and suggestions.

The theoretical novelty and significance of research

e On the basis of the results of theoretical research, there was the competitiveness
structure model of prospective hospitality business managers developed.

e Within the model of the competitiveness structure there was formulated and
scientifically substantiated the concept competence of the environment of professional
activities, the structure of this concept.

e On the basis of ecological approach and constructivism approach there was developed
and theoretically substantiated the conception of the model for the facilitation of the
competitiveness of the prospective hospitality business managers, and within the
framework of this conception there was developed and scientifically substantiated the
model of the dual study environment of a higher education institution that transforms
and facilitates the development of the competitiveness of prospective hospitality
business managers.

The practical contribution and significance of research

e On the basis of the competitiveness structure model of prospective hospitality business
managers there was developed and experimentally approbated the methodology for the
evaluation of competitiveness (a system of indicators for the evaluation of
competitiveness in conformity with the model of the structure of competitiveness; a
students’ questionnaire for the self-evaluation of competitiveness; the methodology for
the determination of the coefficient of competitiveness and the levels of
competitiveness, and the detailed interpretation of obtained results), as a result of which
there was broadened the range of the hospitality students’ views and knowledge
regarding a competitive specialist, and there was enriched their experience concerning
the self-evaluation of competitiveness.

e There was experimentally approbated the model of the dual study environment of a
higher education institution that transforms and facilitates the development of the
competitiveness of prospective hospitality business managers, as a result of which there
was facilitated the hospitality students’ competitiveness.
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e On the basis of the results of the self-evaluation of the prospective hospitality business
managers, as well as on the model of the dual study environment of a higher education
institution that transforms and facilitates the development of the competitiveness of
prospective hospitality business managers, there were prepared suggestions for the
improvement of LULST study programme Catering and Hotel Management.

Research boundaries

e At other higher education institutions of Latvia there are no identical study programmes
to the study programme Catering and Hotel Management implemented at the Latvia
University of Life Sciences and Technologies; this programme educates the prospective
hospitality business managers of by emphasizing the sphere of catering. This study
programme is unique, therefore the comparative studies in the hospitality study
programmes of other higher education institutions could not take place at all stages of
experimental activity.

e In order to implement the second pedagogical experiment, the students of the study
programme Tourism and Hospitality Management implemented at X higher education
institution were selected as a control group, taking into consideration the close
geographical location of Jelgava City and Riga City, consequently — also very similar
marketability and employability conditions in the labour market regarding the
prospective and also the new specialists.

Theses proposed for defence

Thesis No. 1. The research on an individual’s competitiveness is one the topicalities of
modern education sciences, where there could be several approaches identified, and the structural
approach is one of such approaches. Thanks to developed and scientifically substantiated the
competitiveness structure model of prospective hospitality business manager, which consists
of four components: self-conception, personality direction, self-management and component of
competence of the environment of professional activities, and the basis of which is experience, it
is possible to develop the valid, applicable in practice methodology for the evaluation of
hospitality business students’ competitiveness; the system of indicators of such methodology
corresponds to all structural units of competitiveness, where a special place shall be envisaged for
the competence of the environment of professional activities.

Thesis No. 2. Competence of the environment of professional activities is an integral part
of a specialist’s competitiveness, including its structural element — competency; the substantiation
of such integral part is based on ecological approach. The competence of the environment of
professional activities is a complicated, entire totality consisting of several sub-competences; this
totality is formed in the interaction with other components of competitiveness and the experience
of professional activities that has been amassed in the environment of professional activities. The
competence of the environment of professional activities manifests through different kinds of
abilities to perform independently and responsibly, creatively and flexibly (according to the
situation) different types of the functions of professional activities that result from numerous
contexts of the environment of professional activities and the sub-competences of the
environment of professional activities related to such contexts.

Thesis No. 3. The methodology for the evaluation of the competitiveness of prospective
hospitality business managers based on the model of competitiveness structure is valid and
can be applied in the study environment of a higher education institution not only for the
evaluation of hospitality students’ competitiveness, but also for its promotion. The opinions
of the prospective hospitality business managers on the competitiveness change by
broadening and enlarging their views and range of knowledge on a competitive specialist of
their industry. In its turn, it is possible, if the students are aware of the indicators used for the
evaluation of competitiveness and they are provided with an opportunity, to amass the
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experience of the self-evaluation of competitiveness through reflection; such experience
forms the basis for the development of prospective specialists’ competitiveness.

Thesis No. 4. By developing, scientifically substantiating and experimentally
approbating the model of the dual study environment of a higher education institution that
transforms and facilitates the development of the competitiveness of prospective hospitality
business managers based on ecological approach and constructivism approach it is possible
to facilitate the development of prospective hospitality business managers’ competitiveness.
The respecting of workplace based learning, interaction, experience-based learning, self-
activity and active learning, and reflection principles are very important for the facilitation of
the development of competitiveness.

THE CONTENTS OF DOCTORAL THESIS

In the introduction of Doctoral Thesis there have been substantiated the choice and
topicality of theme, there has been described the problem to be studied in the sub-discipline
of higher education institution pedagogy, there have been identified research object, subject,
aim and objectives, there has been proposed the hypothesis and determined research
boundaries. The introduction comprises the theoretical and methodological substantiation of
research, there have been indicated research methods and stages, characterised research base,
substantiated the scientific and practical significance and novelty of Doctoral Thesis, there
has been described the approbation of research results and proposed theses for the defence of
Doctoral Thesis.

PART 1. THEORETICAL STUDIES

The first part of Doctoral Thesis has been devoted to the theoretical research results that
have been used for the development of the theoretical base of empirical research. There are
two chapters in the first part of the Doctoral Thesis: 1) Substantiation of the competitiveness
structure model of prospective hospitality business managers (Chapter 1); Substantiation of
the dual study environment of a higher education institution that transforms and facilitates
the development of the competitiveness of prospective hospitality business managers
(Chapter 2).

1. Substantiation of the Competitiveness Structure Model of Prospective Hospitality
Business Managers

In Chapter 1 of Doctoral Thesis there have been substantiated several key concepts of
research: competitiveness, specialist’s competitiveness, personality’s — competitiveness,
marketability, employment, employability. On the basis of theoretical research results, there has
been developed the competitiveness structure model of prospective hospitality business
managers (See Fig.l) that became the basis for the development of methodology for the
evaluation of the prospective hospitality business managers.

Chapter 1 Substantiation of The competitiveness structure model of prospective hospitality
business managers has 5 sub-chapters where there have been identified 4 structural parts or
components and experience as a developmental base of competitiveness: 1) Self-conception
component (Subchapter 1.1); 2) Personality’s direction component (Subchapter 1.2); 3) Self-
management component (Subchapter 1.3); 4) The component of competence of the environment
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of professional activities (hereafter — CEPA) (Subchapter 1.4); 5) Experience as a
developmental base of competitiveness (Subchapter 1.5).

Self-
Conception

Personality’s
Direction

Self-
Management

s-.._ Competitiveness.--~’

Study and professional
experience

Fig. 1. The competitiveness structure model of prospective hospitality business managers
(Source: developed, adapted, modified and further developed by author from Katane, Kalnina, 2010;
Katane, 2010; Katane, 2011)

1.1. Self-Conception Component

The substantiation of a self-conception component has been based on the several
authors’ scientific conclusions: Marsh, Hau, 2003; Rean, 2004; Rogers, 1959; Anapees,
2013; Mutuna, 2003 etc..

In the higher professional education there shall be a special role attributed to the
actualization of the self-conception development of prospective specialists’ personality under the
conditions of professional self-determination, therefore the component of self-conception or I-
conception is very significant within the the competitiveness structure model of prospective
hospitality business managers. The concept “I-conception” similarly to “professional I-
conception” is used to describe the deepest structures and processes of personality.

According to competitiveness researcher L. Mitina (Mutuna, 2003), self-conception is
the awareness of oneself in all three spheres of life-activities: in the system of one’s
personality; in the system of communication; in the system of own activities.

The personality’s I-conception or self-conception is a complex, multi-component
system, an integral mechanism of a personality. The self-conception is formed within the
process of socialization, i.e. in the interaction with the surrounding social environment;
however, it is determined also by certain somatic and individual determinants. In the
personality’s I-conception the central place is taken by a totality of views about oneself and
one’s own evaluation, which is a coordination result of two evaluations: self-evaluation and
evaluation given by others. If the personality’s self-evaluation does not correspond to the
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evaluation given by others, there is cognitive dissonance and emotional discomfort
developed. The personality’s self-evaluation considerably determines, whether the level of
expectations is adequate/inadequate (low/high).

1.2. Personality’s Direction Component

In the Subchapter, the author analyzes the Eastern and Western scientists’ conclusions
on the theoretical aspects of a personality’s direction (Bandura, 1977; Freire, 1970; Horney,
1942; Horney, 1966; bepuc, 1986; Beirorckwii, 2000 etc.).

Irrespective of different approaches in the studies on the personality’s direction, it is
possible to identify several interpretations of the personality’s direction that have been
described in different publications:

* needs, tendency (aspiration), desires, interests and confidence (Mepsun, 2002);

« singularity of interests, goals, needs and desires, attitudes (SIko6con, 1969);

« tendency (aspiration), desires, interests, inclination, ideals, world outlook, confidence
(ITmatonos, 'ony6es, 1977);

» hierarchy of motives (forming and stimulating the sense) (JIeontses, 1975);

» a system of needs ([lomoHoB, 1984);

 dominating motivation determining the choice of one’s goals in life, orientation of values
and types of self-realization (PeiitnBanba, 1987);

* behaviour vector (Mnpsun, 2011);

« the system of constantly dominating motives, needs or interests that functions as the long-
term motivations statements (boxxosu4, 1968; Ocuurikuii, 2007; Pesuudenko, 2003).

The problem of the personality’s progress is an issue of dynamic tendencies that, in a
way of motives, determine the individual’s activities, and at the same time they serve as goals
and tasks of actions. Ay dynamic tendency, expressing the progress, always comprise more or
less deliberate individual’s link to something outside himself and has meaningful (semantic)
fulfilment. Thus, the progress has two interrelated aspects:

* subject content (aspect of content) that indicates the particular subject of progress;
etension  (dynamic  tendency) that determines the source of  progress
(Pyounmretin, 1989/2004).

Many scientists in their works point out values like meaning determining the
personality’s direction. Moral, social, cultural values reflect the personality’s attitude towards
the existence on the whole. The system of values determines the personality’s life
perspective, acmeological development vector and at the same time it is the most important
inner source and mechanism of activities.

The personality’s direction 1s a system of motives formed by personality’s needs, interests,
goals and intentions, values and attitude, ideals, confidence, world outlook that considerably
influence the personality’s activities, behaviour and communication. The personality’s direction
within the context of competitiveness has the following structure: direction towards oneself as a
personality and also as a professional; the direction towards other people (including colleagues);
the direction towards the content of activities (the subject part).

1.3. Self-Management Component

One of the components in the competitiveness structure model of prospective hospitality
business managers is the self-management component. The substantiation of it is based on the
research carried out by several scientists (Geidzs, Berliners, 1999; McLeish, 1968; McLeish,
Park, 1973; Beirorckuii, 2000; JIeoutse, 1987; Jleontses, 2006; Mutuna, 2003; Illanosaos,
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2003; Ilamosamos, 2005 etc.). An important role within the structure of self-management
component is attributed to self-directed learning, flexibility (in thinking, activities,
communication), self-evaluation through reflection, as well as to emotional intelligence.

Volition is the central element of the self-management component. Volition as
motivation and willpower for overcoming obstacles identifies its different functions: on the
one hand, volition is related to the individual’s purposefulness, initiative, i.e. motivation, self-
initiation of actions and self-management, while carrying out these actions; on the other hand,
volition manifests the most, when an individual overcomes different difficulties. Taking into
consideration that volition is multi-functional as the psychological mechanism; it enables an
individual to manage his or her behaviour deliberately towards certain goal. Very important
within the personality’s self-management system are emotions, their management or
emotional intelligence and personality’s flexibility or an integral personality’s quality that
enables to adapt fast to the changing conditions, including the flexible reaction to the market
requirements and creative application of obtained knowledge and skills, in order to obtain the
corresponding place in the labour market, this determines the level of the productivity of the
professional activities of manager’s personality.

1.4. The Component of Competence of the Environment of Professional Activities

The essence and structure of the concept of competence of the environment of
professional activities is substantiated on the basis of: 1) the theoretical substantiation of
concepts competence and competency; 2) the substantiation of the multi-dimensional or
multi-context and multi-functional environment of the professional activities of hospitality
business managers.

Competence and competency: their essence and structure. Competence, being a
component of competitiveness, is not static, it is in the ongoing process of development, renewal
and improvement. This enables to substantiate the development of a competitive person’s
competencies as a process in which the personality is directed towards the forecasting of future.
This, in its turn, facilitates setting particular goals and developing of a positive social image.
Within this process, the personality itself has a significant role. At the same time the competence
is also a result, which is established, fixed and evaluated at a particular moment of a study
process. The competence continuous to develop during the study process in both educational
environment of a higher education institution and environment of professional activities, while
the students initially obtain knowledge, then apply knowledge in practice and develop their skills,
until they finally achieve the competence as a totality of several skills to perform professional
activities in the environment, assuming responsibility in the particular situation (See Fig. 2).

Learning
outcome
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Ability ‘ | N ___ - Ability “ o= mmmn
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of results |
_________ r

I
|
I of results
Fig. 2. Competence as Learning Process and Outcome at the University
(Source: Author’s design)
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Literature analysis on competence shows that this concept is viewed in a holistic way,
as a structure, consisting of different components.

Irrespective of the fact that there are many and different explanations of the concept
competence, the interpretations of the components of competence structure, each of them
have a practical value for the cognizing of this phenomenon. Within the framework of all
studies, it has been, to certain extent, related to the quality of a personality’s professional
performance abilities, environment, where such activities take place, and to the quality of
performance. Competence is an integral totality of specialist’s several personal and
professional abilities, which manifests through different independent activities according
to the situation and set goals, including the ability to integrate into the environment of
professional activities and to act with responsibility in a particular situation and period of
time, where the responsible action is the expression and implementation of values-based
attitudes through the professional performance.

In its turn, the concept competency is viewed in the Doctoral Thesis as a totality of
several competences that manifests in the individual’s activities, while issues of both social
and professional nature are being addressed.

Competence of the environment of professional activities within the context of the
competitiveness of the prospective hospitality business manager. Hospitality is a very
specific sphere, where there are two types of products created simultaneously: the material
product (a drink, a beverage, a room in a hotel) and an intangible product — service that
makes the environment of the operation of hospitality businesses unique, therefore it is
necessary to substantiate the concept competence of the environment of professional
activities, because competence develops through the cognition of the environment of
professional activities, through diverse activities in this multidimensional environment of
professional activities, as well as through the development of the environment-friendly
thinking, by showing environment-friendly and responsible actions through one’s own
professional activities.

Scientists R. White (White, 1959), J. Giesecke and B. McNeil (Giesecke, McNeil,
1999), F. Delamare-Le Deist and J. Winterton (Delamare-Le Deist, Winterton, 2005),
R. Bolden and J. Gosling (Bolden, Gosling, 2006), R. Burceva (Burceva, 2006),
L.R. Dombrovska (Dombrovska, 2009), A. Golubeva (Golubeva, 2011) etc. emphasize that
the manager’s competences shall be adapted to the environment, where he acts, because
the environment influences the manager’s abilities to perform his duties, as well as it might
hinder to achieve what is expected from him.

Thus, the prospective hospitality business manager develops as a professional within
the mutual interaction with environment, namely:

 within the environment of professional activities there is developed, improved the
specialist’s competitiveness, including competence of the environment of professional
activities according to the environmental specificity;

* at the same time — depending of own professionalism (including competence of the
environment of professional activities, creativity, flexible thinking etc.) the specialist is
able also to improve and perfect the environment of own professional activities by
introducing innovations, novelties, becoming the initiator of everything new, an
innovator, and, as a result of the sharing of experience, the best practice is popularized
and spreads in the professional environment.

The author of the Doctoral Thesis views the competence of the environment of
professional activities of prospective hospitality business manager as a complicated, whole
totality of several sub-competences comprising: sociocultural competence (professional
activities in the social environment and cultural environment), competence of hospitality
technologies (professional activities in the hospitality technologies environment), digital
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competence (professional activities in the information and communication technologies
environment), entrepreneurial competence and management competence (professional
activities in the business environment), legal competence (professional activities in the
legal environment) and that is developed within the interaction of other components of
competitiveness (self-conception, personality’s direction and self-management) and
experience of professional activities amassed in the environment of professional activities.
The competence of the environment of professional activities manifests through different
types of abilities to perform independently and responsibly, creative, flexibly (depending on
the situation) the functions of different types of professional activities resulting from many
contexts of the environment of professional activities; such contexts are in the continuous
interaction and influence each other by overlapping and supplementing each other
(See Fig. 3).
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Fig. 3. Structure of prospective hospitality business managers’ competence of the
environment of professional activities within the context of multi-context,
multifunctional environment of professional activities
(Source: Author’s design)

The pointed out contexts result from the author’s long-term experience reflection in the
field of hospitality and education and from the studies of scientific literature:
« social environment and cultural environment;
» hospitality technologies environment;
« information and communication technologies environment;
* business environment;
* legal environment.
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1.4.1. Social Environment and Cultural Environment in the Substantiation of the
Sociocultural Competence

The Subchapter is based on the conclusions of authors about the sociocultural
competence within the context of the social and the cultural environment (Anspoka, 2014;
Bourdieu, 1984; Durkheim, 1958; Haviland, 2002; Jarmalietis, 2006; Kulisa, 2010; Lasswell,
1948b; Parsons, 1977; Rakhimova, 2017; Rivers, 1981; Thomas, Kinast, Schroll-Machl,
2003; Tilla, 2005; Urnarenko, 2000; Kommanmesa, 2006; Menr, 2008; Mynpuk, 1991;
[Temkosa, 2013; Ceprees, 2006; Tep-Munacosa, 2000 etc.).

As a result of research it is possible to say that the sociocultural competence is an ability
to apply knowledge, skills and experience by showing responsible attitude for ensuring
successful communication in the particular social and the cultural environment. The
prospective hospitality business managers shall be able to communicate in different
environments and at the same time to be empathic, tolerant; they shall be able to overcome
prejudices, to find compromises, to understand different views within the context of
particular social and the cultural environment, to be ready for a dialogue. They shall be
stress-enduring, to be able to divide the personal sphere from the professional one. Through
overcoming different difficulties and obstacles, development of abilities and amassing
individual experience, there is improved also the prospective hospitality business managers’
competence as a component of the competence of the environment of professional activities
within the structure of competitiveness.

1.4.2. Hospitality Technologies Competence in the Environment of the Hospitality
Technologies

In the Subchapter there has been actualized the importance of the hospitality
technologies competence in the sphere of hospitality (Collins, Cobanoglu, 2008; Jasonos,
McCormick, 2017; Kasavana, Cahill, 2007; Kim, Lee, Law, 2008; Nixon, 1998; Piccoli,
Torchio, 2006; Schumpeter, 1911; Siguaw, Enz, Namasivayam, 2000; Mopo3zos, 2000).

The research proves that technologies will be introduced at the hospitality enterprises
more and more, thus modifying, transforming the sphere of hospitality on the whole;
however, a specialist is the one who plays and will play the central role and who will have to
develop, improve the hospitality technologies competence lifelong in order to use
technologies for ensuring higher service quality, to reduce/shorten the period of
service/product provision and to diversify the services, to reduce the workload of people
employed in hospitality, to increase the productivity of work; to eliminate an error or a
human factor during the provision/production of the technological processes of
services/products essential for an individual’s health and life.

1.4.3. Substantiation of the Digital Competence within the Context of the
Information and Communication Technologies Environment

In the Subchapter there has been substantiated the digital competence in the sphere of
hospitality. Until 1983 digital competence was attributed one of the most insignificant roles
in the professional activities of hospitality specialists; however, since the research performed
by Institute for the Future analyzes (from Davies, Fidler, Gorbis, 2011), it has been named
one of 6 driving forces of changes.

Nowadays the significance of digital competence has been actualized in the professional
activities of the specialists of many industries, including hospitality managers’ professional
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activities (Berezina et al., 2011; Buergermeister, 1983; Buhalis, O’Connor, 2001; Davies,
Fidler, Gorbis, 2011; Dishman, 2011; Enz, 2004; Heath, 2012; Mamdouh, 2017; Morellato,
2014; Poutanen, 2016; Rubene, 2012; Rubene, Kriimina, Vanaga, 2008; Semrad et al., 2012;
Shariff, Kayat, Abidin, 2014; Sheldon et al., 2008; Sisson, Adams, 2013; Solis, 2017;
Swanger, Gursoy, 2010; Mopo3os, Mopo3osa, 2004; Illep6akos, 2007 etc.).

1.4.4. Business Environment in the Substantiation of the Entrepreneurial Competence
and the Management Competence

In the Subchapter there has been analyzed the business environment in the
substantiation of the entrepreneurial competence and the management competence (Boyatzis,
1982; Kotter, 1982; Kulberga, 2013; Liao, Wu, 2010; McFadden, 1986; Okumus, 2004;
Oreja-Rodriguez,Yanes Estevez, 2007; Riemere, 2013; Sauka, Rivza 2014; Spensers,
Spensere, 2011; Verma, 2010; Wood, 2013; Pomuun, 2011; Canranaiines u. ap., 1993). There
has been provided the description of the business environment of hospitality sphere, there has
been explained the common and different features of entrepreneurial and management
competence.

The development, influence and management of other people cannot be done without
technical understanding of work in the particular sphere (Wood, 2013). The best managers
apply their professional knowledge in the particular field to show the perspective to
employees, to suggest new approaches, resources for the fulfilment of assignments. The best
managers are discriminated from the mediocre ones by their addition knowledge, abilities,
competence in the particular environment of professional activities.

1.4.5. Digital competence of the prospective hospitality business managers

It is very important for the hospitality business managers within the legal environment
to emphasize legal competence. Statistics show that more than 80% of hospitality managers’
professional activities are of a legal nature (Mano:sk, 2007). The modern society is more and
more aware of the necessity to develop legal competence, because the level of specialist’s
legal knowledge considerably influences the efficiency of his activities, therefore it is
impossible to overestimate its importance. Scientists Allaby, 2003; Breiter, Clements, 1996;
Conosesa, 2015; Hyland, 2012; Kay, Russete, 2000; Mayo, Thomas-Haysbert, 2005; Sheldon
et.al., 2008; Sisson, Adams, 2013; Wood, 2003; Eroposa, 3unuenko, 2016; Usnes, 20006;
Kunpsmosa, BonkoBa, 2017; Jlykam, 2013; Manonsk, 2007; HypuaxmetoBa, 2012;
PsowimeBa, [Tnakcuna, 2015; Hlynsak, 2008 etc. have studies the different aspects of legal
competence.

The essence of legal competence manifests as the knowledge of laws and regulations
and the skill to interact with public institutions, people as individuals by choosing
professionally the methods of communication and behaviour. The legal competence is formed
by a totality of qualities that creates an individual’s inner necessity for the implementation of
legal behaviour in the lifetime activities. Thus, the facilitation of the development of the
prospective hospitality business manager’s competitiveness in the study environment shall be
viewed within the context of the broadening of his personal space, within the context of his
professional and moral perfection that includes also the broadening of responsibilities, sense
of duty, conscience and honour.

64



1.5. Experience as a Developmental Base of Competitiveness

One of the quality indicators for the professional readiness is a specialist’s experience
that enables him to perceive the future professional activities in the holistic manner and to act
in such activities systemically.

The development of the competitive prospective hospitality business managers’
experience within the professional education environment and the environment of
professional activities is essential in constructivism approach, where there are implemented
the ideas of humanism. The supporters of this approach emphasize the significance of
experience and mind activities for the designing of knowledge and values. An individual
himself creates and constructs knowledge by his active performance (Bybee, 1997; Brooks,
Brooks, 1993; Eisenkraft, 2003).

The prospective hospitality business managers’ study process that comprises both
acquisition of theory and professional training is oriented towards the practical use of abilities
and the development of knowledge, skills and attitude, namely, as a result of independent
activities there is new knowledge acquired that, in its turn, creates the forms of new thoughts,
the existing theoretical knowledge is used under new circumstances, i.e., in the environment
of professional activities, thus creating alternative solutions of problems.

The prospective hospitality business managers’ experience is an integral part of
professional culture. A professional hospitality business manager is an individual who has
acquired the norms of professional activities at a high level, communicates with clients and
employees, observes the professional ethics and follows professional values. Such an
individual develops his personality and individuality through profession, tries to enrich the
profession creatively by improving it, tries to increase the prestige of his profession in the
society by reacting flexibly to the demand. An experienced hospitality business manager can,
together with his employees, co-create experience for his clients (Mathisen, 2012), in a
broader meaning he is also a guide and mentor of a client’s experience (Lichrou, O'Malley,
Patterson, 2008; Mulvey, Medina, 2003).

The professional experience filled with the content demanded in the modern labour
market is one of the most essential competitive specialist’s indicators. The experience may be
both factor increasing an individual’s competitiveness and the cause for the lack of his
marketability.

The competitive specialist’s features:

« regular reflection on his own experience;

« understanding that the value of experience is changeable and variable;

« the ability to discriminate between the subjective value of experience and objective
significance in the labour market.

Experience is a special form of social reality, a kind of changes, improvements of
knowledge and abilities that result from the events and actions important for an individual.
Knowledge, its application in practice and experience ensure the strategy of certain behaviour
implemented in a particular situation and ensuring the evaluation of own behaviour drawing
nearer to the future actions to the utmost, instead of evaluating own behaviour in an abstract
speculative manner. An individual can become a competitive hospitality business manager as
a result of professional activities through the obtaining of experience, which is developed,
while the person is performing in the professional field, i.e., in the sphere of hospitality, by
developing a horizontal/vertical career, broadening his sphere of activities.
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2. Substantiation of the Dual Study Environment of a Higher Education Institution
That Transforms and Facilitates the Development of the Competitiveness of Prospective
Hospitality Business Managers

Chapter 2 and its 3 subchapters of the Doctoral Thesis have been devoted to the
substantiation of the model of the dual study environment of a higher education institution
that transforms and facilitates the development of the competitiveness of prospective
hospitality business managers (See Fig. 4) and its methodological basis (See Fig. 5).
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Fig. 4. The model of the dual study environment of a higher education institution that
transforms and facilitates the development of the competitiveness of prospective
hospitality business managers

(Source: Author’s design)

In the model of the dual study environment of a higher education institution that
transforms and facilitates the development of the competitiveness of prospective hospitality
business managers there were integrated not only the functions of study environment, the
environmental sub-structures forming the study environment, but also the interaction subjects
that form the interpersonal cooperation environment by actualizing ecological and
constructivism conceptual approaches in the substantiation of study environment. The study
environment is at the same time also an interaction system within which a student acts as a
prospective hospitality business manager, a lecturer at a higher education institution, a
business mentor, a client of hospitality industry and other students.
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of prospective hospitality business managers’ competitiveness
(Source: Author’s design)

In its turn, the philosophical and methodological basis for the substantiation and
provision of the dual study environment of a higher education institution that is both
facilitating and transformative for the development of prospective hospitality business
managers’ competitiveness, the visualization (See Fig. 5) of both conceptual approaches and
principles resulting from them discloses both common and different, and at the same time
considerably varied manifestations of ecological and constructivism approaches; due to such
manifestations there exist different sub-trends in both approaches; the five most significant
principles resulting from such manifestations and trends are as follows: principle of
workplace-based learning, principle of interaction (cooperation), principle of experience-
based learning, principle of self-activity and active learning, principle of reflection, including
principle of self-evaluation and for the facilitation of self-directed learning.

2.1. Ecological Approach

The ecological approach offers a wide range of opportunities regarding performing of
interdisciplinary research in the educational sciences, as well as comprises significant
potential of innovative, creative pedagogical activities in practice. Ecological approach has
many different manifestations — one of the manifestations is a multidimensional view on
environment by identifying the multiple environmental contexts.
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2.1.1. Principle of Workplace-Based Learning

In development of the Subchapter 2.1.1 Principle of workplace-based learning of
Chapter 2.1 of Doctoral Thesis there has been shown one more type of the manifestation of
ecological approach, namely, substantiation upon 3 principles of ecological approach
(Katane, 2007a): 1) education about environment (about the environment of professional
activities); 2) education in the environment (in the environment of professional activities);
3) education for the environment (formation of environment-friendly attitude and
environment-corresponding performance, as well as belonging to the environment of
professional activities).

In the Subchapter there has been substantiated the dual nature of studies (See Fig. 6)
based on the working environment, because such environment comprises both academic
environment of higher education institution and environment of professional activities at a
company, which is one integral entirety with several functions.

This substantiation of the environment of higher education institution is mostly based not
only on the workplace-based learning conception, but also on the ecological approach in the
other authors’ scientific publications (Baltusite, 2013; Katane, 2007¢c) on the great significance of
cooperation between the higher education institution and practical training-base enterprises for
the facilitation of the development of prospective specialists for the readiness of professional
activities, by developing it further within the context of the facilitation of the development of
prospective hospitality business managers’ competitiveness.

There are many and different interpretations of the workplace-based learning in the
global scientific space, where it is possible to see several meanings: 1) according to the wide
meaning, the workplace-based learning are possible during an individual’s professional
development process within the lifetime; 2) in the workplace-based learning are characterized
only and merely in relation to the vocational education or the higher professional education,
as the organizational strategy of studies for the facilitation of prospective specialists’
professional development and competitiveness, when the study programmes an study plans
are developed and implemented in cooperation with a company as the environment of
professional activities, where the prospective specialist obtains his or her experience as both
student and company’s employee; 3) according to the narrow meaning, the workplace-based
learning are related to the professional practice of students as prospective specialists at the
base companies of educational institutions.

In the second pedagogical experiment of the Doctoral Thesis regarding the
implementation of the competitiveness facilitation model conception in the experimental
group there was implemented the narrow meaning of workplace-based learning, not excluding
the possibility to introduce the broad meaning of workplace-based learning within the
framework of study programme Catering and Hotel Management in the nearest perspective.

The workplace-based learning may manifest in many forms. It is conventional to
identify three types of workplace-based learning: 1) studies for work; 2) studies in the
working environment; 3) studies through work or by means of work, while being active.
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Fig. 6. The dual study environment of a higher education institution for the student as a

prospective hospitality business manager
(Source: modified and further developed by author from Baltusite, 2013; Katane, 2007¢c; Katane,
Katans, Iriste, 2016a; Katane, Katans, Iriste, 2016b)

The workplace-based learning not only facilitates the professional development, but
also the formation of professional identity and competitiveness, because the student’s
thinking changes from “l and environment of professional activities” to “I within environment
of professional activities”. The workplace-based learning facilitates the development of the
prospective specialist’s readiness for independent and responsible professional activities.

Workplace-based learning, according to their essence, are transformational studies, and,
as a result, the prospective specialist develops his or her world outlook, the conceptual insight
into professional activities; he or she obtains systems knowledge important for him or her
that, in its turn, ensures the view of the entirety; there is reasoning developed, the ability to
apply knowledge and skills creatively and taking into consideration the particular situation
for the solution of problems; the critical thinking and the ability to take decisions are
developed. This all-in-all is a prospective specialist’s gain in a form of obtained experience.

2.1.2. Principle of Interaction

In its turn, the content of the Subchapter 2.1.2 Principle of interaction is based on one
more manifestation of ecological approach, namely, systemic thinking, as well as on the
statements that environment is (Katane, 2005; Katane, 2007a; Katane, 2009): an interaction
system, where there could be several subsystems identified, including the systems of
environmental subject interaction, including systems of cooperation: dyads, tetrads and other
types of cooperation systems among individuals as environmental subjects.

The prospective hospitality business manager’s competitiveness manifests through the
professional activities, including different types of cooperation. The university plays an
important role in the preparing competitive students for labor market, so it has to organize
systemic and systematic interaction with enterprises and employers. The dual study
environment of higher education institution is substantiated in the Doctoral Thesis as an
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interaction system (See Fig. 7), where there are several interaction subjects identified that
describe both (Iriste, Katane, 2014):
« inter-institutional cooperation system (higher education institution — practical training
base-enterprise);
« inter-personal cooperation system (at the subject - subject level).
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Fig. 7. The dual study environment of higher education institution as a system of

interaction
(Source: modified and further developed by author from Iriste, Katane, 2014)

The cooperation must take place through a two levels dialogue. Inter-institutional level
and inter-personal level. The result of inter-institutional cooperation is building a mutually
beneficial, long-term collaboration to employ competitive students and graduates, as well as
motivation promotion of knowledge acquisition, gaining skills and competencies in the
profession. There is an improving tendency in students’ class attendance, their overall success
rates and internship efficiency. Dyads interaction forms and/or stages reveal during students’
practices in 2" study year in the Hotel Practice, in 3™ study year in the Restaurant Practice
and in 4™ study year in the Management Practice as different difficulty grades of professional
activity and the level of responsibility.

In the case of successful professional practice, beneficiaries are going to be all parties
involved - student, university, enterprise of practice and hospitality industry as a whole.

2.2. Constructivism Approach

Nowadays one of the didactic demands is to ensure such study environment, which
would facilitate the students’ cognitive activities, creativity, power of reasoning and taking
decisions, flexibility in thinking, performance and communication, facilitating the amassing
of experience necessary for the solution of problem-based tasks and cooperation, including
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exchange of views, the development of attitude, including accountability, reflection, self-
activity in studies, the development and progress of competency, including competence of the
environment of professional activities, and the development and progress of professional
identity. Such study environment on the whole ensures the development of prospective
hospitality business managers’ competitiveness. The answer to the question how to
implement this didactic demand successfully is given by constructivism approach.

2.2.1. Principle of Experience-Based Learning

In the competitiveness structure model of prospective hospitality business managers the
experience has been substantiated as the basis for the specialist’s competitiveness, therefore
one of the principles for the facilitation of prospective hospitality business managers’
competitiveness in the study environment has been chosen principle of experience-based
learning, which has been substantiated in the Subchapter 2.2.1.

Irrespective of differences between the ideas expressed by various trends of
constructivism, as a result of theoretical research (Cannella, Reiff, 1994; Kroll, LaBoskey,
1996; Leino, 1994; Richardson, 1997) there were identified and summarized several common
features:

* a student actively develops his own knowledge with meaning and creatively and this
process takes place in the interchange: with the content, instead of imitating or repeating,
with his present experience, as well as with ideas, conclusions and events during studies;

« the main aim of constructivism approach is metacognition (the higher order process of
reflecting), which has a powerful potential for solving problems. A student, when facing a
problem, he/she can reflect not only on its structure, but also to structure his/her
approaches to the problem and to generate alternative, more productive strategies.

« adaptation has a cognitive function, the student tries to understand and organize
knowledge in order to adapt to the environment and to the world in general,

« emotions and motivation have an essential role for the development of experience;

« teaching staff/mentor shall be professional — the teaching staff shall be able to integrate
study material, pedagogical knowledge, students’ qualities, as well as to develop the
appropriate study environment.

Several supporters of constructivism approach (Brown, Collins, 1989; Jonassen, 1994)
in their research emphasize the necessity for open authentic study environment, where the
student could himself develop knowledge important for him. This created the development of
constructivist learning environment guidelines and criteria.

The constructivism approach in the field of hospitality education has been studied by
Feeney, Murphy, 2016; Hera, 2016; Paris, 2011; Yap, Jung, Kisseleff, 2015; Zwaal, Otting,
2010 etc..

2.2.2. Principle of Self-Activity and Active Learning

Principle of self-activity and active learning has been defined in the several authors’
publications (Avis, Fisher, Thompson, 2010; Bonwell, Eison, 1991; Briede, 2013;
Chickering, Gamson, 1989; Collins, Brown, Holum 1991; Cuseo, 2010; Dale, 1969;
Diesterweg, 1873; Felder et al., 2000; Guglielmino, Guglielmino, 1994; Kasworm, 1992;
Knowles, 1975; Knowles, Holton, Swanson, 2007; McKeachie,1972; Meyer, Jones, 1993;
Prince, 2004; boxxouu, 1955; ITununen, Knumenko, byciosa, 2014; Illypeiruna, 2012 etc.).

The facilitation of the personality’s self-activities and self-development is the main aim
and precondition of education, because education, including new knowledge, a human being
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acquires as a result of his/her diverse activities and efforts. Thus, the self-activity is
simultaneously means and result of education (Guglielmino, Guglielmino, 1994;
Knowles, 1975). The only one that an individual can obtain from outside is an impulse.

Active learning may manifest through very diverse activities incl. incl. student
cooperation. If the students have an opportunity to work together during the study process,
support each other by applying different means and information sources (Gance, 2002;
Grabinger, Dunlap, 1995; Wilson, 1996), while trying to achieve their learning aims and
perform problem-solving activities the prospective specialists’ professional development is
being facilitated and thus also the competiveness.

2.3. Reflection as the Precondition for the Development of Competitiveness, the
Pedagogical Means for Facilitation and the Result

In the Subchapter 2.3 of the Doctoral Thesis, Reflection as the precondition for the
development of competitiveness, the pedagogical means for facilitation and the result
reflection is characterized as follows: 1) the basis for self-evaluation and preconditions for
the self-development of competitiveness; 2) the pedagogical means for the facilitation of
competitiveness; 3) the desirable result of the development of competitiveness.

The personality’s self-management function is characteristic also to the reflection,
which we could view from: 1) the aspect of professional development management; 2) the
aspect of career self-management.

Management of professional development. At the beginning of the 20" century
J. Dewey (Dewey, 1910) actualized the significance of reflection in the field of human
thinking and professional development. He points out that reflection is based on a reflexive
thought, which, unlike freely running, impulsive thought, is: focused, structured, logical,
serves as a basis for the next thought, every assumption is justified with a verified
substantiation, it is an essential source of professional knowledge, because it makes the new
specialists to find new ways of thinking.

A. Hargreaves (Hargreaves, 1995), studying the professional development, emphasizes
the significance of four reflection dimensions, which we can related also to a prospective
specialist: 1) technical dimension; 2) moral dimension; 3) emotional dimension; 4) political
dimension.

Thus reflection is a complex and multifaceted process for the obtaining of personal
experience, which helps the prospective specialist to formulate the obtained results, redefine,
(re)structure the aims of further actions, to adjust own way towards education, professional
development (Admiraal, Wubbels, Korthagen, 2001). According to scientists M. Killeavy and
A. Moloney (Killeavy, Moloney, 2010), in the formation of reflexive approach, the action
shall become the most important activity for the development of future professionals. Under
the modern unpredictable living conditions, the working conditions also change continuously.
Therefore a prospective hospitality business manager must be ready to questions about his
own professional performance and he must find the answers himself. In this case, the
reflection is a powerful impulse for the continuous personality and professional development,
self-directed studies (Gallacher, 1997).

Career self-management. Due to the influence of global processes it is difficult to
anticipate the development of career, therefore the individual’s role becomes more important
for the career planning, search for and obtaining of the employment, as well as for the
retaining of job to ensure own employability, which is one of the indicators of
competitiveness.
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In order a prospective specialist would succeed, he must learn from own experience,
because the human being can obtain experience only independently through the inner
participation in this process, therefore this reflection is called self-reflection
(Brigmane, 2012).

Self-reflection, which is based on the principles of humanism, should be acquired by
each participant of study process (including professional practice) — a student, teaching staff,
mentor.

Both previous self-experience and individual experience obtained during study period,
for example, relations with the colleagues, mentor, clients at the company, ensure basis for
the critical reflection and dialogue, which leads to a new perspective (Herber, 1998) — an
individual’s main task in the employability is the mastering of new competencies, which
provides an opportunity to be competitive in the labour market under the particular
circumstances.

Educational consultant A. Le Cornu (Le Cornu, 2001) points out that in the Western
world there are less and less discussions regarding appreciative reflection, the results of
which differ from critical reflection. If critical reflection rejects or modifies the previously
obtained knowledge and information, appreciative reflection finds new realizations and point
of view. In the constructivists’ paradigm on the human self-construction, the appreciative
reflection is essential for the construction of different knowledge and more complete own
personality.

In order the members of the teaching staff, students and mentors, who, within the study
process, try to develop, perfect their self-experience, would audit the efficiency of study
process, it is necessary to have trilateral self-reflection, where shall be evaluated both study
process and its result. It is necessary to have polilog, during which the experience and
appreciative reflection are identified. The polilog becomes the learning environment, when
experience is reflected (Carter, 2002), when knowledge is attributed meaning
(Mezirow, 2000), because the precondition for the qualitative reflection is the process of
communication with other people (mentor, expert, colleague). Successful reflection is not
only the individual process, but also a social event, the quality of which considerably depends
on the psychological atmosphere created by reflection partner.

Scientists from New Zealand L.M. Jorgensen and S. Hansen (Jorgensen, Hansen, 2004)
point out within the context of the evaluation of competitiveness that it is easy to identify
reflection, but difficult to describe and measure, therefore in the research methodology it is
necessary to emphasize the meaning of self-evaluation given by respondents (students)
through reflection. This facilitates the development of participation in evaluation and
responsibility for own work results (Krastina, Pipere, 2004).

Facilitation of Students’ Reflection for the Development of Competitiveness

Since self-management is an important structural component of competitiveness, then
the facilitation of reflection, including self-assessment and self-evaluation, on the whole
ensures also the development of prospective hospitality business managers’ competitiveness.

The prospective hospitality business managers must be able to assess, as well as to
evaluate not only their own professional performance, but they must teach this to do also to
their employees. Self-study facilitates the identification of the basic values of professional
activities, thus enabling to become better specialists (Tidwell, Fitzgerald, 2004). The
employees, who are encouraged to assess themselves and to reflect on their professional
performance, improve their performance. These specialists become active facilitators of the
efficiency of professional activities; they feel responsibility towards their colleagues, clients
and the manager, thus striving to achieve outstanding performance in any field — both in their
personal life and professional activities (Mundhenk, 2004; Petty, 2009).
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The coordination of the self-evaluation of one’s own work and actions and the
evaluation given by other is an essential process, which forms and develops in students the
responsibility and shared responsibility, which, in their turn, are the indicators of
competitiveness. Therefore it is important that the students, together with the teaching staff,
develop evaluation instruments for the self-evaluation. The analysis of scientific literature
shows that portfolio may serve as an excellent means for students for the registration of their
achievements, i.e. for planning their personal development. Particularly important it is in the
field of hospitality, where it is essential to evaluate also the personality qualities: tolerance,
endurance, avoiding conflicts, and desire to serve the clients. It is difficult to diagnose and
evaluate these qualities within the conventional evaluation system, because they shall be
shown.

Protfolio is a sound and varied method to be used for the evaluation of students’ studies.
According to this method, the intellectual development is registered in writing; it facilitates
the critical-reflexive process that enriches students’ educational experience and helps them to
transform into the self-directed reflective personalities (Zubizarreta, Mills, 2009; Jlomakuna
u ap., 2013). When focusing on studies, the students shall assume the responsibility for their
learning.

Portfolio method is one pedagogical means for the facilitation of the development of
competitiveness, including reflection, because the student obtains experience concerning the
self-assessment of own actions and their results. Portfolio serves for the assessment of both
process and results. There are several portfolio types, which could be used in both ways —
separately and when several types are combined.

The value of portfolio method could be seen in the following: 1) during the study
process, the students not only themselves collect representative samples of the assessment of
their work, but also critically deal with the simulating questions focused on the achievements
as a positive contribution, contrary to the conventional testing of knowledge, which is
developed in order to show the student what he has not achieved, mastered; 2) the emphasis
is transferred from what the student does not know and cannot do to what he knows and can;
an integration of qualitative and quantitative assessments; 3) the transfer of pedagogical
emphasis from the assessment to the self-assessment — as a result, the student learns to self-
express, formulate the conclusions, analyze own work, express own point of view, thus
developing thinking, and at the same time improving his language as a part of communicative
competency, which is very important for the prospective hospitality business managers’
work.

The student’s portfolio shows the main components of hospitality manager’s
competitiveness, the content of which constitutes the specialist’s competitiveness in the
environment of professional education and activities. This facilitates the student’s motivation
for achievements and ensures the student’s individual development; facilitates the
development of material complexes that attest the prospective specialist’s CV, as well as
implement reflection and self-evaluation.

PART 2. EMPIRICAL STUDIES

The 2" part of the Doctoral Thesis is devoted to the empirical study; it contains four
chapters which correspond to four stages of the research (see Fig. 8): 1) The case study on
students’ opinion regarding competitiveness (Chapter 3); 2) Approbation of the developed
competitiveness self-evaluation methodology of prospective hospitality business managers
(Chapter 4); 3)Broadening of students view and enhancement of changing opinions
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concerning the essence of competitiveness and competitive prospective hospitality business
managers describes the procedure of the 1% pedagogical experiment (Chapter 5); 4)the
2" pedagogical experiment Research of study environment developing students’
competitiveness during which the model of the dual study environment of a higher education
institution that transforms and facilitates the development of the competitiveness of prospective
hospitality business managers was approbated (Chapter 6).

Launching the empirical research in 2013./14 (Chapter 3), students’ opinion regarding
the characteristics of a competitive personality, students' self-esteem in relation to their ideal
competitive personality, as well as prospective specialist self-evaluation regarding their
present competitiveness in the labour market were clarified.

In the empirical part of the Doctoral Thesis in 2014/15 developed competitiveness self-
evaluation methodology of prospective hospitality business managers there has been
approbated (Chapter 4). It took place in 3 stages: in the first stage, during the pilot research
(Subchapter 4.1) the first competitiveness self-evaluation of students using the developed
methodology was conducted; further, in the survey there was clarified the significance and
comprehensibility of the self-evaluation questionnaire, at the end of the pilot research, the
obtained results were analysed and evaluated; in the Subchapter 4.2.1, the second approbation
stage (Subchapter 4.2) of the developed competitiveness self-evaluation methodology of
prospective hospitality business managers, there has been substantiated the expert method as
one of the most effective methods for gathering information in the pedagogical experiments;
in the Subchapter 4.2.2 three consecutive stages of expertise there have been depicted: 1) at
the preparatory stage there was a detailed plan of expertise elaborated; there were determined
principles for the selection of experts, there were created expert questionnaire and expert
worksheet; 2) detailed process of expertise; analysis and evaluation of expertise results. At
the final or the third stage of the developed competitiveness self-evaluation methodology of
prospective hospitality business managers (Subchapter 4.2.3), the commentaries and
suggestions of experts, received during the expertise, were taken into account, while
improving the quality of the wording of the indicators of the questionnaire and eligibility of
the competitiveness evaluation of the prospective hospitality business managers.

In the next stage of the empirical research in 2015/16 (Chapter 5), the first pedagogical
experiment was carried out with the aim to find out whether using the developed, approbated,
expertised competitiveness self-evaluation methodology, is possible to change the students’
opinions concerning competitive prospective hospitality business managers. The theoretical
substantiation of the content analyses method used in the first pedagogical experiment there
has been conducted in the Subchapter 5.1, but in the Subchapter 5.2 there has been described
the process of the first pedagogical experiment: 1) LULST students wrote an essay ‘Describe
a competitive hospitality business manager!’; 2) in the continuation, there has been used
competitiveness self-evaluation methodology of the prospective hospitality managers as the
combination of tools of competitiveness increase; 3) the repeated research in the form of
essay ‘Describe a competitive hospitality business manager!” was carried out to explore
students’ opinions concerning competitive prospective hospitality business manager; 4) at the
end of the first pedagogical experiment the obtained results were compared and evaluated
before and after the pedagogical experiment.
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Approbation of the model of the dual study environment of a higher education
institution that transforms and facilitates the development of the competitiveness of
prospective hospitality business managers was carried out during the second pedagogical
experiment It took place in 2016/2017 and consisted of 5 stages (Chapter 6): 1) selection
principles and group formation of the experimental group (LULST) and the control group
(X higher education institution) participants have been substantiated; 2) the first
competitiveness self-evaluation of experimental group and the control group participants, the
aggregation of obtained data; 3) the implementation of the conception of the model of the
competitiveness facilitation of prospective hospitality business managers in the experimental
group; 4) the repeated self-evaluation of experimental group and the control group prospective
hospitality business managers’ competitiveness, 5) primary and secondary mathematical
processing of the obtained data, analysis and evaluation of the results.

3. Case Study on Students’ Opinion Regarding Competitiveness

Chapter 3 Case study on students’ opinion regarding competitiveness reflects the
empirical research, it took place at LULST from June 2013 till February 2014. In the survay
participated 36 1% year students of the study programme Catering and Hotel Management.

The aim of the case study. To find out the students standpoint of personality’s
competitiveness indications.

Two research issues were advanced: 1) What is a competitive personality? 2) What is

students’ self-esteem in relation to their ideal competitive personality?
Case study on students’ opinions concerning the essence of competitiveness shows that
students’ and scientists’ perceptions of issues relating to qualities of competitive personality
are not ambivalent: very different traits are mentioned, thus demonstrating the complexity of
the concept competitiveness. As a result of the survey, students generally mention
55 different qualities of a competitive personality. According to students the most important
qualities of the competitive personality are: wisdom, education, professional competence
(frequency: n=20), this leads to the conclusion that a competitive personality is such a
personality, who possesses knowledge in one of the professional activity fields. Thus, from
the perspective of students, a competitive personality is evaluated from the aspect of
personality qualities as well as from the aspect of professional activity and the aspect of
specialty to be acquired.

The proportion of the characteristics necessary for a competitive personality and
peculiar to the student shows that only 9% of students this indicator is in the range of 0.76-1,
while 66% of students it is in the range from 0.26-0.75.

Despite the lack of professional competence, 27.8% of students opportunities in the
labor market evaluated as good, but 8.3% as excellent.

4. Approbation of the Developed Competitiveness Self-Evaluation Methodology of the
Prospective Hospitality Business Managers

The described research in the Chapter 4 Approbation of the developed competitiveness
self-evaluation methodology of the prospective hospitality business managers consisted of
3 stages (See Fig. 9). The research process and results are presented in two subchapters: Pilot
research (Subchapter 4.1) and Expertise of the developed methodology for the evaluation of
students competitiveness (Subchapter 4.2).
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Data processing,
analysis and
evaluation of the

results

Pilot reserach Expertise

Fig. 9. Aprobation stages of the developed competitiveness self-evaluation methodology

of the prospective hospitality business managers
(Source: Author’s design)

4.1. Pilot Research

In the Subchapter 4.1 of the Doctoral Thesis there has been described the process of the
pilot research (See Fig. 10), the aim of which was to approbate prospective hospitality
business managers’ competitiveness self-evaluation questionnaire, that was developed based
on the competitiveness structure model of prospective hospitality business managers
(Chapter 1).

Self-evaluation of Survey on the Data
students competitiveness of self- processing,
competitiveness, evaluation questionnaire analysis and
using the developed comprehensibility and evaluation of
methodology significance the results

Fig. 10. Structure of pilot research
(Source: Author’s design)

The pilot research issue was advanced. Is the wording of indicators statements included
into the developed questionnaire for the competitiveness self-evaluation of the prospective
hospitality business managers clear and comprehensive?

The results of the survey carried out within the pilot research indicate that all
203 indicators included into the questionnaire for the competitiveness self-evaluation of the
prospective hospitality business managers are comprehensive and significant.

From 21 respondents taking part in the research 20 respondents the questionnaire for the
self-evaluation of students competitiveness answered about the essence of competitiveness;
for 17 students it has changed perceptions of the essence of competitiveness. Nineteen out of
21 respondents confirmed that by means of the questionnaire for the self-evaluation of
students competitiveness, can comprehensively and detailed evaluate competitiveness of the
prospective hospitality business manager. The questionnaire for the self-evaluation of
students competitiveness forced 12 students to think about the competitiveness on the whole;
while for 18 out of 21 students the 203 indicator questionnaire has discovered amplitude and
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diversity of the concept competitiveness, 16 students were forced to think what to do to
become more competitive on the whole.

4.2. Expertise of the Developed Students’ Competitiveness Evaluation Methodology

The theoretical substantiation of the expert method used in the experimental part there
has been conducted at the beginning of the Subchapter 4.2 (Subchapter 4.2.1), in the
continuation, there has been described expertise (Subchapter 4.2.2) of the developed system
of indicators for the evaluation of the competitiveness of prospective hospitality business
managers respectively, with four groups of indicators, as well as developed methodology for
determining the levels of competitiveness and the interpretation of obtained results according
to the levels of competitiveness.

4.2.1. Theoretical Substantiation of the Expert Method Used in the Experimental Part

The expert method is widely applied in the psychological and pedagogical experiments
and it is considered to be one of the most appropriate for gathering information (Bogner,
Litting, Menz, 2014; Bogner, Menz, 2005; Bogner, Menz, 2009; Dexter, 1970; Helmer, 1983;
Lewthwaite, Nind, 2016; Kaynak, Bloom, Leibold, 1994; Meuser, Nagel, 2009; Muskat,
Blackman, Muskat, 2012; Rieger, 1986; Vasermanis, glgiltere, Krasts, 2004; Waissbluth, De
Gortari, 1990; Axkcroruna, Konmoroposa, 2012; Kuraes, 1975; HoBukoa, 2001; Ilomosa,
2015; IIporaceBuu, 2014; Ceepun, 2014; Tarapuenkona, 1997; Tiopun, 2013; Uepemanos,
1989 etc.).

The results of research show that an expert is a specialist, who is not only a practitioner,
but also a well-prepared theorist having the opportunity to analyse, evaluate and predict
scenarios of the research development. The method by means of which obtained results are
based on the opinions and evaluation of competent experts is called an expertise, an expert’s
opinion or the method of expert evaluation.

There are several types of expert method: Delphy method, SEER method, PATTERN
system, Forecasting programme method, method ,, Brainstorm *, Commission method.

The modified Delphi method was chosen for expertise of developed students’
competitiveness evaluation methodology within the framework of the Doctoral Thesis.

4.2.2. Process of Expertise

In the Subchapter there has been described expertise process of the competitiveness
self-evaluation methodology of prospective hospitality business managers, which took place
in several stages (See Fig. 11).

At the preparatory stage of expertise there was elaborated a detailed plan of expertise:
there have been formulated aim, issues and objectives, there have been selected research
methods. Selection of experts and its principles. 5 experts, whose competence corresponded
to the aim of prospective hospitality business managers competitiveness facilitation and
evaluation, were invited to perform the expertise. The Subchapter reflects depiction of each
experts experience and competences.

In order to substantiate the validity of the obtained data on competitiveness self-
evaluation methodology of prospective hospitality business managers, at the beginning of the
data analysis, based on the created expert questionnaire, containing 14 questions, the analysis
and the evaluation of experts competence were given. 9 evaluation criteria were included in
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the expert worksheet about competitiveness self-evaluation methodology of prospective
hospitality business managers.

The Improving the

preparatory The procedure competitiveness
stage of of expertise self-evaluation
expertise methodology

Fig. 11. The design of expertise of the competitiveness self-evaluation methodology of

prospective hospitality business managers
(Source: Author’s design)

Further follows a detailed description of the expertise process.

4.2.3. Analysis and Evaluation of the Expertise Results

In the Subchapter 4.2.3 expert evaluation results about developed competitiveness self-
evaluation methodology of prospective hospitality business managers there have been
depicted.

An analysis of the descriptive statistics of the data obtained as a result of the expertise
has led to the conclusion that the highest score in total was given to the following criteria:

« the topicality and the practical contribution of the developed competitiveness self-
evaluation methodology of the prospective hospitality business managers to the research
and evaluation of the hospitality business managers competitiveness in the field of
pedagogical science (£50);

« the topicality and the practical contribution of the developed competitiveness self-
evaluation methodology of the prospective hospitality business managers to the research
and evaluation of the hospitality business managers competitiveness in the field of career
development management, human resource management (£50);

« the competitiveness self-evaluation methodology of the prospective hospitality business
managers, incl. questionnaires, compliance with the developed and scientifically
substantiated competitiveness structure model: components of competitiveness and their
indicators (£49);

« correctness of the methodology for determining the levels of competitiveness and the
interpretation of obtained results according to the levels of competitiveness using the
developed competitiveness self-evaluation methodology of the prospective hospitality
business managers (£49).

The conclusive statistics resulting from the secondary data processing (Kendela W
(tau_c) test SPSS 21.0 (21.0 software) of unanimity in the expert opinions show that
v*=30.702 > %? 0.01. s = 20.09, but W=0.768, the unanimity or concordance coefficient W is
closer to 0 than to 1, it can be concluded that the null hypothesis Ho can be rejected and
H: can be accepted. It means that there is relationship between the assessments given by
different experts (there is unanimity among the experts). Consequently: the developed and
expertised competitiveness self-evaluation methodology of prospective hospitality business
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managers is based on the scientific basis, namely, the developed competitiveness structure
model; the competitiveness self-evaluation methodology of prospective hospitality business
managers is considered as a contribution to hospitality professional education research field
as well as to educational sciences and management sciences fields; the competitiveness self-
evaluation methodology can be applied not only for the competitiveness evaluation of
prospective hospitality business managers, but also for new specialists already working; the
wording of the created questionnaire for the competitiveness self-evaluation in general is
understandable to the students; the questionnaire is student-friendly and ecological.

5. Broadening of Students View and Enhancement of Changing Opinions Concerning
the Essence of Competitiveness and Competitive Prospective Hospitality Business
Managers: The 1st Pedagogical Experiment

In Chapter 5 of the Doctoral Thesis there has been presented the 1st pedagogical
experiment, to find out, whether using scientifically grounded methodology of
competitiveness self-evaluation approved by students and experts, is possible to change
students’ opinions concerning the essence of competitiveness and competitive prospective
hospitality business manager.

Chapter 5 of the Doctoral Thesis consists of 3 subchapters.

5.1. Theoretical Substantiation of the Method of Content Analysis Used in the
Experimental Part

In the Subchapter have been analyzed the definitions of the content analysis method,;
have been considered the levels of content analysis, as well as the two most commonly used
approaches: inductive and deductive.

Based on the scientific literature on content analysis, steps or stages of the analysis
procedure have been identified:

* a research question(s), objectives are set which a researcher desires to find out with the
help of the content analysis.

« selection of communication content and samples.

« division of communication content into extracts or content units revealing a respondent’s
statements which characterise/interpret his/her experience.

« the meaning of content units is explained and grouped in analytical categories. Thus
experiences of individual respondents are combined building ‘a bridge to another real-life
situation’. The researcher expresses categories in the terms of psychology or education
(abstract and general), otherwise the analysis will not generalize what respondents said
and will be just a repetition of his/her words.

» encoding and analysis of the obtained data.

« fitting notions in a structure, i.e., a model or theory which could explain notions, scale,
dynamics of phenomena, restrictions of existing theories or discovery of specific cases as
well as formation of new theories.

The concept of content analysis is revealed by moving from a statement of a single
respondent to a generalized scientific overlapping account of many statements. With the help
of content analysis it is possible to determine attitudes, trends of changes in opinions by
analyzing texts of one or many authors of one subject field in the time period, as well as
discover differences that characterize the content of texts of different authors.
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5.2. The First Pedagogical Experiment

Prospective hospitality managers’ competitiveness self-evaluation
method as the combination of tools of competitiveness increase

: ]

The 1st essay of
experimental
group to find out
opinions on
competitiveness

r i

Fig. 12. Procedure of the experiment
(Source: Author’s design)
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________________________________
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* In March of 2016, the 22 4th year undergraduate students of the study programme
Catering and Hotel Management wrote an essay ‘Describe a competitive hospitality
business manager!’.

« In April of 2016, the 22 4th year undergraduate students of the study programme Catering
and Hotel Management performed competitiveness self-evaluation of themselves as
prospective hospitality business managers applying the competitiveness self-evaluation
method worked out by the authors.

* In May 2016, the 22 4th year undergraduate students of the study programme Catering
and Hotel Management wrote a repeated essay ‘Describe a competitive hospitality
business manager!’.

The research used the competitiveness evaluation methodology theoretically grounded,
approved by students and experts, including a questionnaire of the survey, as a pedagogical
tool of the experiment in order to promote changes in students’ opinions regarding the
competitiveness of representatives of their profession.The completion of the questionnaire
took 35 minutes in the premises of the LULST Faculty of Food Technology Nutrition
Department.

5.3. Processing of the Research Data and Analysis of the Results

All 44 submitted essays were read for several times. Each essay was divided into
extracts or content units which characterize/interpret the authors’ of an essay experience
regarding competitive hospitality business manager. Initially these content units were written
out, grouped in analytical categories, expressed in psychological terms and inserted in the
table where all competitiveness indicators corresponded to the competitiveness self-
evaluation methodology of prospective hospitality business managers worked out by the
author. The qualitative analysis was carried out comparing the data of the analysis of the 1st
and 2nd essay.

Furthermore, the results of the qualitative research were transformed into quantitative
values, determining a frequency of collocations, phrases in relation to each competitiveness
indicator. Mathematical analysis of data was carried out in the last stage in order to obtain
descriptive statistics and concluding statistics using the Wilcoxon and the Sign test SPSS
(21.0) software.
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Two hypotheses were put forward:

Ho: students’ opinions have not changed on the competitive hospitality business
managers after self-evaluation of their competitiveness during the pedagogical experiment:

1st essay results = 2nd essay results.

Hi: students’ opinions have changed on the competitive hospitality business managers
after self- evaluation of their competitiveness during the pedagogical experiment:

Ist essay results # 2nd essay results.

The Wilcoxon test results (See Table 1) were obtained which gave evidence that
changes have occurred in 135 indicators and only 68 indicators have not changed.

Table 1
The Results of Wilcoxon Test
N Mean Rank [Sum of Ranks
Before pedagogical [Negative Ranks 17 25.65 436.00
experiment — Pozitive Ranks 118 74.10 8744.00
After pedagogical [Ties 68
experiment Total 203

Concluding statistics of the Wilcoxon test results (See Table 2) show that: p—
value=0.000<a=0.001, which means that changes in students’ opinions on competitive
hospitality business managers during the experiment are distinctly significant.

Table 2
Concluding statistics of the Wilcoxon test
Values Before pedagogical experiment —
After pedagogical experiment
Z- value -9.160
p — value 0.000

(Asymp. Sig. (2-tailed))

Sign Test results did not differ from the Wilcoxon Test results.

6. Research of Study Environment Developing Students’ Competitiveness:
The 2nd Pedagogical Experiment

Chapter 6 of the Doctoral Thesis reflects the second pedagogical experiment, it took
place in 2016/2017 and consisted of several stages (See Fig.13).

The aim of the research was: aprobation of the model of the dual study environment of a
higher education institution that transforms and facilitates the development of the
competitiveness of prospective hospitality business managers.
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The competitiveness development dynamics of the experimental group of
prospective hospitality business managers in the experimental study environment

Facilitation of competitiveness
in the experimental study

. environment .
EGr.: CE (Approbation of the competitiveness EGr.: CE:
facilitation model)
Evaluation and D Evaluation and
comparison of comparison of

the results the results

| Competitiveness in the natural ™
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_______________________________________
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The competitiveness development dynamics of the contrel group of prospective
hospitality business managers in the natural study environment

Fig. 13. Design of the second pedagogical experiment
(Source: Author’s design)
Abbreviations:
EGr..CE:— The first self-evaluation of experimental group participants’
competitiveness
EGr..CE>— The repeated self-evaluation of the competitiveness of the participants of
experimental group
CGr..CE1— The first self-evaluation of control group participants’ competitiveness
CGr.:CE2— The repeated self-evaluation of the competitiveness of the participants of
control group

There were four research issues advanced

What is the self-assessment of experimental group and control group participants’
competitiveness at the beginning of the pedagogical experiment? Is there a
correspondence between the competitiveness’ self-assessments of two groups at the
beginning of the experiment?

What is the self-assessment of experimental group and control group participants’
competitiveness at the end of the pedagogical experiment? Is there a correspondence
between the competitiveness’ self-assessments of two groups at the end of the
experiment?

Whether during the pedagogical experiment (at the beginning and at the end of the
pedagogical experiment) any changes have taken place regarding the competitiveness’
self-evaluation development of experimental group students’?

Whether during the pedagogical experiment (at the beginning and at the end of the
pedagogical experiment) any changes have taken place regarding the competitiveness’
self-evaluation development of control group students’?
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Four objectives of the research were advanced for the achievement of the goal

e To conduct the first self-evaluation of experimental group and control group
participants’ competitiveness at the beginning of the pedagogical experiment, using the
developed methodology. Compare and evaluate the obtained results.

e To conduct the approbation of the model of the dual study environment of a higher
education institution that transforms and facilitates the development of the
competitiveness of prospective hospitality business managers in the experimental group.

e To conduct the repeated self-evaluation of experimental group and control group
participants’ competitiveness at the end of the pedagogical experiment, using the
developed methodology. Compare and evaluate the obtained results.

e Compare and evaluate the results of the competitiveness self-evaluation of the
prospective hospitality business managers, obtained at the beginning and end of the
pedagogical experiment, in order to find out the competitiveness development dynamics
of the experimental group and control group participants by determining the differences.

Research methods
Pedagogical experiment

e Data obtaining methods: students’ survey for obtaining self-evaluation of

competitiveness, using created questionnaires.

e Data mathematical processing methods:

- for obtaining the descriptive statistics of primary data mathematical processing
methodology; the visualization of obtained data in charts and diagrams, using the
methodology for the determination of the levels of competitiveness;

 the conclusive statistics of secondary data mathematical processing methodology:
1) Wilcoxon Test and Sign Test (SPSS 21.0 software) for determining of differences in the
samples of related indications and for evaluation of significance of changes within the
experimental group and within the control group; 2) Mann — Whitney U test and
Kolmogorov-Smirnov Test SPSS 21.0 (21.0) software for determining of differences in the
samples of unrelated indications.

Research base

e Place of research: LULST Faculty of Food Technology, X higher education institution
e Research respondents:

« experimental group: LULST study programme Catering and Hotel Management 15 the
4th year undergraduate students;

 control group: study programme of X higher education institution Tourism and
Hospitality Management - 18 the 4th year undergraduate students.

The approbation of the model of the dual study environment of a higher education
institution that transforms and facilitates the development of the competitiveness of
prospective hospitality business managers was carried out in the study process of the
experimental group, in turn within the control group these planned and organized pedagogical
activities were not performed, namely, competitiveness’ development took place in the
natural study environment of the other higher education institution.

The competitiveness self-evaluation data of the prospective hospitality business
managers were collected at the beginning of the second pedagogical experiment (September
2016/2017) and at the end of the experiment (May 2016/2017).

The data were processed in order to:

« compare the results of the competitiveness self-evaluation of the 15 experimental group
students and 18 control group students at the beginning of the pedagogical experiment;
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e compare the dynamics of competitiveness self-evaluation of each student in the
experimental group before and after the pedagogical experiment, in order to find out how
significant changes have taken place in the competitiveness’ development of the
prospective hospitality business managers by approbating the model of the dual study
environment of a higher education institution that transforms and facilitates the
development of the competitiveness, as a pedagogical tool using the developed,
approbated, expertised competitiveness self-evaluation methodology of prospective
hospitality business managers;

compare the dynamics of competitiveness self-evaluation of each student in the control
group at the beginning and end of the study year 2016/2017, in order to find out how
significant changes have taken place in the competitiveness development of the
prospective hospitality business managers in the natural higher education institution
environment;

compare the results of the competitiveness self-evaluation of the 15 experimental group
students and 18 control group students at the beginning and end of the pedagogical
experiment in order to find out how significant changes have taken place comparing
competitiveness self-evaluation within representative sample of the experimental group,
where approbation of the conception of the model of the competitiveness facilitation in
the study process was carried out, and within representative sample of the control group,
where the competitiveness development took place in the natural study environment. As a
pedagogical tool was used the developed, approbated, expertised competitiveness self-
evaluation methodology of prospective hospitality business managers;

compare the TOP 30 competitiveness self-evaluation indicators of the 15 experimental
group students before and after the pedagogical experiment;

analyze 15 experimental group students’ changes in the competitiveness self-evaluation
indicators of the competence of the environment of professional activities during the
pedagogical experiment.

6.1. The First Stage: Preparatory Stage of the Pedagogical Experiment

In the Subchapter have been substantiated selection principles of the control group
participants; have been compared X higher education institution study programme Tourism
and Hospitality Management and LULST study programme Catering and Hotel
Management.

The most significant difference between study courses in both higher education
institutions is that at LULST emphasis is placed on the sphere of catering, but at the X higher
education institution — on the sphere of tourism.

6.2. The Second Stage: the First Competitiveness Self-Evaluation of Experimental
Group and Control Group Participants and Its Results

The first self-evaluation of students competitiveness took place in September
2016/2017. Within the framework of the research there was used developed, approbated,
expertised competitiveness self-evaluation methodology of prospective hospitality business
managers, incl. students questionnaire as a pedagogical tool, to find out the level of
competitiveness of the experimental and the control group participants at the beginning of the
second pedagogical experiment.

After the aggregation and primary processing of the data, a comparison of the initial
results of the pedagogical experiment was carried out, using the developed methodology for
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determining the levels of competitiveness. The obtained results of the research show that
9 experimental group students as well as 9 control group students reached the third level of
competitiveness, which corresponds to the average level of competitiveness. 6 students of the
experimental group and 8 students of the control group have attained the fourth level of
competitiveness. One student of the control group has evaluated himself with a low level of
competitiveness (second level of competitiveness). Thus, both the experimental and the
control group students have achieved similar level of competitiveness self-evaluation before
the pedagogical experiment.

The conclusive statistics (Mann — Whitney U test and Kolmogorov-Smirnov Test SPSS
in 21.0 software) made at the beginning of the second pedagogical experiment indicate that
there is a good correspondence in the sums of the competitiveness self-evaluation indicators
and the competitiveness coefficients between the both students groups before the pedagogical
experiment. The conclusive statistics Mann — Whitney U test on the comparison of the sums
of competitiveness self-evaluation given by LULST students and X higher education
institution students: p-value=0.588>a=0.05 (good correspondence), but the competitiveness
coefficients p-value=0.612>a=0.05 (good correspondence). The conclusive statistics of the
Kolmogorov-Smirnov Test before the pedagogical experiment also show similar results in
comparison of the sums of competitiveness self-evaluation of both the experimental and the
control group students p-value=0.407>a=0.05 (good correspondence), the competitiveness
coefficients p-value=0.659>0=0.05 (good correspondence), consequently the competitiveness
self-evaluation is similar, it can be concluded that the null hypothesis Ho can’t be rejected. It
means that there is a correspondence between the sums of competitiveness self-evaluation
and the competitiveness coefficients given by the experimental group and the control group
students before the pedagogical experiment.

6.3. The Third Stage: Approbation of the Prospective Hospitality Business Managers
Competitiveness Facilitation in the Study Environment Models in the Experimental Group

In the Subchapter of the Doctoral Thesis experimental activity there has been described:
approbation of the model of the dual study environment of a higher education institution that
transforms and facilitates the development of the competitiveness of prospective hospitality
business managers. Thus, the competitiveness development of 15 the 4th year students of the
LULST study programme Catering and Hotel Management took place in the experimental
study environment, based on the philosophical and methodological basis of the substantiation
and providing of the dual study environment of a higher education institution that transforms
and facilitates the development of the competitiveness of prospective hospitality business
managers, both conceptual approaches and respective principles (Chapter 2), while the
competitiveness development of 18 the 4th year students of the X higher education institution
took place in the natural study environment.

The description of the activities implemented during the study year 2016/2017 was
structured in accordance with the developed model of the dual study environment of a higher
education institution that transforms and facilitates the development of the competitiveness of
prospective hospitality business managers.
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6.4. The Fourth Stage: The Repeated Self-Evaluation of Experimental Group and Control
Group Prospective Hospitality Business Managers’ Competitiveness, Primary and
Secondary Mathematical Processing of the Obtained Data,

Analysis and Evaluation of the Results

The description of repeated self-evaluation of prospective hospitality business
managers’ competitiveness, held on June 2016/2017, follows in the Subchapter 6.4.

At the end of the second pedagogical experiment, after the approbation of the model of
the dual study environment of a higher education institution that transforms and facilitates the
development of the competitiveness of prospective hospitality business managers, only
2 students of the experimental group during the repeated determination of the level of
competitiveness, have reached the average level of competitiveness (3 level of
competitiveness), 10 students have attained high level of competitiveness, but 3 students —
very high. The distribution of the competitiveness levels within the control group students
after the pedagogical experiment is as follows: for one student the level of competitiveness is
low, for 10 students - average, but for 7 students of the control group it is high. None of the
control group students have achieved the highest level of competitiveness. Thus, after the
second pedagogical experiment differences in the levels of competitiveness have been
observed in the experimental and the control group students.

Mann — Whitney U test and Kolmogorov-Smirnov Test in SPSS 21.0 software were used
for the secondary processing of the obtained data of the repeated competitiveness self-
evaluation of prospective hospitality business managers. The results of the Mann — Whitney U
test show, that p-value for the bilateral hypothesis of the sums of competitiveness self-
evaluation and the competitiveness coefficients of the LULST and X higher education
institution students’ is p-value=0.001<a=0.05 (exceptionally significant differences).
Kolmogorov-Smirnov Test in SPSS 21.0 show the similar results, namely p-value for the
bilateral hypothesis of the sums of competitiveness self-evaluation and the competitiveness
coefficients of the LULST and Xhigher education institution students’ is p-
value=0.013<0=0.05 (significant differences), therefore it can be concluded that the null
hypothesis Ho can be rejected and the hypothesis Hi can be accepted. It means that there are
exceptionally significant differences between the sums of competitiveness self-evaluation and
the competitiveness coefficients of the experimental and the control group students after the
pedagogical experiment.

6.5. Comparison and Evaluation of the Obtained Results

In the Subchapter there have been analysed the obtained results at the final stage of the
second pedagogical experiment, evaluating the competitiveness development of the
prospective hospitality business managers in 2016/2017 within the experimental and the
control group.

The concluding statistics of the Sign test for the evaluation of the individual
competitiveness self-evaluation dynamics before and after the pedagogical experiment in the
proportion of indications of the LULST students representative sample indicate exceptionally
significant differences (p-value<0.001<0=0.05) for 10 students from the representative
sample. In 2 students’ indications of competitiveness self-evaluation significant differences
of the competitiveness self-evaluation dynamics before and after the pedagogical experiment
have been observed. The concluding statistics of the Wilcoxon test results confirm that in the
representative sample of the experimental group very significant differences (p-
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value=0.007<0.05) had been established in the competitiveness coefficients before and after
the pedagogical experiment.

The concluding statistics of the Sign test for the evaluation of the individual
competitiveness self-evaluation dynamics before and after the pedagogical experiment in the
proportion of indications of the X higher education institution students representative sample
indicate exceptionally significant differences (p-value< 0.001<0=0.05) for 9 students from
the representative sample. In 2 students’ indications of competitiveness self-evaluation
significant differences of the competitiveness self-evaluation dynamics before and after the
pedagogical experiment are observed. The concluding statistics of the Wilcoxon test results
show that in the representative sample of the control group there is good correspondence (p-
value=0.056<0.05) in the competitiveness coefficients before and after the pedagogical
experiment.

The comparision of the competitiveness levels in the experimental group at the
beginning and the end of the second pedagogical experiment show, that there have been
changes to 9 students: 8 positive, where for the 1st, 2nd and 15th students the levels of
competetiveness increased by up to 2 levels: from the 3rd (average level of competetiveness)
to the 5th level of competetiveness (very high level of competetiveness). 6 students’ level of
competitiveness self-evaluation has not changed before and after the second pedagogical
experiment. Only one student of the control group experienced an increase in the level of
competitiveness self-evaluation (from the average or the 3rd level of competitiveness to the
high or the 4th level of competitiveness) at the end of the pedagogical experiment. For the
other students, the level of competitiveness remained unchanged.

Within the experimental group 15 competitiveness self-evaluation indicators have
retained their positions (changing the rankings) in the TOP 30 before and after the
pedagogical experiment.

An analysis of the indicators of the competence of the environment of professional
activities at the end of the second pedagogical experiment shows that: there have been
statistically significant changes in 17 indicators from 28 in the sociocultural competence
component; in the hospitality technologies competence from 11 indicators, statistically
significant changes have taken place in one indicator, while the 4 indicators show a moderate
coincidence, but there is a weak coincidence in the 2 indicators. The coefficients of three this
competence self-evaluation indicators’ were already high before the experiment. There have
been statistically significant changes in 4 indicators of the digital competence, while the other
eight indicators of this competence show a statistically significant coincidence, but in the
three indicators there is a weak coincidence. Self-evaluation coefficients of several indicators
of this competence were already high before the pedagogical experiment. The following
scene in 34 self-evaluation indicators of the entrepreneurial competence and the management
competence there has been observed: in 16 indicators there have been statistically significant
changes, but 18 indicators show statistically insignificant changes. 7 self-evaluation
indicators of the legal competence present statistically significant changes before and after
the pedagogical experiment.

The methodology of the evaluation of the competitiveness of prospective hospitality
business managers used in the pedagogical experiment is applicable for the multifaceted
evaluation of prospective specialists’ competetiveness, and can be used for the research of the
students in the future.

It is possible to promote the competitiveness development of hospitality business
managers significantly, if in the continuation the developed model of the dual study
environment of a higher education institution that transforms and facilitates the development
of the competitiveness of prospective hospitality business managers will be applied at the
LULST study programme Catering and Hotel Management.
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MAIN CONCLUSIONS

e |t is possible to identify three approaches in the substantiation and studies of a
specialist’s competitiveness: qualitative, functional, structural. Qualitative approach
enables to study the competitiveness not only as a result, but also as a phenomenon that
develops continuously within the developmental process of education, personality and
profession and that is manifested through actions. Structural approach enables to
identify several components in the structure of competitiveness.

e The competitiveness structure of prospective hospitality business managers consists of four
components: self-conception, personality direction, self-management and competence of
the environment of professional activities, and experience as a developmental base of
competitiveness.

e The personality’s I-conception or self-conception is a complex, multi-component system,
an integral mechanism of a personality. The self-conception is formed within the process of
socialization, i.e. in the interaction with the surrounding social environment; however, it is
determined also by certain somatic and individual determinants. In the personality’s |-
conception the central place is taken by a totality of views about oneself and one’s own
evaluation, which is a coordination result of two evaluations: self-evaluation and evaluation
given by others. If the personality’s self-evaluation does not correspond to the evaluation
given by others, there is cognitive dissonance and emotional discomfort developed. The
personality’s self-evaluation considerably determines, whether the level of expectations is
adequate/inadequate (low/high).

o The personality’s direction is a system of motives formed by personality’s needs, interests,
goals and intentions, values and attitude, ideals, confidence, world outlook that
considerably influence the personality’s activities, behaviour and communication. The
personality’s direction Within the context of competitiveness has the following structure:
direction towards oneself as a personality and also as a professional; the direction towards
other people (including colleagues); the direction towards the content of activities (the
subject part).

¢ Volition is the central element of the self-management component. Very important within
the personality’s self-management system are emotions, their management or emotional
intelligence and personality’s flexibility.

e Competence of the environment of professional activities is an integral part of a specialist’s
competitiveness, including its structural element — competency; the substantiation of such
integral part is based on ecological approach. The competence of the environment of
professional activities is a complicated, entire totality consisting of several sub-
competences comprising: sociocultural competence (professional activities in the social
environment and cultural environment), competence of hospitality technologies
(professional activities in the hospitality technologies environment), digital competence
(professional activities in the information and communication technologies environment),
entrepreneurial competence and management competence (professional activities in the
business environment), legal competence (professional activities in the legal environment)
and that is developed within the interaction of other components of competitiveness (self-
conception, personality’s direction and self-management) and experience of professional
activities amassed in the environment of professional activities. The competence of the
environment of professional activities manifests through different types of abilities to
perform independently and responsibly, creative, flexibly (depending on the situation) the
functions of different types of professional activities resulting from many contexts of the
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environment of professional activities and and the related sub-competencies of the
professional environment.

Experience is a special form of social reality, a kind of changes, improvements of
knowledge and abilities that result from the events and actions important for an individual.
Knowledge, its application in practice and experience ensure the strategy of certain
behaviour implemented in a particular situation and ensuring the evaluation of own
behaviour drawing nearer to the future actions to the utmost, instead of evaluating own
behaviour in an abstract speculative manner. An individual can become a competitive
hospitality business manager as a result of professional activities through the obtaining of
experience, which is developed, while the person is performing in the professional field,
I.e., in the sphere of hospitality, by developing a horizontal/vertical career, broadening his
sphere of activities.

The prospective hospitality business managers’ competitiveness develops within the
interaction with the dual study environment of a higher education institution, which is
formed by academic environment of a higher education institution and professional
environment of a practical training-base enterprise. In order to facilitate the prospective
hospitality business managers’ competitiveness in the dual study environment of higher
education institution, the basis shall be made of ecological and constructivism
approaches and of the principles resulting from these approaches: principle of
workplace-based learning, principle of interaction (incl. cooperation), principle of
experience-based learning, principle of self-activity and active learning, principle of
reflection. In order the development of students’ competitiveness would be successful,
the following functions are important in the study environment environment of higher
education institution: function of facilitation, transformative function.

The facilitation of a personality’s professional development is a pedagogical interaction
system within which the teaching staff of a higher education institution and/or practical
training mentors at enterprises, and students cooperate purposefully. It is a process
within which there are several pedagogical functions performed and different
pedagogical means used. The facilitation of the development of prospective specialists’
competitiveness shall be implemented by: providing development corresponding and
supporting environment (one of the most important pedagogical/academic functions);
professional mentoring at the place of practice, as well as by cooperation between the
teaching staff and mentors at the place of practical training. As a result, the process of
changes in education and educational process on the whole acquires different forms and
the educational results reflect the ongoing modifications and transformation or
reorganization.

Workplace-based learning, according to their essence, are transformational studies, and, as
a result, the prospective specialist develops his or her world outlook, the conceptual insight
into professional activities; he or she obtains systems knowledge important for him or her
that, in its turn, ensures the view of the entirety; there is reasoning developed, the ability to
apply knowledge and skills creatively and taking into consideration the particular situation
for the solution of problems; the critical thinking and the ability to take decisions are
developed. This all-in-all is a prospective specialist’s gain in a form of obtained experience.
The prospective hospitality business manager’s competitiveness manifests through the
professional activities, including different types of cooperation. The university plays an
important role in the preparing competitive students for labor market, so it has to organize
systemic and systematic interaction with enterprises and employers. The cooperation must
take place through a two levels dialogue: 1) inter-institutional level and 2) inter-personal
level. The result of inter-institutional cooperation is building a mutually beneficial, long-
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term collaboration to employ competitive students and graduates, as well as motivation
promotion of knowledge acquisition, gaining skills and competencies in the profession.
There is an improving tendency in students’ class attendance, their overall success rates and
internship efficiency. Dyads interaction forms and/or stages reveal during students’
practices in 2" study year in the Hotel Practice, in 3" study year in the Restaurant Practice
and in 4" study year in the Management Practice as different difficulty grades of
professional activity and the level of responsibility.

Experience-based learning and active learning are important principles for the facilitation of
specialists” competitiveness in the study environment of higher education institution. The
results of theoretical research show the complexity of the principles of constructivism
approach, the diversity of substantiation and interpretation and the considerable variety of
implementation. Important aspects of the implementation of both principles are
cooperation, discussions as a process of the exchange of views, amassing of social
experience, including communication, and search for the possibilities to solve professional
problems. This forms the basis for the competent, independent and responsible professional
activities, which is a precondition for the development of a prospective specialist’s
competitiveness, one of the types of the manifestation of competitiveness and also the result
of the development of competitiveness in the study environment of the higher education
institution.

The personality’s self-management function is characteristic to the reflection, which we
could view from: 1) the aspect of professional development management; 2) the aspect of
career self-management. Furthermore reflection is both process, which serves for the
teaching staff as an operative information and control instrument, and result - acquaints
prospective specialist with the macrostructure of self-education and competitiveness
development. Portfolio method is one pedagogical means for the facilitation of the
development of competitiveness, including reflection, because the student obtains
experience concerning the self-assessment of own actions and their results. Portfolio serves
for the assessment of both process and results. There are several portfolio types, which
could be used in both ways — separately and when several types are combined.

Case study on students’ opinions concerning the essence of competitiveness shows that
students’ and scientists’ perceptions of issues relating to qualities of competitive personality
are not ambivalent: very different traits are mentioned, thus demonstrating the complexity
of the concept competitiveness. from the perspective of students, a competitive personality
is evaluated from the aspect of personality qualities as well as from the aspect of
professional activity and the aspect of specialty to be acquired.

The results of the survey carried out within the pilot research indicate that all 203 indicators
included into the questionnaire for the competitiveness self-evaluation of the prospective
hospitality business managers are comprehensive and significant. By means of a
developed questionnaire for the competitiveness self-evaluation it is possible to evaluate
all the facets of a prospective hospitality business manager’s competitiveness, to make
the prospective specialists to think about the competitiveness on the whole, as well as to
disclose the broadness and diversity of the concept competitiveness. It is essential that
the self-evaluation questionnaire regarding competitiveness made the students to think
over what they should do to become more competitive on the whole.

Expertise of the competitiveness self-evaluation methodology of prospective hospitality
business managers leads to the conclusion that the developed and expertised
competitiveness self-evaluation methodology of prospective hospitality business
managers is based on the scientific basis, namely, the developed competitiveness
structure model; the competitiveness self-evaluation methodology of prospective
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hospitality business managers is considered as a contribution to hospitality professional
education research field as well as to educational sciences and management sciences
fields; the competitiveness self-evaluation methodology can be applied not only for the
competitiveness evaluation of prospective hospitality business managers, but also for
new specialists already working; the wording of the created questionnaire for the
competitiveness self-evaluation in general is understandable to the students; the
questionnaire is student-friendly and ecological.

The secondary mathematical processing (Wilcoxon and the Sign test in SPSS
21.0 software) of data obtained during the first pedagogical experiment for acquiring the
conclusive statistics showed considerably essential changes that took place during the
first pedagogical experiment concerning the broadening of students’ views on the
essence of the competence of specialists of their profession.

The methodology for the evaluation of the competitiveness of prospective hospitality
business managers is valid and can be applied in the study environment of a higher
education institution.

The results of conclusive statistics acquired by mathematical processing of data
obtained during survey carried out at the beginning of the second pedagogical
experiment (Mann — Whitney U test and Kolmogorov-Smirnov Test in SPSS
21.0 software) show that, before the pedagogical experiment, there is good
correspondence between the sums of the indicators of the competitiveness self-
evaluation and the coefficients of competitiveness of both groups (experimental and
control) of students. The results obtained during the repeated secondary data processing
of prospective hospitality business managers’ self-evaluation show that at the end of the
pedagogical experiment there were established considerable differences between the
sums of the indicators of the competitiveness self-evaluation and the coefficients of
competitiveness of the students of experimental and control groups.

At the end of the second pedagogical experiment, after the approbation of the model of
the dual study environment of a higher education institution that transforms and
facilitates the development of the competitiveness of prospective hospitality business
managers, only 2 students of the experimental group during the repeated determination
of the level of competitiveness, have reached the average level of competitiveness
(3™level of competitiveness), 10 students have attained high level of competitiveness,
but 3 students — very high. The distribution of the competitiveness levels within the
control group students after the pedagogical experiment is as follows: for one student
the level of competitiveness is low, for 10 students - average, but for 7 students of the
control group it is high. None of the control group students have achieved the highest
level of competitiveness. Thus, after the second pedagogical experiment differences in
the levels of competitiveness have been observed in the experimental and the control
group students.

At the end of the second pedagogical experiment there are considerably essential
changes (p-value=0.007<0.05.) in the sums of the self-evaluation indicators of
competitiveness and in the coefficients of competitiveness of experimental group
students — it is proved by conclusive statistics of Wilcoxon test. It is possible to observe
positive tendencies in the dynamics of control group students’ competitiveness self-
evaluation; however, there is good correspondence between the sums of the indicators
of the competitiveness self-evaluation and the coefficients of competitiveness: p-
value=0.056>0.05, thus, at the beginning and the end of the study year 2016/2017 it
possible to observe the correspondence of the self-evaluation of the competitiveness of
control group as a sample.
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e Within the experimental group 15 competitiveness self-evaluation indicators have
retained their positions (changing the rankings) in the TOP 30 before and after the
pedagogical experiment.

e An analysis of the indicators of the competence of the environment of professional
activities at the end of the second pedagogical experiment shows that: there have been
statistically significant changes in 17 indicators from 28 in the sociocultural competence
component; in the hospitality technologies competence from 11 indicators, statistically
significant changes have taken place in one indicator, while the 4 indicators show a
moderate coincidence, but there is a weak coincidence in the 2 indicators. The
coefficients of three this competence self-evaluation indicators’ were already high
before the experiment. There have been statistically significant changes in 4 indicators
of the digital competence, while the other eight indicators of this competence show a
statistically significant coincidence, but in the three indicators there is a weak
coincidence. Self-evaluation coefficients of several indicators of this competence were
already high before the pedagogical experiment. The following scene in 34 self-
evaluation indicators of the entrepreneurial competence and the management
competence there has been observed: in 16 indicators there have been statistically
significant changes, but 18 indicators show statistically insignificant changes. 7 self-
evaluation indicators of the legal competence present statistically significant changes
before and after the pedagogical experiment.

e Ecological and constructivism approaches and the principles resulting from these
approaches shall be respected for the facilitation of the development of prospective
hospitality business managers’ competitiveness. The model of the dual study
environment of a higher education institution that transforms and facilitates the
development of the competitiveness of prospective hospitality business managers that
was developed and experimentally approbated within the framework of the conception
of model developed for the facilitation of the development of prospective hospitality
business managers’ competitiveness enables to enhance considerably the prospective
hospitality business managers’ competitiveness.

e The conclusions drawn as a result of theoretical and empirical studies provided an
answer to the questions advanced within the research and verified the advanced
hypothesis that it is possible to evaluate and facilitate the prospective hospitality
business managers’ competitiveness, if:

« the competitiveness structure model and competitiveness evaluation methodology based

on it have been developed and evaluated by experts;

* the students are aware of competitiveness evaluation indicators and have reflection

experience of self-evaluation of their competitiveness;

« the model of the dual study environment of a higher education institution that transforms
and facilitates the development of the competitiveness of prospective hospitality business
managers on the basis of ecological and constructivism approaches is experimentally
approbated.

e Research results and conclusions drawn on the basis of these results proved all four
theses advanced for verification within the Doctoral Thesis. On the basis of theoretical
and empirical research results there were developed several proposals for the
enhancement of the competitiveness of students as prospective hospitality business
managers.
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