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Promocijas darba visparejs raksturojums

Promocijas darbs sastav no ievada, trim dalam, secinajumiem un
pielikumiem. Darba apjoms — 140 lappuses, (ar pielikumiem 161 lappuse), 152
bibliografijas nosaukumi un interneta resursi latviesu, anglu, vacu un krievu
valoda. Autore ir beigusi Latvijas Lauksaimniecibas universitates [zglitibas un
majsaimniecibas institiita pedagogijas doktora studiju programmu. Kopgjais
pedagogiska darba stazs ir 31 gads, t.sk. 23 gadi profesionalaja izglitiba.

Darba aktualitates pamatojums

Mgs dzivojam pasaulg, kas ir paudusi bazas par savu ilgtsp&jibu. Sis bazas
bija pamats, lai piepemtu ANO I€mumu pasludinat 2005.-2014.g. pa r
desmitgadi ,,Izglitiba ilgtsp&jigai attistibai”. NepiecieSamiba pec ilgtsp&jibas —
attistibas, kura nodroSina pasreiz&jo paaudzu vajadzibas, neradot draudus
nakamajam paaudzém, — norada uz paradigmu mainu miisdienu sabiedriba.

Paradigma ka paraugs vai modelis ir nozimiga sabiedribas attistibas
jautajumu skatfjuma. Ieprieksgja paradigma bija versta uz iesp&jami pilnigaku
pasaules doto iesp&u un resursu izmantoSanu. Jauna paradigma sabiedribas
attistiba atzist ilgtsp&jibas nepiecieSamibu un vértibu un apstiprina to saistibu,
ko cilvéki vienméer ir jutusi, bet nav vargjusi pietickami racionali izskaidrot:
cilveku cieSo vienotibu vienam ar o truund abu. P aradigmu maina pamato
sabiedribas pieverSanos ilgtsp&jibas jautdjumiem un izglitibas nozimi
ilgtsp&jibas uzdevumu risinasana.

Atbilstosi p aradigmu mainai sabiedriba arl izmainas zinatnes paradigmas
saistas ar parorienté$anos no pasaules izpétes, lai to veiksmigi izmantotu, uz
pasaules izpéti, kas nodroSinatu tas ilgtsp&jigu attistibu un saglabasanos
nakamajam paaudzém. Sadas izmainas zinatnes paradigma mudina to vairak
pieversties cilvékam, vina iek$gjas pasaules izp€tei, veérSot uzmanibu garigas
attistibas, vertibu pardzivojuma, patibas veidoSanas virziena.

Izglitibas paradigma nosaka veidu, ka sabiedriba redz izglitibas realitati:
audze€knu pienakumus, atbildibu macibas, skolotaju tiesibas un pienakumus,
macibu programmu saturu un izglitibas organizaciju. Ta konkretiz€ mérkus, uz
kuriem tiecas izglitiba, un vertibas, kas to vada. Izglitibas paradigma tadgjadi
apkopo relativi stabilu ideju, priekslikumu, teoriju kopumu un kliist par prakses
virzibas noteicgju.

Pasreizgja izglitibas paradigma piepem, ka ekonomiska izaugsme ir
pozitiva un progresu attistiba garant® atseviSka cilvéka spg€ja paterét arvien
vairak jaunu produktu. Saja industriala patérina paradigma vienlidziba nozimée
vienlidzigas iespgjas iegtt izglitibu, lai piedalitos globalaja ekonomika ar darbu
un paterésanu. Izglitibas ieklauSanos S$aja paradigma raksturo arl tirgus
attiecibu klatbatne izglitiba ar tam raksturigo terminologiju (izglitiba ka prece,
skoléns ka klients, konkurence macibu procesa un cina par klientu, reklama
utt.). Tai tiek pretnostatita jauna paradigma — humana paradigma. Ta izcel
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cilvéka vietu biosfera un socialo atbildibu, ieskaitot atbildibu nakamo paaudzu
prieksa. Humana paradigma izglitiba vertibu aspekta veicina sapratiga paterina
un solidaritates izplatiSanos.

Izglitiba ietekmé katru cilveéku. Lidz ar to izglitibas paradigma iespaido
individualo paradigmu, kurai atbilstosi katrs atsevisks cilveéks veido savas
attiecibas ar pasauli. Sada paradigma ir pasaules uzskats, kas, balstoties uz
pasaules uztveri un izpratni, veidojas cilvéka prata, sakartojot haotiskos
iespaidus noteikta struktiira. Paradigma ka pasaules uzskats un individuala
konstrukcija veidojas no kopigas praksé istenotu ideju sistémas. Vienlaikus ta
ir arT sociali ietekméta konstrukcija, ciesi saistita ar vesturisko realitati. Cilveka
pasaules uzskats ka paradigma loti sp&cigi ietekmé sabiedribas dzivi, jo nosaka
veidu, ka cilveks doma, ka tiek risinatas problémas, kadi mérki tiek izvirziti un
kadas ir vertibas. Sociali domingjosas paradigmas ir reti formulétas atklati, bet
tas vienalga ietekme veidu, ka lielaka dala no cilvékiem defing realitati. Tatad
dialektiska saistiba darbojas arT virziena no individuala cilvéka pasaules
uzskata (individualas paradigmas) uz sabiedriba valdoSo paradigmu, ietekméjot
zinatnes un izglitibas paradigmas.

Skatot individualo paradigmu — pasaules uz skatu — ka izglitibas procesa
sastavdalu un merki, kas var€tu veicinat izglitibu sabiedribas ilgtspgjibai,
pasaules uzskata veidoSanas sekméSana izveérSas par izglitibas aktudlu
uzdevumu un rezultatu, vienlaikus saglabajot filozofisko dzives jégas
individualo nozimibu. Filozofijas atzinas pasaules uzskata nozimes
raksturojumam, ta sastavdalu un veidoSanas gaitas skaidrojumam ir lidzeklis
pasaules uzskata ka pedagogiska fenomena pétiSanai.

Skatot pasaules uzskatu ka izglitibas rezultatu, ta meérkis ir but cilveka
turpmakas darbibas stimulam un pamatojumam, tadejadi sekmgjot arl
sabiedribas pilnveidosanos. Profesionalas izglitibas pieaugosa aktualitate liek
pievérst uzmanibu pasaules uzskata veidoSanas procesam $1 izglitibas virziena
ietvaros, jo daudzi jauniesi formalas izglitibas gaitas pabeidz tiesi péc vidgjas
profesionalas izglitibas ieglisanas, iespgjams, bez pietickamam un apzinatam
prasmém sevis un sava pasaules uzskata talaka patstaviga pilnveidosana.

Pedgjos gados Latvija sastopamas dazada veida profesionalas izglitibas
iestades, kas atSkiras gan p&c nosaukuma, gan paklautibas, gan arT meérkiem: ir
arodvidusskolas, koledzas, kompetences centri, kas atrodas gan tiesa valsts,
gan novadu paklautiba. P&c bitibas visas irs kolas — jot ou zdevumsir
nodrosinat iespgju iegiit izglitibu un novertét tas rezultatus, tapec disertacija
lietots a pkopojoss nosaukums ,,profesionalas skolas”. Gan likumdo$ana, gan
skolu ikdiena lietotiec dazadie nosaukumi personam, kas macas $ajas skolas
(izglitojamais, skoléns, students, audz€knis), ir apvienoti termina — audzekni
(neatkarigi no personas vecuma vai dzimuma).

Pienemot, ka pasaules uzskats ir individuala paradigma, kas ir analogs
izglitibas rezultatam, un, balstoties uz noveérojumiem, kas liecina, ka izmainas
izglitibas programmas profesionalaja izglittba ne vienmer ir pietiekami
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pedagogiski pamatotas, ir izvirzita pétjjuma probléma: profesionalas izglitibas
macibu procesa jaunieSu ieglito zinaSanu, prasmju un attieksmju veidoSanas par
vienotu uzskatu sist€mu — pasaules uzskatu —, kas balstas personiski nozimigas
vertibas un nosaka individualo attieksmi pret Tstenibu un sevi, un
dzivesdarbibas virzienu.

Sada prakses pieredze noteica promocijas darba tematu — ,,Profesionalo
skolu audzeknu pasaules uzskata izpete”.

Péetijuma objekts

Profesionalo skolu audzeknu pasaules uzskata veidoSanas.

Pétijuma priekSmets

Profesionalo skolu audzeknu pasaules uzskats.

Pétijjuma robeZas nosaka pasaules uzskata ka pedagogiskas paradibas
konkretizacija un aktualizacija, pasaules uzskata izpausmes izpete profesionalo
skolu audzgknu VCE latvieSu valoda un literatiira eksamena parspriedumos,
skolotaju un izglitibas ekspertu skatfjuma.

Pétijjuma merkis

Noteikt un pamatot jaunieSu pasaules uzskata eventualo veidoSanos
profesionalajas skolas.

Pétijuma jautajumi:

1. Ka konkretizét pasaules uzskatu pedagogija ?

2. Kuri kritériji nosaka pasaules uzskata veido$anos?

3. Ka pasaules uzskats izpauzas profesionalo skolu audzeknu eksamena
parspriedumos?

4. Ka wveicinat pasaules uzskata veidoSanos macibu procesa
profesionalajas skolas?

Pétijuma uzdevumi:

1.  Analiz&t pasaules uzskata jédzienu filozofiska un pedagogijas aspekta,
izveidot pasaules uzskata modeli.

2. Pamatojoties pasaules uzskata modeli, izstradat pasaules uzskata
veidoSanas kritérijus un raditajus.

3. Analiz&t un raksturot profesionalas izglitibas iestazu audz€knu pasaules
uzskatu VCE darbos latvieSu valoda un literatiira ar kontentanalizi,
konstatgjot pasaules uzskata izpausmes un veicot ieglto datu
matematiski statistisko apstradi un rezultatu analizi.

4. Veikt ex post factum eksperimenta iegiito pasaules uzskata veidoSanas
rezultatu ekspertvertésanu, analiz€jot pasaules uzskata veidosanas
nepiecieSamibu profesionalaja izglitiba.

5. Raksturot un analizét profesionalo skolu audzgknu pasaules uzskata
veidoSanas pedagogiskas iespgjas.

6. Izstradat macibu procesa un skolas vides parveidoSanas ieteikumus
pasaules uzskata veido$anas aspekta.



Pétijjuma metodologisko pamatu veido T.Kina, E.Laszlo, J.Springa,
E.Eisnera, M.Deja, T. Popkevica, N.Burbulesa, C.Toresa, L.Aidola, B.DZonsa,
R.Barra, J.Taga skatfjums par paradigmam sabiedriba, zinatn€ un izglitiba.
Pedagogijas teorijas pasaules uzskata pétiSanai Tpasi nozimigs konstruktivisms,
seviski kritiskais konstruktivisms, kura domin€ nostddne par apzinatas,
reflektetas je€gas nozimi cilvéka un sabiedribas dzivé — V.Klatki, Dz.Kinheloe,
M.Daugimas, V.Ricardsone, S.Sergejevs u.c. Pasaules uzskata visparinatais
saturs ir pamatots hermeneitika, eksistencialisma un lingvistiskaja filozofija,
kuras ir vienotas ideja, ka cilvéciska esamiba ir pasaules redz&jums, kur
veseluma sakauséts cilvéks un pasaule: 19. gadsimta filozofu V.G.F.Hegela,
S.Kirkegora, V.Dilteja, 20. gadsimta domataju E. Huserla, K.Jaspera,
M.Heidegera un L. Vitgensteina, ka ari postmodernisma parstavju Z.Derida,
P.Bergera un T.Lakmana un M.Fuko atzinas.

Pétijuma metodes:
Teoretiskas

e Literaturas analize;

e Latvijas izglitibas sisttmu noteicoSo dokumentu analize pasaules
uzskata veidoSanas aspekta;

Empririskas

e Pedagogisko dokumentu analize (Valsts centralizéta eksamena
latvieSu valoda un literatlira audzéknu rakstitie parspriedumi);
Ex post factum eksperiments;

e Intervijas

- narativas;
- ckspertu ( dalgji strukturetas);

e Kontentanalize ar Weft QDA programmu;

Datu statistiska apstrade un analize ar SPSS programmu.
Pétijuma veids:

Konstatgjosais longitudinalais tendencu p&tijums.
Petijuma baze:

e profesionalas izglitibas iestazu absolventi 2004.gada (120 respondenti
pe€c nejausas atlases), 2007. gada (120 respondenti p&c nejausas
atlases);2011. gada (120 respondenti p&c nejausas atlases);

e profesionalo izglitibas iestazu skolotaji (6 respondenti);

o profesionalo izglitibas iestazu direktori ( 2 respondenti);

e VISC profesionalas izglitibas nodalas specialists (1 respondents).
Pétijuma posmi:

1. posma — 2007.-2008. gada — pétiti un analizéti pasaules uzskata ka
individualas paradigmas teorétiskie aspekti, izstradats pasaules uzskata
veidoSanas modelis un pasaules uzskatu konstat§josie kritériji, veikta
pedagogisko dokumentu (Valsts centralizéta eksamena latvieSu valoda un
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literatira parspriedumu) atlase un sakotn&ja izp&te. Merkis: ieglit p&tjjumam
nepiecieSamo pedagogisko dokumentu kopu, noskaidrot to sadalfjumu péc
tematiem un noteikt personifikacijas klatbtitni dokumentos;

2. posma — 2008.-2009.gada — analizta pasaules uzskata integracija
pedagogija, pétita ta saistiba ar profesionalo izglitibu profesionalas izglitibas
programmas, interveti pe dagogi. Merkis: analiz€t profesionalas izglitibas
programmu saturu; apkopot un analiz€t pedagogu viedoklus par iespgjam, ko
§is programmas paredz refleksijai par pasaules uzskata biitiskiem jautajumiem,
jaunieSu p asaules uzskata veido$anas veicinasanu profesionalas izglitibas
ietvaros;

3. posma — 2010.- 2011. gada — veikta pedagogisko dokumentu padzilinata
kontentanalize un a pkopoti pétijuma rezultati. Mérkis: analiz&t, vai un kada
méra pedagogiskie dokumenti (parspriedumi) liecina par pasaules uzskata
veidoSanos profesionalas izglitibas iestazu absolventiem; apzinatas un
analizétas pedagogiskas iesp&jas pasaules uzskata veidoSanas sekméSanai,
attiecigi izv€loties pedagogiskos panémienus.

4. posma — 2011.- 2012. gada — apkopotas un pamatotas pasaules uzskata
ka individualas paradigmas veidoSanas sekméSanas pedagogiskas iespgjas
profesionalaja izglitiba; p&étijuma rezultati analizéti ekspertu intervijas; ieprieks
iegiitic dati par pasaules uzskata klatbiitni audzeéknu parspriedumos apstradati,
veicot statistisko analizi. Analizéti un interpretéti iegiitie rezultati. Mérkis:
analizét iesp&jas pasaules uzskata veidoSanas pedagogiskajam atbalstam
profesionalas izglitibas ietvaros.

Darba zinatniska novitate:

e pasaules uzskata konkretizacija pedagogija;

e pasaules uzskata aktualizacija humanaja paradigma;

e pasaules uzskata veidoSanas modelis;

e pasaules uzskata veidoSanas kriteriju un raditaju izstradne.

Darba praktiska nozimiba

ir humanas pedagogijas atzinumu integracija pedagogu darbiba
profesionalaja izglitiba, pasaules uzskata ka personibas attistibas komponentes
veidoSanas tendenu konstatdjums profesionalaja izglitiba, ieteikumi
pedagogiskas darbibas pilnveidei personibas attistibas un pasaules uzskata
veidoSanas veicinasanai profesionalajas skolas.

Pétijuma teoréetisko pamatu veido T.Kina, E.Laszlo, J.Springa,
E.Eisnera, M.Deja, T. Popkevica, N.Burbulesa, C.Toresa, L.Aidola, B.DZonsa,
R.Barra, J.Taga atzinu analize par paradigmu lomu sabiedribas attistiba un
saistibu starp dazadu Iimenu paradigmam. Filozofu G.V.F. Heégela, S .
Kirkegora, V.Dilteja, E.Huserla, M. Heidegera atzinumi skatiti, lai raksturotu
pasaules uzskata vietu un nozimi cilvéka dzivé. Postmodernisma nostaja
pasaules uzskata jautajuma apliikota, pamatojoties uz P.Bergera un T.Lakmana,
ka ar1 M.Fuko darbiem. Jautajuma plasakai izpratnei analiz&ti ar1 filozofu

8



mantojuma pétnieku un komentétaju, pieméram, V. Makartnija, darbi. Ipasu
vietu pasaules uzskata jédziena izp&t€ ienem Davids K. Naugls, jo sistematiski
ir izzindjis pasaules uzskata koncepta atfistibu. Vipa pé&tijuma hronologiska
ievirze nosaka pasaules uzskata analizes hronologiju petijuma.

Pasaules uzskata struktiiras un veidosanas modela izveide balstita
I. Kanta, E.Huserlau n M. Heidegera, | atviesu filozofu T . Celma un Z.
Maurinas, ka arT K. Kalnciema atzinas. P&tjjuma teoretiskaja pamatojuma ir
ietvertas arT A.Maslova un Z.Freida, D.Aerta, D.Sapovalova idejas par pasaules
uzskata atseviskam komponenteém.

Pasaules uzskata tapSanas iespgjas izglitibas procesa analizétas,
pamatojoties uz Latvijas izglitibas konceptualajam nostadném (Izglitibas
koncepcija, Izglitibas attistibas koncepcija 2007. — 2013.g.) un izglitibas
likumdoSanu (Izglitibas likums, Vispargjas izglitibas likums, Profesionalas
izglitibas likums). Vienlaikus raksturotas Dz. Djui, H. Gudjona, D.
Liegenieces,

I. Nazarovas atzinas par kopveseluma pieeju pedagogija. Saistiba ar pasaules
uzskata konceptu analizeta kritiska konstruktivisma teorija (DZz. Kinheloe,

V. Ricardsone, L. Stefija un J. Geila, S. Harlova, M. Daugimas, N. Vorobjovs,
0. Novakova, L. Pisarevs, A. Adamenko). Pasaules uzskata veido$anas
iespgjas profesionalaja izglitiba skatitas saistiba ar Latvijas izglitibas
paradigmam to atspogulojuma R. Alijeva, [.Belicka, L. Geikinas darbos.
Izmantotas interneta tieSsaistes datu bazes ERIC (Educational R esearch
Informational Center) un FEast V iew, ka arl pilntekstu datu baze Questia.
Kritiska konstruktivisma pamatlicgja

V. Klafki uzskati atklati originaldarba, ka ar izmantojot to atspogulojumu H.
Gudjona un Z.Rubenes pétjjumos, kuru saturs ir bitisks papildinajums
pedagogiskajai domai Latvija musdienas.

Teézes aizstavesanai

1. Pasaules uzskats ir pedagogiski nozimiga paradiba, kas nosaka personibas
dzives jégas mekl&jumus un dzivesdarbibu un izpauzas ka personificétas
vertibas balstitas konstruktiva sattiecksmes pret sevi, dabu un sabiedribu.

2. Pasaules uzskata veidoSanos identific€ p&c krit€rijiem: attieksme pret sevi
(radttaji: paSciena vai atsveSinatiba), attieksme pret dabu (raditaji: dabas
veseluma apzinaSanas vai deklarativi uzskati par dabu), attieksme pret
sabiedribu (vésturi) (raditaji: mana un manas gimenes vésture sabiedribas
attistibai vai socialo procesu (véstures) attalinatiba no personas dzives).

3. Pasaules uzskata veidoSanos profesionalaja izglitiba veicina pedagoga un
audzekna darbiba, kura tiek apzinati kop&ji macibu mérki,sekméta prasme
reflektét un pozicionét individuala pieredzé balstitu konstruktivejosu
attieksmi pret sevi, dabu un sabiedribu.



Darba saturs

Ievada irr aksturota un pamatota promocijas darbat emata izv€le un
aktualitate sabiedribas ilgtspgjigas attistibas kontekstda, noteikts pétijuma
merkis un uzdevumi, izvirzita peétijuma hipotéze, aprakstita p&tljjuma baze,
metodes un pétijuma posmi, atklata p&tjjuma novitate.

Pirmaja nodaja ,,Pasaules uzskata analize filozofiska un pedagogijas
aspekta” pétita pasaules uzskata ka 1paSas cilvéka atticksmes pret pasauli
izpratne. Ta ka atticksmju veidosanas sekméSana ir viens no bitiskakajiem
pedagogijas uzdevumiem, tad pasaules uzskats ir gan pedagogijas, gan ari
filozofijas jautajums, Ipasi ,,personiskas filozofijas” limeni, jo palidz cilvékam
apzinaties sevi, dzives jégu un uzdevumus.

Pirmaja apaksnodala ,,Pasaules uzskata filozofiskais skatijums 19. un
20. gadsimta” pétits pasaules uzskata raksturojums 19. un 20. gadsimta
filozofu darbos, pievérSot uzmanibu pasaules uzskatam ka moralai pasaules
uztverei, sistematiskumam un koherencei pasaules uzskata, pasaules uzskatam
ka eksistences jégai un ta subjektivajai dabai un socialajai nozimei.

Pasaules uzskats atklajas cilvéka radosa darbiba (G.V.F.Hégelis, V.Diltejs,
E.Huserls). Pasaules uzskata veido$anas procesa liela nozime ir cilvéka
pieredzei, 1pasi pieredzes moralajiem (vertibu) momentiem, kas tiek atziti par
personiski nozimigiem, veidojot personificetu attiecksmi. Morala pieredze var
but pamats pasaules uzskata transcendentalas dimensijas mekl&jumos,
pienemot, ka pasaules skatfjuma dzilumu rada cilvéka sp&ja pacelties pari sev
pasam (G.V.F.Hegelis, S.Kirkegors, V.Diltejs). Pasaules uzskats ir vienveidigs
un koherents, saistits ar psihes uzbiivi, izpauzas atticksmés pret Istenibu un tiek
pausts ar valodas starpniecibu (V.Diltejs, K.Jaspers, E.Huserls, M.Heidegers).
Tas ir individuals sasniegums (E.Huserls, M.Heidegers) un formulé cilveka
pamatattieksmi pret dzivi (E.Huserls, K.Jaspers, M.Heidegers), tadel atklajas
personiskas attieksmé&s. Attieksmes un Iidz ar to ar1 dalg&ji pasaules uzskats
veidojas audzinasanas rezultata (E.Huserls, K.Jaspers, M.Heidegers) un vides
(M.Heidegers) ietekmg, kas ir pedagogiska procesa sastavdala. Kaut gan nav
iesp&jams noteikt pasaules uzskata patiesuma kriterijus (M.Heidegers), var
konstatet un pamatot krit€rijus, pec kuriem vertet pasaules uzskata klatbiitni, —
personifikacija, vertibu klatbiitne, atticksmes pret pasauli un pret sevi.

Individuali apjégtas atticksmes pret realitati, kas balstas humanisma
(M.Heidegers), jaunieSu pasaules uzskata paradas apzinati formulétu
personificétu  veértibu forma. Pasaules jéga tiek izzinata iesaistoties
(L.Vitgensteins). Pasaules uzskats, arT ja tiek nosaukts savadak, ir subjektiva,
cilvéka radita konstrukcija (Z.Derida), kas ietekmé cilvéka (M. Fuko) un
sabiedribas (P.Bergers un K.Lakmans) dzivi, tadé] ir petfjuma priekSmeta
centra.
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Otraja apaksnodala ,Pasaules uzskata saturs un ta veidoSanas
veicinaSanas iespéjas izglitiba” tiek apskatita pasaules uzskata struktiira un
izstradats ta veidoSanas modelis, aplukotas pasaules uzskata ka personibas
attistibas komponentes sekmésanas iespgjas kritiska konstruktivisma teorija.

Pasaules uzskata vispargja ievirze atklaj ta iesp&amas sastavdalas un to
sakaribas un pamato pasaules uzskata modela izveidi.

1. tabula
Pasaules uzskata vispareja ievirze

Pasaules sistéma;

ietvars, struktiira;

Uzbiive gariga pieredze attieksmes;
pasrealiz&ta interpretacija;
cilvéka radita paspietiekosa konceptuala sh€ma.
Koherents,ieksg€ji saskanots;
strukturali vienveidigi,
lezimes iek§gji vienots;

individuals sasniegums;
valodiski izprasts.
Refleksija;

Veidosanas iztele;

izzina.

Pasaules uzskats ir sist€ma, cilvéka radita konceptuala shéma, kura
atspogulojas pasa cilvéka gariga pieredze, kas izpauzas attieksmes pret sevi,
dabu un sabiedribu. Tadgjadi veidojas cilvéka pamatattieksme pret pasauli un
dzivi.  Pasaules uzskats ir ieksgji vienots, ta atseviskas komponentes ir
saskanotas un nav savstarpgji pretrunigas. Struktiras zipa tas ir vienveidigs
visiem cilveékiem, tade] ir iesp&jams izstradat ta veidoSanas modeli, kas
raksturo jebkura cilvéka pasaules uzskata veidoSanos. Bidams individuals
sasniegums, pasaules uzskats tiek valodiski izprasts un veidojas refleksija,
formulgjot attieksmes pret izzina un izte€l€ apzinato pasauli.

Pasaules uzskats tadgjadi ir apskatams ka individuala un ieksgja
konstrukcija, cilvéka radita sevis un pasaules interpretacija, kas strukturéta
atticksmés un veidojas dzivesdarbiba.

Lai var€tu pétit pasaules uzskatu ka noteiktu individualu konstrukciju un ta
veidojosos e lementus, ir izstradats pasaules uzskata veido$anas modelis. S o
modeli vizualiz§jot telpiska modela veida, radas nepiecieSamiba noteikt
pasaules ka telpiska modela robezpunktus un aprakstit vai definét ta
sastavdalas.
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2. tabula
Pasaules uzskata veidoSanas modela robeZpunkti

RobeZpunkti Raksturojums

Transcendence Spé&ja pacelties pari apstakliem un sev;

Religiska dimensija;

Personiska metafizika;

TuvoSanas patibai,

Sevis apzinasanas, piederiba sev (personifikacija)
Vertibas Sevis un citu vertgjumi;

Humanistisks morals skatijums;

Sevi veidojosi (personificéti) vertgjumi.

Jabiitiba Jegpilni merki un ideali

Zinasanas Dabiskas kartibas un dzives jégas uztvere;
Zinasanas par sevi attieksmé pret dabu un sabiedribu.

Pamatojoties uz atzinam par pasaules uzskata ietilpstosajam komponentem:
zinaSanam (teorgtiskam un praktiskam) un attieksmém, kas atklajas idealu un
jabiitibas veida, vertibam, kas ir pasaules uzskata centra un ta saikni ar
transcendenci, ir izveidots pasaules uzskata veidoSanas modelis.

Petfjuma ietvaros piedavatais pasaules uzskata veidoSanas modelis, ka ar1
pétijuma metodologiskais pamatojums filozofija lauj izvirzit vairakus pasaules
uzskata veidoSanas un klatblitnes vert€Sanas kriterijus. Balstoties uz to, ka
pasaules uzskata pamata ir attieksmes pret sevi (cilvéku pasu), dabu un
sabiedribu (tas vesturiskaja attistiba), ir izveidoti trTs kriteriji, katram no tiem
paredzot divus raditajus, vienu, ko nosaciti var apzimét ka verstu uz sevis
veidosanu jeb k onstruktivéjosu, jo pauz apliecino$u a ttieksmi, o tru, ko var
nosaciti uzskatit par destruktivéjosu, jo pauz noliedzoSu (atsvesinatu) attieksmi.
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1. att. Pasaules uzskata veidoSanas modelis
OT (1) Transcendentais; ZTOM (2 ) Pasaule (daba un tehnologijas); KOM T
(3) Sabiedriba (cilvéka vésture). MOTZ (4 ) Cilveks pats. 5.Vertibas. 6.
Jabitiba. 7. Teorija.

3. tabula
Pasaules uzskata kriteriji un to indikatori
Kriteriji / Indikatori Konstruktivéjosi Dekonstruktivejosi
Atticksme pret sevi Pasciena Atsvesinatiba
Attieksme pret dabu Apzinas dabas Pauz deklarativus uzskatus
veselumu un sevi ka
dabas dalu
Attieksme pret Mana un manas Socialie procesi/vesture
sabiedribu gimenes vésture attalinata no personas
sabiedribas attistibai dzives
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Pirmais kritérijs ir attieksme pret sevi, kas raksturo personas sp&ju sevi
apzinaties un pienemt. Konstruktivéjosa gadijuma ta izpauzas paSciena
(refleksija apzinata pamatota pozitiva paSvert€§juma) un atbilstosi p asaules
uzskata veidoSanas modelim (Skat.l.att.) ietver ga n noteiktas p raktiskas un
teoretiskas zinaSanas, gan idealus, gan vertibas un zinamu transcendences
aspektu. Pretgja varianta attieksme pret sevi ir atsveSinata, kaut gan ar1 Saja
gadijuma atbilsto$i pasaules uzskata veidoSanas modelim ta vari etvert
noteiktas zinasanas, idealus.

Analizgjot dokumentus, kas nosaka izglitibas attistibu un izglitibas sistémas
darbibu Latvija (Izglitibas koncepciju, Izglitibas likumu, Vispargjas izglitibas
likumu un citus), konstatéts, ka tie paver iesp&ju pasaules uzskata veidoSanas
procesam, kaut arT tie$i uz to nenorada. Pe&tfjuma tatad ir p amats apzinat
pasaules uzskata veidoSanas iespgjas un rezultatu viena atseviska izglitibas
sisttmas posma — profesionalaja izglitiba, respekt€jot ta vietu personibas
attistibas konteksta.

Pasaules uzskata veidoSanas izglittba ir pamatojama  kritiska
konstruktivisma izglitibas teorija. Pasaules uzskats veidojas, cilvekam
konstrugjot jaunas zinasanas un attieksmes saistiba ar ieprieks€jo pieredzi, kas
tiek apzinata refleksija. Lidz ar to pasaules uzskata individuala struktira
mainas pieredzes, tai skaita maciSanas pieredzes iespaida, un notiek
pozicioné$anas izmainas. Tadgjadi tiek veicinata pasaules uzskata pakapeniska
attistiba un formacija cilvéka dzives laika. Izcelot pasnoteikSanas,
lidznoteikSanas un solidarizé$anas nozimi, Kkritiskais konstruktivisms
(V.Klafki, J.Kinheloe) pamato pasaules uzskata ka vertibas balstita cilveku
darbibas mérku izvirzitaja un veicinataja uzdevumu. Saja procesa noteicosa
loma ir interpretacijas prasmei — prasmei kadu noteiktu saturu piepemt par
izglitibas saturu. Kritiskais konstruktivisms izcel pieredzes refleksijas un
pasrefleksijas nozimi izglitiba, noradot uz to ka celu pasaules uzskata tapsana
un personibas attistiba.

Pasaules uzskata veidoSanas pedagogiska izpratne uzsver maciSanas
interaktivo raksturu, skolotaja lomas mainu un izglitibas sociali parveidojoso
funkciju. Lidz ar to pasaules uzskats kltist par ricibas pamatojuma un ricibas
mérka noteicgju. ZinaSanu un attieksmju, personibas konstrugSanas process
apliecina, ka pasaules uzskata veidoSanas notiek ilgstosi, to ietekmé dazadi
faktori, kas ietver arl socializ€Sanos un socialo pieredzi. Pasaules uzskata
veidoSanas aspekta Tpasa nozime tieSi pedgja uzdevuma — socializ€Sanas —
sekmigai izpildei, jo tas lauj jaunieSiem apzinaties savu zinasanu, parliecibu,
prasmju un attieksmju savstarpgjo saistibu un veidu, ka §1 saistiba veidojas,
vienlaikus kliistot par stingru pamatu muzizglitibas ievirzei, veicinot atbildibu
un tadgjadi kalpojot sabiedribas ilgtsp&jibas uzdevumam.

Macisanas procesa aktivi radosais raksturs virza jauna veida domasanu, kas
prasa personibas transformaciju, kura atklajas attieksmés pret sevi, dabu un
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sabiedribu, kas saplust pasaules uzskata ka pamatatticksmé. PaSnoteikSanas,
lidznoteikSanas un emancipacija tadgjadi kliist par pasaules uzskata ka
dzivesdarbibas virzitaja izpausmi. Vienlaikus kritiskais konstruktivisms
pamato hermeneitiskas metodes pielietoSanu, kas lauj pétit jauniesu
parspriedumus ka refleksijas atspogulojumu, saskatot tajos personibas attistibas
gaitu un pasaules uzskatu vai ta atseviskas komponentes.

Tresd@ apaksnodala ,,Pasaules uzskata nozime profesionalas izglitibas
mérka un uzdevumu istenoSana” tiek analiz&ti pasaules uzskata jautajumi
profesionalaja izglitiba, petot profesionala izglitibas satura attistibu, un
apskatitas piedzivojumu pedagogijas iesp&jas pasaules uzskata veido$anas
veicinasana profesionalaja izglitiba.

Profesionalas izglitibas attistiba laika gaita ir atzinusi nepiecieSamibu p&c
vispusigas audz€kna izglitoSanas, kas ietvertu gan akadémiskas zinasanas, gan
profesionalas prasmes, gan kompetences, kas, balstoties uz vertibam,
refleksijas rezultata lautu audzeknim saprast savu vietu un atbildibu pasaulé.
Tadgjadi pasaules uzskata veidoSanas kllist par vienu no bitiskam
komponentém uzdevumos, ko sabiedriba izvirza profesionalai izglitibai.

Profesionalas izglitibas attisttba un humanas izglitibas paradigmas
ienakSana izglitibas telpa prasa ne vien attistit audze€knim noteiktas
profesionalas prasmes, bet arT veicinat kompetences, kas ir svarigas dzivei
sabiedriba miisdienu pasaulé. Sis kompetences balstas pasaules uzskata un ta
centralaja — vertiborientacijas — komponenté un sp&j nodro$inat izglitibas
ilgtspg&jibu, cilvéka prasmi pienemt lémumus un uznemties atbildibu par savu
darbibu. Transfera teorija, k as pa mato pi eredzes una ttieksmju k opuma
kontinuitati, Kolba cikla teorija, kas uzsver pieredzes saistibu ar refleksiju un
koncepualizaciju, un pi edzivojumu pedagogija ka lidzeklis, lai veicinatu
vertibu pardzivojumu piedzivojuma ietvaros, paver iesp&jas pasaules uzskata
veidoSanas procesam profesionalaja izglitiba.

Otraja nodala ,, Profesionilo skolu audzéknu pasaules uzskata analize”,
pamatojoties iepriekS izveidotaja pasaules uzskata strukttrmodeli, veikta
profesionalo skolu audzeknu pasaules uzskata analize p&c ta atspogulojuma
Valsts centraliz€taja eksamena latvieSu valoda un literatira. Analizes gaita ir
noskaidrots, vai un kadas pasaules uzskata komponentes ir klatesoSas audze€knu
darbos, vai un ka tas liecina par pasaules uzskata veidoSanas procesu vai
rezultatu profesionalaja skola, kads ir profesionalas izglitibas programmu
saturs un skolotaju nostaja jautajuma par pasaules uzskata veidosanas iespgjam
profesionalaja izglitiba.

Pirmaja apaksnodaja ,,Pétijuma metodologija” pamatots, ka pé&tfjuma
makrostruktiiru domin&jo$i nosaka deskriptivi interpretativa (hermeneitiska)
paradigma un pétijums ir hipotgtiski deduktivs petijums.

Pasaules uzskata pétijumam ir izstradats pasaules uzskata saturs un
struktiirmodelis, izveidoti kritériji pasaules wuzskata vai ta atsevisku
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komponentu Kklatbiitnes noskaidro$anai jaunieSu rakstitajos parspriedumos
eksamena.

Petijums veidots ka hermeneitiska pieeja balstits konstatgjoss longitudinals
pétijums, jo analizg 2004., 2007. un 2011. gada pedagogiskos dokumentus.

Pamatojoties uz izstradato pasaules uzskata struktiirmodeli, kas ietver
vertibas un transcendenc€ centrétu attieksmju kopumu pret sevi, dabu un
sabiedribu (v@sturi), ir pétitas jaunieSu zinaSanas un attiecksmes pret dazadiem
jautajumiem, kas varétu veidot pasaules uzskatu vai but ta atseviskas
komponentes.

Nemot véra, ka pasaules uzskats veidojas ka pamatatticksme pret pasauli
sevis, dabas un sabiedribas (vEstures) apzinaSanas procesa, ja jauniesi reflekte
par veértibam, pétitas refleksijas izpausmes parsprieduma teksta. PievérSot
uzmanibu tam, ka pasaules uzskata kodolu veido vertibas, kas ir personifictas
idealu jeb jabutibas forma un rada pamatu zina$anam, ir veidota pedagogisko
dokumentu (parspriedumu) kontentanalizes matrica.

Veicot padzilinatu profesionalas izglitibas iestazu absolventu uzskatu izp&ti
ar kontentanalizi, ir lietota brivpieejas datorprogramma Weft Q DA, kurair
kvalitativas analizes instruments un paredzeta plasai izmantoSanai socialajas un
humanitarajas zinatnés.

Otraja apaksnodala ,,Pétijuma bazes raksturojums” irr aksturota
pétijuma baze, dokumentu atlases veids un kritériji, dokumentu tapSanas
apstakli. Pasaules uzskata vai ta komponentu izp&tei analizéti pedagogiskie
dokumenti — Valsts centralizéta eksamena latviesu valoda un literattra 2004.
un 2007., 2011. gada materiali — eksamena rakstitie jaunie$u parspriedumi.

Profesionalo skolu audzéknu darbi, kas ir ieklauti p&tfjuma, izveleti
vairakkartgjas atlases rezultata. Sakotn€jai dokumentu analizei tika paklauti
120 darbi no tiem, kas rakstiti 2004., 2007. un 2011. gada, — kopa 360
parspriedumi.

Dokumentu saturu ietekmé to raSanas apstakli. Parspriedumi tiek rakstiti,
beidzot macibas vidgjas profesionali tehniskas izglitibas programmas. Jauniesi,
rakstot parspriedumu, zina, ka vinu rakstitie darbi tiks lasiti un verteti, ka to
darfs viniem nezinami, svesi cilvéki. Sada apzinasanas var ietekmét valsirdibu
un atklatibu, ar kuru tiek pausta personiski nozimiga informacija, jauniesu
uzskati, izjitas, parlieciba. Lidz ar to nav pamata gaidit pilnigu atklatibu un
valsirdigu jaunieSu domu un izjutu aprakstu pétijuma ieklautajos darbos.
Tomer ka atbildiga eksamena darba tajos ir autora personibas pascienas un
pasvertibas atspogulojums, kas lauj meklét $ajos pedagogiskajos dokumentos
pasaules uzskata izpausmi.

P&tijuma procesa netiek noskaidrota un nemta vera: profesionalas izglitibas
programma, kuru parsprieduma autors apguvis; profesionalas izglitibas iestades
atrasanas vieta (pilséta, lauku apvidus, Riga, mazpilsétas utt.); parsprieduma
autora tautiba un pamatizglitibas ieguves valoda; parsprieduma autora
dzimums; precizs parsprieduma autora vecums.
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Pétamo dokumentu saturu ietekmé& ari fakts, ka jaunieSu izvéle, rakstot
parspriedumu, ir tematiski ierobezota. Izv€loties no piedavatajiem tematiem,
tiek ierobezots apskatamo jautajumu loks, tad€] jaunieSu potencialas zinasanas
un refleksiju jautajumos, kas paliek arpus izveléta temata, noskaidrot nav
iesp&jams.

Padzilinatai pedagogisko dokumentu kontentanalizei no dokumentiem, kas
bija atlastti pirmaja karta, ir velreiz atlasiti 40 dokumenti katra gada, kopa 120
pedagogiskie dokumenti.

Lai noskaidrotu pedagogiskda procesa un profesionalas izglitibas
programmu ietekmi uz jaunieSu pasaules uzskata veidoSanos, ir analizgtas 5
dazadas profesionalas izglitibas programmas un intervéti skolotaji
profesionalas izglitibas iestadés, kuri piedalas $o programmu realizacija.

Ar pétfjuma rezultatiem ir iepazistinati un p&c tam interveti eksperti:
koledzas — kompetences centra Riga direktors, novada profesionalas
vidusskolas direktors viena no Latvijas regioniem, Valsts izglitibas satura
centra (VISC) specialists. Ekspertu intervijas analiz&tas darba 3. dala.

Tresa apaksnodaja ,,Pétijuma plans” skata petfjuma planu un ta norises
gaitu. Empiriskais petijums veidots ka trisdimensiju ex post factum petijums.

Pirmo (individualo) dimensiju veido 2004., 2007.un2011. gada V CE
materiali (Valsts eksamens latvieSu valoda un literatira, profesionalo skolu
absolventu parspriedumi).

Otra dimensija (skolas) sastav no Rigas Tehniskas koledzas, Rigas
Dzelzcelnieku skolas (vélak — Valsts tehnikuma Dzelzcelnieku centra)
profesionalas izglitibas programmu analizes un skolotaju intervijam.

Tresa dimensija (sistémas dimensija): analizEtas ekspertu intervijas (skolu
direktori un VISC specialists), veikta kvantitativo raditaju statistiska analize,
dati apstradati ar programmu SPSS.

Ceturtaja apaksnodajd ,,Petijuma norise” aprakstita datu atlases un
sakotn&jas analizes gaita, pedagogisko dokumentu kontentanalizes rezultati,
profesionalas izglittbas programmu un skolotaju interviju analize un tas
rezultati.

Veicot pedagogisko dokumentu sakotn€jo analizi, pievérsta uzmaniba
vairakiem jautdjumiem, kas atspogulo pasaules uzskata implikacijas $ajos
dokumentos. Pienemot, ka t€mas izvéle norada uz jaunieSiem nozimigo
problematiku, uzmaniba pievérsta S§im jautdjumam. Pamatojoties uz
secinajumu, ka pasaules uzskats ir vertibas balstitu attieksmju sist€ma pret sevi,
dabu un sabiedribu (v&sturi), analizgjot pedagogiskos dokumentus ir noteikti
divi pedagogisko dokumentu analizes limeni péc valodas aspekta: personificéts
(personiski ,,piedalos”) un netie$i personificéts (personiski ,,neiesaistos”).
Personificéta atticksme valodas forma izpauzas savu p ersonisko a ttiecksmju
(darbs rakstits 1. personas vietnickvarda vienskaitla forma — ,,es”) vai savu ka
nosacitas grupas parstavja (1. personas vietniekvarda daudzskaitla forma —
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,,mes”) atticksmju forma. NetieSi personificéta atticksme valodas forma
paradas ka ,.tu/ jus”, ,,vin$/viga/vini” formas.

Sakotngja dokumentu analize atklaja, ka gan 2004., gan2007. u n
2011. gada darbi neliecina par dzilam un parliecino$am jaunie$u zinasanam un
prasmém. Par zinasanam liecinatu konkrétu faktu piemingSana un par prasmém
— So faktu interpreteéSana. 2004. gada 100 darbos mingti tikai sadziviski fakti,
devinos — vé@sturiski. Tikai daZos darbos atrodami mé&ginajumi faktus
interpretét. 2007. gada politiski fakti minéti 4 gadijumos, vesturiski — 2, vel 5
gadijumos darbu autori atsaukuSies uz literariem darbiem vai to varoniem.
2011. gada darbos sakara ar to, ka mainijas uzdevums, literari darbi min&ti 102
gadijumos, tacu biezi kliidaini un bez analizes. Fakti, kas izmantoti, tapat ka
2004. un 2 007. gada darbos, ari 2011. gada lielakoties atticcas uz cilveku,
saskarsmi un socialo vidi.

Tapat ka 2004. gada darbos, arT 2007. gada un 2011. gada fakti netiek
analizgti, tapec par prasmém, kas parada sp&ju no minétajiem faktiem secinat,
ar pec 2007. un 2011. gada darbiem runat nav pamata. Faktus, kam lielakoties
ir sadzivisks, nevis zinatnisks raksturs, autori izmanto tikai ilustracijai. P&c
§ada veida konstatétam zinasanam faktologiskaja Iimeni iesp&jams spriest,
kada ir jaunieSu interese par sevi pasu un saskarsmi, un socialajiem procesiem,
bet ir griiti vertét jaunieSu sp&ju iesaistities pilsoniskas sabiedribas procesos un
vinu iesp&jamo devumu sabiedribas attistibai kopuma.

Salidzinot tris gadud arbus, konstatéts, ka personifikacijas Iimenis
2011. gada darbos ir augstaks, salidzinot ar 2007. gada darbiem. Savukart,
2007.gada dokumentos personifikacija ir picaugusi, salidzinot ar 2004. gadu.
Tomér pargjas komponentes norada, ka nav pamata apgalvot, ka jaunieSiem,
kas b eidz p rofesionalas izglitibas iestades, veidojas pasaules uzskats ka
vienota, vertibu sistéma balstita zinaSanu, parliecibu un attieksmju sisteéma. Pat
tajos jautajumos, kuros konstat€jama jaunieSu personiska iesaistiS$anas un
ieinteres€tiba, zinasanas ir fragmentaras un nepietiek prasmju tas pielietot.
Bazas rada ari valodas ka paSizpausmes lidzekla arvien neprasmigakais
pielietojums. Tap&c nakas secinat, ka pasaules uzskata veidoSanas nenotiek,
Iidz ar to arT personibas pilnvertigas attistibas process ir apdraudéts. Kaut art
jaunieSu darbi liecina par pasaules uzskatu ka procesu, tie Saja posma nedod
pamatu runat par to ka rezultatu.

Veicot padzilinatu profesionalas izglitibas iestazu absolventu pasaules
uzskatu izpéti ar kontentanalizi, izmantojot datorprogrammu W eft Q DA,
sekundaras atlases rezultata iegiitie darbi ir kodeti. Tas nakamaja petjjuma
posma deva iesp&ju ar datorprogrammas palidzibu atrast atbilstoSos fragmentus
pedagogiskajos dokumentos. Pedagogiskajiem dokumentiem tika pieSkirti
numuri, attiecigi Nr.1-40 — 2004. gada d arbiem, N r. 4 1-80 — 2007. gada
darbiem, Nr.81-120 — 2011. gada darbiem.

Kodg&sana notika pec trijam kodu grupam: personifikacijas Itmena, kriteriju
raditajiem un vertibu klatbiitnes. Vertibu sastavs ir noteikts pec datu sakotngjas
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apstrades. Peétijuma, noskaidrojot personifikacijas, kriteriju raditaju un vertibu
klatbatni pedagogiskajos dokumentos, ir parbaudita pasaules uzskata
komponentu klatbtitne atbilstosi pasaules uzskata veidosanas struktiirmodelim.

Sada veida ir skaidrots, vai un cik dokumentos konstruktivgjosi (grafikos
att€loti ka pozitivas vertibas) kriteriju raditaji sakrit ar personificEtu vertibu
klatbiitni. (skat. 2. att. un 3. att.)
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3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

[T SRS L B = )

2 ——

B Personifikacija ®Verttbas = Kritériju raditaji

2. att. Personificétas vertibas un konstruktivéjosi kritériju raditaju kodi
2004. gada dokumentos

8

7

S I

4 I

: I |

> I | | |

! | 1 ||| |[
srrarmnn | I 11

21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40
EPersonifikacija ®Vertibas ®Kritériju radiaji

3. att. Personificétas vértibas un konstruktivéjosi kritériju raditaju kodi
2004. gada dokumentos (turp.)

Personificétas vertibas balstitas atticksmes izpauzas konstruktivéjosu
kritériju raditaju klatbuitne (Skat. 2. att. un 3. att.) 2004. gada dokumentos tikai
6 gadijjumos no 40, tas ir 15% gadijumu. Lidziga veida apkopoti dati par
2007. gada dokumentiem. (Skat. 4. att. un 5. att. )
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4. att. Personificétas vértibas un konstruktivéjosi kritériju raditaju kodi
2007. gada dokumentos
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B Personifikdacija MVeérttbas = Kritériju raditaji

5. att. Personificétas vertibas un konstruktivéjosi kritériju raditaju kodi
2007. gada dokumentos (turp.)

2007. gada dokumentos personificetas vertibas balstitas attieksmes
vienlaikus ar konstruktiv&josu kriteriju klatbaitni ir sastopamas dokumentos Nr.
6,8,12,13, 14,16, 18, 19, 21, 22, 31, 34, 37, 38, kopa 14 dokumentos jeb 35%
(Skat.4. att. un 5. att.). Tas liecina, ka pasaules uzskata veido$anas procesu var
novérot biezak neka 2004. gada dokumentos.

2011.gada dokumentu analize parada sekojosu ainu, kas raksturo
personificétas vértibas vienlaikus ar konstruktivéjoSiem krit€riju raditaju
kodiem (Skat. 6. att. un 7. att. )
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6. att. Personificétas vertibas un konstruktivéjosi kritériju raditaju kodi
2011. gada dokumentos
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7. att. Personificétas vértibas un konstruktivéjosi kritériju raditaju kodi
2011. gada dokumentos (turp.)

Konstruktivéjosu kriteriju indikatoru kodi un personificétas vértibas viena
dokumenta sastopamas biezak un redzamas dokumentos Nr.9, 13, 14, 17, 19,
22, 23, 24, 26,27, 28, 29, 30,32, 33, 34, 35, 36,37, 39, 40 — kopa 21
dokumenta jeb 53% gadijumu.

Pamatojoties uz So, var konstatet pasaules uzskata veidoSanos jaunieSiem,
jo ir klatesosa personificetas vertibas balstita atticksme pret sevi, dabu,
sabiedribu. Vienlaikus nakas atzimét, ka pasaules uzskata veidoSanas process ir
izteiktaks 2011. gada un 2007. gada dokumentos, salidzinot ar 2004. gada
dokumentiem (Skat. 4. tabulu).
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4. tabula
Pasaules uzskata veidoSanas process 2004., 2007., 2011. gada dokumentos

Gads | Personifikacija | Personifikacija Personifikacija, | Nav
un vertibas un konstruktivéjosi | mingtas
konstruktivgjosi | raditaji un | vertibas
raditaji vertibas
Dok. % Dok. % Dok. % | Dok. %
skaits skaits skaits skaits
2004. 9 23 10 25 6 15 16 40
2007. 20 50 16 40 14 35 6 15
2011. 26 65 21 53 21 53 4 4

Personifikacijas Iimenis ir augstaks 2011.gada un 2007. gada dokumentos,
kas r aksturo t endenci, kur a liecina par jaunieSu v€lmi izprast un atklat
piedavatos tematus, personiski iesaistoties un attiecinot tos uz savu dzivi un
personisko pieredzi, formul&t savu attieksmi pret pasauli un izprast savu vietu
taja. Vienlaikus — nepersonificéto darbu klatblitne, ka arT nekonsekvence
personifikacija liecina, ka §T vélme nav pietiekoSi apzinata un to nebalsta
attiecigas prasmes.

Kriteriju raditaji, kas liecina par konstruktivéjosu attieksmi pret sevi, dabu,
vesturi, 2011. gada dokumentos 2007. gada dok umentos ir s astopami biezak
neka 2004. gada dokumentos. ArT gadijumu, kad pozittvi kriteriju raditaji sakrtt
ar pozitivu personifikaciju 2011. gada dokumentos ir vairak neka 2007. gada
darbos (53% pret 40% — 2007.gada un 25% — 2004. gada).

Veértibas ka pasaules uzskata kodols ir sastopamas liclakaja dala
dokumentu. Tom@r jaunieSu parspriedumos pat pieminéSanas Iiment
2004. gada 40% gadijumos, bet 2007. gada 15% gadijumu un 2011.gada 10%
gadijumu vértibas nav sastopamas. 2007. gada dokumentos vairak sastopamas
jaunieSiem § aja vecumposma personiski nozimigas un vinpu dzivi tiesi
ietekm&josas vértibas (draudziba, milestiba, gimene, uzticéSanas, sapratne).
2007. gada dokumentos biezak neka 2004. gada dokumentos (20 dokumenti jeb
50% gadijjumu pret 9 dokumentiem jeb 23% gadijumu) irsa stopama
personificetu veértibu klatbiitne, kas liecina par pasaules uzskata kodola
veidosSanos.

Pasaules uzskata veidoSanas process ir izteiktaks 2011.gada dokumentos,
salidzinot ar 2007. gada dokumentiem un attiecigi salidzinot ar 2004. gada
dokumentiem (26 darbi jeb 65% pret 14 gadijumiem jeb 35% 2007. gada un
pret 6 gadijumiem jeb 15% 2004.gada), kuros ir klatesoSa personificetas
vertibas balstita attieksme pret sevi, dabu, sabiedribu, un ta liecina par pasaules
uzskata klatbttni.
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Intervijas skolotaji atzist pasaules uzskata veidoSanas nozimi profesionalo
skolu audzéknu personibas attistiba un uzsver gimenes atbildibu, trakumus
profesionalas izglitibas programmas un pedagogiskaja procesa. Noradot, ka
dazadu iemeslu d&] gimenes misdienas neveic funkcijas, kas tam (péc
pedagogu parliecibas) biitu javeic, arT pasaules uzskatam svarigo
vertiborient€joso un idedlus veidojoso funkciju, intervétie pedagogi mégina
norobezoties no profesionalas atbildibas $aja jautajuma.

Ta ka profesionalas izglitibas programmas tiek samazinats to macibu
prickSmetu skaits un apjoms, kas dod iesp€ju attistit jaunieSu pasrefleksijas
prasmi/ sp&u un veicinat vertibu pardzivojumu, arT skola neuzpemas ST
uzdevuma veiksanu.

P&tjjuma gaita ir konstatéts, ka 2011.gada dokumentos, salidzinot ar 2007.
gada un 2004. gada dokumentiem, pasaules uzskata veidoSanas process ir
nosakams izteiktak un skaidrak. Par to liecina personific€tu vertibu un pozitivu
kriteriju indikatoru klatbutne.

Tomér pargjas komponentes norada, ka profesionalo skolu audz&kniem
pasaules uzskats ka pamatatticksme pret pasauli, kas pamatota noteikta
attieksmju sistéma, neveidojas, jo trukst zinaSanu un prasmju tas pielietot.
Jauniesu darbos, arf jautajumos, kas ir tiem personigi nozimigi, paradas tikai
fragmentaras zinasanas un nav konstat€jama prasme tas pielietot.

Pétijuma sakotngjais pienémums, ko dal&ji apstiprinaja profesionalas
izglitibas pedagogu intervijas, ka pasaules uzskata veidoSanas procesu tiesi
ietekmé profesionalas izglitibas programmu saturs, pétijjuma gaita
neapstiprinajas, jo kontentanalizes rezultata iegiitie dati liecina, ka 2011. un
2007. gada dokumentos pasaules uzskata klatbiitne ir izteiktaka neka 2004.
gada dokumentos, turklat programmu saturs biitiski nemainijas un proporcija
starp priekSmetu grupam saglabajas.

Analizetie dokumenti lauj secinat, ka pasaules uzskata komponentes
jauniesu darbos liecina drizak par pasaules uzskatu ka procesu, nevis procesa
rezultatu.

P&tjjuma gaita iegiitic rezultati ir analiz&ti ar statistiskas analizes metodém
programma SPSS. Datu statistiska apstrade apstiprina pozitivu korelaciju starp
kvalitativaja pétijuma izvirzitajiem kriterijiem un norada, ka §1 korelacija
longitudinali ir statistiski nozimiga. Atsevisku saturiski pretrunigu elementu
korelacija liecina par nekonsekvenci audze€knu uzskatos un arT nevélésanos
savus uzskatus un attieksmes paust atklati. Regresiju analize apliecina pasaules
uzskata kodola elementu — personifikacijas un vertibu — cieso saistibu ar vienu
no attiecksmju grupam, t.i., atticksmi pret sabiedribu, kur minimalas izmainas
personificétu vertibu klatbiitné izraisa biitiskas izmainas minétaja atticksmju
grupa, tadejadi ietekméjot poziciongsanos.

Tresaja daja ,Pasaules uzskata veido$anas pedagogiskas iespéjas
Latvijas profesionalaja izglitiba” i zskatitas audzeknu pasaules uzskata
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konstruéSanas  veicinasanas iespjas humanas paradigmas ietvaros
profesionalaja izglitiba.

Pirmaja apaksnodala ,Humana paradigma izglitiba profesionalas
izglitibas realizacija” raksturota paradigmu maiga izglittba un humana
paradigma Latvijas izglitibas telpa.

Humana paradigma iespaido pedagogisko refleksiju Latvija, uzsverot
izglitibas saistibu ar garigo (transcendences) dimensiju, cilvéka spgu uz
pasattisttbu un paSaktualizaciju, nepiecieSamibu péc humanizacijas,
socializacijas un ieklausanas kultira ar vertibu pardzivojumu. Tatad tiek
paredzétas un pedagogiski virzitas kvalitativas izmainas cilvéka personiba. Sis
izmainas aptver pasaules uzskats ka individuala paradigma.

Pasaules uzskata veidosanos ka kvalitativas parmainas audzéknu personiba
spgj virzit un ietekmét pedagoga personiba, vina pedagogiskas nostadnes, ka
arT macibas, sadarbiba ar audzekniem izmantotie metodiskie panémieni.

Humana izglitibas paradigma priek$plana izvirza audz€kpa personibu,
norddot uz maciSanos ka izglitibas procesa centralo komponenti, kas ir
individuala un balstas katra personiskaja pieredzé. Sada pieeja izglitibai veicina
pasaules uzskata ka individualas paradigmas veidosanos un attistibu, jo rosina
un atbalsta audzékna aktivitati, nodroSinot atbilstoSu macibu vidi.

Otra apaksnodaja ,Pasaules uzskata veidoSanas iesp€jas saistiba ar
Latvijas profesionalas izglitibas likumdoSanu” atklaj, ka likumi un citas
tiestbu normas, kas regulé profesionalas izglitibas procesu, kopuma pievers
uzmanibu audzéknu personibas attistibai, kaut arT tiesi nelieto pasaules uzskata
jédzienu. Likumdo$ana vairakkart uzsvérta personibas attistibas, vispusigas
attistibas un veértibu sist€mas veidoSanas aktualitate, ka arT uzdevums v eidot
pozitivu attieksmi pret Iidzcilvekiem un valsti apliecina audzgknu pasaules
uzskata ka personibas attistibas komponentes nozimi. Tiesibu normas atbilst
izglitibas humanajai paradigmai.

Tresa apaksnodaja ,,Pedagoga personibas un kompetencu loma jaunieSu
pasaules uzskata izveide” analizé pedagoga personibas lomu audzeknu
pasaules uzskata veidoSanas procesa, pieverSoties pedagoga profesijas
standartos izvirzitajam prasibam un pedagoga kompetencém, kas ietekmé vina
pasrealizaciju un profesiondlo darbibu. Saja apakinodala konstatéts, ka gan
skolotaja, gan profesionalas izglitibas pedagoga profesijas standarti tikai dalgji
atbilst izglitibas humanajai paradigmai.

Ceturta apaksnodala ,Ekspertuv iedoklis pa rpa saulesuz skata
veidoSanas iespéjam profesionalajas skolas” analiz€ ekspertu ( divu skolu
direktoru un VISC specialista) viedokli dalgji strukturétas intervijas péc
iepaziSanas ar petijuma rezultatiem.

Kopuma eksperti atzist, ka audzeknu pasaules uzskats veidojas gimenes,
skolas ( pedagoga) un p aSa audzékna mijattiecibu un mijiedarbibas rezultata.
Iespgjamo rezultatu ietekm& gan programmas saturs, gan ar1 pedagoga
kompetences, pedagoga personiba, pedagoga pasaules wuzskats un

24



ieinteres€tiba, ka arT prasme saliedét vienota procesa macibas (teorctiskas un
praktiskas) un arpusklases pasakumus. Eksperti uzsver pedagoga kompetences
ka noteicoSo un primaro faktoru pasaules uzskata veidoSanas veicinaSana,
salidzinot a r p rogrammas saturu. E ksperti atzist vides ietekmi uz pasaules
uzskata veidosanos, saprotot ar to gan skolas vidi, gan iesp&ju audzekniem bt
arpus ierastas apkartnes un iepazit kulttiras mantojumu, gan sabiedribu kopuma
un to, kados sociali ekonomiskajos apstaklos patlaban notiek profesionalas
izglitibas attisttba. Doma p ar v ides i etekmi uz sasaucas ar piedzivojumu
pedagogijas idejam un iesp&jam. Eksperti atzimé gimenes nerealizéto veértibu
pardzivojuma un audzéknu pasvérté§juma veidoSanos un skolas ierobeZotas
iesp&jas kompenset gimeng neiegiito.

Piektaja  apaksnodala ,Jleteikumi pa saules uzskatav eidoSanas
veicinaSanai profesionalaja izglitiba” ir izstradati ieteikumi, kas var sekmét
audz€knu pasaules uzskata veidoSanos. T ie p amatoti konsekventa pareja uz
humano paradigmu profesionalo skolu ikdienas darba, kas lautu balstities
kritiska konstruktivisma idejas un piedzivojumu pedagogijas atzinas. leteikumi
ir trijos galvenajos virzienos:

pedagoga personibas attistiba,
pedagoga un audzekna sadarbiba,
e  macisanos veicino$a macibu vide.

5. tabula
Ieteikumi pasaules uzskata veidosanas veicinasanai

Pedagoga personibas Pedagoga un Maci$anos veicinosa
attistiba audzeékna sadarbiba macibu vide
1. Stimulét pedagoga | 1. Organizet audzékna | 1. Modulu  veida
personibas ieksgjos | ieksgjo procesu | planojumu piemérot ari
procesus: p  aSuztveri, | stimuléSanu  macibu | teorétiskajam
pasanalizi,pa§vertéjumu, | procesa veicinot | nodarbibam
kas veicina paSapzinu | pasanalizi, pieredzes
un pascienu analizi, refleksiju
2. Attistit  refleksijas | 2. Attistit refleksijas | 2. Dot iespgju
prasmi prasmi, p aredzot | pedagogam kopa ar
refleksiju a tbilstosi | audzekniem planot
macibu nodarbibas | macibu nodarbibu laika
mérkim sadaltjumu;
3. Izmantot integrétas
nodarbibas

25




Error! R eference

Pedagoga personibas
attistiba

Pedagoga un
audzekna sadarbiba

MaciSanos veicino$a
macibu vide

3. Aktualizét morales
jautajumus pasrefleksija

3. Aktualizét morales

jautajumus, ieklaujot
macibu satura
vispargjas un
profesionalas etikas
dilemmas

4. Paredzétla iku
individualam sarunam
starp pe dagogu un
audzekni

4. Apgiit un  attistit
dialoga prasmes, atzistot

4.Veidot d ialogu s tarp
pedagogu un audzekni,

5.Piem@rot macibu vidi
dialoga veidoSanai

audzekni par lidzvertigu | iepazistot abu
dialoga partneri lidzsingjo pieredzi,
5.Aktualizét  dialogu
par socialajiem
procesiem j ebkura
macibu priekSmeta
nodarbibas
5.Uztvert un Tstenot | 6.Balstit macisanos | 6.Ieklaut piedzivojumu
maciSanas procesu ka | audze€knu pieredzg, | macibu procesa,
piedzivojumu 7.Veicinat individualo | paredzot iespgju
vertibu pardzivojumu | izmantot dazadas
refleksija arpusskolas vides ka

macibu vidi

Pasaules uzskata veidoSanas procesa svarigakie ir ieksgjie procesi cilveka
personiba, pedagoga un audzekna mijiedarbiba. Iek$gjie procesi ietver
pasizzinu, pasuztveri, pasanalizi un pasvertejumu, kas refleksija summejas ka
pasrefleksija. Personibas ieks€jie procesi attistas, ja ir iespg&jama refleksija,
kurai nepiecieSams paredzét laiku macibu procesa. Tade€] nepiecieSams
nodro§inat $adu iesp&ju, atbilstosi organiz&jot macibu vidi profesionalaja skola.
Pedagoga personibas ietekme, macibas ka piedzivojums un reflekteta pieredze
laus audzeknim konstrugt pamatattieksmi pret pasauli — pasaules uzskatu.
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Secinajumi

Sabiedribas ilgtsp&jigas attistibas uzdevumi izvirza prasibu pec izglitibas,
kas, balstoties humanaja paradigma, spétu veicinat katra cilvéka un
vienlaicigi ar to visas sabiedribas atbildigu darboSanos cilvéces talakas
pastavésanas varda. Pasaules uzskata ka katra cilvéka individualas dzives
paradigmas veidoSanas izglitiba tadgjadi klast par vienu no pedagogijas
uzdevumiem.

Pasaules uzskata veidoSanas centra ir personific€tas vertibas, kas nosaka
cilveka atticksmes pret sevi, dabu un sabiedribu. Pasaules uzskatu
veidojosas komponentes — transcendence (personifikacija), vertibas
(personificéti vertéjumi), jabutiba (jegpilni merki un ideali), zinaSanas (par
sevi, dabu un sabiedribu) — ir pamats kriterijiem, pec kuriem nosakama
pasaules uzskata klatbiitne profesionalo skolu audzéknu Valsts centralizéta
eksamena latvie$u valoda un literatiira rakstitajos parspriedumos.

Pasaules uzskata veidoSanas un apzinaSanas process izglittbas un
miuzizglitibas ietvaros ka savas personiskas pieredzes un jaunu zinasanu
sintéze konstruktiva vai dekonstruktiva pamatattieksmé pret pasauli ( sevi,
dabu un sabiedribu) atbilst kritiska konstruktivisma izglitibas teorijas
nostadném. Uzsverot izglitibas ka zinasanu, prasmju un attieksmju
veidoSanas procesa hermeneitiski interpretativo raksturu, kritiskais
konstruktivisms pamato pasaules uzskatu ka individualu konstrukciju vai
interpretaciju. PasSnoteikSanas, lidznoteik§anas un emancipacija kliist par
izglitibas pamatmérki, kas sasniedzams, socialas sadarbibas rezultatus
apzinoties refleksija un ieklaujot tos pasaules uzskata, tadgjadi veicinot
poziciong$anas izmainas pasaules uzskata individualaja konstrukeija.

Pétijuma analizétie 2004., 2007., 2011.gadad arbin eliecinap ar
profesionalo skolu audz€knu noturigdm zinaSanam, kas atklatos faktu
veida, un prasmi §Ts zinaSanas pielietot, respektivi — interpretét (83-91%
darbos fakti ir sadziviski, izmantoti ilustracijai, bet netick analizgti).

Pasaules uzskata ka individualas paradigmas un personibas attistibas
komponentes veidoSanas profesionalaja izglitiba Jauj konstatet pozitivas
attistibas tendenci laika perioda no 2004. Iidz 2007. un 2011.gadam jo
pieaug to dokumentu skaits, kuros ir konstruktivgjosi kriteriju raditaji un
personific€tas vertibas, vienlaikus samazinoties to dokumentu skaitam,
kuros vertibas nav minétas (40% - 2004.gada, 15% - 2007.gada, 4% -
2011.gada).
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Par pasaules uzskata veidoSanos liecina konstruktivéjoso krit€riju
(pascienas, dabas veseluma un sevis ka dabas dalas apzinasanas un izpratne
parsavuun savas gimenes vésturi sabiedribas attistiba) un personificétu
vertibu klatbiitne (péc kontentanalizes rezultatiem $adi darbi no petjjuma
kopas veido 15% — 2004. gada, 35% —2007. gada, 53 % —2011. gada, tatad
Sajos gadijumos notiek pasaules uzskata ka individualas paradigmas
veidosanas).

Latvijas izglitibas likumdosSana pievers pietieckamu uzmanibu jautajumiem,
kas paredz audzéknpa personibas attistibu, tatad ari pasaules uzskata
veidoSanos, 1pasi uzsverot vertibu un konstruktivu attieksmju aktualitati,
bet profesionalas izglitibas programmas ir vid€ji 21% macibu priekSmetu,
kuru saturs paredz refleksiju par personibas attistibai nozimigiem tematiem;
arT skolotaju viedoklos ir v€rojama vEélme norobezoties no atbildibas par
audzeknu pasaules uzskata konstrué$anas procesu, uzsverot gimenes nozimi
un atbildibu, izglitibas programmu un pedagogiska procesa nepilnibas.

Pasaules uzskata veidoSanos profesionalaja izglitiba ir iesp&jams veicinat,
atbalstot pedagoga personibas attistibu, talak attistot pedagoga un audzekna
sadarbibu un humanajai izglitibai atbilstoSu macibu vidi. Pedagoga
personibas attistibai biitiska ir pedagoga refleksijas, ipasi paSrefleksijas
prasme, kas ietver morales jautagjumu, profesionalas un dzives pieredzes
refleksiju. Pedagoga un audzekpa sadarbibai ir jabalstas kopgji apzinatos
mérkos, individualaja pieredz€ un tas refleksija, kas veicina vertibu
pardzivojumu.

Petijuma gaita un rezultati prezenteti zinatniskas konferences

RPIVA 5. starptautiska zinatniska konference Teorija praksei misdienu
sabiedribas izglittba 2010. gada 24.-25. marta, referats ,,Pasaules uzskata
implikacijas izglitiba”

IAHE un LPU zinatniska konference Izglitiba pilsoniskai sabiedribai 2010.
gada 5.-6. septembri, referats — ,,Pasaules uzskats misdienu izglitiba
pilsoniskai sabiedribai”

RTU 51. starptautiska zinatniska konference 2010. gada 15. oktobr1 —
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General description of the doctoral thesis

The Doctoral thesis consists of an introduction, three chapters, conclusions,
suggestions and a ppendices, 140 pa ges ( 161 pa ges with a ppendices), 152
bibliography e ntries a nd i nternet r esources in Latvian, E nglish, G erman a nd
Russian.

The author has graduated from doctoral study programme in pedagogy in
the I nstitute o f E ducation in H ome E conomics a t the Latvia U niversity o f
Agriculture. Her work experience is 31 years, of those, 23 years in vocational
education.

Topicality of the research

We live in a world that has doubted its sustainability. The anxiety has been
the basis for the UNO to announce the decade for “Education for sustainable
development” from 2005 t o 2014. The necessity for s ustainability, i mplying
development where t he needs o f the p resent g enerations are m et w ithout
danger f or f uture g enerations, i ndicates ach angeo fp aradigmsi nt he
contemporary society.

Paradigm i s a n i mportant model f or viewing t he de velopment of the
society. The previous paradigm was focussed on maximum use of the existent
opportunities and resources of the world. The new paradigm of development of
society recognises sustainability as a must and a value. It confirms the much-
felt but hard to rationalise connection humanity has felt towards the members
of the human race a nd t he nature. T he ch ange o f p aradigms serves as t he
explanation fort hes ociety t urning toi ssues o f's ustainabilitya ndt he
importance of education in implementing sustainability in life.

With the change of paradigms, the changes in the paradigms of research are
connected with moving from researching the world to be utilised to research
focussed on sustaining and preserving the world for the next generations. Such
changes in the research p aradigm e ncourage to focus research o n humanity,
their inner world, 1 ooking cl oser at the s piritual d evelopment, ex perience o f
values, formation of self.

Paradigm o f ed ucation d etermines the way the society sees the reality o f
education. It shows the duties of the students, their responsibility for learning,
the rights a nd d uties o f't eachers, t he ¢ ontent o f study p rogrammes a nd t he
organisation o f education. T he paradigm d efines b oth the goals of education
and the values that lie under it, thus forming a set of relatively stable ideas,
proposals and theories and determines the direction of practice.

The current paradigm in education assumes that e xpansion of economy is
positive, an d t he p rogress i s en sured b y t he cap acity o f't he i ndividual t o
consume more a nd newer pr oducts. E quality i n t he pa radigm o f i ndustrial
consumerism means equal opportunities to acquire education to participate in
the global e conomy with [ abour and c onsumption. E ducation is part of that
paradigm; thiscanb es een fromt het erminology o f market r elations i n
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education ( education as co mmodity, studentasa client, competition in t he
study process and competition for clients, advertising, etc.). This is juxtaposed
to the new — humanistic p aradigm. I t underlines t he p lace o f human in t he
biosphere and s ocial r esponsibilities, i ncluding t he r esponsibility to the next
generations. Humanistic paradigm in education promotes values of reasonable
consumption and solidarity.

Education i nfluences e veryone. T hus e ducation p aradigm i nfluences t he
individual paradigm where every individual forms their own relationships with
the world. Such paradigm is the world view, which forms in the human mind,
is ba sed on pe rception a nd understanding o ft he world, a nd s tructures t he
chaotic i mpressions. P aradigma sa world v iew a nd individual ¢ onstruct
proceeds from common practical system of ideas. It is also a social construct,
connected witht he historical r eality. O ne’s world viewb ecomest he
influencing p aradigm in t he life o fthe society, as it d etermines t he way a
person thinks, problem solutions, what goals are set and what the values are.
Socially dominant paradigms are seldom openly formulated, but nevertheless
they i nfluence the way the majority p erceive reality. T he dialectic 1 ink t hus
feeds back from the individual world view (paradigm) into the dominant social
paradigm, thus influencing the paradigms of research and education.

If the individual paradigm (world view) is considered a part and goal of the
educational p rocess, t hat co uld en hance ed ucation f or s ustainability o ft he
society, promoting formation of the world view b ecomes a t opical task and
result of education. At the same time it preserves the philosophical significance
of the individual meaning of life. Philosophical insights into characteristics of
world view and explanations of its constituents and formation are a means for
studying world view as a pedagogical phenomenon.

If world view is considered as a result of education, its goal is to become
the drive and foundation o f future activities, thus developing the society. The
growing t opicality of vocational e ducation d emands more a ttention for th e
formation o f world vi ew within t his b ranch o f e ducation, a s many young
people di scontinue their formal e ducation a fter v ocational s chool, pos sibly
lacking sufficient conscious skills to further the development o f their world
view.

Many d ifferent v ocational schools have d eveloped in Latviain the p ast
decades. The s chools di ffer as to both t heir founders a nd g oals: v ocational
schools, colleges, competence centres overseen directly by the state or through
the lo cal municipality. As the aims and o bjectives o fall establishments ar e
educational, this thesis uses the cover term ‘vocational schools’. Similarly, the
cover term ‘ students’ has been used referring to the young pe ople attending
such educational establishments.

Assuming that the world view is an individual paradigm, analogous to the
result of education, and based on observations revealing that the changes in the
programmes o f vocational education are o ften pedagogically ungrounded; the

33



following research problem has been formulated: the formation of knowledge
skills a nd a ttitudes obt ained by the young pe ople in the study process into
unified system (world view) based on personally s ignificant values a nd
determining individual attitude towards the reality and self, and the direction of
life.
These aspects d etermine the title of the doctoral thesis — Study of World
Views of Vocational School Students.
Object of the research
Formation of the world view in vocational school students.
Subject of the research
The world-view of the vocational shool students
The research is limited to the world view as a d efinite and specific
phenomenon in education, expressed in vocational school students’ state exam
essays, and commented by teachers and experts.
Goal of the research —
Identify and verify formation of world views of vocational school students.
Research questions
1. What is the meaning of world view in education processes?
2. Which criteria determine formation of the world-view?
3. How is the world view expressed in the exam essays of
vocational school students?
4. Howto foster the formation o fthe world view in v ocational
school students during the learning process?
Research objectives:

1. To analyse the concept of world view from philosophical and
pedagogical perspective, and to design a model of world view;
To develop criteria and indicators of the world-view;

3. To analyse and describe world view of vocational school students as it
is revealed in the essays for SCE in te Latvian language and literature
applying content analysis, determining the features of the world view,
and performing mathematically-statistic data processing and analysis

4. To involve expert evaluation the formation of world-view in analysis
of'its actuality in vocational education

5. To describe and analyse pedagogical means for world view formation
of vocational school students.

6. To develop the recomendations for modifications of the learning
environment and learning process to sustain world view formation.

Methodologically, the research is based on the ideas of T. Kuhn, E. Laszlo,
J. Spring, E. Eisner, M. Day, T. Popkewittz, N. Burbules, C.Toress, L. Idol,
B. Jones, R. Barr, J.Tagg about paradigms in society, science and education. In
the theory of pedagogy, the research of world view cannot be done without the
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theory o fc onstructivism, e specially c ritical ¢ onstructivism, d ominated b y

views of the importance of informed and conscious meaning in the life of the

individual a nd t he society — W. Klafki, J . Kincheloe, M. Daugimas, V.

Richardson, S. Sergejev et al. General j ustification o f the concept o f world

view finds its basis in phenomenology, hermeneutics, existentialism and

linguistic philosophy which share the idea that human existence is a view of
the world which blends an individual with the world: 19th century philosophers

V.G.F.Hegel, S. Kierkegaard, V. Dilthey, 20th century thinkers E. Huserl,

K. Jaspers, M. Heideger and L.Witgenstein, and the representatives of the post-

modernism, J. Derrida, P. Berger, T. Luckmann and M.Foucoult.
Research methods:

Theoretical

e Analysis of literature,

e Analysis o f education le gislation fromt he p erspective of world v iew
formation
Empirical

e Analysis of essays written for the state centralised exam in Latvian
language and literature by vocational school students.

Ex post factum experiment
e Interviews
--- narrative interviews
--- interviews with experts (partially structured)

o Content analysis with Weft QDA software

e Statistical processing and analysis of data with SPSS software
Type of research

Observational longitudinal study of trends.

Contributors to the study:

e Students who have graduated from vocational schools in2 004 (120
randomly s elected r espondents),i n 2007 ( 120 r andomly selected
respondents), and in 2011 (120 randomly selected respondents);

e Teachers at the vocational schools (6 respondents);

e Principals of the vocational schools (2 respondents);

e Expert from the Vocational Education Department of the National Centre
for Education (1 respondent).

Research stages

Stage 1. 2007-2008. Research on the theoretical aspects of world view as an
individual paradigm, de velopment of the model of formation of world view,
criteria for presence of W eltanschauung [ in essays]. Preliminary research and

choice o fes says fort he s tate cen tralised ex am i n Latvian | anguage an d

literature by v ocational s chool s tudents. A im: to d evelop the text c orpus for

research, group them thematically and mark the presence of personification in
the documents.
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Stage 2. 2008 — 2009. Analysis of integration of world view in pedagogy,
research of its connection with professional education in vocational education
programme content, interviews with teachers. Goals: to analyse the content of
vocational ed ucation p rogrammes; co llect an d a nalyse t eacher views on the
possibilities th e p rogrammes a llow for r eflection o n is sues e ssential to t he
world view and the encouraging of formation of a world view for the young
people within the framework of vocational education.

Stage 3. 2010-2011. D eeper ¢ ontent a nalysis of t het extc orpus,
summarisation o f the research results. Goals: to analyse if and to what extent
the s tudent e ssays s how the formationofa world view inthe graduates o f
vocational s chools; ¢ ollect a nd a nalyse th e p edagogical p ossibilities f or
encouraging f ormation of world v iew with a ppropriate pedagogical means
(tools).

Stage 4 . 2011-2012. R esearchi ntot he pe dagogical possibilities of
promoting formation of world view as an individual paradigm in v ocational
education; the research results are analysed in expert interviews; the data of the
presence o f world viewin the s tudent es says ar e p rocessed b y s tatistical
analysis. Analysis and interpretation of the research results. Goals: to analyse
the possibilities for pedagogical support of formation of world view within the
vocational education.

Scientific novelty of the research

e  Actualisation of world view in the humanistic paradigm in education;

e Model of formation of world view (Weltanschauung)

e Development of the criteria and indicators for formation of
Weltanschauung

Practical significance and implications

Integration o f humanitarian p aradigm in teaching and I earning p rocess in
vocational education, detection of main tendencies of the world view formation
asaco mponento fp ersonality d evelopmenti nt he vocational ed ucation,
recommendations f or t he i mprovement of t he pe rsonality de velopment a nd
foramation of the world view in the vocational schools

The t heoretical b asis o f t he res earch are t he a nalysis of t he r ole of
paradigms i nt he d evelopment o ft he society an d co nnections b etween
paradigms of different levels by T. Kuhn, E. Laszlo, J. Spring, E. Eisner,

M. Day, T.P opkewittz,N. Burbules, C. Toress, L. Idol, B.J ones, R. Barr,
J.Tagg. Thoughts of the philosophers V.G.F.Hegel, S. Kierkegaard, V. Dilthey,
20th century thinkers E. Huserl, K. Jaspers, M. Heidegger and L.Witgenstein,
have b een usedt o an alyse t he p lace an d s ignificance o f world v iew i n
individual’s 1 ife. The pos t-modernist views have b een d iscussed b ased o n
works by P .Berger, T.Luckmann, and M.Foucoult. For i n-depth s tudy, t he
works of hi storians of philosophy as V. McCarty, have b een us ed. Special
place in s ystematic a nalysis of world view is allotted to D. Naugle, w hose
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chronology of development of world view forms the foundation of the analysis
of world view in this thesis.

The model of formation of the world view is based on the ideas of 1. Kant,
E.Huserl un M.Heidegger, and Latvian philosophers T. Celms un Z. Maurina,
as well as K. Kalnciems. Theoretical basis for the study include the ideas of
A.Maslow un S .Freud, D .Aert, D.Shapovalov about s eparate s tructures o f
world view.

Analysis of pos sibilities of formation of world view h as be en ba sed on
conceptual documentsr egulating e ducationi nL atvia( Conception of
Education, C onception of D evelopment of E ducation, 200 7-2013) a nd
legislation of education (Law of Education, Law of General Education, Law of
Vocational E ducation). At the s ame time co ncepts o f holistic ap proaches in
pedagogy by J. Dewey, H. Gudjon, D. Liegniece and 1. Nazarova. The theory
of cr itical co nstructivism is an alysed f rom t he p erspective of world v iew
concept (J. Kincheloe, V. Richardson, L .Steffe and J. Gale, S. H arlow, M.
Dougiamas, N.Vorobyov, O. No vakova,L .Pisareva, A.Adamenko).
Possibilities o f world view formation have been discussed in connection with
education p aradigms i n Latviaint he worksb yR . Alijev, I .Belickis, a nd
L.Geikina.I nt her esearchp rocess,t he E RIC (Educational R esearch
Informational Center) and East View, and Questia online databases are used.
The thesis has analysed the book by V. Klafki about critical c onstructivism,
and u sed t he d iscussion o f the s ubjectint he r esearch by H. Gudjon and
Z.Rubene which substantially complement the contemporary thought in Latvia.

Statements for oral examination of thesis

1. Worldv iew ispe dagogically important fenomenon which
influences one’s search for personal meaning of life and life; and
expresses itself in the form o f c onstructive attitudes to ward s elf,
nature and society, based on internalised values.

2. Presence an d co nstruction o f world view is d etermined onthe
basiso ft he following c riteria: a ttitude to wards o ne’s s elf
(indicators: d ignity o ra lienation); a ttitude to wardsn ature
(indicators: a wareness o f nature as a whole o r ex pression o f
declarative v iews);a nda ttitudet owardss ociety—history
(indicators: awareness of one’s place in the general flow of history
or belief that history is distanced from self).

3. Formation of world view in vocational education can be fostered
by t eacher an d student act ions which include s hared | earning
goals, supporting t he students’ a bility to r eflect a nd p osition a
constructive attitude towards self, nature and society, based upon
the individual experience.
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Content of the doctoral thesis

The first c hapter ,,Analysis of world view from the point of philosophy
and pedagogy” presents a study of the understanding of world view as specific
human attitude.

World view as a special way for an individual to interpret his/her attitude
towards t he world h as of i nterest t o many ph ilosophers f or a 1 ong ti me;
however, world view concept was introduced in Western European philosophy
only in the 19" century. If we assume that world view formation is an integral
part of personality formation, then Weltanschauung is a matter of both
pedagogy and philosophy, especially on the level of personal philosophy, as it
promotes self-awareness and knowledge of the meaning and goals of life.

Subchapter 1, “Philosophical view on the Weltanschauung in C19 and
C20”, an alyses d evelopment o f world v iew co nceptin the 1 9™ and 20 ™
century, id entifies t he s tructural e lements o f't his c oncept and its relation to
educational process, focussing on world view as moral perception of the world,
cohesion a nd c oherence i nt he world vi ew, world view asthe meaning o f
existence, and the subjective nature and social significance of the world view.

Human e xperience i s o f ex treme i mportance i n t he f ormation o f world
view, especially the moral (value) aspects of experience which are recognised
as personally important and thus form personified attitude. Moral ex perience
can initiate the seeking of the transcendent dimension of the world view, given
that the depth of perception of the world is created by the human transcending
one’s self (G.W. F. Hegel, S. Kierkegaard, and W. Dilthey)

World view is related to individual experience, in particular, moral aspects
(values) a nd r eligion. B y a ssuming t hat t he de pth of t he world pe rception
depends on individual’s ability to rise above him/her, it is possible to seek the
transcendental d imension o f world v iew ( G.W.F.Hegel, S.Kierkegaard and
W.Dilthey). W orldv iewi st evealedi ni ndividual’s cr eative act ivity
(G.W.F.Hegel, W.Dilthey and E.Husserl).I ti s uniforma ndc oherent,
associated with elements of the psyche, and can be described as a model; it is
expressed in one’s attitudes t owards reality and with the means o f 1anguage
(W.Dilthey, K.Jaspers, E. Husserl and M.Heidegger). World view is a personal
achievement ( Husserl) a nd i t d efines i ndividual’s a ttitude to wards li fe ( E.
Husserl, K.Jaspers, and M. Heidegger); that is why it is revealed in personal
attitudes. Attitudes a nd thus a Iso p artially world view are in fluenced b y
upbringing ( E.Husserl, K.Jaspersan d M. Heidegger)a nd e nvironment
(M.Heidegger) which is an integral part of educational process. Despite the fact
that it is impossible to establish criteria of truth of world view
(M. Heidegger), itis p ossible to e stablish ¢ riteriat hatc anb e u sed in
determining the presence of world view.

Conscious hu manism-based a ttitudes o fa ni ndividual t owards r eality
(M.Heidegger) t ake the form o f co nsciously d efined i nternalised values i n
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world views of young pe ople. M eaning o fthe world is ascertained t hrough
involvement ( L. Wittgenstein). W orld v iew, e ven i f cal led d ifferently, is a

subjective, hum an-made co nstruction (J.Derrida) which influences the life o f
an individual (M.Foucault) and society (P.Berger and K. Luckmann) and thus
can be a focal point of the study.

Subchapter 2, “Content of world view and possibilities of facilitating its
formation in education”, the structure of the world view is discussed; a model
of formation of W eltanschauungi s de veloped, a nd t he pos sibilities of
facilitation o f world view a s p art o f d evelopment o f p ersonality in c ritical
constructivism theory reviewed.

The general direction of the world view reveals its possible constituents and
relationships, and corroborates the formation of a model of the world view.

Table 1
General direction of world view

Parts World system;

Frame, structure;

Spiritual experience in attitudes;
Independent interpretation;
Self-created self-sufficient system of concepts.
Markers Coherent, internally united;
Structurally uniform,

Internally united;

Individual achievement;
Formulated in language.
Formation Reflection;

Imagination;

Exploration.

World viewisa systemo fhumanm ade conceptual framework that

reflects a person's spiritual e xperience, which manifests it self
in the attitudes towards o nself, n ature an d s ociety. Thus, the b ase a ttitude is
formed tot  he worlda  nd life. World viewisin  ternally

united; the individual components ar e coordinated and aren ot mutually
contradictory. It is a structure uniform for all people, so itis possible to
developa model of its formation, which ¢  haracterizes formation of
any human world view. As a n individual achievement, a w orld
view is understood and formed as a linguistic reflection, formulating an attitude
towards cognition and conscious imagination of the world.

World view can thus be considered as an
individual and internal structure, human interpretation of self and the
world structured in attitudes and is formed by life experience.
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Ino rdert oexploret he worldv iewasani ndividual structure and its
constituent € lements, a model of formationo f world v iew hasbe en
developed. Visualizing this m odel in three-dimensional form, it is necessary
to define the border poi nts of world as a three- dimensional model, and
describe or define its components.

Table 2
Border points of formation of world view

Transcendence Ability to transcend the circumstances and self;
Religious dimension;

Personal metaphysics;

Nearing to selfhood;

Self-awareness, possession of self (personification)

Values Evaluation of self and others;
Humanistic moral view;
Self-forming
(personified) evalations.
Being Meaningful aims and ideals
Knowledge Perception of natural order and the meaning of life;

Knowledge of self in relation to nature and society.

On the basis of opinions regarding the components of world view, namely,
knowledge ( theoretical a nd p ractical) an d at titudes, which ar e ex pressed as
ideals and b eing; values, which are central to world view; and link b etween
world view and transcendence, a structural model of formation of the world
view is developed (see Figure 1). Knowledge, as well as attitudes and values
are o riented i nt hree main directions — towards a n i ndividual, na ture a nd
society — all of which exist around certain values and are linked with
transcendence.

The structural model of world view designed during the study, as well as
methodological j ustification of th e s tudy stemming from p hilosophy a llows
establishing several criteria that can be used in assessing the presence of world
view. As world view is b ased o n a ttitudes to wards o ne’s s elf ( individual),
nature a nd s ociety ( history), t hree cr iteria ar e es tablished. E ach o ft hem
consists of two indicators: the first is constructive because it expresses positive
attitude; and th e s econdi s deconstructive because itex presses n egative
(alienated) attitude. The first criterion is an attitude to wards one’s self which
describes i ndividual’s ab ility t o b ¢ aw are o f h imself/herselfa nd t o accep t
himself/herself. From the perspective of the positive indicator, this attitude is
expressed as dignity and, according to the structural model of world view (see
Figure 1), encompasses certain practical and theoretical knowledge, ideals and
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certain as pects o f transcendence. F rom the p erspective o f the deconstructive
indicator, attitude towards one’s self is alienated; nevertheless, according to the

structural model of world view, itis still based on certain knowledge, ideals
and values (see Table 2).

]
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Figure 1. Structural model of formation of the world view
OT (1) The transcendent; ZTOM ( 2) The world ( nature a nd t echnologies);

KOMT ( 3) Society (human history); M OTZ (4) Human s elf; 5. Values. 6 .
Being. 7. Theory.

\

Table 3
Criteria and indicators of world view
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Criterion/Indicator | Constructive Deconstructive
Attitude towards Dignity Alienation
one’s self
Attitude towards Awareness of nature as a Expression of
nature whole and one’s self as a declarative views
part of it
Attitude towards Perception of one’s own Perception of history as
history (society) history and history of a history of others
one’s family as a part of which does not
the general flow of history | influence one’s self
History of me and my Social
family for the processes/history are
development of society alienated from personal
life

Similarly ( see T able 3) constructive indicators r eflect o ne’s a wareness o f
nature as a whole and one’s self as a part of it; they also reflect perception of
history of me and my family for the development of society. Positive indicators
cover all elements o f the structural model (see Figure 1) and, in accordance
with the structural model of world view, base the theoretical knowledge on the
awareness of ideals and being, which on their turn derive from values.

Analysis of legal acts adopted in the sphere of education in Latvia shows
that, although without directly indicating it, they offer means for world view
formation. In the context of the study, this fact allows assessing possibilities of
world view formation and formation of related results within a framework of
vocational education.

World v iew formation is a ssociated to th e e ducational t heory o f c ritical
constructivism. This theory claims that individuals accumulate their knowledge
and shape a meaning of something on the basis of interaction among their own
experience, on the one hand, and new ideas and knowledge, on the other hand.
This pe rception of e ducation c onforms to the idea o f world view formation
because it indicates that opinion of the world as a structure may change in the
result of new experience, including the learning e xperience and thus changes
the positioning.

Thus the gradual development and c onstruction o f world view throughout
lifei sf acilitated. B y h ighlightingt her ole o fs elf-determination, ¢ o-
determination and s olidarity, critical ¢ onstructivism (W.Klafki, J. Kincheloe)
justifies the task of world view to be a value-based determinant and facilitator
of g oals o f human a ctivity. A bility to in terpret, n amely, to a ccept c ertain
content a s content o f ed ucation, h asa major r ole i n t his p rocess. C ritical
constructivism highlights the role of reflection on experience, as well as self-
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reflection in education by describing it as a way to world view construction and
development of personality.

Concurrently, the theory of critical constructivism indicates the interactive
character o f1 earning, c hangesintheroleofat eacher;anda functiono f
education to introduce social change. Thus, world view becomes deterministic
to justification and goal of one’s action. Lengthy accumulation of knowledge
and f ormation of a ttitudes a nd pe rsonality pr ovest hat world v iew1i s
constructed over a long period and is influenced by diverse factors, including
socialisation and presence of social experience. From the perspective of world
view formation, it is essential to have social experience because it allows the
youths to become aware of interrelation among their knowledge, convictions,
skills and attitudes, as well as the way this interrelation is created; furthermore,
social ex perience b ecomes a s olid basis for life-long 1 earning as a mean for
sustainability.

New ways o ft hinking are driven b y the actively creative nature o f the
learning process; this requires personal transformations, which reveal attitudes
towards self, nature and society, which merge into the world view as the base

attitude. Self-determination, empowerment and t he
codetermination thus become a n expression of world-view as a motivator in
life. Att hes amet  ime critical constructivism supportst  he

hermeneutical method, which a llows studying student e ssays asa reflection
of a reflection, recognising personality development and the world view or its
individual components.

Subchapter 3, “Significance of the Weltanschauung in implementation
of the goals and objectives of the vocational education”, presents analysis of
the issues of world view in vocational education, studying the development of
the content of vocational education, and discusses the possibilities of adventure
education in facilitation of formation of world view in vocational education.

Developing vocational education has identified a need for a comprehensive
education o f's tudents t hat w ould t each acad emic knowledge, p rofessional
skills, and competences which, on their turn, on the basis of values and as a
result o fr eflection, would e nable s tudentsto r ealise th eirp lacea nd
responsibility in the world. Thus, world view formation b ecomes one of the
most essential prerequisites for fulfilment of tasks that are set by society for
vocational education.

Development of vocational education and the appearance of the humanistic
paradigm i n't he ed ucation space proveth at iti se ssential to e nsurea n
opportunity for a s tudent not on lyt o a cquire pr ofessional s kills bu t a 1so
competences needed in life in a modern society. These competences find their
basis in world view and its central component, namely, the value-orientation;
they also can ensure sustainability of education, as well as individual’s ability
to make de cisions a nd a ssume r esponsibility for h is/her a ctions. T heory o f
transfer, which explains the possibility to transfer the totality of experience and
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attitudes; Kolb’s theory of learning cycle, which emphasises the interrelation
between experience, on the one hand, and reflection and conceptualisation, on
the other hand; as well as adventure education, which gives an opportunity to
facilitate experience of values through adventure, open possibilities for world
view formation in the framework of vocational education.

The s econd c hapter “Analysis of the world vi ew of voc ational s chool
students”, analyses world views of vocational school students reflected in their
essays written during the centralised state examination in the Latvian language
and literature o n t he b asis o f't he d esigned s tructural model o f world v iew.
Analysis determines whether and which components of world view are present
in the essays; whether and how these essays reveal formation of world view or
its results at vocational schools; and what is the content of vocational education
curriculum and teachers’ opinion on possibilities to form a world view within
the framework of vocational education.

Subchapter 1, “Research methodology”, demonstrates that macrostructure
oft hes tudyi sdom inantlyde termined by de scriptive-interpretive
(hermeneutical) paradigm. The study is hypothetical-deductive.

For t he pu rpose of t he s tudy of world v iew, c ontent of world v iew is
determined a nd t he s tructural model o f world view is d esigned; criteria ar e
established for identification of the presence of world view or its components
in the students’ essays written during the examination.

The s tudy has a n i dentifying I ongitudinal p attern b ased o n hermeneutic
approach because it analyses texts obtained in 2004, 2007 and 2011.

Knowledge of the youths and their attitudes towards various issues, which
could construct world view or be its components, are studied on the basis of the
designed s tructural model o f world view, which contains a to tality o f v alue-
and t ranscendence-directed a ttitudes towards o ne’s s elf, nature a nd s ociety
(history).

As world v iew is ¢ onstructed a s th e b ase a ttitude in th e p rocesso f
becoming aware of one’s self, nature and history, it is assumed that the youths
reflect upon values in a n arrative. With the focus on the fact that the core of
world view is based on values that have become personally significant, namely,
internalised, are e xpressed as ideals or being, and create the background for
knowledge, the matrix for content analysis of texts (essays) is created.

Online software Weft QDA (Fenton, 2006) is used when applying content
analysis for an in-depth assessment of students’ views. The software, which is
an instrument us ed i n qu ality a nalysis, i s i ntended t o be a pplied for b road
studies in social sciences and humanities.

Subchapter 2 , “Characteristicso ft het extco rpus” containst he
characterisation o f the research basis, the criteria for sampling o f essays and
formation of the text corpus, and the conditions of creation of the documents.
In o rder t o i dentify t he p resence o f world view or its ¢ omponents, te xts —
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essays written b y s tudents d uring t he c entralised s tate e xaminationi nt he
Latvian language and literature in 2004, 2007 and 2011 — are analysed.

Essays, which are analysed in the framework of the study, are selected in a
repeated selection process. Initial analysis covers 120 out of 360 essays written
in 2004, 2007 and 2011.

Content of the texts is influenced by the context of their creation. Essays
are written by students at the end of their studies at vocational school. When
writing their essays, young people are aware that these essays will be read and
assessed by p eople unknown to them. Awareness o f'this fact can i nfluence
candour and honesty in expressing information, views, feelings and convictions
that are personally significant to them. Thus there is no reason to expect that
honest and ¢ andid r eflection of thoughts and feelings will be presentinthe
essays. H owever,a si na nys ignificant e xamination, essays c ontaint he
reflection of author’s personal dignity and self-value, which enable the search
for presence of world view in these documents.

During the study, the following aspects are neither d etermined nor taken
into account: vocational education curricula which is acquired by each author
of an essay; location of a vocational school (city, rural area, Riga, small town,
etc.); nationality of author and language in which he/she was taught at primary
school; gender of an author; exact age of an author.

Content o f'th e a nalysed d ocuments is also restricted by the fact that the
youths have to choose the theme o f'their e ssay from the set list; thus, iti s
impossible to identify potential knowledge and reflections of the young people
on issues that are not covered by theme chosen for essay.

By applying c ontent a nalysis, in a ddition to e ssays t hat are s elected for
initial study, 40 essays from each year (a total of 120 of research documents)
are selected for in-depth analysis.

In o rder t o1 dentify t he impact o fed ucational p rocess an d v ocational
education c urricula on ¢ onstruction of s tudents’ world vi ews, five di fferent
study p rogrammes a re a nalysed a nd i nterviews with t eachers who work a t
relevant schools are conducted.

Interviews are conducted with six teachers who are implementing relevant
study programmes. All teachers have higher education in pedagogy; however,
their fields of specialisation differ, including specialisation in certain subjects
of vo cational education (two out of six). Teacher interviews are anonymous;
teachers ar e informed ab out t he goal o fthe study and are askedto freely
express their opinion on questions asked. That allows assuming that opinions
expressed b y t eachers ar e h onest an d r eveal t heir v iews an d r eflection o n
questions asked.

The s tudy r esults ar e al so introduced t o ex perts who are s ubsequently
interviewed. The following experts have agreed to be interviewed: principal of
a college/competence centre in Riga, principal of a vocational school in one of
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the c ounties, as well as s pecialist from t he N ational C entre f or E ducation.
Experts’ interviews are analysed in the third chapter of the thesis.

Subchapter 3 , “Research plan”, d iscusses ther esearchp lan andi ts
progress. E mpirical s tudy is d esigned as a t hree-dimensional ex pos ¢ factum
study.

The first dimension of the study (individual) focuses on essays written in
2004,2007 and 20 11 by vocational s chool g raduates d uring the c entralised
state examination in the Latvian language and literature.

The s econd di mension o ft he s tudy (school 1evel) focuses on v ocational
education curriculainthe Riga T echnical C ollege an d t he R iga R ailway
Vocational School (later renamed as State Technical Railway School), as well
as interviews with teachers.

The t hird d imension o f't he s tudy ( systemic 1 evel) c omprises a nalysis o f
interviews with experts (principals of schools and an expert from the National
Centre for Education), the statistical a nalysis o f q uantity i ndicators, a nd
processing of data with the SPSS software.

Subchapter 4, “Research procedure”, describes the selection of data and
preliminary analyses, the results of content analysis of the text corpus, analyses
of vocational education programmes and teacher interviews, and their results.

During t he in itial a nalysis o f'te xt ¢ orpus, p articular a ttention i s p aid to
several aspects that implicate the presence of world view in these documents.
Assumption that the choice of essay theme is indicative of the problem that is
essential for e ach young p erson, d etermines t he focus ofa nalysis o nt he
relevant i ssue. O n the b asis of conclusion that world view is a va lue-based
system of attitudes oriented towards one’s self, nature and society (history) two
linguistically determined levels of a nalysis in the text corpus were set:
personalised (personally participate) and indirectly personalised (personally do
not par ticipate). I nternalised a ttitude li nguistically is e xpressed in a form o f
personal attitudes (singular subject pronoun / is used) or in the form of one’s
belonging to a relevant group (plural subject pronoun we is used). Indirectly
internalised attitude is reflected in use of other pronouns such as you, he, she,
or they.

Initial analysis of the text corpus indicates that essays written in 2004, 2007
and 2011 do not reveal an in-depth and convincing knowledge and skills of the
youths. Me ntioning o f facts i ndicates t he e xistence o f knowledge, a nd
interpretation o fth ese facts indicates t he e xistence o f's kills; however, 1 00
essays out of those written in 2004 contain only everyday facts of life, and only
9 essays contain historical facts. Only some essays reveal attempts to interpret
these facts. Out of essays written in 2007, political facts are mentioned in 4
essays, historical facts — in 2 essays, and authors of 5 essays refer to sources of
literature or literary characters. As the task of essays changed, 102 e ssays out
of those written in 2011 refer to sources of literature; unfortunately, in a great
number of cases these references are incorrect and are not analysed. Just like in
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essays written 2004 and 2007, facts referred to in essays written in 2011 are
mainly associated to an individual, communication and social environment.

Similarly to essays written in 2004, facts referred to in e ssays written in
2007 and 2011 are not analysed; therefore, it is impossible to assess students’
skills which reveal their ability to draw conclusions the from facts referred to
in essays written in 2004 and 2011. Facts, which are mainly every day facts of
life and are not of scientific character, are used by authors only for illustration.
The factual knowledge that is identified this way allows drawing conclusions
ont hei nteresto ft he youthsi nt hemselves, c ommunication a nd s ocial
processes, as well as the lack of knowledge in these areas. Therefore, it is hard
to d etermine whether t he young p eople ar e ab le to get in volved in c¢ ivic
processes and contribute to social development in general.

Comparison of essays written in 2004, 2007 and 2011 allows c oncluding
that degree of internalisation in essays written in 2011 is higher in comparison
to essays written in 2007; furthermore, the degree o f internalisation in essays
written in 2 007 h as in creased in ¢ omparison to e ssays written in 2 004.
However, other aspects indicate that there is no reason to believe that students
which graduate from vocational schools have constructed their world views as
uniform va lue-based s ystems of k nowledge, ¢ onvictions and a ttitudes. E ven
regarding those issues, on which the personal involvement and interest of the
young pe ople can be identified, students’ knowledge is fragmented and
students lack skills to use it. Increasingly unskilful use of language as a means
for self-expression also is causing concern. T herefore, it has to be concluded
that world views a re notbe ingc onstructed a ndt hus the pr ocess of
comprehensive de velopment of personality is j eopardised. A lthough, e ssays
written by students reveal the presence of world view as a process, they do not
offer a reason to regard students’ world views as a result of this process.

During an in-depth analysis of students’ world views by applying content
analysis and the Weft QDA software, the data obtained during the secondary
selection of essays are encoded. The text corpus selected from essays written
in 2004, 2007 and 2011 are enumerated from 1 to 40, from 41 to 80, and from
81 to 120 accordingly.

Three g roups o f co des ar e e stablished: d egree o f i nternalisation, cr iteria
indicators and presence of values. Presence of values was identified after the
initial d atap rocessing. D uring id entification o fi nternalisation, ¢ riteria
indicators and v alues i n t he r esearch d ocuments, p resence o f world v iew
components w as v erified in acco rdance w ith the structural m odel of w orld
view.

Thus it was de termined whether and how many doc uments c ontain both
constructive criteria indicators and internalised values (see Figure 2 and Figure
3).
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Figure 2. Internalised values and codes of constructive criteria indicators
in the texts obtained in 2004
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Figure 3. Internalised values and codes of constructive criteria indicators
in the texts obtained in 2004 (continued)

Out o f40 ¢ ssays writtenin 2004 on ly 6 ( 15%) r eveal t he ¢ oncurrent
presence o fat titudes b ased o n internalised v alues a nd p ositive c riteria
indicators ( see Figure 2 and Figure 3). D ata on essays writtenin2 007 are
assessed in the same manner (see Figure 4 and Figure 5).
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Figure 4. Internalised values and codes of constructive criteria indicators
in texts obtained in 2007
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Figure 5. Internalised values and codes of constructive criteria indicators
in texts obtained in 2007 (continued)

Among the texts obtained in 2007, concurrent presence of attitudes which
are based on internalised values and positive criteria indicators are identified in
the following 14 doc uments (35%) — No. 6, 8, 12, 13, 14, 16, 18, 19, 21, 22,
31, 34, 37, and 38. It means that world view formation can be observed in a
greater number of texts obtained in 2007 than in 2004.

Analysis of textsobtained in 2011 reveals the following situation regarding
concurrent presence of internalised values and codes of constructive criteria
indicators (see Figure 6 and Figure 7).
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Figure 6. Internalised values and codes of positive criteria indicators in
texts obtained in 2011
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Figure 7. Internalised values and codes of positive criteria indicators in
texts obtained in 2011 (continued)

Concurrent presence of codes of positive criteria indicators and internalised
values is identified in 21 documents or 53%, namely, in documents No. 9, 13,
14,17, 19, 22, 23, 24, 26, 27, 28, 29, 30, 32, 33, 34, 35, 36, 37, 39, and 40.

On the b asis o f these findings, it can be c oncluded that s tudents’ world
view is co nstructed b ecause t hese t exts r eveal students’ a ttitude to wards
themselves, n ature an d s ociety t hati s s haped o nt he b asis o fi nternalised
values. C oncurrently, it h as to b e noted th at world view formation is more
evident in essays written in 2011 and 2007 than in essays written in 2004 (see
Table 4).
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Table 4

World view construction according to texts obtained in 2004, 2007 and

2011
Year | Internalisation | Internalisation | Internalisation, | No values
and values (%) | and constructive indicated
constructive criteria (%)
criteria indicators a nd
indicators (%) | values (%)
2004 23 25 15 40
2007 50 40 35 15
2011 65 53 53 10

Degree of internalisation is higher in texts obtained in 2007 and 2011 which
reveals t hats tudents’ d esiret o u nderstand an d as sess es say t hemesi s
increasing; t hat is achieved by p ersonal i nvolvement a nd a ttempts to r elate
essay themes to their lives and personal experience, to describe their attitude
towards th e world, a nd to u nderstand th eir p lace in it. C oncurrently, t he
presence of non-internalised essays as well as inconsistency in internalisation
indicates that this trend is not entirely conscientious and it is not supported by
necessary skills.

Criteria indicators, which indicate constructive attitude towards one’s self,
nature and history, are identified in a greater number of texts obtained in 2007
and 2011 than in texts obtained in 2004. Also the number of essays where there
is a c oncurrent p resence o fp ositive c riteria in dicators a nd in ternalisation is
greater among texts obtained in 2011 than in documents obtained in 2007 and
2004 (53% in 2011 in comparison to 40% in 2007, and 25% in 2004).

Majority of texts reveal values as a core of world view. However, students
in their essays do n ot refer to them (40% in 2004, 15% in 2007, and 10% in
2011). Texts obtained in 2007 only refer to values which are essential for the
young people of the relevant age or values which directly influence their lives
(friendship, 1 ove, f amily, t rust a nd un derstanding). T exts obt ained i n 200 7
more often than texts obtained in 2004 (20 documents or 50% in comparison to
9 d ocuments or2 3%)r efer to internalised values; that isin dicative of
construction of the core of world view.

Interviews with teachers reveal that teachers are a ware o f the significant
role a world view construction plays in development of personality and admit
that v ocational s chool s tudents ar e at the age when t hey b ecome a ware o f
world view and values embedded in its core. Concurrently, teachers are trying
to stress the role of the family, as well as deficiencies in vocational education
curricula and educational process by indicating that currently, due to diverse
reasons, families are not fulfilling functions which (according to teachers) they
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should, i ncluding t he function o f va lue o rientation a nd f ormation o f'i deals,
which is v ery s ignificant f or w orld view f ormation. In m ajority of cases
teachers are trying to distance themselves from responsibility in this matter.

In a ddition t o t he r eduction of the number a nd s cope of t hose s ubjects
contained in vocational education curriculum which allow the youths to
develop th eir s elf-reflection s kills an d f acilitate t he e xperience o fv alues,
schools refrain from fulfilling this task.

Not all means for world view formation that are set forth and offered by
legislation adopted regarding the curricula are used in educational process.

During the study it was determined that world view construction is more
clearly an d d istinctly e xpressed in texts obtained in 2011, in ¢ omparison t o
documents obtained in 2007 and 2004, because in texts obtained 2011 presence
of internalised values and positive criteria indicators can be identified.

However, other aspects indicate that in general vocational school graduates
do not construct world views as base attitude towards the world, based in a
definite s ystem o f attitudes. In the e ssays, e ven in issues that are p ersonally
important, students show only fragmented knowledge, and have no skills to use
it.

Initial assumption of the study that was partially proved by the interviews
with v ocational school t eachers, namely, t hat world view c¢ onstructioni s
directly influenced by vocational e ducation c urriculum, is not proved during
the s tudy b ecause ¢ ontent a nalysis s hows that in texts obtained in 2007 a nd
2011 presence of world view is more distinct than in documents obtained in
2004. Furthermore, during this period curriculum did not change significantly
and proportion of specific groups of subjects remained the same.

Texts allow concluding that components of world view identified in
students’ essays are indicative of world view as a process rather than a result of
this process.

Data obtained during the study are analysed by applying statistical methods
and s tatistical analysis software S PSS. S tatistical p rocessing o f d ata r eveals
positive ¢ orrelation a mong c riteria e stablished d uring t he q uality s tudy a nd
indicates t hat lo ngitudinally t his ¢ orrelationis s tatistically significant.
Correlation a mong i ndividual c omponents t hat ar e co ntroversial fromt he
perspective o f their content indicates that students’ views are inconsistent, as
well as students lack the desire to express their views and attitudes candidly.
Regression an alysis p roves t hat t here i s a cl ose r elation b etween t he co re
components of world view, namely, internalisation and values, and one of the
attitudes, n amely, at titude towards society, where small ch anges int he
presence of internalised values can cause significant changes in the attitude.

The third chapter “Possible pedagogical impact on formation of world
view in system of vocational education in Latvia” focuses on possibilities to
facilitate construction of's tudents’ w orld v iews w ithin th e f ramework of
humanistic paradigm in vocational education.
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Subchapterl, “Humanistic e ducational p aradigmi nvoc ational
education” characterises t he s hifti ned ucation p aradigms, as well as
humanistic paradigm in education area of Latvia.

Humanistic p aradigm i nfluences p edagogical r eflectioni n Latviab y
highlighting r elation o f e ducation with s piritual ( transcendental) d imension,
individual’s ability of personal development and self-actualisation, its need for
humanisation, socialisation and inclusion within the culture through experience
of values. Thus changes in the quality of individual’s personality are expected
and pedagogically facilitated. These changes are contained in world view as an
individual paradigm.

World view formation as a change in quality of student’s personality can be
facilitated and influenced by teacher’s personality, his/her pedagogical views,
as well as methodology used in studies and collaboration with students.

Humanistic e ducational p aradigm p uts th e s tudent’s p ersonality t o t he
forefront by e mphasising that learning is a central component of educational
process which depends on each individual and is based on student’s personal
experience. Sucha nap proacht oed ucation facilitates formationa nd
development o f world view as an in dividual p aradigm a s it s timulates a nd
supports activity of a student by providing appropriate learning environment.

Subchapter2, ‘“Possibilitieso f world v iew formationf romt he
perspective of legislation adopted in the sphere of vocational education in
Latvia” reveals that, in general, laws and other le gal acts which regulate the
process of vocational e ducation pa y a ttention t o de velopment of s tudent’s
personality although do n ot refer directly to the c oncept of world view. The
fact that legislation repeatedly emphasises the relevance of the development of
a personality, comprehensive development and building of a system of values,
as well as sets forth the task to develop positive attitude towards peers and the
state p roves t he s ignificance of s tudent’s world v iew a s a ¢ omponent of
development o fp ersonality. L egalno rmsc omply witht he humanistic
educational paradigm.

The s tudy r evealed t hat 1 egislation o n vo cational e ducation s ystem a nd
vocational e ducation ¢ urriculum in Latvia p ays a ttention to de velopment of
students’ p ersonalities a nd th us a Iso th eir world v iews withoutd irectly
referring to this concept. The fact that le gislation highlights the need to focus
more o n issues such as development of personality, comprehensive
development and b uilding o fa system of values, a nd t o de velop pos itive
attitude of students towards the state indicates the general awareness of the role
of' s tudent a ttitudes a nd v iews, a nd would ope n u p n ew oppor tunities f or
facilitation world v iew ¢ onstructiona sa ne lement of de velopment of
personality. Legal norms comply with the humanistic educational paradigm.

Subchapter 3, ”Role o ft eacher’s p ersonality a nd ¢ ompetencesi n
formation o fs tudents’ w orld v iews” analyses the i mpact o ft eacher’s
personality o n ¢ onstruction of students’ world views b y focusingo n
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requirements and competences which are set forth in profession standards for
teachers and influence teachers’ self-realisation and professional activity. This
subchapter id entifies th at p rofession s tandards for t eachers an d vocational
educators only partially comply with the humanistic educational paradigm.

Successful fulfilment o fta sks s et forth b y le gislationto a great e xtent
depends on the co mpetence and p ersonality o f t eachers working at r elevant
education institutions and thus also on their world views.

Subchapter4,”Experts’ 0 pinion o np ossibilitieso fw orldv iew
construction i n voc ational s chools” analyses the o pinion o f e xperts ( two
principals and an expert from the National Centre for Education) which was
voiced during partially structured interviews after introducing experts with the
results of the study.

Experts ad mitted that students’ world views are constructed as aresult of
interrelation a nd interaction o f families, s chools ( teachers) a nd s tudents
themselves. T heyi ndicatedt hes ignificance o ft eacher’s co mpetence,
personality, world view and interest, as well as his/her skills to blend studies
(theoretical an d p ractical) with ex tracurricular activities in a s ingle p rocess.
Teacher’s competence is a determining factor that can facilitate construction of
students’ world views. Curricula are essential; however, they are the second in
the rank of significance after teacher’s competence. Experts also admitted that
environment (both physical and social) influences construction o f world view
and e mphasised t he n eed t o cr eate ap propriate p reconditions for s tudents’
ability to e stablish relations with society o utside t he s chool and le arn a bout
cultural h eritage. S ocio-economic e nvironment al soh asi tsi mpact on
development of vocational education and thus also on construction of students’
world views. That indicates the possibility to integrate adventure education in
vocational education. Experts also highlighted that families fail to get involved
in f orming the e xperience of va luesa nds tudents’ self-assessment, a nd
furthermore, s chools have li mited p ossibilities to ¢ ompensate for what the
families have failed to provide.

Subchapter5, “Recommendations f or f acilitation of w orld vi ew
construction in vocational education” provides recommendations regarding
possibilities to  f acilitate ¢ onstructiono fs tudents’ worldv iews.
Recommendations are based on the shift towards humanistic paradigm in daily
routines o f vocational schools th at would a llow a pplying id eas o f ¢ ritical
constructivism and adventure education. Recommendations are oriented in the
following three main directions:

e development of teacher’s personality;
e collaboration between teacher and student;
e educational environment that facilitates learning.
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Table 5

Recommendations for facilitation of world view construction

Development of
teacher’s personality

Collaboration between
teachers and students

Educational
environment that
facilitates learning

I.T o stimulate
internal p rocesses o f
teacher’s personality,
namely, s elf-
perception, s elf-
examination, and self-
assessment w hich
facilitate ~ self-esteem
and dignity

1.T oor ganise
stimulation o f internal
processes o fa st udent
during t he pr ocess of
learning b y facilitating
self-examination,
analysiso f experience
and reflection

1.T oa pply modular
planninga Isoi n
theoretical classes

2. To develop
reflection skills

2. To develop the skill
of reflection by
envisaging that
reflection complies with
goals of each subject

2. To allow teachers to
plan the time allocated
for studies together
with students

3. To make use of
integrated classes

3. To emphasise moral
aspects in self-
reflection

3. To emphasise moral
issues by including
dilemmas of general and
professional ethics in
the curriculum

4. To allocate time for
private discussions
between teachers and
students

4. To learn and
develop dialogue
skills by recognising a
student as an equal
partner in a dialogue

4. To create a dialogue
between teachers and
students by learning
about their former
experience

5. To emphasise a
dialogue on social
processes in all classes

5. To adjust the
learning environment
to dialogues

5. To regard and
provide education as
an adventure

6. To base the learning
process on student’s
experience.

7.To facilitate
experience of individual
values through
reflection

6. To include adventure
learning in educational
process by envisaging a
possibility of using
diverse extracurricular
environments as
learning environments

55




The most essential factors in world view construction are internal processes
taking place in individual’s personality, as well as interaction between teachers
and s tudents. I nternal p rocesses i nclude s elf-discovery, se lf-perception, s elf-
examination and self-assessment, and in reflection totality of these processes is
expressed as s elf-reflection. Internal p rocesses d evelop i fr eflection, which
needs to have time allocated within the learning process, is possible. Therefore,
such a possibility should be provided by organising the learning environment
in vocational school accordingly. The impact of teacher’s personality, studies
as an ad venture and reflected ex perience will allow a s tudent to form b asic
attitude towards the world — to form a world view.

56



Conclusions

Long-term development of society requires education which on the basis of
humanistic paradigm would be able to facilitate responsible activity of each
individual and concurrently the entire society in the name of future
existence of humanity. Thus construction of world view as a paradigm of
individual’s life becomes one of the main tasks in education.

Personally significant, or internalised, values are at the core of world view
construction a s t hey d etermine individual’s a ttitude to wards o ne’s self,
nature a nd s ociety. C omponents o f world vi ew, na mely, t ranscendence
(internalisation), values (internalised assessments), being (meaningful goals
and ideals), and knowledge (about one’s self, nature and society) are the
basis of criteria which al low d etermining t he p resence o f world view in
essays written by students of vocational schools during the centralised state
examination in the Latvian language and literature.

Construction a nd a wareness o f world vi ew i n e ducation a nd | ife-long
learning as a s ynthesis o f p ersonal ex perience a nd new knowledge into
constructive o r d estructive b asic at titude t owards the world ( one’s s elf,
nature and society) corresponds to the basic concepts of learning theory of
critical ¢ onstructivism. By e mphasising the hermenecutically interpretative
nature o fed ucationa sa process o fk nowledge accu mulation, skill
acquisition a nd a ttitude formation c ritical ¢ onstructivism explains world
view a s p ersonal ¢ onstruction o r in terpretation. S elf-determination, ¢ o-
determination and emancipation become the basic goal in education which
ought to be attained by seeing the outcome of social collaboration from the
perspective o f reflection a nd by i ncorporating it in world vi ew, t hus
facilitating ¢ hanges in positioning within an individual’s ¢ onstruction o f
world view.

Essays written in 2004, 2007 and 2011 that were analysed during the study
reveal neither a sound knowledge of students, which would be reflected in
the form of facts, nor students’ skills to use this knowledge, namely, their
ability to interpret the facts (83 — 91% of essays contain merely everyday
facts of life which are not analysed but used as illustrations).

Presence of constructional criteria (dignity, nature as a whole and one’s self
as a part of it, as well as perception of one’s own history and history of
one’s family as ap arto fthe d evelopment o f's ociety) a nd i nternalised
values attests to the c onstruction o f world view ( content analysis reveals
that out of research documents obtained in 2004 on ly 15% comply with
such criteria, in 2007 — 35%, and in 2011 — 53%; it means that in these
essays one can observe construction of world view as an individual
paradigm).
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Legislation ad opted i n t he s phere o fed ucationin Latvia is adequately
oriented towards de velopment of s tudent’s pe rsonality a nd t hus a Iso
construction of world view by particularly emphasising relevance of values
and constructive attitudes; approximately 21 % of subjects taught at
vocational schools envisage reflection on issues that are relevant for
development of personality. Also opinions expressed by teachers reveal that
they want to distance th emselves from r esponsibility for c onstruction of
students’ world views as they emphasise the role and responsibility of the
family, as well as deficiencies in curricula and educational process.

It is possible to facilitate world view construction in vocational education
by s upporting de velopment of't eacher’s p ersonality, further developing
collaboration between teachers and students, as well as further developing
learning environment that would be appropriate for humanistic education.
Teacher’s r eflection p articularly s elf-reflection s kills a re e ssential for
development of teacher’s personality as they cover the issue of morale and
reflection o n professional a nd 1 ife experience. Collaboration b etween
teachers and students ought to be based on jointly identified goals, personal
experience and its reflection which, on turn, facilitates the ex perience o f
values.

Process and results of the study were presented in following academic
conferences

“World V iew I mplications i n E ducation”, p aper p resented at Theory for
Practice i nt he E ducation of C ontemporary Society, 5" International
Academic Conference of the Riga Teacher Training and Educational
Management Academy, 24 — 25 March 2010

“World View in Modern E ducation of Civil Society”, p aper presented at
Education a nd C ivil Soc iety, academic co nference o rganised b yt he
International Academy for the Humanization of Education and the Liepaja
University, 5 — 6 September 2010

“Competences o f T eachers and World V iews of Y ouths: Theoretical
Aspects”, paper presented at 51° International Academic Conference of the
Riga Technical University, 15 October 2010

“Quality Indicators of World View of Vocational School Students”, paper
presented at 52" International Academic Conference of the Riga Technical
University, October 2011

“Comparative Analysis of Weltanshauung in Vocational School Students”,
paper p resented at  Rural E nvironment. E ducation. Personality, 5t
International Academic Conference, Jelgava, Latvia, 21 — 22 March 2012
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“Weltanshauung in Vocational Education in Latvia”, paper presented at /4"
Annual International C onference on E ducation, Athens, Greece,21 — 24
May 2012

RTU 5 3 rd I nternational S cientific C onference, d edicated t o t he 1 50th
Anniversarya ndt he 1 st Congresso fW orld E ngineersa nd R iga
Politechnical Institute /RTU Alumni. October, 11-12,2012, Riga, Latvia.
Presentation o f pa per ,, Formation of Personal W orldview in Learning
Environment of Vocational School”
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izglitibas normativo aktu konteksta” (Possibilities of Development o f
Personality in the Context of Legal Acts Adopted in the Sphere of
Education i n Latvia), RTU Zindatniskie raksti. No. 8, V olume 17, R iga,
ISSN1407-9291
. Garjane, B., Augskalne, 1. (2010) “Pasaules uzskata implikacijas izglitiba”
(World View I mplications inE ducation), Proceedings oft he 5"
International A cademic C onference of t he R iga T eacher T raining an d
Educational Management Academy, Riga, ISBN 978-9934-8060-5-6
. Garjane, B., Augskalne, 1.(2012) “Pedagogu ko mpetences unj aunieSu
pasaules uzskats: teoretiskie aspekti” (Competences of Teachers and World
Views of Youths: Theoretical Aspects), RTU Zinatniskie raksti, Volume 20,
Riga, ISSN1407-9291
. Garjane, B., Augskalne, 1. (2010) “Pasaules uzskats musdienu izglitiba
pilsoniskai sabiedribai” (World V iewi n M odern E ducationo f Civil
Society), Pedagogija: teorija un prakse (Education: Theory and Practice),
collection o fr esearch articles o fth eI nternational A cademy f ort he
Humanization of Education and the Liepdja University, Liepaja (submitted
for publication in 2010)
. Augskalne, 1., Garjane, B. (2012) “Comparative A nalysiso f
Weltanshauung i nV ocational S chool S tudents”, Proceedings of t he
International A cademic C onference, Latvia University o f A griculture,
Jelgava, ISSN 1691-4031
. Augskalne, I. (2012) “Weltanshauung in V ocational Education in Latvia”,
Athens Institute for Education and R esearch (submitted for publication in
April 2012)
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Other publications

Textbook Antologija étika vidusskolai (Anthology of Ethics for Secondary
Schools), 2001, Riga, RaKa) — compiler

Textbook Etika 1. klasei (Ethics for Grade 1), 2004, Riga, RaKa — co-
author, author of the textbook for teachers;

Textbook Etika 2. klasei (Ethics for Grade 2), 2005, Riga, RaKa — co-
author, author of the textbook for teachers; textbook

Etika 3. klasei (Ethics for Grade 3), 2006, Riga, RaKa — co-author, author
of the textbook for teachers
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