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Promocijas darba visparejs raksturojums

Promocijas darbs sastav no ievada, trTs nodalam, secinajumiem, priekslikumiem un
8 pielikumiem. Darba apjoms 182 lappuses (ar pielikumiem 245 lappuses), 32 tabulas,
26 atteli, 358 zinatniskas literatiras vienibas latviesu, anglu, vacu un krievu valoda.
Promocijas darba autore ir beigusi Latvijas Lauksaimniecibas universitates (LLU)
Tehniskas fakultates (TF) Izglitibas un majsaimniecibas institata (IMI) pedagogijas
doktora studiju programmu. Autore ir macibspeks Latvijas Lauksaimniecibas
universitaté, kur docg studiju kursu Pedagogija un psihologija. Promocijas darba
temats izvelets, balstoties uz autores 24 gadu stazu mediciniskas rehabilitacijas joma
un profesionalo pieredzi darba ar bérniem ar specialam vajadzibam.

Ieklaujosas sabiedribas ideja, kura sadarbojas kompetenti individi un sabiedribas
grupas, ienem aizvien lielaku vietu arl izglitibas teorija pamatota praksé. Gimenu
izglitibas izp&te Sobrid ir aktualiz&jusies saistiba ar demokratiskas sabiedribas attistibas
tendenci sniegt iesp&ju katram nodro$inat labu dzivi sev un savai gimenei neatkarigi no
sociala stavokla, genétiskajam ipasibam, mentalam sp&am un citiem personibas
raditajiem. Miisdienu mainiga, komplic€ta un griiti prognozgjama vide izvirza
uzdevumu dzives kvalitates pilnveidei izmantot gimenu, kuras ir bérni ar specialam
vajadzibam, zinaSanas, pieredzi un resursus, vienlaikus identificgjot gimenu
vajadzibas. Apmierinatiba ar dzives kvalitati teorgtiskajos un empiriskajos petijumos
tiek skatita konteksta ar kompetencu veidoSanu. Arvien bieZak tiek runats par gimenu
izglitibas programmu nepiecieSamibu, kas lautu paaugstinat dzives kvalitati
kompetencu veidosanas rezultata.

21. gadsimta zinasanu sabiedriba gimenu dzives kvalitates izpratne balstas uz
teor€tiskiem uzskatiem par katra gimenes locekla dzives kvalitates nozimi savstarpé&ji
saistita sist€éma, kas atSkiras no agrakam pétnieciskam pieejam, kuras koncentrgjas uz
atseviska individa dzives kvalitates Itmeni. Bérni mikro un makro Itment ir paklauti
visdazadakajam vides ietekmém, kas atklaj vecaku un gimenes kopg&jas dzives
kvalitates nozZimigumu bérnu dzives kvalitates konteksta. Bérni ka sociali subjekti ir
ciesi piesaistiti socialam strukttram, TpaSi tas sakdms par b&rniem ar specialam
vajadzibam. Sist€miska redzgjuma uz gimenu dzives kvalitati ietvaros gimenes tiek
skatitas nevis ka disfunkcionalas un problematiskas, bet gan ka tadas, kuras izaicina
dzives notikumi, un kuras paSas inici€ dzives kvalitates uzlabojumus (Werner, Smith,
1977; McCubbin, Thompson, McCubbin, 1996).

Promocijas darba autore no pedagogijas zinatnes skatu punkta pamato gimenu
izglittbu bérnu ar specialam vajadzibam dzives kvalitates pilnveidei, integr&jot
konstruktivisma, konektivisma un integralas pedagogijas pedagogiskas paradigmas
vienota modeli. Kompetentu veido$anu gimenu izglitibas ietvaros dzives kvalitates
pilnveidosanai pamato konstruktivisma idejas par demokratisku, pieejamu un
ieklaujosu izglitibu sociali atbildiga konteksta (Dewey, 1999; Glasersfeld, 1995;
Gopnik, Wellman, 2012; Steffe, 2011; Gadenne, 2010; Gash, 2015; Wells, 2010), ko
papildina konekflvisma pieeja, kas izvirza jaunas iesp&jas atbilstosi globalizetas
sabiedribas prasibam saistiba ar tehnologiju ietekmi uz izglitibu (Siemens, 2005, 2008;
McBride, 2012; The implications of a connectivist learning..., 2015) un integralas
pedagogijas nostadnes par individu, grupu un kopienu iesaistiSanos personibas
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parveides un kompetencu pilnveides procesos macoties (Wilber, 2006; Murray, 2009;
Esbjorn-Hargens, Reams, Gunnlaugson, 2010).
Gimenu izglittbas beérnu ar specialam vajadzibam dzives kvalitates pilnveidei
istenoSana izvirza analizei vairakus problematiskus aspektus - tad€] promocijas darba
nepiecieSams pamatot kompetencu pilnveides nozimi dzives kvalitates pilnveidei
gimeném, kuras ir bérni ar specialam vajadzibam, janosaka dzives kvalitates dimensijas,
jaizpeta un japamato gimenu izglitibas programmu efektivas realizacijas nosacijumi.
Petamas problémas situacijas raksturojums noteica promocijas darba temata
» Gimenu izglittba bérnu ar specialam vajadzibam dzives kvalitates pilnveidei” izveli.
Pétijuma objekts: gimenu, kuras ir bérni ar specialam vajadzibam, izglitiba.
Pétijuma priek§mets: gimenu, kuras ir bérni ar specialam vajadzibam, izglitiba
dzives kvalitates pilnveidei kompetencu konteksta.
Pétijuma merkis: pamatot gimenu, kurds ir bérni ar specialam vajadzibam, dzives
kvalitates pilnveides pedagogiskas iesp&jas, nosacijumus un gimenu izglitibas
programmas nozimi dzives kvalitates paaugstinasanas veicinasanai.
Petijuma hipoteze
Gimenu, kuras ir bérni ar specialam vajadzibam, dzives kvalitates pilnveidi sekme:
euz dzives kvalitates dimensijam pamatots gimenu izglitibas process, kurda tiek
ieverotas gimenu vajadzibas, intereses un pieredze;

e gimenu izglitibas pedagogiskaja procesa ievérota bérnu specialo vajadzibu
kompleksa ietekme uz gimenu dzives kvalitati;

e vecaku metakompetences, socialas kompetences un profesionalas kompetences
pilnveides elementu ieklausana gimenu izglitibas programmas.
Pétijuma uzdevumi
e veikt zinatniskas literatliras analizi par dzives kvalitates pilnveides iesp&jam no
pedagogijas, filozofijas, psihologijas, sociologijas un ekonomikas zinatnu
perspektivam;

e analizet gimenu, kurds ir bérni ar specialam vajadzibam, izglitibas mijsakaribas ar
dzives kvalitati;

e identificet kompetencu veidoSanas procesa nosacijumus un ietekmgjosSus faktorus
gimeném, kuras ir bérni ar specialam vajadzibam;

e izstradat gimenu, kuras ir bérni ar specialam vajadzibam, izglitibas programmu;

e noteikt un izvertet gimenu izglitibas programmas nozimi gimeném, kuras ir bérni ar
specialam vajadzibam;

e analiz&t gimenu dzives kvalitates saistibu ar kompetencu pilnveidi;

e izstradat daudzdimensionalu gimenu izglitibas programmas attistibas modeli un
gimenu dzives kvalitates dimensiju un kompetenéu pilnveides saikni.

Pétljuma metodes
1. Teorétiska metodes: zinatniskas literatiiras analize; regulativo un normativo

dokumentu analize, lai izzinatu gimenu izglitibas dzives kvalitates pilnveido$anai

pedagogiskos planosanas, organizé$anas un isteno$anas aspektus.
2. Empirisko datu ieguves metodes: aptauja frontalas anket€Sanas veida, intervéSana
ar dalgji struktur@tas intervijas palidzibu, ekspertvertejumi.
3. Empirisko datu apstrades metodes: kvantitativas matematiskas statistikas metodes -
primara statistika petamo pazimju un to reprezentivitates novertésanai un sekundara
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statistika teorija balstito izvirzito pienémumu parbaudei; tika izmantota kvalitativas
pétniecibas metode - kontentanalize.

Pétijuma teorétiskais pamatojums

e Pedagogiskais ietvars: Dz.Djiijs (Dewey), E. Glasersfelds (Glasersfeld), L.Vigotskis
(Vygotsky), Dz.Simens (Siemens), K. Vilbers (Wilber).

o Pieauguso dzives kvalitates multidisciplinara izpratne: Dz.K. Gelbraits (Galbraith),
A. Pigii (Pigou), S. Ventegots (Ventegodt), M. Ciksentmihaji (Csikszentmihalyi),
A. Parduci (Parducci), R. Vénhovens (Veenhoven), E. Diners (Diener), M. Seligmans
(Seligman), K.Rifa (Ryff), R. Vilkinsons (Wilkinson), J.Sirdzi (Sirgy),
H.R. Turnbuls (Turnbull), DZ. Flanagens (Flanagan), D. Rafaels (Raphael), E. Allarts
(Allardt).

® Bérnu ar specialam vajadzibam dzives kvalitate gimenes dzives kvalitates konteksta:
U. Bronfenbrenners (Bronfenbrenner), K.G.Mirdals (Myrdal), J.Zjao (Xiao),
J. Millere, T.Tisenkopfs, J. Praiers (Pryor) un B. Rodzerss (Rodgers), S. Biveridza
(Beveridge), DZ. Gonsalesa-Mena (Gonzalez-Mena), K.Siska (Sisk).

e Kompetencu pilnveides nozime dzives kvalitates uzlabosana: J.A. Students, T. Koke,
I. Zogla, I Tilla, A.Spona, R.Garleja, AN.Comskis (Chomsky), T.Hofmans
(Hoffmann), J. Habermass (Habermas), Dz. Erpenbeks (Erpenbeck), F. Perenouds
(Perrenoud), D.H. Hims (Hymes).

o Normativie dokumenti: Apvienoto Naciju attistibas programmas un Ilgtsp&jigas
attistibas dienaskartiba lidz 2030. gadam, ANO Zinojums par cilveces attistibu
,,ANO attistibas programma”, ANO konvencija par personu ar invaliditati tiestbam,
Izglitibas likums, Vispargjas izglitibas likums, Bérnu tiesibu aizsardzibas likums,
Socialas palidzibas un socialo pakalpojumu likums, ANO Generalas Asamblejas
deklaracija ,,Bérniem piemérota pasaule”, Ministru kabineta rikojums par
pamatnostadném ,,Bérniem piemérota Latvija”, Eiropas Parlamenta un Padomes
ieteikums par pamatprasmém muzizglitiba ,.Eiropas Savienibas miuzizglitibas
pamatkompetencu ietvars”.

e Pétijuma metodologiskais pamats: E.Diners (Diener), K. Rifa (Ryff), D. Ciceti
(Cicchetti), Rogoss (Rogosch), H. Makkubins (McCubbin).

Petijuma baze

Pétljuma bazi veido 327 repondenti — 322 gimenes un 5 eksperti. Atbilstosi
pétijuma norises posmiem, katra no tiem tika iesaistits atskirigs p&tijuma dalibnieku
skaits.

P&étljuma posmi

1. posms. Pétijuma problémas un aktualitates apzinasana un pétijuma programmas
izveide: literatiiras analize, precizu jédzienu operacionalizacija, pamatojoties teorija un
analogisku pétljumu pieredzes analizg, iegilitas informacijas sistematizacija, p&tijuma
dizaina un metodologijas izstrade, gimenu izglitibas programmas izveide.

2. posms. Pétijuma programmas istenoSana: gimenu, kuras ir bérni ar specialam
vajadzibam, izglitibas un kompetencu pilnveides procesu teorétiska analize, gimenu
izglitibas programmas aprobacija, fona petjjuma datu ieguve un apstrade, iegiitas
informacijas izvertgjums un programmas pilnveide.
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3. posms. Pétijuma pamata rezultatu ieguve un interpretdcija: gala rezultatu
ieguve, gimenu aptauja un intervijas, intervijas ar ekspertiem, iegiito datu kvantitativa
un kvalitativa analize.

4. posms. legiito datu interpretacija, promocijas darba sagatavosana iesniegSanai:
datu interpretacija, secindjumu un priekSlikumu izstrade, t€zu formuléSana, darba
noformé$ana, sagatavosSana aizstaveSanai.

Pétijuma robezas

Petfjuma tika iesaistiti:

e Vidzemes regiona Latvijas arstniecibas un rehabilitacijas iestades, kuras
pakalpojumus izmanto klienti no visas Latvijas — b&rnu ar specialam vajadzibam
vecaki, ka ari Vidzemes regiona piecu visparizglitojoSo skolu bérnu vecaki —
pétijuma rezultatus nevar uzskatit par reprezentativiem visas Latvijas méroga, tomer
izstradas zinatniskas un praktiskas novitates, un pétijjuma rezultatatus var ieteikt
izmanto$anai turpmakajiem pétjjumiem un praktiskam darbibam ar gimeném
b&rniem ar specialam vajadzibam;
viens no vecakiem no katras gimenes, kura aug bérni ar specialam vajadzibam, tacu
nepiedalijas otrs no vecakiem, tapat berni ar specialam vajadzibam tiesa programmas
IstenoSanas procesa un dzives kvalitates un kompetencu pilnveides aptauju
aizpildiSana nepiedalijas;
viens no vecakiem no katras gimenes, kura nav bérni ar specialam vajadzibam,
piedalijas salidzino$a pétijuma par gimenu dzives kvalitati saistiba ar kompetencu
pilnveidi.
Atbilstosi virsrakstam, p&tijjums attiecas uz gimen€m, kuras ir bérni ar specialam
vajadzibam, tapéc teksta teikumu labskanibas un isuma labad daudzkart ir lietots
tikai jédziens ,,gimene/gimenes”.
P&tfjuma robezas nosaka ari gimenes un kompetences lietojums ka vienskaitl, ta
daudzskaitli, jo autores pétfjuma ir konteksti un atzinas, kuri attiecas gan uz
vienskaitli, gan daudzskaitli.
Pétijuma ierobeZzojumi tapat saistas ar dzives kvalitates jédziena starpdisciplinaritati
un plasam subjektivu un objektivu teoretisko interpretaciju iesp&jam, tadel petijums
pamata veikts no pedagogijas zinatnes skatupunkta, koncentrgjoties uz gimenu, kuras
ir bérni ar specialam vajadzibam, izglitibas iespgjam kompetencu konteksta dzives
kvalitates pilnveidei.

Promocijas darba struktira

Promocijas darba struktiiru veido ievads, tris nodalas, nobeigums, kura ietverti
secindjumi un ieteikumi, bibliografija ar 358 avotiem latviesu, anglu, vacu un krievu
valoda un 8 pielikumi, kuri izvietoti uz 61 lapam. Zinatniska informacija apkopota
32 tabulas un grafiski atspogulota 25 att€los. Promocijas darba apjoms ir 183 lappuses.

Petijuma zinatniska novitate

¢ Pamatotas gimenu dzives kvalitates dimensijas gimeném, kuras ir b&rni ar specialam
vajadzibam un bérnu ar specialam vajadzibam dzives kvalitates dimensijas un
ietekmgjosie faktori ekosistemiska skattjuma.

o Teorétiski izvertéts izglitibas nozimigums gimenu, kuras ir bérni ar specialam
vajadzibam, dzives kvalitates dimensiju un kompetencu pilnveides saiknes
veido§ana.
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e [zverteti kompetencu pilnveidi sekmégjosi faktori dzives kvalitates uzlaboSanai
gimené&m, kuras ir bérni ar specialam vajadzibam.

e [zveidots konceptudls pamatojums gimenu izglitibas programmu b&rniem ar
specialam vajadzibam ievieSanai praks€, kur§ rezult€jas gimenu dzives kvalitates
dimensiju un kompetencu pilnveides saikné.

Pétljuma praktiskais devums un nozimiba

e [zstradats un aprobéts dzives kvalitates un kompetencu pilnveides daudzdimensionals
izglitibas programmas attistibas modelis gimeném, kuras ir bérni ar specialam
vajadzibam.

o Izstradata un empiriski aprob&ta zinatniski pamatota gimenu, kurds ir b&rni ar
specialam vajadzibam, izglitibas programma.

o Izstradati ieteikumi gimenu, kuras ir b&mni ar specialam vajadzibam, izglitibas
programmu talakai attistibai.

o Detaliz8ti analizétas gimenu, kur@s ir bérni ar specialam vajadzibam, dzives
kvalitates pilnveides iespgjas gimenu izglitibas procesa. P&tijuma ietvaros izstradata
aptaujas anketa gimenu dzives kvalitates saistibas ar kompetenéu pilnveidi izp&tei.
Izstradata un istenota zinatniski pamatota gimenu, kuras ir bérni ar specidalam
vajadzibam, izglitibas kapacitates parmainu programma ar orientaciju uz gimenu
sadarbibu un resursu aktualizaciju, kuras talaka pilnveide balstas uz pétfjuma gaita
veiktu dzives kvalitates pilnveides kompetencu veidoSanas procesa analizi.

e PEtljuma nozimigumu raksturo iespgjas to izmantot talaka gimenu izglitibas
programmu izstradg, ieklaujot gimenu izglitibas jautajumus talaka izglitibas politikas
planosanas dokumentu satura izstradé, dazadu ar gimeném, kuras ir b&rni ar
specialam vajadzibam, saistttu valstisku, pasvaldibu un nevalstisku institliciju
darbibas pilnveide. Petfjuma rezultatus un pétijuma atklatas problémas, iespgjams,
izmantot zinatnisku darbu izstrad€ un integrét studiju kursos, kas skar gimenu, kuras
ir bérni ar specialam vajadzibam, dzives kvalitati un kompetencu pilnveidi. Pétijuma
rezultata iegitas atzinas planots izmantot talaka gimenu izglitibas programmu
attistiSana un ievieSana.

Aizstavesanai izvirzitas tézes

1. Kompetencu pilnveide ir jauna pieeja gimenu, kuras ir b&mi ar specialam
vajadzibam, dzives kvalitates paaugstinasanai. Gimenu izglitibas procesa tiek
ievérotas dzives kvalitates dimensijas, kas raksturo izglitibas saiknes ar
nodarbinatibu, pasrealizacijas, vides droSibas, sociala un gimenes atbalsta un
veselibas nozimigumu.

2. Pétjjums par gimenu, kuras ir bérni ar specialam vajadzibam, dzives kvalitates
pilnveides iespgjam, pamato sabiedribas attistibas tendenc€m atbilstoSu
pedagogisko procesu. Dzives kvalitates pilnveidi gimenu izglitibas procesa sekmé
tehnologiski atbalstits pedagogiskais process ar tadu lomu sadali, kas nodrosina
zina8anu horizontalu parnesi, ar aktivas maciSanas palidzibu veicinot gimenu
pieredzes un resursu izmantosanu.

3. Gimenu izglitibas programmas sekmé gimenu, kurds aug bérni ar specialam
vajadzibam, dzives kvalitates pilnveidi, ja tiek ieverots nosacTjums, ka:

e gimenu izglitibas pedagogiskaja procesa tiek ieveérotas gimenu vajadzibas, intereses

un pieredze, bérnu specialo vajadzibu kompleksa ietekme uz gimenu dzives kvalitati;
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e simenu izglittbas programmas tiek ieklauti vecaku metakompetences, socialas
kompetences un profesionalas kompetences pilnveides elementi;

e kompetenéu pilnveides procesa gimenes nodroSina ar nepiecieSamo pedagogisko
atbalstu, prioritari attistot profesionalo un socialo kompetenci, jo gimenes, kuras ir
beérni ar specialam vajadzibam, ir vairak paklautas bezdarba, nabadzibas un izolacijas
riskam socialaja vide.

4. Gimenu izglitibas programmu talaka attistiSana un ievieSana var sekmét gimenu,
kuras ir bérni ar specialam vajadzibam ieklauSanos, sniegt ieguldijumu sabiedribas
kopgja saliedetiba, mazinat aizspriedumus un socialo stigmatizaciju, uzlabojot visas
sabiedribas dzives kvalitati.



Promocijas darba saturs

Promocijas darba ievada pamatota temata izvele un aktualitate, raksturota petamas
problémas situacija pieaugu$o pedagogija; noteikts pé&tjjuma méerkis, objekts,
prieckSmets, uzdevumi, izvirzita hipotéze, ka ari iezimétas pé&tijjuma robezas. levada
ietverts pétljjuma teorétiskais un metodologiskais pamatojums, noraditas pétjjuma
metodes un raksturota p&tijuma baze un posmi; noteikta p&tijuma zinatniska novitate
un praktiskais devums, atklata pétfjuma rezultatu aprobacija un izvirzitas t€zes
aizstaveSanai.

Promocijas darba 1.nodala Bérnu ar specialam vajadzibam dzives kvalitates
dimensijas ir raksturots dzives kvalitates jédziens, modeli, ietekm&josie faktori un
pamatotas dzives kvalitates dimensijas ekosistemiska skatfjuma. 1. nodalu veido Cetras
apaksnodalas.

1.1.apaksnodala Drzives kvalitates jédziena bitibas teorétiskais pamatojums
filozofija, psihologija, sociologija, ekonomika un pedagogija no atSkirigu zinatnu
skatupunkta raksturots dzives kvalitates jédziens un ta attistibu determingjoss
vesturiskais fons.

Misdienas sociali ekonomisku un politisku noriSu inspiréta noris dzives kvalitates
jedziena starpdisciplinata izvertéSana. Vesturiski visstraujakas parmainas dzives
kvalitates teoretiskaja izpratn€ veérojamas 20.un 21.gadsimta domataju teoretiskajas
atzinas, tom&r pamatojums jebkurai misdienu interpretacijai meklgjams antika
laikmeta filozofu refleksijas par labu un laimigu dzivi individam un sabiedribai
kopuma (Prus, 1985; Abou El-Soud, 2010). Filozofi Aristotelis un Sokrats laimes
avotu saskata cilvéka apziniga darbiba, uzsverot tikumibas nozimigumu, kas
idealistiskas filozofijas skolas parstavju darbos tiek saistiti ar valstisko labklajibu
(Aristoteles, 1922; Platons, 1999).

Laika gaita, attistoties rupnieciskajai razoSanai, kapitalam un tirgum, tiek
diferencétas vai pat pretnostatitas atsevisku cilvéku un sabiedribas intereses. A. Smits
18. gadsimta aizsak teoriju par cilvéku, kas rikojas savtigas interes€s pretji ticksmei
sadarboties socialu mérku laba (Tautas attistiba, 2002, 63. Ipp.). Citi politekonomijas
teorétiki, ka Z.S.L. Sismondi, D. Rikardo un K. Markss izvérs labklajibas iztirzajumu
atbilstosi stradnieku Skiras interesem (Markss, Engelss, 1979).

Dzives kvalitates jédzienu 20. gadsimta 60. gados ievie§ amerikanu ekonomists un
sociologs DZ.K. Gelbraits, tomer dala p&tnieku uzskata, ka to pirmais izmantojis anglu
ekonomists A.S. Pigl, savos darbos attistot koncepciju par vispargjas labklajibas valsti,
un dzives kvalitati saistot ar objektiviem raditajiem, pieméram, nacionala ienakuma
vienlidzigu sadali (Grinfelde, 2010; Pigou, 2013).

Tehnologiju l&cienveida attistiba 21. gadsimta un tiklveida struktiiru intensiva
izmantoSana sazina, izglittbha un ikdienas dzivé sekmé& zinaSanu sabiedribas
veidoSanos, sava zina rosinot atgrieSanos pie antika ideala, kura katram ir tiesibas
ietekmét valsts parvaldes un labas dzives veidoSanas procesus mainigaja misdienu
pasaulg (skat.l1.att).
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1. att. Dzives kvalitates koncepta vésturiska attistiba
multidisciplinara skatijuma
Avots: autores veidots

Musdienas dzives kvalitates jédziena teor€tisko nozimigumu nosaka politisku,
socialu un ekonomisku iesp&ju atskiribas nodrosinat dzives kvalitati, kas individu,
socialo grupu un pat valstu Iiment diferencé sasniegto apmierinatibas pakapi ar dzivi
kopuma. Dzives kvalitates jédzienam piemit starpdisciplinars raksturs, tomer
neatkarigi no zinatnes jomas, vairums zinatnieku dzives kvalitati definé ka
multidimensionalu kategoriju, kas ietver objektivo apstaklu un subjektivas
labklajibas komponentus.

Dzives kvalitates dimensiju izdaliSanai un raksturojumam no starpdiciplinara skatu
punkta nepiecieSams izvertet dzives kvalitates modelus, kas skaidro dzives kvalitates
likumsakaribas orientgjoties uz individu un gimen&m.

1.2. apaksnodala Uz gimeném un individiem orientetu dzives kvalitates modeju analize
ekosistemiska skatijuma ir izverteti dzives kvalitates konceptualie modeli, kuru
komponentu pamatojums sekme dzives kvalitates strukttiras starpdisciplinaru izpratni.

Vesturiski dzives kvalitates jautajumi aktualiz&juSies lidz ar kultiiras attistibu un
sp&ju pasreflektet individualo poziciju sabiedriba attieciba pret veértibam un uztvertiem
dzives standartiem. Tpasa vériba dzives kvalitates konceptualai izstradei no atskirigu
zinatnu skatu punkta tiek pieversta 20. gadsimta, pakapeniski virzoties no pretrunigas,
no antikas pasaules eidemonisma un hedonisma tradicijam aizgitas, objektivas un
subjektivas dzives kvalitates pretstatiSanas uz integralu modeli, kas ietver un parvalda
komplicgtu daudzfaktorialu dzives kvalitates teoretisko izpratni.

Teoretiskajos pétijumos Eiropa un ASV ir izstradatas apméram 100 dzives
kvalitates koncepcijas un modeli. Laika gaita ir izveidotas vairakas dzives kvalitates
modelu klasifikacijas, no kuram zinamaka diferencé mikro, mezo un makro ITmenus —
kur izpetes vektors virzas no individa tuvakas vides mikrosisttmam uz dzives
kvalitates jautajumiem nacionala Itmeni. Shematiski ekosocialo modeli var attglot ka
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apli, kur apla vidus ir cilvékam tuvakas paradibas, bet ta ar¢jas malas — talakas, tomer
ietekmes vienlidz liela méra un kopsakariba ietekmé cilveka dzives kvalitati.
Mikro-limenis

Mezo-limenis

Makro-limenis

2. att. Ekosocialais dzives attélojuma modelis
Avots: (péc Bronfenbrenner, Morris, 2006)

Dzives kvalitates teorgtiskie modeli konceptuali tiek iedaliti arT modelos, kas
balstas uz objektiviem — eksaktiem un precizi izmeéramiem — dzives kvalitates
raditajiem, un modelos, kas balstas uz subjektiviem — uz individa attieksmi balstitiem —
rakstura raditdjiem vai jauktiem raditajiem. PaSlaik $ada prakse un tas teorétiskie
pamatojumi mekl&jami dazu Eiropas valstu un ASV zinatnieku — B.van Praga
(Niderlande), S. Ventegota (Danija), R. RodZersona (Richard J. Rogerson) (ASV) u.c.
pétnieku darbos

Objektivos dzives kvalitates teorétiskos modelus raksturo visparigaki vai
detalizeétaki dzives kvalitates doméni ka fiziska un materiala labklajiba, sociala
lidzdaliba, attiecibas ar lidzcilvekiem, atpiita, personiska attistiba un pasrealizacija, un
Sos modelus parasti izstrada ekonomiskas skolas sociologi. Psihologiskas skolas
pétnieki J. Sirdzi, Dz. Flanagens (John Flanagan), M. Ciksentmihaji, D. Heibrons,
F. Endrjiss, E. Diners, R. Vénhovens u.c., kas nodarbojas ari ar mediciniskiem un
kliniskiem pétjjumiem, akcenté vispar§jo apmierindgjumu ar dzivi, subjektivo
labklajibu, individualo izaugsmi un laimes izjutu, balstoties uz subjektiva (uz individa
attieksmi balstitie) rakstura raditajiem vai jauktiem raditajiem. A. Maslovs un vina
sekotdji (A.Lémans (Anthony F. Lehman), D. Bigelovs (D.A. Bigelow) u.c.) dzives
kvalitates skaidrojumos balstas uz cilvéka vajadzibu teoriju.

Subjektivajos dzives kvalitates teorétiskajos modelos tick akcentéts vispargjais
apmierinajums ar dzivi, subjektiva labklajiba, individuala izaugsme un laimes izjiita.
ASV pétnieka J. Sirdzi izstradata modeli tiek ieklauti ar darbu, gimeni un atpitu saistiti
aspekti, kuru ietvaros tiek detalizeti analiz€ta sociala dzive, veseliba, finanses,
medicinas pakalpojumu pieejamiba un citi butiski jautdjumi (Sirgy, 2012). Virkne
petnieku subjektivas dzives kvalitates vert€§jumiem piedava dzives kvalitates reitinga
skalas, no kuram zinamakas ir E. Dinera, B.L. Neigartena un E. Spreicera un
E. Snidera izstradatas skalas individuala laimiguma novert§jumam, savukart
R. Veénhovena koncepcija orient€jas uz merjjumiem plasakas populacijas visa pasaulé
(Veenhoven, 2006; 2015),.

Promocijas darba autore pétijuma rezultatu atspogulosanai ka piem&rotakos atzist
integrétos modelus, kurus piedava ka ekonomiskas skolas, ta arT integréto un
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subjektivo sféru parstavoSo virzienu parstavji (Kalverts-Hendersons, E. Allarts
(Erik Allardt), D. Rafaels (Dennis Raphael) u.c.).

Promocijas pétijuma ietvaros interesi izraisa amerikanu zinatnieka H.R. Turnbula
izstradatais ietvars bérnu ar specialam vajadzibam dzives kvalitates petiSanai Cetros
virzienos, kas attiecas uz b@rniem piedavato iesp&ju vienlidzibu, lidzdalibu un
ieklausanu, dzives patstavigumu un ekonomisko patstavibu nodabinatibas konteksta
(Turnbull, Turnbull, Brown, 2004). Gimenes dzives kvalitates noveértéjuma ipasi tiek
pasvitrotas gimenes specifiskas materialas vajadzibas, kas rodas, audzinot bérnus ar
specialam vajadzibam. Tomér lielaka dala p&tnicku uzskata, ka gimenu, kuras audzina
bérnus ar specialam vajadzibam, dzives kvalitates izp&teé jaietver arl nematerialos
dzives aspektus, bet materialie komponenti jaskata dzives vésturiskaja attistiba, Saja
kategorija ietverot arT veselibu, mentalas sp&jas un izglitibu.

Dzives kvalitates modelu integrala pieeja apvieno individa subjektivo savas
labklajibas uztverumu ar eksistencialiem un objektiviem visparinajumiem, kas palidz
saskatit individualo esamibu plasaka konteksta, uzskatot, ka visiem cilvékiem ir
vienadas vajadzibas, neatkarigi no ta, vai vini ir veseli vai slimi, ar mentaliem
traucEjumiem vai bez tiem. Tadgjadi dzives kvalitates jautajumi neaprobezojas ar viena
individa vai pat sabiedribas relativiem apmierinatibas aspektiem, bet parada virzibu uz
labklajibu ka fundamentalu raksturlielumu cilvéces nepartrauktajai attistibai.

Sada konteksta dzives kvalitates modelu integralas pieejas analize rada pamatu
dzives kvalitates padzilinatai izpratnei, to Istenojot ar dzives kvalitates dimensiju un
komponentu izpé&ti.

1.3. apakSnodala Dzives kvalitates dimensiju un komponentu raksturojums, noteiksana
un nozime pedagogija uz zinatniskas literatliras apkopojuma un analizes bazes ir izvirzitas
dzives analizes dimensijas, nosakot to komponentus un indikatoru sisttémas pedagogijas
zinatnes ietvaros.

Promocijas petijuma ar dimensijam saprot dzives kvalitati determingjo$as un
izméramas dzives sferas, kuru detalizétaku sastavu atklaj komponenti. Dzives kvalitates
pétnieki ir ieguldijusi bitisku pétniecisko darbu dzives kvalitates dimensiju un
indikatoru izstradé un empirika, tomér datu harmonizacijas process norada uz praktiski
neierobezotam izpétes iespg&jam. To var skaidrot ar dzives kvalitates priekSmeta
plasumu un daudzveidibu, tap&c dimensiju skaits sniedzas desmitos, bet indikatoru —
simtos un pat tiikstoSos. Katrs p&tnieks savas t€mas ietvaros var radit jaunus, pasa
nolikam atbilsto$us indikatorus, kas tomér nenoveérs indikatoru jaunrades sarezgitibu
un riskus. Promocijas darba aplikotas dzives kvalitati determingjosas sferas, ka art
izdalitas galvenas un biezak lietotas indikatoru grupas.

Zinatniekiem trukst vienpratibas jautajuma par subjektivajiem un objektivajiem
merjjumiem, traktgjot dzives kvalitati ka objektivi izméramu apstaklu summu
(Huxudopos, 2010), pretstata antagonistiskai idejai, ka personas apmierinatiba, dzives
bauda un vértiba ir galvenais krit€rijs (Markides, 2000, p. 2302). Aizvien biezak
misdienu pétjjumos subjektivie un objektivie kriteriji tiek skatiti savstarpgji
papildinosa, komplicéta un dinamiska sistéma. Veidojot matematiski validus dzives
kvalitates modelus, tiek sintezEtas dazadu zinatnu nozaru zinaSanas par dzives
kvalitates objektivajiem un subjektivajiem mérjjumiem (Exceptional lives, 2016;
Bucur, 2017).
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Objektivie indikatori ka dzives kvalitates pazimju empiriskie raditaji ietver no
respondenta uzskatiem neatkarigu informaciju un tos veido dzives standartu, veselibas
un dzives ilguma, majsaimniecibas apstaklu un kaiminattiecibu novertésanai
(Handbook of Environmental Psychology..., 2017, pp. 85-104). Par galveno objektiva
raditaja kriteriju tiek uzskatita iesp@ja saméra precizi to méerit, izteikt skaitliska
izteiksm€ wvai citas meérvienibas (Brown, Bowling, Flynn, 2004, p. 35), iegit ar
statistikas metodém vai izglit no jau gatavas statistiskds informacijas avotiem
(Lavrinenko, 2010). Detalizeti tiek pétiti ar1 dzives kvalitates makrolimena,
mikrolimena (StepEenko, 2006), formativi un reflektivi indikatori (Grinfelde, 2010).

Savukart ar subjektivo indikatoru palidzibu nosaka apmierinatibas ar dzivi pakapi,
psihologisko labsajutu, moralos aspektus, individa vajadzibu un vélmju piepildijuma
pakapi, laimiguma izjitu, pozitivo un negativo afektu balansu (Brown, Bowling,
Flynn, 2004, p. 13; Lavrinenko, 2010). Subjektivie indikatori slépj riskus, jo to
noteikSanu ietekmé situacija, cilvéka garastavoklis aptaujas bridi, atmina un citi
psihologiskie faktori (Handbook of Quality Life Research, 2001, pp. 78-86; Markides,
2000, p. 2302).

Lai arT dzives kvalitates pétijumos indikatoru skaits sasniedz vairakus simtus un ir
mainigs atkariba no katra pétijuma rakstura, p&tnieki veido vienotu skatfjumu uz dzives
kvalitates pilnveides iespgjam globaliz&taja pasaulé. Lielakaja dala pétjjumu tiek
noradits uz jaunu kompetencu izveides izaicindgjumu digitalaja laikmeta. Dzives
kvalitates izp&te Latvija — parskata par tautas attistibu Latvija 2015. un 2016. gada —
lauj secinat, ka dzives kvalitates uzlabosana praktiski visas jomas 21. gadsimta
nepiecieSamas jaunas prasmes. Biitisku nozimi iegist sociali faktori, kas cilvéku
pamata brivibas un ilgtsp&jigu attistibu izvirza par galvenajam prioritatém. Dzives
kvalitates petfjumi tiecas veidot integrétu skatfjumu, kurad subjektivie un objektivie
kriteriji ieklauti vienota sisteéma.

Apkopojot teoretisko informaciju par dzives kvalitates dimensijam un sféram,
promocijas darba pétijuma tika konstatets, ka b&rnu ar specialam vajadzibam un vinu
gimenu dzives kvalitates dimensijas no teorétiska skatu punkta, atkariba no izpé&tes
perspektivas, pienemts klasificét visparigas grupas, atseviski izdalot ekonomiskas,
neekonomiskas un jauktas dimensijas. Konkrétas dimensiju grupas izmantoSanu
nosaka pétljuma ietveramo dzives kvalitati raksturojoSo sféru loks. Starptautiskaja
méroga reprezentativakie pétijumi — Cilvéces attistibas indekss (Human Development
Index (HDI)) un Eirobarometra (Eyrobarometer) p&tjjumi.

Saskana ar ANO Cilvéces attistibas indeksu katru gadu tiek aprekinati tris dzives
kvalitates aptverosi meérfjumi attieciba uz dzives ilgumu, izglitibas pieejamibu un
dzives standartu, kas rezultata lauj izteikt dzives kvalitati vienota skaitlt (United
Nations Development Programme, 2016). Eiropa salidzinamos valstu p&tfjumus iegiist
Eirobarometra apsekojumos, izvertgjot ka nacionalo ta majsaimniecibu virzibu
ekonomiskaja, darfjumu, krizes un politiskaja [imeni (European Commission, 2016).

Latvijas pé&tnieki konstatgjusi, ka Latvijas valsts iedzivotaju domas par atseviSku
jomu svarigumu vinu dzivé kopuma atSkiras no citu valstu iedzivotaju domam.
Strategiskas analizes komisijas (2007, 70. lpp.) pétnieku grupa ka aktualas jomas
Latvijas respondentiem uzskata materialo labklajibu, nodarbinatibu, izglitibu, veseltbu
un fizisko drosibu. lespgjams, materialo komponentu dominante skaidrojama ar dzilas
nenodro§inatibas stavokli. 2016. gada Centralas statistikas parvaldes apkopotais

13



ledzivotaju materialas nenodrosinatibas indekss parada, ka 55.1% iedzivotaju atrodas
zem nabadzibas riska slieksna (Centrala statistikas parvalde, 2017a).

Bérnu ar specialam vajadzibam dzives kvalitates konteksta svarigi ir ka objektivie
raditaji, ta subjektivie raksturlielumi, kas ietver materialas un socialas vajadzibas,
pasrealizacijas iesp€jas un, ja iesp&jams, pasvertejumu (Tengland, 2006, pp. 155-162).
Prakse dzives kvalitates izpete biezak tiek versta uz objektivo dzives kvalitates
dimensiju, nepietickami atspogulojot gimenu ar b&rniem ar specialam vajadzibam
subjektivas dzives kvalitates dimensijas. Promocijas p&tijums balstas uz nostadnes, ka
bérnu ar specialam vajadzibam dzives kvalitates aspekta ieteicams pielietot visas
galvenas dimensijas, jo berns un slims bérns biitiba dzivo tadu pasu dzivi un vélas to
pasu, ko visi citi individi, tad€] promocijas petijuma tika izstradats bérnu ar specialam
vajadzibam dzives kvalitates dimensiju modelis.

Dzives kvalitate

I
T T T T T 1

Materia-
lans Darbs Izglitiba
stavoklis

Sociala T
S U}llﬂ{‘j Pasreali-
zaci
iespéjas

Gimene,

Ricib-
atbalsts ]

spéja

Vide Droiba Veseliba

atbalsts

3. att. Bernu ar specialam vajadzibam dzives kvalitates dimensijas
Avots: autores veidots

Bérns izglitibas procesa skola un gimené dzives kvalitates aspekta Latvija nav
detalizeti pétits. Bérnu ar specialam vajadzibam un vinu gimenu dzives kvalitates
objektivie un subjektivie mérijumi uzskatami par nepietiekamiem, tad€l nepiecieSams
noteikt un pamatot bérnu ar specialam vajadzibam dzives kvalitati ietekm&joSus
faktorus.

1.4. apakSnodala Bérnu ar specialam vajadzibam dzives kvalitati ietekméjoSie
faktori ir izverteti dzives kvalitati ietekméjosi mikro un makro [limena faktori
ekosistemiska skatijumd autores izstradatas dzives kvalitates dimensiju struktiiras
pamatojumam.

Personibas un vides mijiedarbibas pétniecibai pedejas desmitgades pieversusies
daudzi zinatnieki Eiropas valstis un ASV. Misdienas arvien lielaku popularitati
iemanto holistiska paradigma, ko iesaka izmantot socialo, ekonomisko, kulttiras un
vides aspektu mérjjumos par ilgtsp&jigas attistibas iespg&jam (Quality of Life in
European Cities, 2016).

Cilvéka un vides attiecibu analizes pamatu izstradi viens no pirmajiem piedava
vacu-amerikanu psihologs K. Levins (Kurt Zadek Lewin 1890-1947), kur$ izstradajis
lauka teoriju par personibu vid€. Eksistencialisma filozofija balstito cilvéka attiecibu ar
pasauli modeli K. Levins un vina sekotaji balsta cilvéka ieksgja vide, attiecibas ar
sabiedribu un apkartgjo fizisko un biologisko vidi (Lewin, 2000).

Psihologa U. Bronfenbrennera (Urie Bronfenbrenner 1917-2005) ekologiskais
modelis balstits humanistiskaja un sistému teorija, un ir vérsts uz ieklaujosu izglitibu
valstu politikas Iimeni. Balstoties uz U. Bronfenbrennera teoriju, kops 1997. gada
notika paversiens — virziba uz ieklaujoSu izglitibu ar valstu valdibu Ilimeni, $im
merkim izdalot materialus resursus.

14



Bérnu ar specialam vajadzibam dzives kvalitati ietekmgjosie faktori promocijas
darba pétijuma tiek klasificeti atbilstosi ekosistemiskajai pieejai — cilvéka dzivi nosaka
vides faktori, to nozimi diferenc€jot atkariba no ta, cik tuvu individam atrodas
ietekmgjosie faktori. Bernu ar specialam vajadzibam ietekméjoso faktoru struktiira tiek
diferencéti makro, mezo un mikro Iimena faktori. Makrolimena faktoru ietekmi
determiné vide plasa tas izpratng, ietverot dabas apstaklus, politiskas, kultiras un
socialas attiecibas un tiesibu normas. Saskana ar teor€tiskiem un empiriskiem
priekSstatiem mezolimena faktori izpauzas vides funkcionalitaté ka izglitibas un
veselibas apriipes pieejamiba, socialais atbalsts un citi mikrosisttmu mijiedarbibas
izmérami aspekti. Mikrolimenis tie$i skar gimeni un individa tuvakas vides
mikrostruktiiras, atklajot veselibas, ienakumu, majokla, passajlitas un pasrealizacijas
raditajus. Makrolimena faktoriem, lai tie varétu praktiski ietekméet katra b&ma dzives
kvalitati, jatiek realiz€tiem caur mezolimena un mikrolimena faktoriem, t.i., caur
apkartgjas sabiedribas un bérna tiesa tuvuma esosas sabiedribas faktoriem, kas aizsarga
bérnu no socialas, ekonomiskas vai cita veida deprivacijas. Ekologiskais modelis
darbojas ka uz b&rnu centréta faktoru sistema (Beveridge, 2005, p. 14).

Bérnu ar specialam vajadzibam nevar apliikot izoléti no sabiedribas un gimenes un
bérnu politikas. Makro un mikro limeni ekologiskaja modeli tiek atklata b&rnu
ieklaujosa tuvaka vide, tadgjadi atspogulojot uz beérnu veérstu visplasako ietekmju
sisttmu (Beveridge, 2005). Latvija beérnu ar specialam vajadzibam tiesibu vienlidzibu,
tiesibas uz darbu, vertiborientaciju, gimeni, veselibu, dro§ibu un visu, kas
nepiecieSams vajadzibu apmierinasanai, politikas limeni nosaka Be&rnu tiesibu
aizsardzibas likums (1998). Bérnu tiesibu un stavokla jautdjumi aktualizgjusies,
Tstenojot ANO Generalas Asamblejas dokumentu nostadn€s balstitu programmu
»Berniem piemérota Latvija”, kur pamatnostadnu realizacija tiek iesaistitas Veselibas,
Izglitibas, Labklajibas, Tieslietu, Kulttiras, Regionalas attistibas un citas ministrijas un
nevalstiskas organizacijas (Parskats par bérnu stavokli Latvija..., 2016).

Gimenes dzives kvalitate saistita ar katra tas locekla dzives kvalitati, tapec pastav
divas pétniecibas ievirzes — fokus€Sanas uz gimenes vai katra tas locekla dzives
kvalitati. (Millere, 2010, 111. Ipp.) Pedagogijas zinatnes skatfjuma viens no svarigiem
uzdevumiem ir integrét bérnu izglitibas sist€éma atbilstosi vina vajadzibam. Izglitibas
vajadzibas nosaka ne vien nepiecieSamo prasmju un iemanu kvantitativie raditaji, bet
nepiecieSsamiba sagatavot cilvéku pilnvertigai un produktivai dzivei. P&c izglitibas
uzsaksanas skola ir otra tuvaka vide bérnam p&c gimenes, ka ari bérna dzives kvalitates
nodro§inasanas ilgtermina faktors.

Promocijas darba raksturotd novitate ir uz gimeni centréta pieeja izglitiba un
audzina$ana. Pedagogi sadarbojas ar gimeném, kur katrs sadarbibas partneris sniedz
savu ieguldijumu ar darbu, prasm&m un iemanam, tadgjadi stiprinot grupu. Kopgja
maciSands caur komunikaciju un partneribu, abam pusém daloties sava starpa ar
resursiem un informaciju, uztver gimeni ka integralu audzinasanas sastavdalu izglitibas
un socializacijas procesa. Bérni ka sociali subjekti ir piesaistiti vecakiem, tomér
pasiem b&rniem biitu jalauj vairak piedalities savas dzives kvalitates veidoSana (Pryor,
Rodgers, 2001).

Teoretiskas informacijas analize parada, ka ne tikai bérna ieklausanas izglitibas
sistéma palidz sasniegt dzives kvalitates paaugstina$anas mérkus gimengs, kuras ir
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bérni ar specialam vajadzibam. To sekmé katra gimenes locekla un gimenes kopuma
kompetencu pilnveide.

Promocijas darba 2. nodalu Gimenu izglitiba kompetences kontekstd bérnu ar
specialam vajadzibam dzives kvalitates pilnveidosanai raksturotas gimenu izglitibas
pedagogiskas paradigmas, analiz€ta kompetence ka pedagogijas kategorija, izvertéti
kompetences un konkréti gimeens kompetences veidoSanas aspekti un gimenu
izglitibas programmu nozime b&rnu ar specialam vajadzibam dzives kvalitates
pilnveidei 2.nodalu veido piecas apaksnodalas.

2.1. apakSnodala Gimenu izglitibas pedagogisko paradigmu izvértejums ir analizeti un
iozverteti konstruktivisma, konektivisma un integralas pedago$ijas pamata nostadnés
balstitu principu pielietoSana gimenu izglitiha bérnu ar specialam vajadzibam dzives
kvalitates pilnveidei..

Gimene, vésturiski attistoties no totali nuklearas gimenes koncepta, ari musdienas
saglaba savu socialo nozimigumu, vienlaikus modernaja sabiedriba pastavot multiplam
gimenes formam. Miisdienas pastav gimenes ka cilvéku kopuma, kuri uzskata sevi par
gimeni un ir saistiti ar asinsradniecibas vai laulibas saitém, izpratne, ta ari gimenes
skaidrojumi no funkcionalisma, feminisma, psihoanalitiska un gimenu sistému teorijas
skatu punktiem. Gimenes uztveres nakotnes skatfjumu iezZimé postmodernas pieejas,
kuras koncentr&jas uz ideju pluralismu, haotiskam sistemam un fragmentarismu.

Pedagogija sakas vertibu parvertéSanas laiks, kad biheiviorisma, kognitivisma,
humanisma un citu klasisko teoriju nostadnes tiek paklautas kritikai un parveidotas
misdienigos modelos. Izglitibas procesa raksturu miusdienu gimené nosaka vecaku
kompetence, tad€| biitu javeicina gimenu izglitiba.

Gimenu izglitibas pamats ir atzina, ka gimene ir dzives kopibas forma, kas
jaatbalsta un javeicina, lai gimen€s bitu iesp&ama katra individa un visas gimenes
izdevusies kopgja dzive. (Wissenschaftlicher Beirat fiir Familienfragen, 2005;
K. gitgibagi, 2007). Pétijuma par gimenu izglitbu kompetendu veidoSanas procesa
dzives kvalitates pilnveido$anai teorétisko pamatojumu veido tris pedagogisko
paradigmu papildino$s modelis, nemot par pamatu pedagogiskas paradigmas izpratni
ka filozofisku skaidrojumu par pedagogisko procesu un ta produktivitati, balstoties uz
noteiktu pieeju un teoriju un aptverot vertibas, mérkus un piemérotus Iidzeklus to
sasniegSanai (Zogla, 2001).

Konstruktivisma paradigma

Balstoties uz konstruktivisma idejam par demokratisku, pieejamu un ieklaujosu
izglitibu sociali atbildiga konteksta, efektivas gimenu izglitibas istenoSana izskirosa
var bit izpratne par nepiecieSamibu pietuvinat teorétisko pedagogiju un macibu
procesu gimenu, kuras ir bérni ar specialam vajadzibam, praktiskai ikdienas darbibai,
vajadzibam un pieredzei. Jau Dzons Djiijs (John Dewey, 1859-1952) formul€ vienu no
konstruktivisma pamata nostadn€m, ka visefektivakd maciSanas notiek, izmantojot
pieredzi, darot un sadarbojoties, macoties no savas un vienam no otra pieredzes
(Dewey, 1999; 2007 [1938]). No konstruktivisma idejam izrietoSas pedagogiskas
darbibas konsekvences — pluralisms, kas akcente alternativas un starpdisciplinaritati
problému risinasana, tolerance pret daudzveidigiem subjektiviem uzskatiem, atsakoties
no idejas par absoliito patiesibu, un aktiva macisanas ir kluvusas par visparpienemtam
misdienu pedagogija (Quale, 2007).
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Saskana ar konstruktivisma pedagogisko paradigmu gimenu izglitibas
programmam jabut verstam uz gimenu vajadzibam un interesém, tam jabat personiski
jégpilnam un jarealiz€ aktivas maciSanas principi, programmu realiz€Sanas procesa
vislielako veribu pieskirot atpakalsaitei, lai ieviestu uzlabojumus programmu satura.
Sada pieeja, uzsverot gimenu pieredzes un macisanas vértibu, var samazinat gimenu
diskriminacijas un stigmatiz€$anas risku.

Konektivisma paradigma

Papildino$u elementu gimenu izglitibai sniedz konektivisma paradigma, kas izvirza
jaunas iesp&jas atbilstoSi globalizétas sabiedribas prasibam saistiba ar tehnologiju
ietekmi uz izglitibu. Konektivisma skatljuma maciSanas ir process, kas notiek
neskaidra jeb difuza vide, pievérSot uzmanibu galvenajiem elementiem un to
mainigajam mijiedarbibam, bet nekontrol&jot katru komponentu atseviski (Siemens,
2008).

Konektivisma paradigmas potencials gimenu izglitiba saistas ar demokratisku
macisanos sadarbojoties un elastigu lomu sadali, kad gimene var gan macities, gan
macit citus. [zmantojot iesp&jas ar tehnologiju palidzibu veidot socialas strukttras tikla
sadarbibas kopienu forma, gimenes, kuras ir bérni ar specialam vajadzibam, mazinatu
socialo izolaciju, ieglitu socialo atbalstu un rosinatu potenciali pozitivas parmainas
tadas dzives kvalitates jomas ka izglitiba, pasrealizacija, sociala ieklauSanas un
socialais atbalsts un netiesi, iesp&jams, arT darbs, paverot jaunas profesionalas iesp&jas
atkariba no kompetencu pilnveides.

Saskana ar konektivisma paradigmu kolektiva maciSanas, sazinoties un
sadarbojoties e-vidé ar blogu vai citu Web 2.0 tehnologiju palidzibu, sekm& socialu
struktiru izveidi, kas gimeném, kurds ir bérni ar specialam vajadzibam, var sniegt
iesp&ju pasam rast noturigu socialu atbalstu un dalities pieredzg, taja pasa laika Sis
modelis ir atvérts ari citam sabiedribas grupam. Bitiski, lai macisanas vajadzibam tiktu
veidoti kopgji, nevis individuali blogi jeb emuari, jo kopigots formats nodro§ina
minétas iesp&jas — mijiedarbibas un socialo tiklu kopienu izveidi (skat. 4. att.).

Areja vide

Macbu vide

‘ Gimene Pedagoss

r

Bloga macTiands kopien

Pedagogs P__’| Gimene Girnene 4 Gimene

Virtudla Virtuala
auditoriia_ |4 -1~ ————b{_auditoria

PR B |
1[F’edagngs

Bloga macTiands kopienal

Pedagogs Cimene

Macibu vide

Areja vide
4. att. Gimenu maciSanas modelis saskana ar konektivisma paradigmu kolektiva

blogoSanas vide
Avots: autores veidots péc The implications of a connectivist learning..., 2015
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Integralas pedagogijas paradigma

Apvienojot  konstruktivisma, konektivisma un citu pedagogijas teoriju
progresivakas atzinas, integrala pedagogija pamato integrétu gimenu kompetencu
attistiSanu, iesaistot daudzveidigu perspektivu izpéti, kritisko domasanu, empirisko
pieredzi, kognitivo analizi, individu, grupu un kopienu sadarbibu macoties.
Kompetenéu integracija nozimé sist€émisku skatijumu un domasanu, zinasanas,
empatiju un sp&ju sadarboties (Wilber, 2006).

Integralas pedagogijas pradigmas batiskas atSkiribas citam progresivajam
pedagogijam raksturo pedagogiski sist€miska pasaules interpretacija, daudzveidigu
at8kirigu pedagogijas teoriju konceptu integrals kopums, kopiena, kas izmanto
attiecigas metodes un principus un kompetences, kas ietver postmodernas kultiiras
perspektivas (Murray, 2009). MaciSanas tiek istenota multidimensionali — kognitivi,
emocionali, morali, mijiedarbojoties ar citiem, turklat tiek nemti véra dazadi skolénu —
pedagogu lomu modeli (Esbjorn-Hargens, Reams, Gunnlaugson, 2010).

Gimenu izglitibas pétijuma ietvaros par bitiskako aspektu var uzskatit integralas
pedagogijas centienus vienot individualo un kolektivo maciSanos. Macoties tiek
izmantota gimenu pieredze, uzvediba, attieciga kultlira un sistémam (ska.5.att.).

Subjektiva irghtibas pieredze Objektiva uzvediba
Verojola Kompetenta
Eriticka Praktiska
Somatiska AlktTva
Individudla macifanas Starpsubjektu sadarbiba
Es Tas
Mes | Tie
Izghitihas kultira Sociila, izghtihas sistéma, vide
Vienojofa Ekologiska
Perspekitva Sociala
Etiska Globala
Kopienu iek#aja sadarhiba Kopienu araja sadarhiba

5. att. Gimenu maciSanas modelis saskana ar integralas
pedagogijas paradigmu
Avots: autores veidots péc Esbjorn-Hargens, 2007

Lai izanalizétu pedagogisko paradigmu peilietojumu b&mu ar specialam
vajadzibam dzives kvalitates pilnveidei, izmantojot gimenu izglitibu, nepiecieSams
pamatot kompetenci ka pedagogisku kategoriju.

2.2. apaksnodala Kompetences ka pedagogijas kategorijas teorétiskais
pamatojums bernu ar specialam vajadzibam gimenu izglitiba ir raksturota
kompetences jeédziena izcelsme, pamatots kompetences ka pedagogijas kategorijas
saturs.

Globalizacijas ietekme gan individa, gan sistémas [TmenT nepiecieSams apzinaties,
ka visu informaciju aptvert nav iesp&jams, tadel sabiedribai ir nepiecieSama
kompetence, lai parvalditu inofrmaciju un zinaSanas, sasniegtu ekonomiskas un
socialas situacijas uzlaboSanos un nodrosinatu ilgtspgjigu attisttbu. Kompetences
jédziena iedigli bija saskatami jau viduslaikos, kad amatnieku gildés tika apvienoti

18



meistari, kam bija zinamas prasmes un iemanas kada darba veikSanai. Industrialas
revollicijas laika attistoties tehnikai, bija jaattistds arl prasmém ar to darboties.
20. gadsimta 30. gados p&tnieku uzmanibas loka nonaca jautajums, ka labak organizet
darbu un motivet darbiniekus. Laika p&c Otra pasaules kara galvenais uzsvars tika likts
uz ekonomiskas efektivitates palielinasanu, t.i., kompetences jédzienu galvenokart
lietojot saistiba ar profesionalo darbibu.

Kops 20. gadsimta 70. gadiem kompetences jédziens tiek izmantots arl dazadu
nozaru zinatniskaja literataira (Tilla, 2005), kompetences defingjumos lielako uzsvaru
liekot uz kompetences izpratni ka izglitibas procesa iegilitu, uz zinaSanam, pieredzi un
attiecksmi balstitu sp&ju, kas atklaj gatavibu darbibai, kompetences jédziena ietvaros
iztirzajot arm kompetenci ka personibas attistibas veseluma procesualu, integréjosu
raditaju. Kompetenci ka sp&ju var gan lictot, gan veidot un pilnveidot, turklat §is sp&jas
veido$anas sekmé$ana ari ir pedagogijas uzdevums.

Jeédzienu kompetence ka zinatnisku kategoriju ieviesis amerikanu valodnieks
AN. Comskis (Avram Noam Chomsky) (Chomsky, 1988), izstradajot lingvistisko
teoriju, kur [idzas terminam kompetence tiek lietots termins performance (sniegums).

21. gadsimta sakuma pedagogija pastav§ja divi kompetences defingjumi. No
teoretiska viedokla, kompetence ir kognitiva struktiira, kas sekmé& noteiktu uzvedibu.
No operativa viedokla, kompetence ietver augstakas pakapes prasmes un darbibas, kas
atspogulo spéju tikt gala ar sarezgitam un neparedzamam situacijam. ST kompetences
definicija ietver zinasanas, prasmes, nostajas, metakognitivo un stratégisko domasanu
(Westera, 2001).

Miisdienas tiek veidota jauna, integrétu kompetencu izpratne, kas atbilst miisdienu
dzives globalajam ritmam un balstas uz jau iepriek$ definéto kompetences konceptu.
Izglitibas sistémai optimala gadijuma janodroSina iesp&jas ikvienam sabiedribas
loceklim iegiit un pilnveidot savas kompetences — iegit izglitibu, parkvalificéties,
papildinat zinasanas visa dzives laika atbilstosi sabiedribas un personibas vajadzibam.
NepiecieSsama jauna pieeja, kas nosaka prioritates ne tikai atbilstosaja situacija, bet ari
pec ilgaka laika. Miisdienu izglitiba aktuala kliist kompetences balstita maciSanas un
maciSanas procesa planosana (Moore, Lewis 2009).

Lidzigi ka pasaule Latvija interese par kompetences jadzienu dat€jama ar
20.gadsimta pirmo pusi, kad pedagogija kompetences jédziens minéts jau 20. gadsimta
30. gados J.A. Studenta (Julijs Aleksandrs Students 1898-1964)  darbos (1998,
221. lpp.) 21.gadsimta kompetences jédziena petijumos ir iesaistijusies tadi latvieSu
pedagogijas teorétiki ka I Tilla, 2005), R.Garleja (2006), Z.Taurina (2007),
G. Davidsone (2008). Sie autori pauz viedokli, ka kompetence tiek apliikota, balstoties
uz subjektiva veseluma pieeju, tadgjadi nodroSinot cilvéka potencialu konkrétas
darbibas veikSanai. Kompetence nozimé lietpratibu, plasas zinaSanas kada joma,
jautajuma vai darbibas sfera; ta ir gataviba darbibai, subjekta izzinas vajadziba;
personibas attistibas veseluma procesuals, integr&joss raditajs, individuali psihologiska,
sociala kvalitate, sp&jas, kas nodroSina sekmigu darbibas veik$anu; ar1 pilnvaru apjoms
un to izpildes parzinaSana (Garleja, 2006).

Jebkura kompetence miisdieniga skatfjuma tiek aplukota ka kognitivo un praktisko
prasmju, zinasanu, motivu, vértibu un &tikas, nostaju, emociju un citu socialu un
uzvedibas komponentu sist€éma, kuras eclementi var tikt mobilizéti efektivai un
produktivai funkciongSanai jebkura konteksta. Kompetences raksturojumos tiek
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uzsverti dinamiski aspekti, kuri sekmé adaptaciju, balstoties uz pieredzi, zinasanam un
iemanam. Savukart kompetences pilnveidi determing darbibas akti.

Kompetences strukturala analize diferencé pamata kompetences, kas ieksgjo
mentalo struktliru un sp&ju sist€mas ietvaros Tstenojas caur zinasanu, kognitivo un
praktisko prasmju mobilizaciju. Tapat ari socidalo un uzvedibas komponentu ka
nostdjas, emocijas, vertibas, €tikas un motivacijas aktivitaSu izpausm&m noteikta
konteksta. Kompetences jédziena ietilpstosas pedagogiskas kategorijas nosaka tas
daudzveidibu un funkcijas, kas ietver izzinoSo, regul&josos, kontroles, vért€joso un
pasvertgjoso (Zeiberte, 2011; Eiropas Parlamenta un Padomes ieteikums..., 2006).
Kompetences pilnveidi ietekmé&josu faktoru kopumu aktivitates veikSanas procesa
raksturo ciklisks process, kura Sie faktori ir savstarpgji saistiti, un kur katrs attistibas
posms ir atkarigs no ieprick$€ja attistibas posma (Schneckenberg, Wildt, 2006)

(skat.6.att.).
Profesio. | Kgmgmmuns
na].lzesa.nd
Dl etence " Pieredze
= Adbildiba

Prasnies

Zindsanas i " Attieksme
Piefiefafans

Apsiride

6. att. Kompetences attistibas modelis
Avots: autores veidots péc Schneckenberg, Wildt, 2006

Kompetenéu kategorijas, kur katrai ir savs specifisks fokuss, gimenu izglitibas
konteksta biitu jauztver ka savstarp&ji saistitas, kas veido pamatu pamatkompetencu
identificesanai. So kompeten¢u bitiba ir vajadziba domat un darboties reflektivi.
Reflektivitate ietver ne tikai prasmi pielietot zinaSanas negaiditas situacijas, bet arl
prasmi tikt gala ar izmainam, macities no pieredzes un domat, un darboties kritiski,
kam jakltst par vienu no gimenu kompetenu veidoSanas vadmotiviem.
Pamatkompetences nodroSina iespgju efektivi piedalities un pasrealizeties
daudzveidiga izglitibas, profesionalaja un socialaja konteksta, veicinat individuala
macibu potenciala realiz€Sanos, kura sekas ir nozimigs izglitibas individuals un socials
rezultats (Education — lifelong learning..., 2003).

Pamatojoties uz kompetenci ka pedagogijas kategoriju, nepiecieSams analizét tas
funkcionalos aspektus, gimenu izglitibas b&rmu ar specialam vajadzibam dzives
kvalitates pilnveidei konteksta.

2.3. apaksnodala Gimenu izglitibas funkcionalie aspekti kompetencu veidosanas
procesa ir raksturota kompetences veidoSanas funkcionalitate.

21. gadsimta zinaSanu sabiedribu raksturo pareja no izglitibas ka procesa, kas lauj
sasniegt noteiktus mérkus, uz viedokli, kas uzsver personibas attistibu jeb maciSanos
but (Learning ..., 1998). Noris nepartraukta sabiedribas izglitoSanas, tade] ka
nepiecieSams priekSnoteikums, lai sasniegtu ekonomiskas un socialas situacijas
uzlaboSanos un nodrosinatu ilgtsp&jigu attistibu, izvirzas kompetence. Sabiedribas
izglitosanas ir rezultats individa ieglito zinaSanu, prasmju, parliecibu, attieksmju,
kultrvertibu un personibas 1pasibu kopums (Belickis, 2000).
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Atbilstosi globaliem sabiedribas attistibas procesiem, izglitoSanas mérkis ir humana
personiba, kuras dzivesdarbiba formgjas un istenojas brivibas, patstavibas un atbildibas
vienotiba (Jurgena, 2001). Lai So meérki sasniegtu izglitibai jaietver maciSanas
modalitates: zinat, darit, dzivot kopa un but. Jaievéro katra individa briviba, patstaviba
un atbildiba, kas ir humanas personibas veidojosie faktori (Spona, 2001).

Macisanos iespgjams realiz€t formalaja, informalaja un neformalaja izglitiba.
Gimenu izglitiba vairak attiecinama uz informalas izglitibas veidu (Dimensions of
adult learning, 2004). Gimenu izglitibai jaietver demokratiskas audzinasanas mérki,
izvirzot riipes par cilvéku un vina labklajibu ka augstako vértibu. Tadgjadi veicinot
humanas personibas veidosanos, kur galvenie faktori ir individa briviba, patstaviba un
atbildiba. Savukart miusdienigai gimenu izglitibai javeido pareja no izglitibas ka
procesa, kas lauj sasniegt noteiktus mérkus, uz izglitibu, kas uzsver personibas attistibu
un maciSanos bit, kuras neatnemama sastavdala ir sadarbiba uz lidzvertigiem
pamatiem.

Gimenu izglitibas ietvaros kompetences funkcionalos aspektus raksturo zinaSanas,
prasmes, atticksmes, vértibas un pieredzi, nodroSinot individa sp&ju tikt gala ar
sarezgitam prasibam un uzdevumiem daudzveidiga sociala konteksta un situacijas.
Gimenu izglitibai ir svariga loma kompetencu veido$ana, reiz€ ar zinaSanu un prasmju
apguves nodrosinasanu individiem ir arT vertiborientacijas, attiecksmes un uzvedibas
ietekmé&Sana pozitiva virziena. Vertiborientacijas veidosanas konteksta janem véra, ka
tikai tad, ja vértiba kliist par personibas struktiiras sastavdalu, var runat par iespgjamo
korelaciju starp vertiborientaciju kognitivo Itmeni un izturéSanos (MBuH, 2006;
Belickis, 2000).

Kompetences priekSmetiski saturisko struktliru veido individualaja pieredze
pamatotu kognitivu, emocionalu, voluntaru, fizisku, socialu un metakognitivu sp&ju
mijiedarbiba, kur centrala loma ir pieredzei. Citu pieredze ir citiem nozimigas
zinasanas, citu dzivesdarbiba vérotas prasmes, citu attiecksmes pret sevi, citiem un
pasauli, bet pasaules pieredze — deklarativas un procesualas zinasanas, daudzveidigas
dzivesdarbiba lietojamas prasmes un daudzveidigas pastavosas atticksmju sist€mas
(Tilla, 2005, 36. Ipp.). Procesuali kompetencei nepartraukti un miizilgi japilnveidojas,
rezultata izpauzoties darbibas kvalitates ITmena izmainas.

2.4. apakSnodala Gimenu izglitibas programmu nozime bérnu ar specialam
vajadzibam dzives kvalitates pilnveidei ir analiz€ts un izvertets teoretiskais un
empiriskais pamatojums gimenes izglitibas programmu Tsteno$ana un to nozime bérnu
ar specialam vajadzibam dzives kvalitates pilnveides konteksta.

1974. gada tika izveidots Individu ar specialam vajadzibam izglitibas uzlaboSanas
akts (Individuals With Disabilities Education Improvement Act (IDEA)), kas joprojam
tiek papildinats. ST akta 2004. gada mandats nosaka vecaku iesaistiSanos izglitosanas
procesa planosana (Ankeny, Wilkins, Spain, 2009).

Misdienas gimenu izglitibas programmu attistibas pamatojums ir tads, ka prakse
nepiecieSams asistét gimeném, nodroSinot organizatorisku un izglitojosu atbalstu,
realiz§jot individualiz&tas vai visparigas programmas, kur dazadu nozaru specialistu
komanda orienteé profesionalo darbibu attieciba pret bérnu ar specialam vajadzibam,
vadoties p&c katras gimenes individuala gadijuma vai kop&am gritibam, kas
identificétas mérkauditorijai.
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Visbiezak izglitibas programmas tiek realiz€tas grupu intervencu forma un tas
raksturo didaktisks komponents, nodrosinot informaciju par diagnozes dazadajiem
aspektiem (Is parental coping associated..., 2009; Effectiveness of a parent..., 2011;
Group intensive family..., 2008; Parental stress and coping..., 2008; Gore, Umizawa,
2011).

Gimenu izglitibas programmas var Tstenot arT ka izglitibu, apriipi un paSapripi
veicinoSu pakalpojumu nodroSinasanu bérnam, kuram ir specialas vajadzibas, atbilstosi
vina vajadzibam, gimenes izglitoSanai un lidzdalibai pildot sekundaru lomu.
Visbeidzot gimenu izglitibas programmas var koncentréties uz vecakiem ka veicinataju
un koordinatoru izglitoSanu, attieciba pret bérniem ar specialam vajadzibam, lai
sasniegtu labakus maciSanas rezultatus, nodroSinot specifisku zinasanu apguvi
vecakiem (Effects of in-home training..., 2003). Gimenes macas tikt gala ar bérna
neadekvatas uzvedibas problémam, mainot savu uzvedibu, kognitivi neitralizgjot
uzvedibas nozimi un parvarot §is uzvedibas raditas emocionalas sekas.

Lidzsingjo bérnu ar specialam vajadzibam gimenu izglitibas programmu izveides
pamatojums ir izglitiba par veselibu, kas tiek Tstenota pieauguso izglitibas ietvaros, ka
arl zinaSanu par stresu un ta parvaréSanu, adapt€Sanos un sociala atbalsta
nepiecieSamibu ieguve. Gimenu izglitibas programmu izstradé izmanto atSkirigas
pieejas, kas orient§jas uz gimeni, balstas uz dzivesvietu, pakalpojumiem vai ari parstav
kombingtu pieeju (Effectiveness of a parent..., 2011; Group intensive family..., 2008;
Gorel, Umizawa, 2011; Suppo, Floyd, 2012; Family-centred care in family-specific
teams, 2007). Labas prakses pieméri ietver brivpratigo pedagogu, studentu, gimenu,
kuras aug bérni ar specialam vajadzibam, sabiedrisko darbinieku un universitasu
pasniedz&ju iesaisti. Programmu apguves rezultati saistas ar dzilaku izpratni par
gimenu vajadzibam un problémam.

Gimenes zina$anas par b&rnu ar specialam vajadzibam, ko nodroSina gimenu
izglitibas programmu apguve, sekmé gimenu adaptaciju, ietverot mediciniska rakstura
zinasanas, zinasanas par specifisku saskarsmi ar bé&rnu un zinaSanas par resursiem un
atbalstu. Jo agrinaka ir gimenu iesaiste izglitibas programmas, jo efektivakas un
ilgtspgjigakas intervences iesp&jams istenot.

Misdienigu gimenu izglitibas programmu izveidé alternativu pieeju parstav jauno
tehnologiju izmantoSana, kas var but efektivs lidzeklis izglitoSanas uzdevumu
risinasanai, problémsituaciju dokumentéSana un §is dokumentESanas pieejamibas
nodro§inasana attiecigajiem specialistiem, veicinot pasregulétu situaciju parraudzibu,
vienlaikus sekmgjot gimenu socialo kontaktu tikla veidoSanos. V&l viena no
jaunakajam pieejam, ko izmanto bérnu ar intelektualas attistibas trauc&jumiem
neadekvatas uzvedibas mazinaSanai, ir uz grupu darba principa balstita pieeja, kura
vienlaicigi kopa macas gan specialisti, kas ikdiena strada ar Siem berniem, gan bernu
apriipétaji, visbiezak — vecaki (Gorel, Umizawa, 2011; Whiting, O’Loughlin, 2012).

Gimenu, kuras aug bérns ar specialam vajadzibam, izglitibu Latvija parsvara
nodroSina dazadas nevalstiskas organizacijas, kas savu darbibu balsta uz Apvienoto
Naciju Organizacijas konvenciju ,,Par cilvéku ar invaliditati tiestbam” (Convention on
the Rights of Persons with Disabilities) izplatisanu Latvija. Gimenu izglitibas attistibu
Latvija visvairak ietekm¢& faktori, kas saistas ar materialo nodro§inajumu, socialajiem
kontaktiem, gimenes savstarpgjo saliedétibu un atbalstu (Millere, 2012). Latvija tiek
izmantota galvenokart uz pakalpojumu piedavajumu balstita un uz gimeni centréta
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pieeja, kuras ietvaros vecakiem ir iesp&ja piedalities atbalsta grupas, nometn&s,
seminaros, ka arf iegiit izglitojosus materialus (Velku biedriba, 2013).

2.5. apak$nodala Gimenes kompetence bérnu ar specialam vajadzibam dzives
kvalitates pilnveidei tick pamatota gimenes dzivesspéka jeb kompetences nozime
bernu ar specialam vajadzibam dzives kvalitates pilnveidei.

Pétijumos gimenes kompetence tiek identificéta ka dzivesspeks jeb veids, kada
gimene parvar un tiek gala ar stresu izraiso$iem notikumiem gimeng, to defingjot ka
gimenes sp&ju sasniegt pozitivu rezultatu, neskatoties uz gratibam. Gimenes
dzivesspeks tick apliikots atkariba no riska un aizsargajoso faktoru mijiedarbibas vai
koncentrgjoties uz gimenes stiprajam pusém jeb resursiem (Walsh, 2003).

Gimenes dzivesspéka konceptuala izstrade un fokuss uz faktoriem, kuri veicina
gimenes, kur@s aug bérns ar specialam vajadzibam, labklajigu funkcion&$anu, ir
piederiga pozitivas psihologijas skolai. Raksturigi, ka pétnieki akcente veselibas
faktorus pretstata patologiskajiem faktoriem (Seligman, Csikszentmihalyi, 2000;
Antonovsky, 1987; Antonovsky, Sourani, 1988). Faktori, kas veicina gimenes
dzivesspeku ir dazadiba ka nozimiga dzives sastavdala, spéka un gimenes resuru
pienemsana, pozitiva skatijuma saglabaSana, garigo uzskatu un vertibu sist€mas
uzturésana (Walsh, 2003). Sads skattjums fokusgjas uz gimenes kompetenci ka izpratni
par to, ko gimene dara atbilsto$i, pozitiviem veidiem, ka gimene funkciong, balstoties
uz pozitiviem aspektiem.

Sistémisku gimenes kompetences izpratni raksturo skatljums uz gimenes
kompetenci ka izpratni gimenes adaptiviem resursiem, kas palidz gimenei ne tikai
uzlabot vispargjo funkcionéSanu, bet ari tas sp&ju risinat problémas, cinities un
pielagoties vides mainigajiem apstakliem. Gimenes dzivesspeks nav tiesi pétits cilvéku
ar specialam vajadzibam izpétes sféra, tomér arvien pieaug pieradijumi, ka gimenes,
kuras aug bérni ar specialam vajadzibam, uzrada augstaku spéka pakapi, defingjot
bérna nesp&jas pozitivos aspektus vinu gimenes dzivé un labklajiba (Skinner,
Rodriguez, Bailey, 1999; Scorgie, Sobsey, 2000; Taunt, Hastings, 2002; Systems
analysis of stress..., 2005).

Sakotngji kompetenci primari asoci€ja ar bérnu individuali. Gimene tika uzlikota
ka disfunkcionala, visbiezak ka c€lonis tam, kas notiek ar b&rnu. Tomér caur
pétijumiem pétnieki saka noverot, ka kompetence ir ne tikai individuals process, bet ari
gimenes sistémas process (Werner, Smith, 1977; Cicchetti, Rogosch, 1997; Sixbey,
2005). H. Makkubins (Hamilton |. McCubbin) (McCubbin, Thompson, McCubbin,
1996) paplasingja kompetences definiciju, taja ieklaujot ari gimeni un defingjot
dzivesspeku ka pozitivus uzvedibas modelus un kompetenci gan individuali, gan
gimeng, kuri tiek pielietoti stresa un nelabvéligos apstaklos

Uz gimeni balstita teorija argument€ veidus, ka, nodro§inot atbalstu, var sekmét,
vai kavét darba ar gimeni rezultatu. Uz gimeni balstita skatfjuma ietvaros tiek
akcent€ta gimenu lidzdaliba atbalsta intervencg, sevi ietverot iesp&ju vecakiem pienemt
lémumus, macTties jaunas prasmes, attistit inform&tibu par izveélém, kuras var bt
pieejamas gimenei, un stiprinat gimenes neformalo atbalsta tiklu. Savukart uz attistibu
orientétais psihologiskas pielagosanas bioneiropsihosocialais modelis izskaidro
variacijas gimenes funkcion&$ana, kura aug bérns ar specialam vajadzibam, caur
socialo, biologisko un neiropsihologisko faktoru mijiedarbibu prizmu (Esdaile, Olson,
2004; Keyser, 2007; Murray, Mandell, 2006).
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Gimenes kompetence vairuma teor&tisko raksturojumu sastopama ka gimenes
dzives kvalitates sastavdala, ietverot finansiala nodro$ingjuma ietekmi uz gimenes
savstarpgjam attiecibam, personisko un socialo aktivitaSu ierobeZojumiem,
stigmatizaciju, kas izpauzas ka sociala atstumtiba vai ierobeZojumi, psihologisko
pielagosanos un kompetences pasnoveértejumu. Savukart vecaku kompetences izpratne
balstas piendmuma par vecaku kompetenci ka uzlabojumu veicinataju bérna ar
specialam vajadzibam funkcionéSana, atklajot gimenes dzives kvalitates saikni ar
gimenes kompetenci (Crowley, Kazdin, 1998).

Gimenu, kuras audzina bernus ar specialam vajadzibam, dzives kvalitates pilnveide
kopsakariba ar kompetencu veidoSanu, gimenu izglitibas programmas nozimé ieklaut
vecaku pamatkompetenéu, paskompetences, socialas kompetences, profesionalas
kompetences un metakompetences pilnveides elementus (skat. 7.att€lu).

Apmierinatiba ar dzives kvalitati Kompetentu pilnveide
Gimenes
Tuvaka sociala Bérna izghitiha
vide
% 3 GIMENES, KURAS IR BERNI Zinataba panese
Gimenu izglitha |, p (pECIALAM VAJADZIBAM L
Formala un Otrs vecaks
neformala vide
Attistiha
Apmierinatiba ar daives kvalitati Kompetentu pilnveide

7. att. Daudzdimensionals gimenu izglitibas programmas attistibas modelis
Avots: autores veidots

Apkopojot teoretiskos petijumus par dzives kvalitates, kompetencu pilnveides un
gimenu, kuras ir bérni ar specialam vajadzibam, izglitibas konceptiem tika izveidots
daudzdimensionals gimenu izglitbas programmu attistibas modelis, kas parstav
promocijas darba novitati.

Promocijas darba 3. nodalu Eksperimentald petijuma pamatojums un
raksturojums veido tris apak$nodalas un pieci apakspunkti.

3.1. apaksnodala Eksperimentald peétijuma metodologiskais ietvars pamatots
gimenu, kurds ir bérni ar specialam vajadzibam, dzives kvalitates pilnveides saiknes ar
kompetencu veidoSanas procesu empiriska pétijuma ietvars, raksturoti pé&tifjuma
metodologiskie principi. Apaksnodala raksturoti p&tjjuma dalibnieki un izvéletas
metodes.

Empiriska pétijuma meérkis — pamatot, ka gimenu izglitoSana palidz uzlabot
gimenu, kur@s ir bérni ar specialam vajadzibam, apmierinatibu ar dzives kvalitati.

Saistiba ar teorijas un empiriskajos pétijumos identificEto komptencu pilnveides
nozimi apmierinatiba ar dzives kvalitati, tika izvirzita empiriska pétijuma hipotéze —
vecaku  pamatkompetenéu,  paskompetences, socialas  kompetences  un
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metakompetences pilnveide veicinatu dzives kvalitates uzlaboSanos gimengs ar

bérniem, kuriem ir specialas vajadzibas.

Pétljuma bazi veidoja 291 respondents no gimeném, kas audzina bérnus ar
specialam vajadzibam, un pieci savas jomas eksperti, kopa 296 respondenti. P&tfjuma
bazes vieta saistas ar ilgstoSu autores profesionalo darbibu rehabilitacijas un izglitibas
sfera.

Izlase tika veidota atbilstoSi generalkopai. Pe&tijuma vajadzibam un datu
reprezentivitates nodroSinasanai tika veidota varbutgja izlase.

3.2. apaksSnodala Gimenu izglitibas programmas raksturojums atklats promocijas
petijuma autores izstradatas programmas saturs.

Pirms gimenu izglitibas programmas izstrades teorGtiska pétijuma ictvaros tika
veikta priekSizpéte par gimenu izglitibu. Pé&tnieciska darbiba ietvéra mérijumu
veik§anu pirms gimenu izglitibas programmas realiz€Sanas un §is programmas
noveértésanu. Gimenu izglitibas programma, balstoties konstruktivisma, konektivisma
un integralas pedagogijas teorijas, tika icklautas teor€tiskas nostadnes par
pamatkompetenci, metakompetenci, socialo kompetenci un paskompetenci un
praktiskas nostadnes par atsevisku kompetencu aspektu attistiSanu un stiprinasanu
gimeném, kuras aug bérni ar specialam vajadzibam.

Gimenu izglitibas programmai tika izvirzits mérkis — veicinat gimenu, kuras aug
bérni ar specialam vajadzibam, kompetentu savas ikdienas dzives un ar to saistitu
griitibu parvaldiSanu, lai uzlabotu $o gimenu funkcioné$anu.

Tika prognozeti sasniedzamie rezultati — zinaSanas, prasmes un kompetences.
Programmas satura tika integréta pamatkompetencu apguve saskana ar Eiropas
Parlamenta (European Pariament) un Eiropas Padomes (Council of Europe) izdalitas
astonas pamatkompetences, to raksturojums un veiksmigas apguves nosacijumi, ka ari
metakompetenéu apguve introspekcijas un metakognitivas kompetences izpratné.

Gimenu izglitibas programma tika balstita Cetros pamatprincipos:

1. Gimenu izglitiba atbalsta gimenes Iidzdalibu ar apriipi saistita 1emuma pienemsana
un apripes procesos;

2. IzglitoSana un apmaciba palidz gimenei apmierinat nepartrauktas ar bérna veselibu
saistitas vajadzibas;

3. Gimenu izglitibas programma ietver pamattematus, atbilstosi tas vajadzibam: drosa
medikamentu un medicinisko iericu lietoSana, potenciala medikamentu un partikas
mijiedarbiba, uztura ieteikumi, rehabilitacijas tehnikas, zinaSanas par b€rna
diagnozi, stresa un negativu notikumu ietekme uz gimeni un to parvaré$anas veidi;

4. lzglitibas programmu metozu izstradeé tiek ieverotas gimenes vértibas un
prioritates, resursi un funkcion&Sana, un §is metodes lauj mijiedarboties gimenei,
bérnam un izglitibas personalam izglitosanas procesa.

Gimenu izglitibas programmas realizéSanas laika maksimali tika rosinata gimenu
savstarpgja izglitosanas, ar interakttvu metozu palidzibu veicinot aktivu macisanos un
zinaSanu veido$anu. Programmas laika tika eksperimentali izm&ginatas tehnologiski
balstitas maciSanas formas, respekt€jot gimenu intereSu, laika un resursu
ierobezojumus.

3.3. apak$nodala Eksperimentala pétijuma rezultatu analize un interpretacija
veikti pieci pétijumi - gimenu dzives kvalitates un gimenu kompetenéu pilnveides
novertesana saistiba ar gimenu kompetences pilnveides programmas istenoSanu.

25



3.3.1. apakSpunkta Gimenu dzives kvalitates pétijums Tstenots gimenu, kuras ir
bérni ar specialam vajadzibam, dzives kvalitates un apmierinatibas ar dzives kvalitati
veselibas, finansiala, attiecibu gimeng, sociala atbalsta, sanemto pakalpojumu,
izklaides un vertibu noveértéjuma péetijums.

Analizgjot iegiitors datus, promocijas darba autore ieguva rezultatus, ka vairak ka
tresdala jeb 73 respondentu savu dzives kvalitati novértgja ka labu (38%), bet
40 respondenti to veértgja ka loti labu (21%). Neliels skaits gimenu savu dzives kvalitati
novérte ka izcilu— 2%, un tikai 6% no visdm aptaujatajam gimeném ir loti
apmierinatas ar savas dzives kvalitati (skat.8.att.). 74 respondenti dzives kvalitati
vértgja ka apmierinoSu (39%).

Lielaka dala jeb 130 respondentu (66%) ir apmierinati ar savu dzives kvalitati, 49
respondenti dzives kvalitati verte neitrali — vini jutas ne apmierinati, ne neapmierinati
(25%), neapmierinati ir 11 respondenti no respondentu kopé&ja skaita, savukart tikai
6 respondenti (3%) ir loti apmierinati ar savu dzives kvalitati. Iegiitie rezultati liecina,
ka gimenes, kurds ir bérni ar specialam vajadzibam, ir labi integréjusas sabiedriba,
sanem visu nepiecieSamo palidzibu un tadgjadi jiitas ar dzivi apmierinatas, vai ari
uzskata, ka vinu situacija jau viduvgja dzives kvalitate ir uzskatama par labu.

Lumapmuennats Apmierindts Neapmlermats Neapmlermats
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neapmlermats

Dzives kvalitites novértéjums Apmierinatibas ar dzives kvalitati novertejums

8. att. Dzives kvalitates vértéjuma un apmierinatibas ar dzives kvalitati
salidzinajums

Avots: autores veidots

3.3.1. apakSpunkta atspoguloti p&tjjuma rezultati, ka pastav izteikta vai mazak
izteikta saistiba starp visam aptauja skatitajam dzives jomam (veseliba, finanses,
attiecibas gimeng, atbalsts no citiem cilvékiem, atbalsts no ar invaliditati saistitiem
pakalpojumu sniedzg€jiem, vertibu ietekme, karjera un karjeras planosana, atptita un
brivais laiks, mijiedarbiba ar sabiedribu) un apmierinatibu ar dzives kvalitati.

3.3.2. apakSpunktd Gimenu kompetences novértéSanas pétijums veikta vispariga
gimenu kompetences analize pirms un péc gimenu kompetenéu pilnveides programmas
realiz€Sanas, izvertgjot zinasanu un prasmju dinamiku.

Saskana ar pétijuma rezultatiem vecaku zina$anas pirms un p&c gimenu
kompetencu pilnveides programmas realiz€Sanas neuzrada bitiskas atskiribu, tomer
pec programmas realiz€Sanas ir redzams progress. Lielaks progress vérojams vecaku
pasvertejumos par zinasanam ka vislabak parvarét stresu un iegit socialu atbalstu
(skat.9.att.).
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9. att. Vecaku zinaSanu salidzinajums pirms un péc gimenu kompetencu

pilnveides programmas realizéSanas
Avots: autores veidots

Analizgjot datus par vecaku prasmju paSvértjumu pirms un péc gimenu
kompetencu pilnveides programmas realizéSanas, ir redzamas ieverojamas izmainas
kop&jos prasmju paSvertdjumos, tapat stresa parvaréSanas un atbalsta piesaistes
segmentos, savukart bérna apriipes novert§juma segmenta veérojamas nelielas izmainas.
Iepriek$ min&tas prasmes vertgjuma izteiktas pozitivas dinamikas trikums varétu biit
saistits ar to, ka vecaki jau pirms programmas apguves vairak iedzilinajas un izprata
mingtas prasmes nozimi.
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10. att. Vecaku prasmju salidzinajums pirms un péc gimenu kompetencu

pilnveides programmas realizéSanas
Avots: autores veidots

Saskana ar pétijuma rezultatiem, visas dzives kvalitates jomas, kuras tika skatitas
promocijas petijuma ietvaros — veseliba, finanses, attiecibas gimeng, atbalsts no citiem
cilvékiem, atbalsts no ar invaliditati saistitiem pakalpojumu sniedzgjiem, vértibu
izpratne, karjera un karjeras planoSana, atplta un brivais laiks, mijiedarbiba ar
sabiedribu — ir lielaka vai mazaka meéra saistitas ar apmierinatibu ar dzives kvalitati.
Pamatojoties uz aptaujas rezultatiem, apmierinatibu ar dzivi vairak ietekme sekojosas
jomas: veseliba, finanses, ka ar atptta un brivais laiks. Savukart gimenei piemitosas
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kompetences ietekmé un nosaka dzives kvalitati dazadas dzives jomas. Kopuma
vecakiem ir vairak raksturigas teorétiskas zinaSanas neka prasme $is zinasanas pielietot
realas dzives situacijas, lai palidz&tu sev vai savam bérnam un uzlabotu savas dzives
kvalitati. Vecakiem, kuriem ir b&rni ar specialam vajadzibam, vislielakas problémas
sagada prasmes, kas ir saistitas ar afektivo sferu. Uz afektivas sféras prasmju
attistisanu fokus€jas promocijas pétijuma vajadzibam izstradata gimenu izglitibas
programma.

Balstoties uz izpétes rezultatiem, promocijas darba izvirzita novitate gimenu
kompetences izpratné saistas ar bitiskako dinamiski mijiedarbojosos komponentu
identificé8anu. Rezultata gimenu ar bérniem ar specialam vajadzibam kompetences
struktiira tika ieklauta profesionala kompetence, sociala kompetence un individualas
attistibas kompetence.

3.3.3. apakSpunkta Gimenu kompetences pilnveides programmas ekspertvertéjums
ieklauts ekspertu novertéjums gimenu kompetencu pilnveides programmai.

Ekspertu izvertéjums realiztajai programmai tika veikts atbilsto$i izvirzitiem
kriterijiem:

Programmas aktualitate un jaunrade;

Programmas mérki un uzdevumi;

Programmas macibu saturs: iegiitas zinasanas, prasmes un kompetences;
Programmas stenoSana izmantojamas pieejas un metodes;

Programmas ietvaros apgiito kompetencu izvertésanas iesp&jas vecakiem;

Iespgjas programmu realizéet;

Iespgjama ietekme ilgtermina dzives kvalitates uzlabosana.

P&tfjuma rezultati lauj secinat, ka kopuma eksperti gimenu kompetencu programmu
verté pozitivi, visaugstak novertgjot (M=3) iesp&jas §o programmu realizét dzive, tam
neredzot nekadus subjektivus vai objektivus SkérSlus. Viszemako ekspertu
noverte§jumu ieguva pedgjais kriterijs, kas raksturo programmas ietekmi ilgtermina
(M=2.40). Ekspertvertéjums sniedza apstiprinajumu gimenu kompetencéu programmas
talakai izmanto§anai gimenu, kuras ir bérni ar specialam vajadzibam, izglitiba.

3.3.4. apakSpunkta Gimenu kompetences pilnveides programmas vecaku vértéjums
raksturoti rezultati vecaku noveértejumam savai iesaistei programma konteksta ar bérna
ar specialam vajadzibam un gimenes kopuma dzives kvalitati.

Apkopojot pétijuma datus, tika iegiits rezultats, ka gimenu kompetencu pilnveides
programma iesaistitie vecaki ka galveno iesaistes iemeslu nosauca v&lmi palidzet
savam b&rnam, uzlabot bérna ikdienas dzives apstaklus, situaciju.

Vecaku nosauktas probléma ikdienas dzive iedalas trs grupas:

1. Sabiedribas neiecietiga attieksme (mingja sesi vecaki).
2. Finansialas problémas (mingja Cetri vecaki).
3. Medicinas pakalpojumu pieejamiba (mingja astoni vecaki).

Gimenes ar bérniem ar specialam vajadzibam piedzivo lielaku stresu, dazadus
izaicinajumus b&rnu aprip€, veselibas problémas, ierobezojuma izjutu, vecaku
depresiju, ka tas ir raksturigs gimeném, kuras bérni ir veseli. DaZzas gimenes izjut
finansiala rakstura problémas, slidzas par nepietickamu vai neadekvatu atbalsta
sisttmu, sadarbibas trikumu starp dazadam organizacijam un valsts iestazu
darbiniekiem. Visi vecaki tiesa veida vai pastarpinati mingja to, ka viniem palidzet
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var€tu lielaks atbalsts no valsts un pasvaldibas puses. Tomér intervétie vecaki pauda
ceribu, ka péc desmit gadiem vinu dzive biis uzlabojusies.

Vecaku izvert€jumos paradijas gan pozitivie, gan negativie aspekti, tomeér pozitivo
aspektu bija vairak. Visi intervetie vecaki atbildgja, ka vini ieteiktu citiem vecakiem ar1
apmekl&t $o vai lidzigas izglitibas programmas. Apkopojot vecaku interviju rezultatus,
verojams, ka gimenes kompetendu attistibas Iimenis nosaka dazadu dzives jomu
kvalitati.

3.3.5. apakSpunkta Gimenu dzives kvalitates saistiba ar kompetencu pilnveidi
petijums veikts salidzino$ais pétjjums gimeném, kuras ir un nav bérni ar specialam
vajadzibam, rezultatu fakoranalize un lineara regresija rezultatu prognostiska
potenciala novértésanai.

SalidzinoS§as analizes gaita promocijas darba p&tijjuma tika identific€tas statistiski
nozimigas atSkiribas vairakos aptaujas doménos. Vispargjas apmierinatibas raditaji
gimenés, kuras ir bérni ar specialam vajadzibam (M=5.08; SD=1.07), ir statistiski
nozimigi zemaki, neka gimenu, kuras nav bérni ar specialam vajadzibam, vispargjas
apmierinatibas ar dzives kvalitati raditajiem (M=5.63; SD=0.69), jo U(120)=1260.000,
0.0<0.05.

Pastav statistiski nozimiga atskiriba starp priekSstatiem par iesp&jam iegit labu
darbu, ja gimené ir bérns, jo U(120)=1250.500, 0.0<0.05. Gimenes statistiski nozimigi
atSkirigi verte berna esamibas ietekmi uz darba kvalitati — U(120)=464.000, 0.0<0.05.

Gimenu viedokli statistiski nozimigi atSkiras gimenes majokla (U(120)=903.000,
0.0<0.05), vides drosibas (U(120)=1306.500, 0.01<0.05) un pieejamibas katram
sabiedribas loceklim pilséta, ciemata vai laukos (U(120)=1191.000, 0.01<0.05)
vertejuma. Gimenes, kuras ir bérni ar specialam vajadzibam, ir mazak parliecinatas, ka
gimenes majoklis ir dross, tau gimenes, kuras ir bérni ar specialam vajadzibam,
augstak verte vides pilséta, ciemata vai laukos drosibu.

Statistiski nozimigi atSkirigi tiek verteti tadi pasrealizacijas aspekti ka individualo
izglitibas (U(120)=1061.500, 0.0<0.05) un profesionalo (U(120)=1068.500, 0.0<0.05)
mérku sasniegSana.Gimenes, kuras nav bérni ar specialam vajadzibam, biezak sliecas
uzskatit, ka izglitibas un profesionalos mérkus izdevies sasniegt, atSkiriba no gimenu,
kuras nav bérni ar specialam vajadzibam, viedokliem par izglittbas un profesionalo
mérku sasniegSanu.

Aptaujato gimenu viedokli statistiski nozimigi atSkiras jautajuma par daliSanos
domas un izjutas ar partneri/citiem gimenes locekliem (U(120)=1703.500, 0.0<0.05).
Gimenes, kuras ir bérni ar specialam vajadzibam, jiitas komfortablak, daloties izjitas,
neka gimenes, kuras nav bérni ar specialam vajadzibam.

Statistiski nozimigi atSkiras skatfjums uz kopigu gimenes problému risinasanu
(U(120)=1064.000, 0.0<0.05). L1dzigi statistiski nozimigu atskiribu rezultati tika iegiti
attieciba wuz gimenes loceklu savstarpgjo palidzibu mérku sasniegSana
(U(120)=867.500, 0.0<0.05).

Statistiski nozimigi atSkiras draugu sniegta atbalsta novertgjums (U(120)=942.500,
0.0<0.05), radinieku (U(120)=1169.000, 0.0<0.05), kaiminu (U(120)=1364.000,
0.0<0.05), darbabiedru (U(120)=988.500, 0.0<0.05). Tapat atSkiras novertejums
sanemtajai palidzibai no citam gimeném (U(120)=811.500, 0.0<0.05), valsts un
pasvaldibas (U(120)=554.000, 0.0<0.05), nevalstiskajam organizacijam
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(U(120)=1259.000, 0.0<0.05). Pastav statistiski nozimigas atskiribas starp to, vai
gimenes sabiedriba jutas erti un pienemtas (U(120)=1006.500, 0.0<0.05).

Statistiski nozimigi at$kiras gimenu novert§jums tam, cik pretimnakosi ir bijusi
izglitibas iestazu pedagogi (U(120)=1169.500, 0.0<0.05), ka arT gimenu parliecibai, vai
vini zina, ka palidzgt beérnam attistities (U(120)=1304.500, 0.0<0.05). Tapat atskiras
novert§jums pasu regularam darbibam berna attistibas laba (U(120)=1028.500,
0.0<0.05), nepiecieSamibai gimenei daudz macities (U(120)=445.000, 0.0<0.05) un
papildus izglitoSanas novertgjumam (U(120)=792.000, 0.0<0.05). Pastav statistiski
nozimigas atSkiribas starp to, vai gimenes uzskata, vai jaunas zinasanas jaieglst
nepartraukti (U(120)=1287.500, 0.01<0.05), tapat ka pastav atSkiribas starp gimenu
velmi dalities zinasanas un prasmeés ar citam gimeném (U(120)=841.500.

Kompetencu attistibas novertgjuma raditaji augstaki ir gimeném, kuras ir bérni ar
specialam vajadzibam. Gimenes, kuras ir bérni ar specialam vajadzibam, ir arT sociali
atvertakas un gatavas zinaSanu un prasmju horizontalai parnesei, daloties ar citam
gimeném, atskiriba no gimeném, kuras nav bérni ar specialam vajadzibam

Ta ka gimengs, kuras aug bérni ar specialam vajadzibam, biezak objektivu iemeslu
del algotu darbu strada tikai viens no vecakiem, jo ir griti apvienot riipes par bérnu ar
specialam vajadzibam ar tradicionalu darbu, So gimenu finansialais stavoklis un
iesp€jas ir ierobezotakas, neka gimeném ar veseliem b&rniem. Gimenu izglitibas
programma lidztekus psihologiska rakstura saturam, kas vérsts uz komunikativas
kompetences veidoSanu, nepiecieSams ieviest mérktiecigas izmainas, papildinot
kompetencu pilnveidi ar zinasanam, kas sekmétu iesp€ju ar nestradajosajam vecakam
gimeng, attistot savu iniciativu, zinaSanas un prasmes, atrast darbu, ko iesp&ams veikt
no majam, audzinot b&rnu ar specialam vajadzibam. Lai to panaktu, nepiecieSams
papildinat programmu ar sociali komunikativo zinasanu un prasmju specifisku

sekmesanu (skat. 11. att.).
Kompetenéu pilnveide \

Social - o .
keomunikativas dr{;g:hsal;ain Uzg;;ng;lc;asrb&‘brias Datorzindgianas un
mnzFfanas un daterpratiba
prasmes prasmes
prasmes
Uzneme)
darbiibas Tele darbs T
i i likumdodana S
Individa resursi o Aras
Nodoku sistéma E-daths
Socidlds sistemas =4
un individs ) 1= FHED
Uzmemedarbibas Reklama un lapu veidodana
athalsts marketings

< 4

11. att. Kompetencu pilnveides programmas saturu papildinosie elementi,
balstoties izpéte

Avots: autores veidots
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Faktoranalizes rezultata tika identificéti astoni faktori, kuru strukttiras ir
savstarpgji videji ciesi vai ciesi saistitas. Gimenu, kuras audzina bérnus ar specialam
vajadzibam, dzives kvalitates kopsakariba ar kompetencu veidosanu, prieksstatu
struktira dominé gimenes saliedétibas, bérna izglitibas, zinaSanu parneses, attistibas,
formalas un neformalas vides, gimenu izglitibas un tuvakas socialas vides faktori

Rezultatu faktoranalize p&tijuma beigu posma lava secinat, ka gimenu izglitibai ir
stabila vieta kopgja faktoru matrica, kas ir p&tjjuma novitate. Tadu attistot gimenu
izglitibas programmu, noliika ar kompetencu pilnveidi sekmét gimenu apmierinatibas
ar dzives kvalitati paaugstinasanos, janem véra, ka gimenu izglitiba bis efektiva, ja
tiks cieSi saistita ar gimenu savstarp&ju komunikaciju, pieredzes, zina§anu un prasmju
parnesi, nevis hierarhiski organizetu izglitoSanu. Un taja domin@s sociali
komunikativas kompetences pilnveides nosacijumi, kas arT raksturo petijuma novitati.
Savukart gimenu apmierinatiba ar dzives kvalitati cie$i robeZzojas ar tuvakas, ka ari
formalas un neformalas vides atbalstu, iesp&jam attistities un izglitoties bé&rnam un
gimenei kopuma. Gimenes saliedétiba ir gimenu, kuras aug bérni ar specialam
vajadzibam, pamata resurss, prasot abu vecaku aktivu lidzdalibu.

Izpéte tika noslégta ar matematisku parbaudi, izmantojot linearas regresijas
metodi, vai kompetencu pilnveidei var bt ietekme uz gimenu apmierinatibu ar dzives
kvalitati.

Regresija bija ticama apgalvojumam, ka gimenei ir palidz&jusi gimenu izglitibas
programma, jo 2.058>1.96.

Tapat regresija bija ticama arT apgalvojumam, ka gimene labprat dalitos savas
zinasanas un prasmeés ar citam lidzigam gimeném (1.99>1.96).

Visbeidzot, regresija bija ticama ari apgalvojumam, ka gimenu, kurds ir bérni ar
specialam vajadzibam, pieredze un pardzivotais varétu sniegt vértigas zinaSanas arl
tadam gimeném, kuras nav bérnu ar specialam vajadzibam (1.99>1.98).

Kopuma iegiitie rezultati atbalsta integralas pedagogijas, konektivisma, radikala un
sociala konstruktivisma pamata pien€mumus par dzives kvalitates paaugstinasanu caur
kompetencu pilnveidi misdienigas maciSanas sadarbojoties cela. Analizgjot visus
pétijuma norises laika ieglitos rezultatus, promocijas darba autore konstatg, ka biitiska
saikne konstat§jama starp metakompetenci, socialo un profesionalo kompetenci un
dzives kvalitates dimensijam — izglitibu, darbu, socialo atbalstu, socialo ieklausanu un
pasrealizaciju (skat. 12.att.).
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Secinajumi

Gimenu kompetences struktiiru veido profesionalas — vecaku pienakumu, socialas
un metakompetences komponenti. Kompetences katra no savas perspektivas ir
vienlidz butiska gimenes kompetences kopgja struktira un gimenu funkcionalitate
dzives kvalitates konteksta.

Visas dzives kvalitates jomas ir konceptuali savstarpgji saistitas un ietekmé
gimenu visparéjo apmierinatibu ar dzives kvalitati. Gimenu ar b&rniem ar
specialam vajadzibam dzives kvalitate ir iesp&jams stimulét pozitivas dinamiskas
parmainas, sekmé&jot gimenu kompetences veidosanos ar uz konkrétiem mérkiem
orientétu gimenu izglitibas programmu palidzibu, kur@s uzsvars tiek likts uz
gimenu vajadzibam, iniciativu un macisanos vienai no otras.

Liclaka dala aptaujato gimenu, kuras ir bérni ar specialam vajadzibam, savas
dzives kvalitati novertéja ka labu un gimenes ir apmierinatas ar to. Gimenes ir
visapmierinatakas ar Iimeni, kada veida vertibas uzlabo gimenes dzivi, attiecibam
gimenes loka un gimenes ienakumiem, bet visizteiktaka saistiba pastav starp
apmierinatibu ar dzives kvalitati un sekojo$am jomam: veseliba, finanses, atplita un
brivais laiks.

Saskana ar vecaku interviju rezultatiem, izstradatda un realizétd gimenu
kompetencu pilnveides programma ir izstradata kvalitativi un ir noderiga dzives
kvalitates uzlaboS$anai, tacu tas saturu nepiecieS$ams papildinat atbilstosi gimenu
vajadzibam. Ari ekspertu sniegtais programmas izvertéjums ir pozitivs — visaugstak
tiek vertéta iespgjamiba programmu realizét, bet eksperti zinama méra apSauba
programmas ietekmes ilgtsp&jas noveértéjuma iesp&jas. Starp ekspertvertéjumiem
pastav nosacita nesakritiba, ko pamato ekspertu piederiba dazadam darbibas
jomam.

Vecaku pasnovert€§jums prasmém un zinasanam, kas ir ietvertas gimenes
kompetencé, uzlabojas péc gimenu kompetenéu pilnveides programmas
realiz€8anas. Kopuma vecaki savas zinaSanas vértéja augstadk ka prasmes.
Vispozitivak tika novertétas personiskas komunikacijas prasmes, prasme apzinaties
savu vértibu un prasme pienemt to, ka bérns ir atkirigs. Sie vért§jumi nozimigi
paaugstinajas peéc programmas realiz€Sanas. Visnozimigakas griitibas vecakiem
sagada Sadas prasmes: 1) prasme tikt gala ar stresa situacijam; 2) prasme parliecinat
citus par sava viedokla pareizibu; 3) prasme liigt nepieciesamo palidzibu sev un
bérnam; 4) prasme apvienot bérna apriipi ar darbu.

Gimenu, kuras ir bérni ar specialam vajadzibam, apmierinatiba ar dzives kvalitati
praktiski visos aspektos ir zemaka, nekda gimeném, kurds nav bérni ar specialam
vajadzibam, iznemot gimenu emocionalas saliedétibas raditajus, kas ietver kopgju
mérku sasniegSanu, rekreaciju, emociondlu atbalstu un gatavigu iegiit jaunas
zinasanas. Gimenes, kurds ir bérni ar specialam vajadzibam, ir vairak paklautas
bezdarba, nabadzibas un izolacijas riskam tuvakaja socialaja vidé. Lai arT §is
gimenes sanem lielaku valsts, pa$valdibas un nevalstisko insiticiju atbalstu, netick
noveroti finansiala stavokla uzlabojumi un risinatas nodarbinatibas, socialas
izolacijas problémas. Tade] gimenu izglitibas programmam javeicina socialas
kompetences pilnveide un izmainas saturd, taja ieklaujot datorpratibas,
uznémgejdarbibas un juridiskus aspektus, kas lautu attistit e-darbibas veidus un
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socialos kontaktus. Gimenu ar bérniem ar specialam vajadzibam kompetencu
pilnveide ilgtermina var€tu veicinat icklaujosas sabiedribas veidoSanos Latvija un
ilgtspgjigas izglitibas un attistibas veicinasanu.

Gimenu, kuras audzina b€rnus ar specialam vajadzibam, dzives kvalitates
kopsakaribu ar kompetencu attistibu faktoranalize apstiprindja gimenu izglitibas
nozimigumu Iidztekus tadiem faktoriem ka gimenes saliedétiba, bérna ar specialam
vajadzibam izglitiba, zinaSanu parnese starp gimeném, gimenu gataviba macities,
attistiba un izaugsme un formalas, neformalas un tuvakas socialas vides atbalsts,
veidojot daudzdimensionalu modeli, kur visu faktoru komponenti ir saistiti vienota
strukttira. Uzsvars kompetencu pilnveide saskana ar faktoranalizi jaliek uz sociali
komunikativas kompetences attistiSanu, paplasinot jau eso$os gimenu salied&tibas
resursus.

Atbilstosi aptaujas ,,Gimenu dzives kvalitate saistiba ar kompetencu attistibu”
linearas regresijas rezultatiem, gimenu izglitibas programmu turpmaka Tsteno$ana
saistas ar gimenu, kuras ir berni ar specialam vajadzibam, vispargjas apmierinatibas
ar dzives kvalitati paaugstinasanos, ja tiek ieveroti nosacijumi programmu
pedagogiskas kapacitates pilnveidei horizontalas zinaSanu un prasmju parneses
virziend, kur gimenes macas un maca ne tikai lidzigas gimenes, bet dalas ar plasak
visparinamu pieredzi ari ar tadam gimeném, kuras nav bérni ar specialam
vajadzibam, sekmgjot visas sabiedribas saliedétibu un mazinot aizspriedumus un
socialo stigmatizaciju.

Pétjjuma gaita apkopotas teorétiskas atzinas un empiriska pétfjuma rezultati
apstipringja, ka, pilnveidojot gimenu kompetences, iespgjams uzlabot gimenu,
kur@s ir bérni ar specialam vajadzibam, dzives kvalitati un apmierinatibu ar dzives
kvalitati, kas nozimé&, ka pé@tnieciskajam darbam izvirzita hipotéze pétijuma
izlases ietvaros apstiprinajas un izveidojas par nosacijumu b&rnu ar specialam
vajadzibam dzives kvalitates pilnveidei, tacu to nepiecieSams papildinat ar
inovativiem nosacijumiem par gimenu iniciativas un aktivas maciSanas sekméSanu,
vecaku profesionalas kompetences dzilaku pilnveidi, ko pamato salidzinosa
pétijuma rezultati, kas iezZim& gimenu, kuras aug bérni ar specialam vajadzibam,
kritiski atSkirigu nodarbinatibas, finansiala stavokla un veselibas, izglitibas un
rekreacijas vajadzibu apmierinasanas profilu.

Prieks$likumi

Pamatojoties uz empiriska pétijuma rezultatiem, tika izstradati gimenu izglitibas

attistisanas priekslikumi dzives kvalitates pilnveidei gimeném, kuras ir bérni ar
specialam vajadzibam.

1.

Gimenu dzives kvalitates pilnveidoSanas mérkis saistas ar dzives kvalitates
socialas un darba jomas parmainam. Tadé| ieteikumi koncentr&jas uz gimenu
profesionalas un socialas kompetences pilnveidi. NepiecieSams attistit gimenu
izglitibas programmas, kuru satura tiek integréti uz gimenu izpété identificétam
vajadzibam balstiti komponenti: sociali-komunikativo, juridisko, uznémgjdarbibas
zinaanu un prasmju un datorpratibas pamati, kas lautu gimeném klat
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konkurétspgjigakam, apglstot attalinatas uznéméjdarbibas vai pakalpojumu
organizgSanas un sniegSanas formas e-vid€ zinaSanas un prasmes.

Bérnu ar specialam vajadzibam audzinasana nosaka ierobezojumus gimenu
mobilitatei un rada gritibas planot regularu un neelastigu macibu laiku, tadel
nepiecieSams sekmét tehnologiski atbalstitu gimenu darbibas kapacitati gimeném
izdeviga laika un vieta, organizgjot ne tikai klatienes lekcijas un seminarus, bet ar1
sinhronas (videokonferences, Skype) vai asinhronas (macibu resursi speciali
izveidota macibu e-vid€) macisanas iespgjas.

Efektivas gimenu izglitibas Tsteno$ana nepiecieSams tuvinat teorétiskas
pedagogijas atzinas praksei, gimenu izglitiba istenojot demokratiskas maciSanas
pieeju, kuras ietvaros gimenes macas sadarbojoties, viena gimene var gan macities,
gan mactt citus, kas nozZimé gimenu pieredzes un resursu izmantoSanu.

Bitiski gimenu izglitiba izmantot aktivas macisanas un maci$anas sadarbojoties
principus, kas sekmé gimenu iespgjas git socialo atbalstu. Klatienes vai macibu
grupas kolektivas blogo$anas vidé ne vien sekmétu zinasanu veidoSanas procesus,
bet arT socialo struktiiru, savstarpgja atbalsta un novért€juma veidoSanos. Gimenes
ieglitu iesp&ju sniegt savstarp&ju palidzibu bérnu, kam ir specialas vajadzibas,
problému risinasana.

Mainot gimenu izglitibas ievirzi no gimenu pasivas uz aktivu iesaisti
pedagogiskaja procesa, attiecigas parmainas piedzivotu ari gimenu izglitibas
pedagoga loma, kas pilditu konsultanta un mentora funkcijas. Lai parmainas
nodro$inatu ilgtermina, gimenu izglitibas jautajumu risinaSanai nacionala limeni
javeido gimenu izglitibas programmas, piesaistot sadarbibas partnerus no valsts,
pasvaldibas un nevalstiskajam organizacijam $o programmu IstenoSanai. Javeic
sabiedribas izglitosana un sadarbibas ar gimeném, kurds ir b&rni ar specialam
vajadzibam, popularizé$ana, koncentr&joties uz gimenu pieredzi un resursiem.

Gimenu, kuras ir b&rni ar specialam vajadzibam, izglitibas programmas
teorétiskais pamatojums ir izmantojams talaka gimenu izglitibas programmu
izstrade, ieklaujot gimenu izglitibas jautajumus izglitibas politikas planoSanas
dokumentu satura, un integréjot studiju kursos par gimenu dzives kvalitates un
kompetencu savstarpgji saistitu pilnveidi.

Turpmakie pétijumu virzieni gimenu izglitibas bérnu ar specialam
vajadzibam dzives kvalitates pilnveidei

P&tfjuma gaita tika konstatéta nepiecieSamiba gimenu izglitiba izstradat uz gimenu
aktivu lidzdarbibu balstitu programmas saturu, tadg] talaka izpete var ietvert lidz $im
nepétitas gimenu izglitibas formas, kuru ietvaros gimenes macas viena no otras, ka ari
tehnologiski balstitu maciSanos attalinati. Tapat blitu nepiecie$ama izpéte par gimenu
izglitibas programmu, kuru satura ietverti profesionalas kompetenes pilnveides
komponenti, efektivitati.
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General Description of Doctoral Thesis

The Doctoral thesis consists of the introduction, three chapters, conclusions,
suggestions and 8 appendices. The volume of the paper is 182 pages (with appendices
245 pages), 32 tables, 26 pictures, and 358 scientific literature units in Latvian, English
and Russian. The author of the doctoral thesis has graduated from the Pedagogy
Doctoral Study Programme of Faculty of Engineering (TF) of Institute of Education and
Home Economics at Latvia University of Life Sciences and Technologies (LULST).
The author is a member of the teaching staff at Latvia University of Life Sciences and
Technologies, where she lectures on the study course in Pedagogy and Psychology.
The theme of the doctoral thesis has been chosen on the basis of the author’s 24-year
work experience in the medical rehabilitation area and professional experience at work
with children with special needs.

The idea of inclusive society, in which competent individuals and social groups
cooperate, takes more and more important place also in practise based on educational
theory. Now the research of family education has become topical due to the democratic
society’s development tendency to provide everybody with a chance to guarantee a
good life for themselves and their family regardless the social status, genetic
peculiarities, mental abilities and other personal traits. The modern changeable,
complex and hard predictable environment sets a task to use the knowledge,
experience and resources of the families in which there are children with special needs
for quality of life improvement, concurrently identifying the family needs. Satisfaction
with quality of life in the theoretical and empirical researches is referred in the context
of competence formation. It is more and more often spoken about the need for family
education programmes which would enable us to increase the quality of life due to
competence formation.

In the 21%-century knowledge society the awareness of family quality of life is
based on theoretical opinions about the meaning of each family member’s quality of
life in a mutually related system, which is different from the earlier research
approaches that concentrates on separate individual’s quality of life level. Children on
the macro and micro level are exposed to a wide range of environmental impacts which
reveal the significance of the parents and family’s common quality of life in the
context of the children’s quality of life. Children as social subjects are closely related
to social structures, especially it can be said about the children with special needs. The
families of systemic vision within the family quality of life are seen not as
dysfunctional and problematic but rather than ones who are challenged by events in
life and who initiate the of quality of life improvements themselves (Werner, Smith,
1977; McCubbin, Thompson, McCubbin, 1996).

The author of the Doctoral thesis justifies family education for improvement of
children’s with special needs quality of life from the pedagogical science point of
view, integrating the pedagogical paradigms of constructivism, connectivism and
integral pedagogy in a united model. Formation of competences within family
education for quality of life improvement justifies ideas of constructivism for a
democratic, accessible and inclusive education in the socially responsible context
(Dewey, 1999; Glasersfeld, 1995; Gopnik, Wellman, 2012; Steffe, 2011; Gadenne,
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2010; Gash, 2015; Wells, 2010), which is supplemented with the connectivism
approach that sets new opportunities in compliance with the globalized society’s
requirements related to the impact of technologies on education (Siemens, 2005, 2008;
McBride, 2012; The implications of a connectivist learning..., 2015) and viewpoints of
the integral pedagogy about the involvement of individuals, groups and communities
into the personality transformation and competence development processes through
learning (Wilber, 2006; Murray, 2009; Esbjorn-Hargens, Reams, Gunnlaugson, 2010).

Implementation of family education for children’s with special needs quality of life
improvement sets several problematic aspects for the analysis — thus it is necessary to
justify in the Doctoral thesis the significance of competence development for quality of
life improvement in the families where there are children with special needs, the
quality of life dimensions have to be determined, efficient implementation terms for
the family education programmes have to be studied and justified.

The description of the researchable problem has determined the choice of the
Doctoral thesis theme “Family Education for Improvement of Children’s with
Special Needs Quality of Life.”

Object of the research: families’, in which there are children with special needs,
education.

Subject of the research: families’, in which there are children with special needs,
education for quality of life improvement in the context of competences.

Goal of the research: justify the families’, in which there are children with special
needs, pedagogical opportunities for quality of life improvement, terms and
significance of the family education programme for quality of life improvement.

Research hypothesis

Quality of life improvement in the families where there are children with special
needs is promoted by:

o the family education process based on quality of life dimensions, in which the needs,
interests and experience of the families are taken into account;

e in the pedagogical process of family education the complex impact of children’s
special needs on the family quality of life is observed;

e inclusion of parents’ meta-competences, social competences and professional
competence development elements in the family education programmes.
Research tasks
e carry out analysis of scientific literature about the quality of life development
possibilities from the perspectives of pedagogy, philosophy, psychology, sociology
and economic sciences;

e analyse educational correlations of the families, in which there are children with
special needs, with their quality of life;

e identify the terms of the competence forming process and influencing factors for the
families where there are children with special needs;

e develop an education programme for the families where there are children with
special needs;

o state and assess the significance of the family education programme for the families
where there are children with special needs;

e analyse the link between family quality of life and development of competences;
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e develop a multidimensional development model of the family education programme
and link between the dimensions of family quality of life and development of
competences.

Research methods

1. Theoretical methods: analysis of scientific literature; analysis of regulative and
normative documents in order to find out the pedagogical planning, organizational
and implementation aspects for quality of life improvement of family education.

2. Empirical data acquisition methods: survey in the form of frontal questionnaire,
interviewing with the help of a partly structured interview, expert evaluations.

3. Empirical data processing methods: statistical methods of quantitative
mathematics — primary statistics for the assessment of the researchable features and
representativeness and the secondary statistics for the verification of the set
assumptions based on theory; the qualitative research method — content analysis
was applied.

Theoretical Substantiation of the Research

e Pedagogical framework: G. Dewey, E. Glasersfeld, L. Vygotsky, G. Siemen,
K. Wilber.

o Multidisciplinary understanding of adults’ quality of life: G.K. Galbraith, A. Pigou,
S. Ventegodt, M. Csikszentmihalyi, A.Parducci, R. Veenhoven, E. Diener,
M. Seligman, K. Ryff, R. Wilkinson, J. Sirgy, H.R. Turnbull, G. Flanagan,
D. Raphael, E. Allardt.

o Children’s with special needs quality of life in the context of family quality of life:
U. Bronfenbrenner, K.G. Myrdal, J.Xiao, J. Millere, T.Tisenkopfs, J. Pryor and
B.Rodgers, S. Beveridge, G. Gonzalez-Mena, K.Sisk.

¢ Significance of competence development in quality of life improvement:
J.A. Students, T.Koke, I Zogla, I. Tilla, A.Spona, R.Garleja, AN.Chomsky,
T. Hoffmann, J. Habermas, G. Erpenbeck, F. Perrenoud, D.H. Hymes.

¢ Normative documents: the United Nations Development Program and 2030 Agenda
for Sustainable Development , UN Human Development Report “UN Development
Programme,” UN Convention on the Rights of Persons with Disabilities, Education
Law, Comprehensive Education Law, Protection of the Rights of the Child Law,
Social Help and Social Service Law, UN General Assembly Declaration “A World
Fit for Children,” “Recommendation on Key Competences for Lifelong Learning”
by the European Parliament and Commission for the basic skills in lifelong learning.
e Methodological base of the research: E. Diener, K. Ryff, D. Cicchetti, Rogosch,
H. McCubbin.
Research Base
The research base consists of 327 respondents — 322 families and 5 experts. In
compliance with the research stages a different number of research participants has
been included in each of them.
Research Stages
Stage 1. Identification of the problem and development of the research programme:
literature analysis, operationalization of precise terms on the basis of the theory and

analysis of analogical research experience, systematization of the obtained
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information, development of the research design and methodology, development of the
family education programme.

Stage 2. Implementation of the research programme: theoretical analysis of the
families’, where there are children with special needs, education and competence
development processes, approbation of the family education programme, acquisition
and collation of the background research data, assessment of the obtained information
and perfection of the programme.

Stage 3. Acquisition and interpretation of the research principal outcomes:
acquisition of the final outcomes, surveys and interviews of families, interviews with
experts, quantitative and qualitative analysis of the obtained data.

Sage 4. Interpretation of the obtained data, preparation of the Doctoral thesis for
submission: data interpretation, development of conclusions and suggestions, theses
formulation, paper formatting, preparation for the defence.

Boundaries of the research

In the research there were involved:

e Medical and rehabilitation institutions of Vidzeme Region, Latvia, whose services
are used by clients from all over Latvia — children’s with special needs parents, also
children’s parents of five comprehensive schools in Vidzeme Region- the outcomes
of the research cannot be considered as representative on the entire scale of Latvia.
However, the developed scientific and practical novelties, and the outcomes of the
research can be recommended for further studies and practical activities for the
families having children with special needs.

One of the parents form each family having children with special needs. However,
the other parent did not take part, the same way also children with special needs did
not take part either in the direct implementation process of the programme or filling
in the questionnaire of quality of life and competence development.

One parent from each family, in which there are no children with special needs, took
part in the comparative research about the family quality of life in relation to
competence development.

In compliance with the title the research relates to the families in which there are
children with special needs, thus for the sake of euphony and brevity the term
“family/families” has been applied frequently.

Boundaries of the research also determine the application of family and competence
both in singular and plural, since in the author’s research there are contexts and
cognitions which refer to both singular and plural.

Boundaries of the research are also related to interdisciplinarity of the term quality of
life and wide opportunities of subjective and objective theoretical interpretations,
thus the research has been basically carried out from the point of view of pedagogical
science concentration on the families’, in which there are children with special needs,
education opportunities in the competence context for quality of life improvement.

Structure of the Doctoral Thesis

The structure of the Doctoral thesis consists of the introduction, three chapters,
closing in which conclusions and suggestions are included, bibliography with 358
resources in Latvian, English and Russian and 8 appendices which are placed on 63
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pages. The scientific information is collated in 32 tables and graphically reflected in 26
pictures. The volume of the Doctoral thesis is 182 pages.
Scientific Novelty of the Research

e Justified dimensions of family quality of life for the families in which there are
children with special needs and children’s with special needs quality of life
dimensions and influencing factors from the ecosystemic point of view.

e Theoretically assessed significance of education in families’, in which there are
children with special needs, link formation between quality of life dimensions and
competence development.

e The conducive factors of competence development for quality of life improvement
for the families, in which there are children with special needs, have been assessed.

e A conceptual substantiation for implementation of family education programmes for
children with special needs into practice has been developed, which results in the
improvement link between the families’ quality of life dimensions and competences.

Practical Contribution and Significance of the Research

¢ A multidimensional development model of educational programme of quality of life
and competence improvement for the families, in which there are children with
special needs, has been worked out and approbated.

o Scientifically justified families’, in which there are children with special needs,
educational programme has been developed and empirically approbated.

o Suggestions for further development of the families’, in which there are children with
special needs, educational programmes have been worked out.

» The possibilities of the families’, in which there are children with special needs,
quality of life improvement in the family educational process have been analysed in
detail. Within the research a questionnaire has been worked out to study the link
between the family quality of life and competence development. A scientifically
justified families’ , in which there are children with special needs, programme of
educational capacity changes with orientation towards the families’ cooperation and
resources actualization has been developed and implemented , whose further
development is based on the analysis of quality of life improvement in the
competence formation process performed during the research.

» The significance of the research is characterized by the opportunities to use it in
further development of family educational programmes, including the issues of
family education in further development of the content of educational policy
planning documents, in activity development of different governmental, municipal
and non-governmental institutions related to the families in which there are children
with special needs. The outcomes of the research and problems revealed in the
research can be applied in the scientific work development and integrated into the
study courses which affect the families’, in which there are children with special
needs, quality of life and competence development. It is planned to apply the
acquired cognitions in further development of the family education programmes and
their implementation.

Theses Set for Defence
1. Competence development is a new approach to the families’, in which there are
children with special needs, quality of life improvement. In the family education
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process the quality of life dimensions are taken into account which characterize the
education link with employment, significance of self-realization, environmental
safety, social and family support and health.

2. Research of the possibilities of the families’, in which there are children with
special needs, quality of life improvement, justifies the pedagogical process
appropriate to the society’s development tendencies. Improvement of quality of life
in the family education process is promoted with the technologically supported
pedagogical process with such division of roles which guarantees a horizontal
transfer of knowledge, with the help of active learning promoting application of
families’ experience and resources.

3. The family education programmes promote the families’, in which there are
children with special needs, quality of life improvement if the condition is taken
into account that:

e in the pedagogical process of family education the families’ needs, interests and
experience, complex impact of the child’s special needs on families’ quality of life
are observed,;

e in the family educational programmes development elements of parents’ meta
competences, social competences and professional competences are included;

ein the competence development process the families are provided with the
necessary pedagogical support, developing, first of all, the professional and social
competence, since the families in which there are children with special needs are
more likely to face unemployment, poverty and isolation risk in the social
environment.

4. Further development and implementation of family education programmes can
promote the families’, in which there are children with special needs, inclusion,
provide contribution to the society’s common cohesion, reduce prejudices and
social stigmatization, importing the whole society’s quality of life.

44



Content of Doctoral Thesis

In the introduction of the Doctoral thesis the choice and topicality of the theme has
been justified, the situation of the researchable problem in adults’ pedagogy has been
described; the goal , object, subject, tasks of the research have been stated, the
hypothesis has been set, also the boundaries of the research have been outlined. In the
introduction the theoretical and methodological substantiation of the research has been
included, the research methods have been mentioned and the base and stages of the
research have been described ; the scientific novelty and practical contribution of the
research have been determined, approbation of the research outcomes has been
revealed and theses for defence have been set.

In Chapter 1 of the Doctoral thesis Children’s with Special Needs Quality of Life
Dimensions the term of quality of life, models, influencing factors have been described
and quality of life dimensions from the ecosystemic point of view have been justified.
Chapter 1 consists of four sub-chapters.

In Chapter 1.1 Theoretical Substantiation of the Essence of the Quality of Life
Term in Philosophy, Sociology, Economics and Pedagogy the term quality of life and
its historical background of the development determinant have been described from the
point of different sciences.

Nowadays interdisciplinary assessment of the term quality of life term is being
carried out inspired by the socially economic or political processes. Historically the
fastest changes in the theoretical awareness of quality of life can be noticed in the 20™
and 21% century thinkers’ theoretical cognitions. Nevertheless, substantiation to any
modern interpretation can be found in the ancient age philosophers’ reflexions about a
good and happy life for an individual and the community in general (Prus, 1985; Abou
El-Soud, 2010). Philosophers Aristotle and Socrates see the source of happiness in the
conscious human action, emphasizing the significance of virtue, which in the
representatives’ work of the idealistic philosophy school is related to the national
prosperity (Aristotle, 1922; Plato, 1999).

In the course of time due to the development of the industrial production, capital
and market, interests of individual people and society are differentiated or even
juxtaposed. In the 18" century A. Smith started a theory about a human being who acts
for the sake of selfish interests unlike his disposition to cooperate for the sake of social
goals (Tautas attistitiba /Nation’s Development/, 2002, p.63). Other political economy
theoreticians like Z.S.L. Sismondi, D. Ricardo and K. Marx expand the explication of
prosperity in compliance with the working class interests (Marx, Engels, 1979).

The term quality of life was introduced by the American economist and sociologist
J.K. Galbraith during the 60s of the 20" century. However, some researchers think that
it is was used for the first time by the English economist A.S. Pigou, developing in his
work the concept of a general welfare state and linking quality of life with objective
indices , e.g. equal distribution of the national income (Grinfelde, 2010; Pigou, 2013).

Spasmodic development of technologies in the 21% century and intensive
application of netlike structures in communication, education and daily life promote
formation of knowledge society, in some ways encouraging the return to the antique
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ideal, in which everybody has got the rights to affect the formation processes of state
administration and good life in the changeable modern world (see Figure 1).

Historical development background of the quality of life concept
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Figure 2. Historical development of the concept quality of life from the
multidisciplinary point of view
Resource: made by the author

Nowadays the theoretical significance of the term quality of life is determined by
the differences of political, social and economic opportunities to determine quality of
life, which differentiate the satisfaction degree with life in general on individuals,
social groups and even national level. The term quality of life has got an
interdisciplinary character. Nevertheless, regardless the science field, most of the
scientists define quality of life as a multidimensional category, which includes the
components of the objective conditions and subjective prosperity.

It is necessary to assess the quality of life models for the quality of life dimensional
distribution and characterization from the interdisciplinary point of view which
explains the quality of life regularities orientating towards the individual and families.

In Sub-chapter 1.2 Analysis of Quality of Life Models Orientated towards Families
and Individuals from the Ecosystemic Point of View the quality of life conceptual models
have been assessed whose components’ substantiation promotes the interdisciplinary
awareness of the quality of life structure.

Historically the quality of life issues have become more and more topical due to the
development of culture and ability to self-reflect the individual position in the society in
relation to values and perceived life standards. A special attention to conceptual
development of quality of life from different scientific point of view has been paid during
the 20" century gradually moving from controversial, borrowed from the Eudaimonism and
Hedonism traditions of the antique world, objective and subjective quality of life
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contradistinction to an integral model which includes in itself and manages a complicated
multifactorial theoretical awareness of quality of life.

In the theoretical studies in Europe and the USA about 100 quality of life concepts and
models have been developed. In the course of time several classifications of quality of life
models have been developed out of which the most popular one differentiates the micro,
mezzo and macro levels- where the research vector moves from the individual’s closest
environmental microsystems to the quality of life issues on the national level.
Schematically the ecosocial model can be reflected as a circle, where the centre of the circle
is the human being’s closest phenomena, but the external sides — the furthest. However,
their effects influence the human quality of life pretty equally.

Micro-level

Mezzo-level

Macro-level

Figure 2. Depiction of eco-social life model
Resource: (according to Bronfenbrenner, Morris, 2006)

Conceptually the theoretical models of quality of life are also divided into the
models which are based on objective — scientific and precisely measurable- quality of
life indices, and models which are based on subjective — based on the individual’s
attitude — character indices or mixed ones. At the moment such practice and its
theoretical justifications can be found in some of the European and US scientists’ work
e.g. B. Van Praag (the Netherlands), S. Ventegodt (Denmark), R.J. Rogerson (the
USA) etc.

The objective theoretical models of quality of life are described with more
general or detailed quality of life domains such as physical and material prosperity,
social participation, relationships with peers, relaxation, personal development and
self-realization, and these models are usually developed by sociologists of the
economic school.

Researchers of the psychological school . Sirgy, John Flanagan,
M. Csikszentmihalyi, D. Heibron, F. Andrews, E. Diener, R. Veenhoven etc., who also
deal with medical and clinical studies, emphasize the general satisfaction with life,
subjective prosperity, individual development and sense of happiness based on the
indices of a subjective character (the individual’s attitude) or mixed ones. A. Maslov
and his followers Anthony F. Lehman, D.A. Bigelow etc. base their explanations of
quality of life on the theory of human needs.

In the subjective theoretical models of quality of life the general satisfaction
with life, subjective prosperity, individual development and sense of happiness are
emphasized. In the model developed by the US researcher J. Sirgy the aspects related
to work, family and relaxation are included within whose framework social life, health,
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finances, availability of medical services and other essential issues have been analysed
in detail(Sirgy, 2012). A number of researchers offer quality of life rating scales for the
subjective quality of life assessments, out of which the most popular are the rating
scales for the individual happiness assessment developed by E. Diener, B.L. Neigarten,
E. Spreicer, E. Sneeder. However, R. Veenhoven’s concept is oriented towards
measurements in wider populations all over the world (Veenhoven, 2006; 2015).

The author of the Doctoral thesis acknowledges integrated models as the most
appropriate to reflect the outcomes which are offered by both the economic schools
and representatives of the integrated and subjective areas (Calvert- Henderson, Erik
Allardt, Dennis Raphael etc.).

Within the Doctoral thesis the framework developed by the American scientist
H.P. Turnbull for children’s with special needs quality of life research in four
directions arouses an interest, which relates to equality, participation and inclusion, life
independence and economic independence offered to children in the occupational
context (Turnbull, Turnbull, Brown, 2004). In the assessment of family quality of life
the specific material needs of the family are especially highlighted, which emerge
bringing up children with special needs. However, most of the researchers think that
non-material aspects of life also have to be included in the families’, which bring up
children with special needs, quality of life research, but material components have to
be analysed in the historical development of life, including in the category also health,
mental abilities and education.

The integral approach of quality of life models combines the individual’s subjective
perception of their own prosperity with the existential and objective generalizations,
which helps to see the individual entity in the wider context, considering that all people
have equal needs regardless whether they are healthy or ill, with mental disorders or
without them. Thus the quality of life issues are not only confined to one individual’s
or even the society’s relative satisfaction aspects, but they show the advancement to
prosperity as a fundamental characteristic for the continuous development of humanity.

In such context the analysis of the integral approach of the quality of life models
create the base to a more profound awareness of quality of life, implementing it with
the research of the quality of life dimensions and components.

In Sub-chapter 1.3 Description, Determination and Significance of Quality of Life
Dimensions and Components in Pedagogy on the basis of the collated scientific literature
and analysis the dimensions of life analysis have been set, stating their components and
indicator systems within the science of pedagogy.

In the Doctoral study the dimensions are understood as the quality of life determinant
and measurable life areas, whose more detailed content is revealed by components. The
quality of life researchers have contributed essential research work in the development of
the quality of life dimensions and indicators and empiricism. However, the data
harmonization process indicates to practically unlimited research opportunities. It can be
explained with the broadness and diversity of quality of life subject, thus the number of
dimensions reaches tens, but indicators — hundreds and even thousands. Each researcher
within their theme can create new, for their own purpose appropriate indicators, which still
does not eliminate the complexity and risks of indicator creation. In the Doctoral thesis the
quality of life determinant areas have been looked upon, as well as the principal and more
often applied indicator groups have been distinguished.
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Scientists lack consensus regarding the issue of subjective and objective
measurements, interpreting quality of life as a sum of objectively measurable conditions
(Huxudopos, 2010), as opposed to the antagonistic idea that the person’s satisfaction, life
enjoyment and value are the main criteria (Markides, 2000, p. 2302) . More and more
often in the modern studies the subjective and objective criteria are analysed in a mutually
complementary, complex and dynamic system. Creating mathematically valid quality of
life models, the knowledge of different scientific branches is being synthesized on the
objective and subjective measurements of quality of life (Exceptional lives, 2016; Bucur,
2017).

The objective indicators as the empirical indices of the quality of life characteristics
include from the respondents’ opinions independent information and they are created to
assess the standards of life, health and life expectancy, household conditions and
neighbourly relations (Handbook of Environmental Psychology..., 2017, p. 85-104). The
opportunity to measure the objective indicator rather precisely, express it numerically or in
other units of measurement (Brown, Bowling, Flynn, 2004, p. 35), obtain with statistical
methods or retrieve form  finished statistical information sources are considered as the
main criteria (Lavrinenko, 2010). The macro level, micro level (StepCenko, 2006),
formative and reflective indicators of quality of life have been studied in detail (Grinfelde,
2010).

In its turn, the degree of satisfaction with life, psychological prosperity, moral aspects,
fulfilment degree of the individual’s needs and desires, sense of happiness, balance of
positive and negative effects are determined with the help of subjective indicators (Brown,
Bowling, Flynn, 2004, p. 13; Lavrinenko, 2010). Subjective indicators hide risks since
their determination is affected by a situation, person’s mood during the survey, memory
and other psychological factors (Handbook of Quality Life Research, 2001, pp. 78-86;
Markides, 2000, p. 2302).

Even though in the quality of life studies the number of indicators reach several
hundreds and it is changeable depending on the character of every research, researchers
make a unified view on the possibilities of quality of life improvement in the globalized
world. In most of the studies the challenge of new competence formation in the digital age
is emphasized. The quality of life research in Latvia — in the report on Human Development
in 2015 and 2016 — enables us to think that in the 21% century new skills are necessary
basically in all areas for quality of life improvement. Social factors obtain an essential
importance, which set the fundamental human freedom and sustainable development as the
main priorities. The studies of quality of life tend to create an integrated point of view, in
which the subjective and objective criteria are included in a unified system.

Collating the theoretical information on the quality of life dimensions and areas, in
the research of the Doctoral thesis it has been found out the children with special needs and
their families’ quality of life dimensions from the theoretical point of view, depending on
the research perspective, has been classified in general groups, separating from economic,
non-economic and mixed dimensions. Application of the particular dimension groups is
determined by a range of areas describing quality of life to be included in the research. On
the international scale the most representative studies — Human Development Index (HDI)
and Eurobarometer research.

According to the UN Human Development Index every year three quality of life
ambient measurements related to life expectancy, availability of education and life standard
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are calculated, due to which quality of life can be expressed in a single number (United
Nations Development Programme, 2016). In Europe the comparative national studies are
obtained through the Eurobarometer survey, assessing both the national and household
progression on the economical, business, crisis and political level (European Commission,
2016).

Latvian researchers have realized that people of Latvia have different opinions on the
importance of separate areas in their lives in comparison with people from other countries.
The researchers’ group of the Strategic Analysis Commission (2007, p.70) consider
material prosperity, occupation, education and physical security as topical areas for
respondents of Latvia. It is likely that the dominance of material components can be
explained with a deep sense of insufficient provision. In 2016 the Inhabitants’ Material
Insecurity Index collated by the Central Statistical Bureau show that 51% of inhabitants are
below at-risk-of-poverty threshold (Central Statistical Bureau, 2017 a).

In the children’s with special needs quality of life context both the objective and
subjective characteristics are important which include material and social needs, self-
realisation opportunities and, if possible, self-assessment (Tengland, 2006, p. 155-162). In
practice the research of quality of life most often is directed to the objective quality of life
dimension, reflecting insufficiently the families” with children with special needs subjective
quality of life dimensions. The study of the Doctoral thesis is based on the viewpoint that in
the aspect of children’s with special needs quality of life it is recommended to apply all
principal dimensions, since a child and ill child lives the same life and wants the same what
all the other individuals want, thus in the Doctoral thesis the model of children’s with
special needs quality of life dimensions has been developed.
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Figure 3. Children’s with special needs quality of life dimensions
Resource: made by the author

The child has not been studied in detail in the educational process at school and
family quality of life aspect. The objective and subjective measurements of children
with special needs and their families’ quality of life can be considered as insufficient,
thus it is necessary to determine and justify the children’s with special needs quality of
life influencing factors.

In Sub-chapter 1.4 Children’s with Special Needs Quality of Life Influencing
Factors have been assessed from the ecosystemic point of view, quality of life
influencing micro and macro level factors, for the substantiation of quality of life
dimension structures developed by the author.

In the recent decades lots of scientists in European countries and the USA have
turned to the study of personality and environmental interaction. Nowadays the holistic
paradigm acquires more and more popularity which is recommended to be applied
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when measuring social, economic, cultural and environmental aspects on sustainable
development possibilities (Quality of Life in European Cities, 2016).

One of the first, who offers the development on the basic analysis of human and
environmental relations, is the German-American psychologist Kurt Zadek Lewin
(1890-1947), who has worked out field theory in personality environment. K. Levin
and his followers base the model of human relations with the world, supported by
existentialism theory, on the human internal environment, relations with the society
and surrounding physical and biological environment (Lewin, 2000).

The ecological model by the psychologist Urie Bronfenbrenner (1917-2005) is
based on the humanistic and systems theory, and is directed towards inclusive
education on the national policy level. On the basis of U. Bronfenbrenner’s theory
since 1997 a change has happened — progression to inclusive education also on a
national governmental level, allocating material resources for this goal.

In the Doctoral thesis the children’s with special needs quality of life influencing
factors are classified according to the ecosystemic approach — human life is determined
by environmental factors, differentiating their significance depending on how close to
the individual the influence factors are. In the structure of the children’s with special
needs influencing factors the macro, mezzo and micro level factors are differentiated.
The impact of macro level factors is determined by the environment in its broad
awareness, including natural conditions, political, cultural and social relations and
legal provisions. According to the theoretical and empirical concepts mezzo level
factors are expressed in the environmental functionality as the availability of education
and health care, social support and other aspects measurable in the microsystem
interactions. The micro level affects directly the family and individual’s closest
environmental structures, revealing health, income, housing, self-feeling and self-
realization indices. In order the macro level factors could affect practically the child’s
quality of life, they have to be implemented through mezzo level and micro level
factors, i.e. through the surrounding society and in the child’s direct neighbourhood
existing society’s factors, which protect the child from the social, economic or other
kind of deprivation. The ecological model works as a child-centred system of factors
(Beveridge, 2005, p. 14).

A child with special needs cannot be studied in an isolated way from the family and
children’s policy. On the macro and micro level in the ecological model the child-
inclusive closest environment is revealed, thus reflecting a child-centred system of
widespread influences (Beveridge, 2005). In Latvia the children’s with special needs
equality of rights, rights to work, values orientation, family, health, security and
everything that is necessary to meet the needs on the political level is determined by
Protection of the Rights of the Child Law (1998). The issues of children’s rights and
condition have become more topical implementing the programme “Latvia Suitable for
Children” based on the regulations of the United Nations General Assembly
documents, where the Ministries of Health, Education, Welfare, Law, Culture,
Regional Development etc. and non-governmental organizations are involved in the
implementation of the guidelines (Overview of the Children’s Situation in Latvia...,
2016).

The family quality of life is related to each of its member’s quality of life, thus
there are two research directions — focusing on the family or each of its member’s
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quality of life (Millere, 2010, p.111). From the point of pedagogy one of the most
important tasks is to integrate the child into the education system in compliance with
their needs. The needs of education are not only determined by the quantitative indices
of the necessary knacks and skills, but the necessity to prepare the human being for a
purposeful and productive life. After starting education, school is the second closest
environment to the child after the family, as well as the long-term factor of the child’s
quality of life provision.

In the Doctoral thesis described novelty is the family-centred approach in education
and upbringing. Pedagogues cooperate with families, where each cooperation partner
gives their contribution with work, knacks and skills, thus strengthening the group.
Joint learning through communication and partnership, both sides sharing their
resources and information, perceive the family as an integral part of upbringing in the
educational and socialization process. Children are attracted to their parents as social
subjects. However, the children should be allowed to take more part in their quality of
life formation (Pryor, Rodgers, 2001).

The analysis of the theoretical information shows that not only the child’s inclusion
in the education system helps achieve the goals of quality of life increase in families, in
which there are children with special needs. It is promoted by the competence
development of each family member and the family in general.

In Chapter 2 of the Doctoral thesis Family Education in Competence Context for
Children’s with Special Needs Quality of Life Improvement the pedagogical paradigms
of family education have been described, competence as a pedagogical category has
been analysed, competences and particular formation aspects of family competence
and significance of family education programmes for the children’s with special needs
quality of life improvement have been assessed. Chapter 2 consists of five subchapters.

In Sub-chapter 2.1 Assessment of Pedagogical Paradigms of Family Education
application of constructivism, connectivism and in the integral pedagogical guidelines
based principles in family education for the children’s with special needs quality of life
improvement have been analysed and assessed.

Family, developing historically from a totally nuclear family concept, also nowadays
preserves its social significance, concurrently multiple family forms existing in the modern
society. Nowadays there are families understood as a community of people who think of
themselves as a family and are related to each other with consanguinity or marriage bonds,
as well as explanations of family from the functionalism, feminism, psychoanalytical and
theory of family systems points of view. The future aspect of family perception is marked
by the postmodern approaches which concentrate on pluralism of ideas, chaotic systems
and fragmentation.

In pedagogy the time of value reassessment starts, when guidelines of behaviourism,
congnitivism, humanism and other classical theories are subjected to criticism and changed
into modern models. The character of the educational process in the modern family is
determined by the parents’ competence, thus family education has to be promoted.

The base of family education is the cognition that family is a form of life community
which has to be supported and promoted so that in families each individual and the whole
family’s successful common life would be possible (Wissenschaftlicher Beirat fiir
Familienfragen, 2005; Kagitgibasi, 2007). The theoretical substantiation of the research
on the formation process of family education competences consists of three pedagogical
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paradigm completing model, taking awareness of the pedagogical paradigm as the base, as
a philosophical explanation of the pedagogical process and its productivity, in compliance
with a certain approach and theory and being aware of the values, goals and appropriate
means for their achievement (Zogla, 2001).

Constructivism Paradigm

On the basis of constructivism ideas on a democratic, accessible and inclusive
education in socially responsible context, in efficient family education implementation
the awareness of the necessity to bring closer theoretical pedagogy and learning
process to the families’, in which there are children with special needs, practical daily
life, needs and experience can be crucial. John Dewey (1859-1952) has already
formulated one of the basic guidelines of constructivism that the most efficient
learning takes place applying experience, doing and cooperating, learning from own
and each other’s experience (Dewey, 1999; 2007 [1938]). Consequences of
pedagogical activities emerging from constructivism ideas— pluralism which
emphasizes alternatives and interdisciplinarity in problem solving, tolerance towards
diverse subjective opinions, refusing from the idea of the absolute truth, and active
learning have become common in the modern pedagogy (Quale, 2007).

In compliance with the pedagogical paradigm of constructivism the programmes of
family education have to be directed towards the family needs and interests, they have
to be personally purposeful and they have to implement active learning principles,
paying the biggest attention to the feedback in the programme implementation process
in order to introduce improvements in the content of the programmes. Such an
approach, highlighting the value of families' experience and learning, can decrease the
risk of family discrimination and stigmatization.

Connectivism Paradigm

The connectivism paradigm provides family education with complementary
elements, which sets new opportunities in compliance with the globalized society’s
requirements in relation to the impact of technologies on education. Form
connectivism point of view learning is a process which happens in an unclear or
diffuse environment, paying attention to the principal elements and their changeable
interactions, but without controlling every component separately (Siemens, 2008).

Potential of the connectivism paradigm in family education is related to democratic
learning through cooperation and flexible division of roles, when the family can both
learn and teach others. Using the opportunities with the help of technologies to create
social structures in the form of Network Collaborative Communities, the families, in
which there are children with special needs, would decrease the social isolation, obtain
social support and encourage potentially positive changes in such quality of life areas
as education, self-realization, social alignment and  social support and indirectly,
possibly, also work, opening new professional opportunities depending on the
competence development.

According to the connectivism paradigm, collective learning, keeping in touch and
cooperating in the e-environment with the help of blogs or other Web 2.0 technologies,
promotes formation of social structures that for the families, in which there are
children with special needs, can give them a possibility to find for themselves a
sustainable social support and share their experience. At the same time, this model is
also open to other society groups. It is important that common and not individual blogs
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or e-memoirs are created for learning, since a shared format guarantees the above
mentioned opportunities — interactions and formation of social networking community
(see Figure 4).
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Figure 4. Family learning model in compliance with the connectivism paradigm in
collective blogging environment

Resource: made by the author according to “The implications of a connectivist learning..., 2015

Integral Pedagogy Paradigm

Combining the most progressive cognitions of constructivism, connectivism and
other pedagogical theories, integral pedagogy justifies development of integrated
family competences, involving research of diverse perspectives, critical thinking,
empirical experience, cognitive analysis, cooperation of individuals, groups and
communities through learning. Integration of competences means systemic point of
view and thinking, knowledge, empathy and ability to cooperate (Wilber, 2006).

Interpretation of pedagogically systemic world, integral set of diverse concepts of
different pedagogical theories, community which applies the particular methods and
principles and competences including perspectives of post-modern culture characterize
the essential difference of the integral pedagogy paradigm from other progressive
pedagogies (Murray, 2009). Learning is implemented in a multidimensional way —
cognitively, emotionally, morally, interacting with others. Moreover, different models
of pupils- teachers’ roles are taken into account (Esbjorn-Hargens, Reams,
Gunnlaugson, 2010).

Within the family education research the endeavours of integral pedagogy to
combine individual learning with collective learning can be considered as the most
essential aspect. When learning the families’ experience, behaviour, corresponding
culture and system are applied (see Figure 5).
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Figure 5. Family learning model in compliance
with the integral pedagogical paradigm
Resource: made by the author according to Esbjorn-Hargens, 2007

In order to analyse application of the pedagogical paradigm for the children’s with
special needs quality of life improvement, applying family education, it is necessary to
justify the competence as a pedagogical category.

In Sub-chapter 2.2. Competences as Theoretical Substantiation of Pedagogical
Category in Children’s with Special Needs Family Education the origin of the term
competence has been described, the content of the competence as a pedagogical
category has been justified.

Due to the globalization impact both on the individual and system level it is
necessary to be aware that all information cannot be incorporated, thus the society
needs competence in order to manage information and knowledge, achieve
improvement of the economic and social situation and guarantee a sustainable
development. The source of the term competence was noticed already during the
Medieval Age, when masters, who had certain knacks and skills to perform some
work, were joined in Crafts Guilds. During the industrial revolution due to technology
development skills had to be developed to work with it. In the 30s of the 20" century
researchers encountered the question how to organize work better and how to motivate
employees. After World War II the main emphasis was placed on development of
economic efficiency, i.e. applying the term of competence mostly in relation to
professional work.

Since the 70s of the 20" century the term of competence has been used in scientific
literature of different branches (Tilla, 2005), in the competence definement mostly
emphasizing the competence awareness acquired in the educational process, ability
based on knowledge, experience and attitude, which reveals its readiness to work, also
within the competence term analysing competence as a procedural, integrating
indicator of the personality’s development wholeness. Competence as an ability can be
both used, made and developed. Moreover, promotion of the ability formation is also
the task of pedagogy.
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The term competence as a scientific category has been introduced by the American
linguist Avram Noam Chomsky (Chomsky, 1988), developing the linguistic theory
where alongside the term competence the term performance is used.

In the early 21% century there were two definements of competence in pedagogy.
From the theoretical point of view competence is a cognitive structure which promotes
a certain behaviour. From the operative point of view competence includes a higher
level skills and actions which reflects the ability to deal with complex and
unpredictable situations. This definition of competence includes knowledge, skills,
attitudes, metacognitive and strategic thinking (Westera, 2001).

Nowadays a new understanding of integrated competences is being developed,
which complies with the global rhythm of modern life and is based on the previously
defined concept of competence. In the optimal case the education system has to
provide every member of society with an opportunity to obtain and develop their
competences- acquire education, requalify, improve knowledge during the lifetime in
compliance with the society and personality’s needs. A new approach is needed which
determines priorities not only in the corresponding situation, but also after some time.
In modern education planning of the teaching and learning process based on
competences becomes topical (Moore, Lewis 2009).

In Latvia, similarly to the world, the interest in the term of competence dates back
to the first half of the 20" century, when in pedagogy the term of competence was
already mentioned in J.A. Students’(Jilijs Aleksandrs Students 1898-1964) work(1998,
p.221.) in the 30s of the 20" century. In the 21 century such Latvian theoreticians of
pedagogy as 1. Tilla (2005), R. Garleja (2006), Z. Taurina (2007), G. Davidsone (2008)
have been involved in the term of competence studies. These authors express their
opinion that competence is looked upon on the basis of the subjective wholeness
approach, thus providing the human potential for a certain work performance.
Competence means proficiency, broad knowledge in a certain field, issue or work area;
it is readiness for action, subject’s need for cognition; procedural, integrating indicator
of the personality’s development wholeness, individually psychological, social quality,
abilities that provide a successful work performance; also scope of powers and
management of their implementation (Garleja, 2006).

Any competence from the modern point of view is studied as the system of
cognitive and practical skills, knowledge, motives, values and ethics, attitudes,
emotions and other social and behavioural components, whose elements can be
mobilized for an efficient and productive functioning in any context.

In competence descriptions dynamic aspects are emphasized that promote
adaptation on the basis of experience, knowledge and skills. In its turn, development of
competence is determined by acts of operation.

The structural analysis of competence differentiates the principal competences
which within the internal mental structures and ability systems are implemented
through mobilization of knowledge, cognitive and practical skills. The same way also
the social and behavioural components as attitudes, emotions, values, manifestations of
ethical and motivational activities in the particular context. The pedagogical categories
included in the term of competence determine its diversity and functions, which
includes the gnostic, regulating, controlling, assessing and self-assessing (Zeiberte,
2011; suggestion by the European Parliament and Commission..., 2006). The set of
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factors affecting competence improvement is described with a cyclic process during
the activity formation process, in which the factors are mutually linked, and where
cach stage of development depends on the previous development stage
(Schneckenberg, Wildt, 2006) (see Figure 6).
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Figure 6. Model of competence development

Resource: made by the author according to Schneckenberg, Wildt, 2006

Competence categories, where each has got a specific focus, in the family
education context should be perceived as mutually related that form the base for the
core competence identification. The essence of competences is the need to think and
act in a reflective way. Reflectivity includes not only the skill to apply knowledge in
unexpected situations, but also the skill to deal with changes, to learn from experience
and think and act critically, which has to become one of the leading motives of family
competence formation. Core competences provide an opportunity to participate
efficiently and self-realize in a diverse educational, professional and social context,
promote realization of the individual learning potential, whose consequences are an
important educational individual and social outcome (Education — lifelong learning...,
2003).

On the basis of the competence and pedagogical category, it is necessary to analyse
its functional aspects in the context of family education for the children’s with special
needs quality of life improvement.

In Sub-chapter 2.3 Functional Aspects of Family Education in Competence
Formation Process the competence formation functionality has been described.

The 21% century knowledge society is characterized by the transition from
education as a process, which allows us to achieve certain results, to an opinion, which
emphasizes development of personality or learning to be (Learning..., 1998). Constant
acquisition of education in the society is going on, therefore competence is set as a
necessary prerequisite in order to achieve improvement of the economic and social
situation and provide sustainable development. The result of the society’s acquired
knowledge is a set of individual’s obtained knowledge, skills, assurances, attitudes,
culture values and personalities (Belickis, 2000).

In compliance with the global society’s development processes the goal of
education acquisition is a human personality, in whose life activity the unity of
freedom, independence and responsibility is formed (Jurgena, 2001). To reach the
goal, education has to include the learning modalities: to know, to do, to live together
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and to be. Every individual’s freedom, independence and responsibility have to be
observed, which are the human personality’s forming factors (Spona, 2001).

It is possible to implement learning in formal, non-formal and informal education.
Family education relates more to the type of informal education (Dimensions of adult
learning, 2004). Family education has to include democratic upbringing goals, setting
the care of a human being and their welfare as the highest value. Thus formation of a
human personality is promoted, where the main factors are the individual’s freedom,
independence and responsibility. In its turn, modern family education has to create a
transition from education as a process, which allows us to achieve certain goals, to
education which emphasizes the personality’s development and learning to be, whose
integral part is cooperation on an equal basis.

Within the framework of family education the functional aspects of competence are
characterized by knowledge, skills, attitudes, values and experience, providing the
individual’s ability to cope with complex requirements and tasks in the diverse social
context and situations. Family education has an important role in competence
formation, concurrently with acquisition of skills and knowledge individuals also have
an impact on value orientations, attitudes and behaviour in a positive direction. In the
context of value orientation one has to take into account that only then, if the value
becomes a part of the personality’s structure, it is possible to talk about correlation
between the cognitive level of value orientation and behaviour (MBun, 2006; Belickis,
2000).

The subject-matter structure of competence is made by the interaction of cognitive,
emotional, voluntary, physical, social and metacognitive abilities based on the
individual experience, where the experience has the central role. Others’ experience is
important knowledge for others, in others’ life activity observed skills, others’ attitudes
to oneself, others and the world, but the world experience — declarative and procedural
knowledge, in the diverse life activity applicable skills and diverse systems of the
existing attitudes (Tilla, 2005, p.36). The competence has to develop in a procedural
way constantly and life-long, as a result manifesting itself in the in the changes of the
performance quality level.

In Sub-chapter 2.4 Significance of Family Education Programme for Children’s
with Special Needs Quality of Life Improvement the theoretical and empirical
substantiation of implementation family education programmes and their importance in
the children’s with special needs quality of life improvement context have been
analysed and assessed.

In 1974 the Individuals with Disabilities Education Improvement Act (IDEA) was
created, which is still being amended. The 2004 mandate of the Act determines
parents’ involvement in the education process planning (Ankeny, Wilkins, Spain,
2009).

Nowadays substantiation of the family education programmes is that it is necessary
to assist families in practice, providing them with an organizational and educational
support, implementing individualized or comprehensive programmes, where a team of
specialists from different branches orientate their professional work regarding the child
with special needs, taking into account each family’s individual case or common
difficulties identified for the target audience.
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Education programmes are most often implemented in the form of group
interventions and they are characterized with a didactic component, providing
information on the various aspects of the diagnosis (Is parental coping associated...,
2009; Effectiveness of a parent..., 2011; Group intensive family..., 2008; Parental
stress and coping..., 2008; Gore, Umizawa, 2011).

The programmes of family education can also be implemented as education, care
and self-care promoting service provision for the child who has special needs, in
compliance with their needs, family education and participation fulfilling a secondary
role. Finally, the programmes of family education can concentrate on parents as
promoters and coordinators’ education in relation to the children with special needs in
order to achieve better learning outcomes, providing the parents with the specific
knowledge acquisition (Effects of in-home training..., 2003). Families learn to cope
with the child’s non-adequate behavioural problems, changing their behaviour,
neutralizing cognitively the significance of the behaviour and overcoming the
emotional consequences created by the behaviour.

Up to know substantiation for the formation of children’s with special needs family
education programmes is education on health which is being implemented within the
framework of adult education, as well as knowledge on stress and its overcoming,
adaptation and acquisition of the social support needs. In formation of the family
education programme various approaches are applied which are orientated towards the
family, based on the place of residence, services or represent a combined approach
(Effectiveness of a parent..., 2011; Group intensive family..., 2008; Gorel, Umizawa,
2011; Suppo, Floyd, 2012; Family-centred care in family-specific teams, 2007). The
samples of the best practices involve participation of voluntary teachers, students,
families in which there are children with special needs, social workers and university
teachers. The outcomes of the programme acquisition are related to a more profound
understanding of the families’ needs and problems.

Family knowledge on children’s with special needs, which is provided with the
acquisition of family education programmes, promotes adaptation of families,
including knowledge of medical character, knowledge on specific communication with
the child and knowledge on resources and support. The earlier involvement of the
families in the educational programmes is, the more efficient and sustainable
intervention possible to be implemented.

In formation of modern family education programmes application of new
technologies represent an alternative approach, which can be an efficient tool for
educational task solutions, problem-situation documentation and provision of the
documentation availability to the corresponding specialists, promoting a self-regulated
surveillance of the situation, concurrently promoting formation of the families’ social
network of contacts. One more of the newest approaches which is applied to reduce
non-adequate behaviour of children with intellectual disorders is an approach based on
the group work-principle in which both the specialists, who work with the children on
a daily basis, and the children’s carers, most often their parents, study together at the
same time (Gorel, Umizawa, 2011; Whiting, O'Loughlin, 2012).

Families’, in which there are children with special needs, education in Latvia is
mostly provided by different non-governmental organizations that basically
disseminate the Convention on the Rights of Persons with Disabilities by the United
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Nations in Latvia. Development of family education in Latvia is mostly affected by the
factors that are related to the material provision, social contacts, mutual cohesion and
support of the family (Millere, 2012). In Latvia the family-centred and on the service
offer based approach is mostly applied, within which the parents have an opportunity
to take part in support groups, camps, seminars, and also obtain educating materials
(Velku Society, 2013).

In Sub-chapter 2.5. Family Competence for Children’s with Special Needs Quality
of Life Improvement the significance of life-force or competence for children’s with
special needs quality of life improvement has been justified.

In studies family competence is identified as life-force or a way how the family
overcome and cope with the events causing stress in the family, defining it as the
family’s ability to achieve a positive outcome regardless their difficulties. Family’s
life-force is looked upon depending on the interaction of the risk and protecting factors
or concentrating on the strengths or resources of the family (Walsh, 2003).

Conceptual development of family life-force and focus on the factors that promote
the families’, in which there are children with special needs, prosperous functioning,
belongs to the positive psychology school. It is typical that researchers emphasize
health factors as opposed to pathological factors (Seligman, Csikszentmihalyi, 2000;
Antonovsky, 1987; Antonovsky, Sourani, 1988). Factors that promote the family life-
force is diversity as an important part of life, acceptance of power and family
resources, preservation of a positive point of view, maintenance of spiritual beliefs and
system of values (Walsh, 2003).Such a point of view is focused on the family
competence as understanding of what the family does in compliance with positive
types, how the family functions on the basis of positive aspects.

Awareness of systemic family competence is characterized with a view of family
competence as awareness of the family’s adaptive resources which help the family not
only to improve the general functioning, but also its ability to solve problems, struggle
and adapt to the environmental changeable conditions. Family life-force has not been
studied directly in the research sphere of people with special needs. However, there are
more and more proofs that the families, in which there are children with special needs,
have a higher degree of power, defining the positive aspects of the child’s disability in
their family life and welfare (Skinner, Rodriguez, Bailey, 1999; Scorgie, Sobsey, 2000;
Taunt, Hastings, 2002; Systems analysis of stress..., 2005).

Originally competence was primarily associated with the child individually. The
family was considered as dysfunctional, most often as the reason to what happens with
the child. Nevertheless, through studies researchers have started to notice that
competence is not only an individual process, but also a process of a family system
(Werner, Smith, 1977; Cicchetti, Rogosch, 1997; Sixbey, 2005). H.I MsCubbin
(McCubbin, Thompson, McCubbin, 1996) extended the definition of competence
including in it also family and defining life-force as positive behavioural models and
competence both individually and in the family which are applied in stressful and
unfavourable conditions.

The theory based on the family justifies the ways how, providing support, to
promote or delay the outcome of work with family. From the point of view based on
the family, the family participation in support intervention is emphasized, including in
itself the possibility for the parents to make decisions, learn new skills, develop
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awareness of choices, which can be available for the families, and strengthen the
informal family support network. In its turn, the development-orientated bio-neuro-
psycho-social model of psychology adaptation explains variations in family
functioning in which there is a child with special needs, through the interaction prism
of social, biological and neuropsychological factors (Esdaile, Olson, 2004; Keyser,
2007; Murray, Mandell, 2006).

Family competence is met as a part of family quality of life in most of the
theoretical descriptions, including the impact of financial provision on mutual
relationships in the family, personal and social restrictions of activities, stigmatization
which is manifested as social exclusion or restrictions, psychological adaptation and
self-assessment of competence. But parents’ understanding of competence is based on
the assumption about the parents’ competence as an improvement enhancer in the
child’s with special needs functioning, revealing the link of family quality of life
between family competences (Crowley, Kazdin, 1998).

Families’, which bring up children with special needs, quality of life improvement
in connection with competence formation, in family education programmes means
incorporation development elements of parents’ core competences, self-competences,
social competences, professional competences and meta competences (see Figure 7).
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Figure 7. Development model of multidimensional family education programme
Recourse: made by the author

Collating theoretical studies on quality of life, competence development and
families’, in which there are children with special needs, educational concepts, a
multidimensional development model of family education programmes was created,
which represents the novelty of the Doctoral thesis.

Chapter 3 of the Doctoral thesis Substantiation and Description of the
Experimental Research consists of three sub-chapters and five sub-points.

In Sub-chapter 3.1. Methodological Framework of Experimental Research the
link between the families’, in which there are children with special needs, quality of
life improvement and the competence formation process has been justified within the
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empirical research, the methodological principles have been characterized. In the sub-

chapter the research participants and chosen methods have been characterized.

Goal of the empirical research — justify how family education helps to improve
the families’, in which there are children with special needs, satisfaction with their
quality of life.

In relation to the significance of competence development identified in theories and
empirical studies in satisfaction with quality of life, the empirical research
hypothesis was set — development of the parents’ core competences, self-competences,
social competences and meta-competences would promote improvement of quality of
life in families with children, who have special needs.

The research base was made by 291 respondents from the families who are
bringing up children with special needs and five field experts, in total 296 respondents.
The venue of the research base is related to the author’s long-term professional work in
the rehabilitation and education sphere.

The selection was made in compliance with the population. The probable selection
was created for the research needs and provision of data representativeness.

In Sub-chapter 3.2 Description of Family Education Programme the content of
the Doctoral research developed by the author has been revealed.

Before the development of the family education programme the feasibility study on
family education was carried out within the theoretical research. The research activity
included taking measurements before the family education was implemented and
assessed. In the family education programme , on the basis of the constructivism,
connectivism and integral pedagogy theories, the theoretical viewpoints on the core
competence, meta-competence, social competence and self-competence and practical
viewpoints on the development of individual competence aspects and strengthening for
the families, in which there are children with special needs, were included.

The goal was set for the family education programme — promote competent
management of the families’, in which there are children with special needs, daily life
and difficulties related to it, in order to improve the family functioning.

The achievable outcomes were forecasted- knowledge, skills and competences. In
the content of the programme, acquisition of the core competences, their description
and preconditions for a successful acquisition were integrated in compliance with the
eight core competences by the European Parliament and Council of Europe, as well as
acquisition of meta-competences in the awareness of introspection and meta-cognitive
competence.

The family education programme has been based on 4 fundamental principles:

1 Family education supports family participation in decision-making related to care
and care processes;

2 Education and training help the family to satisfy the constant needs related to the
child’s health;

3 The family education programme includes the principal themes in compliance with
its needs: safe application of medicine and medical devices, potential interaction
between medicine and food, recommendations for diet, rehabilitation techniques,
knowledge on the child’s diagnosis, impact of stress and negative events on the
family and ways to overcome them;
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4 The values and priorities of the family, resources and functioning are taken into
account when developing the methods of the education programmes, and these
methods allow the family, child and educational staff to interact during the
educational process.

During the implementation of the family education programme the families’ mutual
education acquisition has been encouraged, promoting active learning and knowledge
formation with the help of interactive methods. Learning forms based on technologies
have been tried out experimentally during the programme, respecting family interests,
restrictions of time and resources.

In Sub-chapter 3.3 Analysis and Interpretation of Experimental Research five
studies have been carried out — assessment of families’ quality of life and families’
competence improvement in relation to the implementation of the family competence
development programme.

In Sub-point 3.3.1 Study of Family Quality of Life the assessment research of the
families’, in which there are children with special needs, quality of life and satisfaction
with quality of life, health, finances, relationships in the family, social support,
received services, entertainment and values has been carried out.

Analysing the obtained data, the author of the Doctoral thesis has obtained the
outcomes that more a third or 73 respondents assess their quality of life as good (38%),
but 40 respondents assess it as very good (21%). A small number of families assess
their quality of life as outstanding -2%, and only 6% of all surveyed families are very
satisfied with their quality of life (see Figure 8). 74 respondents assess their quality of
life as satisfying (39%).

Most of the respondents or 130 (66%) are satisfied with their quality of life, 49
respondents assess their quality of life neutrally — they feel neither satisfied nor
dissatisfied, 11 out of the total number of respondents are dissatisfied. In its turn, only
6 respondents (3%) are very satisfied with their quality of life. The obtained outcomes
confirm that the families in which there are children with special needs have integrated
well in the society, receive the necessary help and thus feel satisfied with life, or they
think that in their situation already mediocre quality of life can be considered as good.
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Figure 8. Comparison of quality of life assessment and satisfaction
with quality of life
Resource: made by the author

In Sub-point 3.3.1 the research outcomes have been depicted that there is a distinct
or not so distinct connection among all life spheres (health, finance, relationships in the
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family, support from other people, support from the service providers related to
disability, impact of values, career and career planning, relaxation and free time,
interaction with the society) looked upon in the survey and satisfaction with quality of
life.

In Sub-chapter 3.3.2 Assessment Study of Family Competence a general family
competence analysis before and after the implementation of the family competence
improvement programme has been carried out, assessing the dynamics of knowledge
and skills.

According to the research outcomes the parents’ knowledge before and after the
implementation of the family competence improvement programme does not show any
essential difference. However, progress can be noticed after the programme
implementation. Progress is more noticeable in the parents’ self-assessment on
knowledge how to overcome stress better and obtain social support (see Figure 9).
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Figure 9. Comparison of parents’ knowledge before and after the family
competence improvement programme implementation
Resource: made by the author

Analysing the data on parents’ self-assessment before and after the family
competence improvement programme implementation, significant changes can be
noticed in the assessment of common skills, also in the stress overcoming and support
attraction segments. However, in the segment of the childcare assessment slight
changes can be noticed. Lack of a distinct positive dynamics of the previously
mentioned skill assessment could be related to the fact that the parents became more
aware and they understood the significance of the mentioned skill already before the
programme acquisition.
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Figure 10. Comparison of parents’ skills before and after the implementation of

the family competence improvement programme
Resource: made by the author

According to the research outcomes all areas of quality of life, which have been
looked upon within the Doctoral research — health, finances, relationships in the
family, support from other people, support from the service providers related to
disability, awareness of values, career and career planning, relaxation and free time,
interaction with the society — more or less are related to satisfaction with quality of life.
On the basis of the survey outcomes, satisfaction with life is mostly affected by the
following areas: health, finances, also relaxation and free time. In its turn, competences
inherent to family affect and determine quality of life in different areas of life. In
general parents have more theoretical knowledge than the skill to apply this knowledge
in real life situations in order to help themselves or their child and improve their
quality of life. For the parents, who have children with special needs, the biggest
problems are caused by the skills related to the affective sphere. The family education
programme developed for the needs of the Doctoral research focuses on the
development of the affective sphere skills.

On the basis of the research outcomes, the novelty set in the Doctoral thesis for the
purpose of family competence is related to the identification of the most essential
dynamically interacting components. As a result the professional competence, social
competence and individual development competence have been included in the
competence structure for the families which have children with special needs.

In Sub-point 3.3.3__Expert Opinion on Family Competence Improvement
Programme the experts’ assessment for family competence improvement programme
has been included.

The experts’ assessment for the implemented programme has been carried out in
compliance with the set criteria:

1 Topicality and novelty of the programme;
2 Goals and tasks of the programme;
3 Applicable approaches and methods in the programme implementation;
4 Assessment opportunities for the parents of the acquired competences within the
programme;
Possibilities of the programme implementation;
6 Possible long-term impact in quality of life improvement.
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Outcomes of the research confirm that in general the experts assess the family
competence programme as a positive one, giving the highest assessment (M=3) for the
possibility to implement the programme in life, without seeing any subjective or
objective obstacles there. The experts’ lowest assessment was given to the last
criterion, which describes the impact of the programme in long-term (M=2.40). The
experts’ assessment approved the family competence programme for further
application in the families’, in which there are children with special needs, education.

In Sub-point 3.3.4 Parents’ Assessment of Family Competence Improvement
Programme the outcomes of the parents’ assessment about their involvement in the
programme have been described in the context of the child with special needs and
family’s quality of life in general.

Collating the research data, the outcome has been obtained that the parents
involved in the family competence improvement programme have mentioned the
desire to help their child, improve the child’s daily life conditions, situation as the main
reason for involvement.

Problems mentioned by the parents in daily life are divided in three groups:

1 The society’s intolerant attitude (mentioned by 6 parents).
2 Financial problems (mentioned by four parents).
3 Availability of medical services (mentioned by eight parents).

The families with children who have special needs experience more stress, different
challenges in childcare, health problems, sense of restrictions, parents’ depression than
the families in which children are healthy. Some families have financial type of
problems, they complain about an insufficient or non-adequate support system, lack of
cooperation between different organizations and civil servants. All parents have
mentioned either directly or indirectly that a bigger support from the government or
municipality side could help them. However, the interviewed parents have expressed
hope that in a ten-year-time their life will have improved.

In the parents’ assessments both positive and negative aspects appeared.
Nevertheless, the positive aspects there were more. All interviewed parents have
responded that they would also recommend other parents to attend this programme or
similar educational ones. Collating the outcomes of the parents’ interviews, it can be
noticed that the development level of family competence determines the quality of
different life areas.

In Sub-point 3.3.5 Research of Family Quality of Life in Relation to Competence
Improvement the comparative research for the families in which there are and aren’t
children with special needs, factor analysis and linear regression for the prognostic
potential assessment have been carried out.

During the comparative analysis in the Doctoral thesis research, statistically
significant differences were identified in several survey domains. The indices of
general satisfaction are statistically significantly lower in the families where there are
children with special needs (M=5.08; SD=1.07) than the families’, in which there are
no children with special needs, indices of general satisfaction with quality of life
(M=5.63; SD=0.69), since U (120) =1260.000, 0.0<0.05.

There is a statistically significant difference between the conceptions and
opportunities to obtain a good job, if there is a child in the family, for U
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(120) =1250.500, 0.0<0.05. Statistically families assess the impact of the child’s
presence on quality of work in a different way- U (120) =464.000, 0.0<0.05.

Statistically the families’ opinions differ significantly when assessing the family
lodging (U (120) =903.000, 0.0<0.05), environmental safety (U (120)=1306.500,
0.01<0.05) and availability to every society member in the city, village or the country
(U (120) =1191.000, 0.01<0.05). The families, in which there are children with special
needs, are less confident that the family lodging is safe. However, the families, in
which there are children with special needs, assess higher safety in the city, village or
country.

Statistically such self-realization aspects as achievement of individual education (U
(120)=1061.500, 0.0<0.05) and professional (U (120)=1068.500, 0.0<0.05) goals are
assessed significantly in a different way. The families, in which there are no children
with special needs, more often tend to think that they have managed to achieve
educational and professional goals, in comparison with the families’, in which there are
no children with special needs, views on the achievement of the educational and
professional goals.

The views of the surveyed families differ significantly statistically in the question
about sharing opinions and feelings with the partner/other family members (U
(120)=1703.500, 0.0<0.05). The families, in which there are children with special
needs, feel more comfortably when sharing their feelings than the families in which
there are no children with special needs.

Statistically the views on common family problem solving differ significantly
(U(120)=1064.000, 0.0<0.05). Similarly, the results of statistically significant
differences were obtained regarding the family members’ mutual help in goal
achievement (U (120)=867.500, 0.0<0.05).

Assessment of the support provided by friends (U(120)=942.500, 0.0<0.05),
relatives(U(120)=1169.000,0.0<0.05),neighbours(U(120)=1364.000,0.0<0.05),colleag
ues(U(120)=988.500, 0.0<0.05) statistically differs significantly. The same way
assessment is different regarding the received help from other families (U
(120)=811.500, 0.0<0.05), state and municipality (U (120)=554.000, 0.0<0.05), non-
governmental organizations (U (120)=1259.000, 0.0<0.05). There are statistically
significant differences between the facts whether the families feel comfortable and
accepted in the society (U (120)=1006.500, 0.0<0.05).

Statistically the family assessment is significantly different to how obliging the
teachers of educational establishments have been (U (120)=1169.500, 0.0<0.05), as
well as the family conviction if they know how to help the child develop (U
(120)=1304.500, 0.0<0.05). The same way the assessment differs to their own regular
activities for the sake of the child’s development (U (120)=1028.500, 0.0<0.05), the
necessity for the family to study a lot (U (120)=445.000, 0.0<0.05) and the assessment
for extra educating (U (120)=792.000, 0.0<0.05). Statistically significant differences
exist between the opinions whether the family think that new knowledge has to be
acquired constantly (U (120)=1287.500, 0.01<0.05), as well as there are differences
between the families’ desire to share their knowledge and skills with other families (U
(120)=841.500.

The indices of the competence development assessment are higher for the families
in which there are children with special needs. The families, in which there are

67



children with special needs, are also more open socially and ready for the horizontal
transfer of the knowledge and skills, sharing with other families, in comparison with
the families in which there are no children with special needs.

As in the families, in which there are children with special needs, paid employment
is most often done by only one of the parents due to objective reasons, since it is hard
to combine the care of a child with special needs with conventional work, the financial
situation and opportunities of the families are more restricted than the families with
healthy children. In the family education programme concurrently the content of a
psychological character that has been directed towards communicative competence
formation, it is necessary to introduce purposeful changes, supplementing competence
formation with the knowledge, which would also enhance the possibility for the
unemployed parent in the family, developing their initiative, knowledge and skills, to
find a job that can be done from home, while bringing up the child with special needs.
In order to achieve that, it is necessary to supplement the programme, promoting
specifically it with socially communicative knowledge and skills (see Figure 11).
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Figure 11. Content supplementing elements of the competence improvement
programme based the research

Resource: made by the author

Due to the factor analysis eight factors were identified whose structures are
mutually on average closely or closely related. In the families’, in which there are
children with special needs, quality of life interconnection with competence formation,
the factors of family cohesion, child’s education, knowledge transfer, formal and
informal environment, family education and the closest social environment dominate
in the conceptual structure.

The factor analysis of the outcomes at the last stage of the research allowed to
make a conclusion that family education has got a stable place in the common factor
matrix, which is the novelty of the research. However, developing the family education
programme, with an intention to enhance the increase of family satisfaction with
quality of life through competence improvement, it has to be taken into account that
family education will be efficient if it is closely linked with the transfer of the families’
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mutual communication, experience, knowledge and skills, and not with hierarchically
organized education. And the terms of the socially communicative competence
improvement will dominate in it, which also describes the novelty of the research. In
its turn, family satisfaction with quality of life borders closely on the closest, as well as
formal and informal environmental support, opportunities to develop and get educated
for the child and family together. Family cohesion is the families’, in which there are
children with special needs, core resource requiring an active participation of both
parents.

The research was concluded with a mathematical test, applying the linear
regression method whether competence improvement can have an impact of family
satisfaction with quality of life.

Regression was credible to the statement that the family education programme has
helped the family, since 2.058>1.96.

Also regression was credible to the statement that the family would be willing to
share their knowledge and skills with other similar families (1.99>1.96).

Finally, regression was also credible to the statement that the families’, in which
there are children with special needs, experience could provide valuable knowledge to
such families, in which there are no children with special needs (1.99>1.98).

In general, the obtained outcomes support the core assumptions of the integral
pedagogy, connectivism, radical and social constructivism on quality of life
improvement through competence development in a modern learning cooperative way.
Analysing all obtained outcomes during the research process, the author of the
Doctoral thesis has realized that an essential link can be found between meta-
competence, social and professional competence and quality of life dimensions —
education, work, social support, social inclusion and self-realization (see Figure 12).
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Conclusions

. The structure of family competence consists of the professional — parents’
responsibilities, social and meta-competence components. Each of the competences
from its perspective is equally important in the common structure of family
competence and family functionality in the context of quality of life.
. All areas of quality of life are mutually linked conceptually and they affect the
families’ general satisfaction with their quality of life. In the families’, in which
there are children with special needs, quality of life it is possible to enhance
positive dynamic changes, promoting formation of family competence with the
help of family education programme based on particular goals, where the emphasis
is put on the family needs, initiative and learning from each other.
. Most of the surveyed families, in which there are children with special needs, have
assessed their quality of life as good and the families are satisfied with it. The
families are most satisfied with the level of how the values improve their quality of
life, relationships in the family and family income, but the most distinct relation is
between the satisfaction with quality of life and the following areas: health,
finance, relaxation and leisure time.
. According to the outcomes of the parents’ interviews, the developed and
implemented programme of family competence improvement has been worked out
in a qualitative way and is useful for quality of life improvement. However, it is
necessary to develop its content in compliance with the families’ needs. Also the
assessment provided by the experts is positive — the highest assessment is given to
the possibility to implement the programme, but experts doubt the assessment
opportunities of the sustainability of the programme’s impact. There is a relative
discrepancy among the experts’ assessments which can be explained with the
experts’ affiliation to different scopes of activity.
. Parents’ self-assessment to skills and knowledge, which are included in the family
competence, has been improved after the family competence improvement
programme was implemented. In general parents have assessed their knowledge
higher than skills. The personal communication skills, the skill to be aware of their
own value and the skill to accept that the child is different have been assessed most
positively. These judgements have increased significantly after the programme
implementation. The following skills caused the parents the hardest difficulties:
1) the skill to cope with stressful situations; 2) the skill to ensure others about the
correctness of their viewpoint; 3) the skill to ask for the necessary help for
themselves and the child; 4) the skill combine childcare with work.
. The families’, in which there are children with special needs, satisfaction with
quality of life basically in all aspects is lower than for the families, in which there
are no children with special needs, except for the indices of the families’ emotional
cohesion, which includes achievement of common goals, recreation, emotional
support and readiness to acquire new knowledge. The families, in which there are
children with special needs, are more subjected to unemployment, poverty and
isolation risk in the closest social environment. Even though the families receive a
bigger support from the government, municipality and non-governmental
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institutions, improvements of the financial situation are not observed and
employment and social isolation problems are not being solved. Thus the family
education programmes have to promote improvement of social competence and
changes in the content, including in it computer skills, aspects of entrepreneurship
and law, which would enable them to develop the types of e-activities and social
contacts. Development of families’ with children with special needs competences
could promote formation of inclusive society in Latvia in long-term and
enhancement of sustainable education and development.

The factor analysis of the interconnection of families’, in which there are children
with special needs, quality of life with competence development has confirmed the
significance of family education concurrently with such factors as family cohesion,
child’s with special needs education, knowledge transfer among families, family
readiness to study, development and improvement and support of the formal, non-
formal and closest environment, creating a multidimensional model, where the
components of all factors are united in one structure. According to the factor
analysis the emphasis in competence development should be put on the socially
communicative competence development, extending the already existing family
cohesion resources.

In compliance with the outcomes of the linear regression of the survey “Family
Quality of Life in Relation to Competence Development”, further implementation
of family education programmes is connected with the families’, in which there are
children with special needs, increase of the general satisfaction with quality of life ,
if the terms for the pedagogical capacity improvement of the programmes are
observed in the direction of horizontal knowledge and skills transfer, where the
families learn and teach not only similar families, but also share wider their
experience with such families in which there are no children with special needs,
promoting cohesion of the whole society and decreasing prejudices and social
stigmatization.

During the research collated theoretical cognitions and outcomes of the empirical
study have confirmed that enhancing family competences, it is possible to improve
the families’, in which there are children with special needs, quality of life and
satisfaction with their quality of life, which means that the hypothesis set for the
research work within the research selection has been confirmed and it has become
a condition for the children’s with special needs quality of life improvement.
However, it is necessary to update it with innovative conditions regarding
promotion of family initiative and active learning, improvement of a more
profound parents’ professional competence which has been confirmed with the
outcomes of the comparative research that marks the families’, in which there are
children with special needs, critically varied satisfaction profile of employment,
financial situation and health, education and recreation needs.
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Proposals

On the basis of the empirical research outcomes, proposals of family education
development for the families’, in which there are children with special needs, quality
of life improvement have worked out.

1. The goal of family quality of life improvement is related to the changes of the
social and work area of quality life. Therefore the proposals are concentrated on the
improvement of the families’ professional and social competences. It is necessary
to develop the family education programmes, in whose content the components,
based on the needs identified during the family research, are integrated: base of the
socially-communicative, legal, entreprencurship knowledge and skills and
computer literacy, which would enable the families to become more competitive,
acquiring distance knowledge and skills of entrepreneurship or service organization
and provision forms in the e-environment.

2. Children’s with special needs upbringing sets restrictions to the family’s mobility
and causes difficulties to plan a regular and inflexible school time, thus it is
necessary to promote a technologically supported family activity capacity during
the time and place convenient for the families, organizing not only face-to-face
lectures and seminars, but also synchronous (videoconferences, Skype) or
asynchronous (training resources in a specially developed e-learning environment)
learning opportunities.

3. When implementing efficient family education, it is necessary to approximate the
theoretical pedagogical cognitions to the practice, implementing in family
education the democratic learning approach within whose framework the families
learn to cooperate, one family can either learn or teach others, which means
application of families’ experience and resources.

4. Tt is essential in family education to apply the principles of active learning and
learning through cooperation, which facilitates the families to obtain the social
support. Face-to-face or study groups in the collective blogging environment would
not only promote the knowledge formation processes, but also the social structure,
formation of mutual support and assessment. The families would obtain a chance to
provide a mutual help in the children’s who have special needs problem solving.

5. Changing the family education trend from the families’ passive to active
involvement in the pedagogical process, also the teacher’s role would experience
certain changes, which would perform consultant and mentor’s functions. In order
to provide changes in long-term, family education programmes to solve family
education issues have to be formed on a national level, attracting cooperation
partners from the government, municipality and non-governmental organizations
for the programme implementation. The society has to be educated and
cooperation with the families in which there are children with special needs has to
be promoted, focusing on the families’ experience and resources.

6. The theoretical substantiation of the families’ , in which there are children with
special needs, education programme can be applied in further family education
programme development, including the family education issues in the content of
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the education policy planning documents, and integrating in the study courses
about the mutually related improvement of family quality of life and competences.

Further research guidelines for families’ with children with special
needs quality of life improvement

During the research the necessity was identified to develop a programme content
based on families’ active participation, therefore in further studies the family education
forms that have not been studied before can be included, within whose framework the
families learn from each other, as well as technologically supported distance learning.
Moreover, research on the efficiency of the family education programme, in which the
professional competence improvement components are included, would be necessary.
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