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PROMOCIJAS DARBA VISPAREJS RAKSTUROJUMS

Laizane, A. (2012). Latvijas lauku skolu izglitibas vides mainiba un daudzveidibas
izvertéSana. Jelgava: Latvijas Lauksaimniecibas universitaté 156 Ipp., 19 tab., 23 att,,
440 bibliografijas avoti latviesu, anglu, vacu un krievu valoda, atseviska s&juma 27 pielikumi.

21. gadsimta sakumu var raksturot ka lielo parmainu laiku, kas nes sev lidzi gan dazadu
krizu (demografiskas, ekonomiskas, socialas un veértibu krizes) saasinaSanos un to risinaSanas
nepiecieSamibas aktualizéSanos, gan ar1 sabiedribas attistibu un mainibu dazadas dzives jomas.
Parmainas skaruSas pasaules un Latvijas izglitibas vidi, jo 1pasi lauku skolas.

Starptautiskaja simpozija, kas tika veltits lauku izglitibas vides pé@tniecibai Eiropa
(Hargreaves, 1996) 1pasi tika uzsverts, ka arvien triikkst petijumu par lauku skolu problematiku.
Ar1 Latvija ir aktualiz&jusies lauku skolu izglitibas vides pétniecibas problematika sakara ar lauku
izglitibas vides ilgtsp€jas apdraudéjumu krizes apstaklos. Latvija lauku skolu izglitibas vides
petijumi pamata tiek veikti Latvijas Lauksaimniecibas universitates [zglitibas un majsaimniecibas
institita (Katane, 2005; Katane, 2009). Par to, ka mazo lauku skolu skaita samazinaSanas
tendence ir loti izteikta un ka ipasi lauku skolu saglabasana un to izglitibas vides mainibas
petnieciba ir aktuala ne tikai Latvija, bet arT arvalstis, liecina vairaku autoru pétijumi (p&c Goble,
2010; Solstad, 2005; Sorlin, 2005; Rule, 2005). Pieméram, mazas lauku skolas tiek slégtas
daudzas Eiropas valstis (Irija, Skotija, Anglija, Norvégija u.c.), ka ar citviet pasaulg, pieméram,
Amerikas Savienotajas Valstis, Krievija un citur.

No ta, kada biis Latvijas sabiedribas labklajiba un ilgtsp€jiba kopuma, atkariga ar1 Latvijas
izglitibas kvalitate un ilgtsp€jiba. Latvijas ekonomiskais stavoklis, ka arT prioritates izglitibas
politika liela méra ietekmgja satraucosas tendences paradiSanos, proti, skolu skaita, jo 1pasi lauku
skolu skaita, samazinasanos péd€jo 12 gadu laika, kas neliecina par izglitibas vides ilgtsp&jibu
misu valsti. Latvija vairaku gadu garuma, sakot ar 1999./2000.macibu gadu, ir verojama
visparizglitojoso skolu skaita samazinasanas, proti, 1999./2000. macibu gada bija 1095 skolas,
2000./2001. macibu gada - 1074 visparizglitojosas skolas, bet 2010./2011.macibu gada - tikai 858
visparizglitojosas skolas. Tadgjadi Latvija skolu skaits samazinajas par 237 vienibam. Svarigi
atzimet, ka skolu slégSanas un reorganizacijas procesi skara visvairak lauku skolas ar mazo
skolénu skaitu. Demografiskas krizes rezultata biitiski samazinajas skolénu skaits skolas. Skolénu
un pedagogu skaita samazinaSanas tendence arvien pastav. Pieméram, pedagogu skaits
1990./1991. macibu gada bija 32201, savukart 2010./2011.m.g. — 28801 skolotaji. Skolénu skaits
pamatskolas 1990./1991.macibu gada bija 311762 skoléni, bet jau 2010./2011.macibu gada —
tikai 174717 skoleni (Visparizglitojosas skolas, 2011).

Pastav dazadi iemesli, kapec lauku skolas tiek slégtas vai reorganiz€tas, piemé&ram,
ekonomiska krize (t.sk. izglitibas nepietiekoSs finans€jums), demografiska krize, t.sk. lauku
iedzivotaju novecoSanas, migracija uz pilsétam un emigracija uz arvalstim, dzimstibas
samazinasanas, kvalificétu pedagogu un citu specialistu nodroSinajuma probléma (it Tpasi attalas
lauku kopienas) u.c. iemesli (Katane, 2005; Murdo, 2008; Orupe, 2011).

Lai Latvijas lauku skolas sp&tu nodrosinat savu dzivotsp&ju krizu apstaklos un ilgtsp&jibu
nakotnes perspektiva, notiek parmainas lauku skolu izglitibas vidé ne tikai ,,no augsas”, bet ar1
,no apaksas”. Tapéc svarigi ir pétit So skolu pieredzi, inovativos attistibas virzienus un lauku
skolu izglitibas vid€ notiekoSos procesus, lai varétu ne tikai izvertét notiekoso, bet ar1 popularizet
lauku skolu labako pieredzi, rosinot citas skolas paSam riipéties par savu ilgtsp&jibu. Tapec ir
svarigi pétit, kada veida lauku skolas cenSas nodroSinat savu ilgtsp&jigu attistibu. Par lauku skolas
nozimi Latvijas lauku attistibas konteksta liecina fakts, ka visa lauku skolu pastavésanas vésturé
lauku skola vienm@r ir bijusi viet&jais izglitibas (t.sk. audzinasanas) un kultiras centrs, kas vieno
visus lauku kopienas iedzivotajus. Par lauku skolu izglitibas vides pétijumu aktualitati liecina art
tas fakts, ka lauku skolas vienmér ir bijuSas latviskas pedagogiskas kulttras tradiciju sargatajas
un talak attistitajas, jo izglitibas pieejamiba latvieSu tautai sakas nevis ar pils€tu skolu atvérsanu,
bet tieSi ar pirmo lauku skolu atvérSanu Latvijas teritorija, jo tieSi laukos dzivoja un stradaja
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latviesi, turpretim pilsétam vairak bija raksturiga multikulturala vide (Dinvalde, 2003; Katane,
2004; 2005).

Pétijumi liecina, ka 21. gs. gan arvalstis, gan Latvija (Adams, 2010; Carlson, Carlson,
1981; Education of Rural Population in Serbia .. , 2009; Indrasiené, Merfeldaité, s.a.; Katane,
2005; 2006; Ronning, Solstad, Oines, 2003; Solstad, 1997; Tuna, 2010; Makcumenko, 2006) ir
iezim&jusies tendence lauku skolai partapt par atvértu kopienas izglitibas vidi, kas piedava
miuzizglitibas iesp&jas visiem lauku iedzivotajiem.

Bez lauku skolas nav iedomajama arT miisdienu lauku iedzivotaju ikdienas dzive, bez tas
nepastav ar1 lauku kopiena. Ja nav sakartota infrastruktiira un turklat vél pazid izglitibas vide,
lauki vairs nav titkama dzives un darbibas vide, kas vairs nelauj personibai pilnvertigi attistities,
pasrealizéties (t.sk. profesionala joma), veidot savu karjeru un bt konkurétsp&jigai. Personiska
pedagogiska pieredze, stradajot Rigas vidusskolas, lava nonakt pie atzinas, ka tieSi pretruna starp
pils€tu un lauku vides attistibu, liek daudziem lauku iedzivotajiem, 1pasi jaunieSiem, migrét uz
pilsétam.

Ja pastaves un attistisies lauku skolas, pastaveés un attistisies art lauku sabiedriba, lauku
kulttirvide, attistisies lauki §1 jédziena plaSakaja nozim&. Tas savukart noversis lielas pretrunas
starp Rigas un regionu attistibu, pilsétu un lauku attistibu. Misu Latvijas sabiedribas ilgtsp&jiga
attistiba ir atkariga no ta cik harmoniska, lidzsvarota un ilgtsp&jiga bus izglitibas vide Latvija.

Pétijuma temats
Latvijas lauku skolu izglitibas vides mainibas un daudzveidibas izvertésana.

Pétijuma objekts
Lauku izglitibas vide.

Pétijuma priekSmets

Lauku skolu izglitibas vides mainiba un daudzveidiba.

Pétijuma merkis

Balstoties uz zinatniski pamatoto p&tijjumu paradigmu un metodiku, p€tit un izvertét Latvijas
lauku skolu izglitibas vides mainibu un daudzveidibu.

Petljuma jautajumi

1. Kads ir lauku skolu izglitibas vides pétijumu teorétiskais pamatojums?

2. Kadas parmainas notiek lauku skolu izglitibas vide (2008.g. — 2011.9.)?

3. Kadi lauku skolu vides modeli pastav Latvija un arzemés 21. gadsimta?
4. Kads ir starpskolu mentoringa devums lauku skolu ilgtspé&jigas attistibas veicinasana?

Pétijuma uzdevumi

Studét, analiz€t un izverteét zinatnisko literatiiru par promocijas darba tematiku.

Izstradat un zinatniski pamatot lauku skolu izglitibas vides pétijumu paradigmu.

Izstradat lauku skolu izglitibas vides izvértéSanas metodiku.

Ekspertizes cela pétit lauku skolu mainibu Latvija.

Pamatot un pétit lauku skolu izglitibas vides daudzveidibu, modelét tas variativitati, ka ari

izstradat vides modelu pamatgrupu klasifikaciju.

6. Ar starpskolu mentoringa palidzibu veikt veidojoSo eksperimentu, kura mérkis ir inovativas
darbibas pieredzes apmainas cela rosinat lauku skolas mekl&t jaunus savas pasattistibas celus.

7. Apkopot un apstradat petijumu cela savaktos datus, ka ari analiz€t un izvertét iegitos
rezultatus.

bR

Pétijuma metodologiskais pamatojums

Jédziena lauku skola teorétiskie pamati (Andersone, 1955; Brezgo, 1929, 1939; Builis, 1975,
1985; Delbridge, 1981; Dinvalde, 2003; Drizule, 1967, 1975; Gove, 1981; Hurley, 1999;
Jimerson, 2006; Katane, 2004, 2005, 2006; Kriskans, 1972; Kronlins, 1973; Pladson, Lemon,
1982; Preiss, 1932; Ruberts, 1973, 1978; Salmins, 1974; Staris, 1978; Staris, Usins, 2000;
Zukovs, 1999; Vi¢s, 1925./1992, 1926, 1928, 1939, 1940; I'ypesinoBa, 2007; Konecnuk, 2008;
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[IBeroBa, 2008; Xyropckoii, 2000; u.c.).

» Lauku skolas arzemés (Alwyn, 2005; Choi, 2009; Eckman, 1997; Im, 2009; Hilty, 1999;
Howley, Lyson, 2002; Kilpatrick, Rowena, Kilpatrick, s.a.; Johns, Kilpatrick, Loechel,
Prescott, 2004; Koulouris, Sotiriou, s.a.; Mulcahy, 2009; Mulryan-Kyne, 2005; Murdo, 2008;
Rule, 2005; Sigpdrsson, Jonsdottir, 2005; Solstad, 2005; Sorlin, 2005; Syvéaniemi, 2005;
Watts Hull, 2003; u.c.);

» Jedziena lauku skola pamatojums vides specifikas konteksta (Carlson, Matthes, 1987; Groza,
1997, Katane, 2005, 2007, Magdalenoka, 2001; Stabins, 2001; Rutka, 2008; 1BaHoB, s.a.;
u.c.);

» Lauku skola ka kopiena (Bird, Little, 1986; Bidwell, 1973; Bryck, Driscoll, 1988;
Noddings,1988; Parson, 1958; Powell, 1985; Raituma, 2009; Swartz, Merten, Bursik, 1987,
Valbis, 2005; u.c.).

Lauku skola ka dzivotspéjiga, paSattistoSa, paSorganizéjoSa un pasizvértejoSa vides sistema
(Banathy, 1968; Briggs, 1977; Broderic, Smith, 1979; Bronfenbrenner, 1989; Broks, 2000;
Brunkhorst, 1983; Buckly, 1967; Gudjons, 1998; Immergart, Pilecki, 1973; Katane, 2005, 2007,
2009; Kuhn, 1976; Leschinsky, Roeder, 1981; Merton, 1948; Parsons, 1937, 1951, 1955; Sterling,
2001; A6abuna, 2008; Adanacwes, 1973; bpsuckuii, [lToxapckuii, 2002; BacunbkoBa, 1999;
l'omaronoB, 1994; I'ypesinoBa, 2004; Hanuensn, 2004; Uneunckuit, 1995; Karan, 1974; Kusizena,
Kypatomos, 1994; Hockoga, 2004; [Tpuroxun, 1983; Peuibckas, 2009; Cutapos, 2006; Crenus,
2007; TyxymbetoBa, 2008; Yconbues, llanasionn, 2009; daoperckuii, 1998; Xaken, 2004 u.c.).
Lauku skola ka atverta izglitibas vide kopienas ilgtspeéjigai attistibai:

» [zglitiba ilgtspejigai attistibai (Cortese, 1999a; Grabovska, 2006; Grabovska, Vereba, 2010;
Macleod, 1992; McKeown, 2002; Salite, Klepere, 2003; Shallcross, 2002,2003a; 2003b;
Stradins, 2002; Smite, 2006; u.c.).

» Lauku skola ka kopienas izglittbas vide (Akande, 2007; Bingler, Quinn, Sullivan, 2003;
Decker, 2003; Eccles, Harold, 1996; Fairbairn, 1978; Freire, 1973, Freire, Shor, 1987,
Gjelten, 1982; Jarvis, 1995, 1999, 2001; Johnson, Bell, 1995; Katane, 2005; Katane, 2007;
Kerensky, 1989; Knight, 1998; Lareau, 1996; Lovett, 1982; Minzey, LeTarte, 1972; Nieto,
2004; Roga, 2008; Samberg, Sheeran, 2003; Willie, 2000; Wilson, 1980; Poster, Kruger,
1990; Mutwuna, 2004; u.c.).

» Lauku skola ka atvérta izglitibas vide (Bryson, 1936; Colletta, 1996; Dave, 1976; Delors u.c.,
2001; Houle, 1996; Knowles, 1970; Koke, 1999, 2000; Kruéinina, Magdalenoka, 2001;
Maslow, 1970; Merriam, Brockett, 1997; Tuijnman, 1996; u.c.).

= Lauku skolas prestiza pamatojums (Hargreaves, 2009; Moshe, 1995; Su, 2005; bapaHos,
2003; u.c.).

» Lauku skola ka humanistiski merkorienteta izglititbas vide muzizglitibas konteksta
(Bryson, 1936; Carter, 1995; Coombs, Ahmed, 1974; Fordham, 1980; Houle, 1996; Jarvis,
1999; Marsick, Watkins, 2001; Marsick, Volpe, 1999; Menard, 1993; Merriam, Brockett,
1997; Stasane, 2007; Smite, 2006; Sibajevs, 2002; Tight, 1998; u.c.).

Lauku skola ka zinibu organizacija mainibai un attistibai:

» Lauku skola ka organizacija, kas macas (Brandt, 2003; Cousins, 1996; Davidsone, 2008;
DeGeus, 1988; Diggins,1997; Firman, s.a; Fulan, 1993, 1999; Garratt, 2000; Garvin, 1993;
Gephart, Marsick, Van Buren, Spiro, 1996; Isaacson and Bamburg, 1992; Kofman, 1994;
Kofman, Senge, 1994; Lashway, 1998; Leithwood, Aitken, 1995; Mulford, 1998; Nias,
Southworth, Campbell, 1992; O’Sullivan, 1997; Schrage, 1990; Senge, 1990; Silins, Zarins,
Mulford, 2002; Smite, 1998, 2004; Toremen, 2001; VVoulalas, Sharpe, 2005; u.c.).

» Mentorings skolu ka zinibu organizaciju attistibas un mainibas veicinasanai (Carrington,
Robinson, 2004; Cranwell-Ward, 2004; Dantonio, 2001; Donaldson, Ensher, Grant-Vallone,
2000; Gay, 1995; Murray, Owen, 1991; Odell, 1990; Pyatt, 2002; Wang, Odell, 2002; u.c.).

21. gadsimta notiekoSo parmainu lauku skolu izglittbas vide, t.sk. lauku skolu izglitibas
vides modelu daudzveidibas, pamatojums Latvija un arzemés (Barley, Beesley, 2007
Carlson, Buttram, 2004; Centilli, 2008; Cummins, Chance, Steinhoff, 1997; Chalker, 1999;
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Dappen, Isernhagen, 2002; DeYoung, 1991; Johns, Kilpatrick, Loechel, Prescott, 2004; Haas,
Nachtigal, 1998; Hargreaves, 1996; Harmon, 2003; Harmon, Gordanier, Henry, George, 2007;
Howley and Harmon, 2000; Katane, 2005; Kline, 2002; Kilpatrick, Rowena, Kilpatrick, s.a.;
Koulouris, Sotiriou, s.a.; McChesney, 1996; McEwan, Benveniste, 1999; Miller, 1995; Misko
1999; Odasz, 1999; Schiefelbein, 1992; Sederberg, 1991; Stern, 1994 Warren, Peel, 2005;
AxmermuHa, 2008; Anapeiiko, S.a.; Acradnena, Illemepuna, Comomopa, KiememioBa, s.a.;
lankoBckas, Payncuk, 2008; JImurpeeBa, 2004; Kamamnukoa, XKapkosa, IlleaxoBHUKOBA,
Crykanosa, 3apeuneBa, 2008; Tenenenko, 2010; Tounnuna, 2008; démoposa, DEnopos, 2008;
u.c.).

Pétijjuma metodes
Teoréetiskas metodes:
Zinatniskas literaturas un dazada veida dokumentu studéSana, analize un izvertésana.

Empiriskas metodes
Datu ieguves metodes:

» lauku skolu iek$€jas un argjas vides noveérosana;

= personigas pedagogiskas pieredzes refleksija;

= aptaujas: struktur€tas intervijas un anketéSanas;

= Jauku skolu izglitibas vides iek$€ja ekspertize (izverté€sana);

= modeléSanas metode;

= veidojoSais eksperiments starpskolu mentoringa procesa;

» Jauku skolu nakotnes prognozu metode.

Datu apstrades metodes:

» datu primaras apstrades metodes, izmantojot SPSS: Binomialais tests (Binomial Test);

» datu sekundaras statistiskas apstrades metodes, izmantojot SPSS un Microsoft Excel
programmas: Fridmena tests (Friedman Test); Kendela W konkordacijas tests (Kendal’s c-tau
test); Kvalitativas atbilstibas parbaude ar y* kritériju; MakNemara (Macnemar’s Test); Zimju
tests (Sign Test).

Pétijuma baze

Pétijuma iesaistito skolu kopé€jais skaits: 53 skolas (no tam: 48 lauku skolas Latvija, 3 lauku
skolas Zviedrija, 2 Rigas visparizglitojosas skolas)

Pirmais peétijjums

Situdcijas izpéte lauku skolu izglitibas vide (kopa: 11 eksperti): 9 Latvijas lauku pamatskolas;
eksperti — lauku skolu parstavji (direktori, direktoru vietnieki) no deviniem Latvijas novadiem:
Engures, Jaunjelgavas, Jelgavas, Kandavas, Krustpils, Ogres, Priekulu, Ropazu, Vecumnieku);

3 Zviedrijas lauku pamatskolas; eksperti — lauku skolu parstavji (direktori) no Zviedrijas rictumu
ziemelu dalas.

Lauku skolas izglitibas vides mainibas izverteSana (kopa: 31 eksperts): 6 lauku vidusskolas un
25 lauku pamatskolas, kas parstavéja Kurzemes regionu (Kuldigas, Brocénu un Ventspils
novadi), Vidzemes regionu (Apes, Aliiksnes, Beverinas, Burtnieku, Nauksénu, Ogres, Priekulu,
Ropazu, Raunas, Varak]anu, Valkas novadi); Latgales regionu (Balvu, Livanu, Karsavas, Vilanu,
Varkavas novadi); Zemgales regionu (Auces, Jelgavas, Kandavas, Térvetes, Vecumnieku
novadi).

Otrais petijums

Lauku skolu izglitibas vides modeleSana: petijums notika uz ieprieks€jo petijumu bazes.

TreSais petijums

Starpskolu mentorings lauku skolu izglitibas vides ilgtspeéjibai: veidojoSais eksperiments (kopa:
17 lauku skolas - 12 lauku pamatskolas un 5 lauku vidusskolas; 111 respondenti, kas parstavéja
Zemgales un Latgales regionus).



Pétijuma laiks
2008.9.-2012.9.

1. tabula
Pétijuma posmu izversts apraksts
Teoreétiskie petijumi | Empiriskie pétijumi
1. Pirmais pétijuma posms (2008./2009.m.g.)
1. P&tijuma temata, objekta, priekSmeta, mérka | Lauku skolu izglitibas vides izvertéSanas
formul&uma precizésana, formuléti p&tijuma | sagatavoSanas posms:
jautagjumi un uzdevumi, p@tjjuma teézu | = situacijas izp€te lauku skolu izglitibas
formulésana. vidg;
2. Izveidots pétijumu plans, apzinata un | = lauku skolu izglitibas vides izvértéSanas
apkopota  zinatniska  literatiira,  kas metodikas izstrade.
nepiecieSama teorétisko petijumu veiksSanai. = pétijuma bazes un lauku skolu ieks$gjo
3. Pétljuma zinatniskas paradigmas ietvaros ekspertu iztvéruma kopas izveide.

izstradats pamatojums:

= jedzienam lauku skola,

= Jauku skolar ka
veicinosai videi.

cilveka attistibu

2. Otrais pétijumu posms (2008./2009.m.g. — 20

10./2011.m.g.)

Zinatniski pamatot koncepcijas:

» Jauku skola ka atverta izglitibas vide
kopienas ilgtsp€jigai attistibai,
lauku skola ka dzivotsp€jiga, pasattistosSa,
pasSorganiz€josa un sisttma mainiga vide.

Lauku skolas izglitibas vides izveért€Sanas
(ieksgja ekspertize) posms:
= ckspertizes gaita;
= jegiito datu apkopoSana un apstrade, iegiito
rezultatu analize un izverté€sana.

3. TreSais pétijumu posms (2010./2011. m.g.)

1. Lauku skolas ka zinibu organizacijas
pamatojums,

2. Lauku skolu izglitibas vides modelu
pamatojums.

1. Lauku skolu izglitibas vides
daudzveidibas analize.

2. Lauku skolu izglitibas vides modelu
klasificeéSana Cetras pamatgrupas.

3. Lauku skolu izglitibas vides

daudzveidibas modeléS$ana.

4. Ceturtais petijumu posms (2011./2012.m.g.)

Starpskolu mentoringa pamatojums.

VeidojoSais eksperiments:

= Starpskolu mentorings ka lauku skolas
lauku skolas radoSas wun inovativas
darbibas rosinaSanas un pieredzes
apmainas un ilgtsp€jibas veicinasanas
lidzeklis.

Eksperimentalo pétijumu rezultatu
apkopoSana un secinajumu formuléSana.

Promocijas darba novitate un zinatniskais devums:
1. Izstradata lauku skolas ka izglitibas vides zinatniski pamatota pétijumu paradigma, kas sevi

ieklauj: jédziena lauku skola pamatojumu;

lauku skolas ka dzivotspg&jigas, paSattistosas,

pasSorganiz€joSas izglitibas vides sist€mas mainibas pamatojumu; lauku skolas ka atvértas

humanistiski merkorientetas

miuzizglitibas

vides kopienas ilgtsp&jigai attistibai

pamatojumu; lauku skolas ka zinibu organizacijas (organizacijas, kas macas) pamatojumu,
t.sk. zinatniski pamatots jédziens starpskolu mentorings un ta metodika.

izverteSanas metodika.

. Balstoties uz teor€tisko pétijumu rezultatiem, izstradata lauku skolu izglitibas vides




3. Pamatota lauku skolu izglitibas vides modelu daudzveidiba un, izmantojot izglitibas vides

modeléSanas metodi, izstradata So vides modelu 4 pamatgrupu klasifikacija:

= tradicionalie lauku skolas izglitibas vides modeli;

= strukturalas reorganizacijas izglitibas vides modeli;

= multifunkcionalie un multistrukturalie izglitibas vides modeli vienas skolas ietvaros;
» kombingétie izglitibas vides model..

Pétijjuma praktiskais devums:

1.

2.

Eksperimentali aprobéta lauku skolas izglitibas vides izvertéSanas metodika (t.sk. izstradatas
ekspertu darba lapas).
Eksperimentali aprobéta starpskolu mentoringa metodika:

» veidojosa eksperimenta ietvaros tika organiz€ti un vaditi 5 starpskolu mentoringa
seminari Latvija (Latgalé, Zemgal€), kuru rezultata skolu vida tika popularizéti misu
petijumu rezultati, notika pieredzes apmaina, skolu izglitibas vides paSizvertejums un
nakotnes prognozeésana,

= izveidots lauku skolu sadarbibas tikls pieredzes apmainai;

= apkopoti starpskolu mentoringa seminaru materiali;

» izdota gramata ,,Divdesmit pirmda gadsimta lauku skolas izglitibas vide Latvija un
arzemes” .

Pétijuma robeZas un pétijjuma rezultatu validitate

1.

Petijuma gaita noteiktas petijuma robeZas, lauku skolas izglitibas vidi pamatojot un pétot,
balstoties uz ekologisko pieeju izglitiba. Ta ka ekologiskai pieejai izglitibas pétnieciba ir
daudz un dazadi izpausmes veidi, dotaja promocijas darba lauku skolas izglitibas vide tika
zinatniski pamatota un pétita tris skatijumos, kur lauku skola ir: 1) paSattistosa,
pasSorganiz€joSa un paSizvert§joSa izglitibas vides sistema, kas censSas nodroSinat savu
dzivotsp&ju miisdienu krizes apstaklos un ilgtsp&ju nakotnes perspektiva; 2) atvérta visas
kopienas izglitibas vide, kas piedava muZizglitibas iesp€jas visiem lauku iedzivotajiem,
tadgjadi veicinot lauku kopienas ilgtsp€ju; 3) organizacija, kas macas, lai mainitos un
attistitos. Promocijas darba autore apzinati norobezojas no vadibzinatnes aspekta lauku skolu
pétnieciba.

Kaut arT p&tijuma piedalijas lauku skolas no visiem Latvijas regioniem, parstavot daudzus
Latvijas novadus un kopgjais pétijluma bazes skolu skaits bija 53 lauku skolas (gan
vidusskolas, gan pamatskolas), tomér pétijjumu rezultatus nevar uzskatit par reprezentativiem
valstij kopuma.

Promocijas darba empiriskajos p&tijumos iegiito rezultatu validitati apliecina citu Latvija un
arvalstis veikto lauku skolu izglitibas vides pétijumu rezultati, kas iegiiti teorétisko petfjumu
cela un kas lava izdalit kopigas tendences, kas norada uz: 1) lauku skolu izglitibas vidé
pastavoSajam likumsakaribam; 2) promocijas darba ietvaros veikto pétijumu rezultatu
validitati. Citu autoru veikto petijumu rezultati ir ievietoti gan petijuma teorétiskaja dala, kas
parstav pétniecisko paradigmu, gan promocijas darba empirisko pé€tijumu rezultatu
izverteSanas sadalas, diskusijas forma tos salidzinot ar promocijas darba pétijumu
rezultatiem. Ir jaatzist, ka ne visas valstis pietickoSu uzmanibu velta lauku skolu izglitibas
vides pétniecibai un ne visi pétijumi promocijas darba autorei ir pieejami. Visvairak
misdienu lauku skolu izglitibas vide un taja notiekosas parmainas ir pétitas ASV un Krievija,
nodroSinot So pétijumu rezultatu pieejamibu globalaja informativaja tikla. Tas nosaka
arvalstu lauku skolu pétijumu robezas.

Darba struktiira izveidota atbilsto$i promocijas darba izstrades mérkiem un uzdevumiem un

sastav no: ievada, divam dalam (teor€tiskas un empiriskas) ar sesam nodalam un septinam
apaksnodalam, secinajumiem, bibliografijas un pielikumiem. Promocijas darba struktiiras izveide
atbilst veikto pétijumu logikai un p&tijuma posmiem.



AizstavesSanai izvirzitas tezes

1. Peétijumos par miisdienu lauku skolu izglitibas vides mainibu un daudzveidibu, ir bitiska
pétnieciska paradigma, kas balstitas uz ekologisko pieeju izglitibas pétnieciba un nodroSina
kopveseluma skatijumu uz lauku skolu ka:

= paSizvertejosu, paSorganiz€josu un pasattistoSu izglitibas vides sistemu;
= atvertu miizizglitibas vidi visai lauku kopienai;
* organizaciju kas macas.
2. Latvija tapat ka citas valstis lauku skolu izglitibas vide miisdienas mainas, un pastav tas liela
daudzveidiba:
= Latvijas lauku skola partop par multifunkcionalu un multistrukturalu izglitibas vidi;
» Latvijas izglitibas vidé Iidztekus tradicionalajiem lauku skolu izglitibas vides modeliem
pastav vél arf citi vides modeli.

3. Starpskolu mentorings palidz lauku skolam klut par zinibu organizacijam, kas macas, t.sk.
veicina lauku skolu pieredzes apmainu, rosina lauku skolas meklét radoSus, inovativus
pasattistibas un mainibas celus, tadéjadi sekmgjot lauku skolu ilgtsp&jibu nakotnes
perspektiva.
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PROMOCIJAS DARBA SATURS

1. DALA. LAUKU SKOLAS KA IZGLITIBAS VIDES PETNIECISKA
PARADIGMA

l.dala ir veltita pétijuma koncepcijas zinatniskajam pamatojumam, balstoties uz
daudzdimensionalo pieeju, kas lauj nodroSinat kopveseluma skatijumu vz lauku skolu ka
izglitibas vidi.
Lauku skolas izglitibas vides pétijumu paradigmas ietvaros ir dots jédziena lauku skola
pamatojums laika un vides dimensijas. JEédziens lauku skola tiek pamatots:
* lauku skolu attistibas vestures Latvija skatijuma, ka arT salidzinajuma ar arvalstu lauku
skolu raksturojumu, to rasanas veésturi un jédziena dotajam definicijam;
= lauku skolu vides specifikas daudzajiem aspektiem.
Petijumu paradigmas ietvaros ir pamatoti tris lauku skolas izglitibas vides aspekti, proti,
lauku skola ka: 1) dzivotspgjiga, pasSattistosa, pasorganizgjosa un pasizvertéjosa vides sistéma,;
2) atverta izglitibas vide kopienas ilgtsp&jigai attistibai; 3) zinibu organizacija, kas macas, lai
nodrosinatu savu ilgtsp&jibu (skat. 1.att.).

Lauku skolas ka izglitibas
vides pétijumu paradigma

A 4

Jédziena lauku skola
pamatojums

/\

Lauku skola laika

Lauku skola vides

dimensija dimensija
1 f
\ 4
Lauku skola ka Lauku skola ka Lauku skola ka
dzivotspéjiga, atvérta, humanistiski zinibu organizacija,
pasattistosa, merkorientéta kas macas, lai
pasorganiz€josaun |, muzizglitibas vide |, nodroSinatu savu
pasizvertejosa vides kopienas ilgtsp&jigai ilgtsp&jibu
sist€éma attistibai

i t ;

1.att. Daudzdimensionalais skatijums uz lauku skolu ka izglitibas vidi
(Autores konstrukcija)

Lai pamatotu jédziena lauku skola nozimi Latvijas izglitibas vidé, svarigi bija pétit
jeédziena lauku skola pamatojumu vésturiskaja skatijuma Latvija. Latvijas lauku skolas
vesture ir loti sena un notikumiem bagata. Latvijas skolu vestures petnieku E. Andersones
(Andersone, 1955), J. Anspaka (Anspaks, 1991), B. Brezgo (Brezgo, 1929; Brezgo, 1939), A.
Buila (Builis, 1975; Builis, 1985), M Drizules (Drizule, 1967; Drizule, 1975), 1. Katanes (Katane,
2004; Katane, 2005; Katane, 2006), J. Kriskana (Kriskans, 1972), J.Kronlina (Kronlins, 1973),
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P.Preisa (Preiss, 1932), J. Ruberta (Ruberts, 1973; Ruberts, 1978), A. Salmina (Salmins, 1974),
A. Stara un V. Usina (Staris, 1978; Staris, Usin$, 2000), A. Vi¢a (Viés, 1925./1992, Vics, 1926;
Vics, 1928; Vics, 1939; Vics, 1940) u.c. public€to darbu analizes un izveért€Sanas rezultata
izkristaliz€jas vairakas biitiskas atzinas, kas raksturo lauku skolu Latvija un atsedz pastavosas
likumsakaribas to attistiba:

1. Dazados véstures laika posmos jédziens lauku skola, pieméram, laika posma no 16.gs. lidz
19.gs. 60. gadiem, bija ciesi saistits ar jédzieniem: tautas skola (reformacijas kustiba
Latvija), zemnieku skola, draudzes skola, muizas skola, strapes skola, kaktu skola (18.-
19.gs.), bet 19.gs. beigas - tautskola.

2. Kops$ lauku skolu dibinaSanas Latvijas teritorija pastavéja bifurkacija izglitiba (gan de
facto, gan de jure), ka rezultata gadsimtiem ilgi (Iidz pat 20. gs. vidum) pastaveja
atSkiribas starp pils€tu un lauku skolam, to izglitibas saturu, skolu tipiem un izglitibas
veidiem, piedavatas izglitibas Iimeniem un tas kvalitati.

3. Ar terminu lauku skola apzimé visas visparizglitojosas skolas, kas darbojas lauku vide
Latvija.

4. Jeédziens lauku skola ietver sevi skolas, starp kuram pastav ari zinamas atSkiribas.
Pieméram, lauku skolas var atSkirties ar: skolas tipu, statusu (sakumskolas, pamatskolas,
vidusskolas u.c.) un lidz ar to ar1 piedavatas izglitibas pakapi; mijiedarbibas subjektu, 1idz
ar to ar klasu komplektu ka apaksstruktiru skaitu; piedavatajam formalas un neformalas
izglitibas programmam un to skaitu; atrasanas geografisko stavokli; pieméram, jédziens
lauku skolas ietver sevi skolas, kas darbojas: 1) dazados valsts regionos/novados, kur
pastav zinamas socialas un kulttirvides atskiribas; 2) mazpilsétas un lauku pagastos, kam ir
atSkirigs - geografiskais stavoklis attieciba uz attalumu Iidz tuvakajai lielpilsétai un/vai
novada administrativajam centram; demografiskais stavoklis, infrastruktiras attistibas
limenis; iedzivotaju nodarbinatibas un labklajibas Iimenis u.c.

5. Parsvara pamatskolas (1.-9. klase) un vidusskolas (1.-12.klase) darbojas Latvijas lauku
izglitibas vide. Statistikas dati liecina, ka izglitibas iestaZzu tikla optimizacijas gaita
samazinajas sakumskolu skaits Latvija (Statistika par vispar€jo izglitibu ... , 2011).
Jaatzimég, ka Latvijas lauku izglitibas vidé darbojas ar1 divas privatskolas Vinnijs" (Babites
pagasts, Babites novads), biedriba "Tautskola 99 Baltie zirgi" pamatskola (Drustu pagasts,
Raunas novads). Misdienas gimnazijas un liceji nav raksturigi izglitibas videi laukos
Latvija.

Jédziena lauku skola pamatojums arzemés atspogulo vairakus pétiSanas aspektus, kas
atsedz arzemju lauku skolu izglitibas vides butibu, to nozimi lauku kopienas:

= jedziena lauki pamatojumu, kas, pirmkart, ir saistits ar jédzienu lauku skola (Census of
Population and Housing 1980 Census, 1980; Whitaker, 1982).

» jedziena lauku skola pamatojumu arzemju zinatnieku skatijuma (Delbridge, 1981;
Gove, 1981; Hurley, 1999; Jimerson, 2006; Komnecauk, 2008; Cenbckas mIkona:
KOHCTpYHUpOBaHUE coluaibHou neiictButenbHocTr, 2003; [lIBenona, 2008; XyTtopckoi,
2000).

» arzemju lauku skolu izglitibas vidé notiekoSos procesus (Alwyn, 2005; Ballou,
Podgursky, 1998; Choi, 2009; Im, 2009; Jimerson, 2006; Hilty, 1999; Howley, Eckman,
1997; Lyson, 2002; Mulcahy, 2009; Mulryan-Kyne, 2005; Murdo, 2008; Sigporsson,
Jonsdottir, 2005; Solstad, 2005; Sérlin, 2005; Syvéaniemi, 2005; Watts Hull, 2003; u.c.).
Jedziena lauku skola pamatojums vides specifikas konteksta balstas uz modeli Lauku

skola ka kopiena socialds un kultirvides ekosistemas konteksta, jo lauku skola tiek raksturota
ka kopiena, proti, ka sociala vide, kam ir kopigi darbibas mérki, t.sk. izglitibas mérki, kopigas
Vertibas, sava neatkartojama savstarp&jo attiecibu un mijiedarbibas sistema. Valsts méroga
socialaja vide notiekosie procesi rod savu atspogulojumu lauku kopienas dzive, ta ka lauku skola
ir §1s lauku kopienas neatnemama sastavdala. Skolas kopienu - skolotajus, skolénus, vinu gimenu
loceklus, visus interesentus, kas v€las nemt dalibu skolas dzivé, vieno kopiga pedagogiska
kultiira, nelielas skolas izglitibas specifiska, neatkartojama, tikai konkrétai lauku skolai raksturiga
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kultirvide, tas tradicijas, veértibas un darbibas prioritates, skolas v&sture u.c. Skolas kopienai ir
kopigi visa veida resursi. Lauku skola ka kopiena (skat. 2.att.) ir p€tama ka radoSa, mainiba esoSa
sist€éma, kas ar savu inovativo darbibu var ietekmét ari visas lauku kopiena un pat valsts méroga
sabiedriba notiekoSos procesus. No lauku skolas ka lauku kopienas neatpemamas sastavdalas
iniciativas un v€l€Sanas veicinat visas kopienas ilgtsp&jibu ir atkariga ar1 pasas skolas ka kopienas
pastaveésana laukos. Lauku skolai ka kopienai ir TpaSa misija attieciba uz visu lauku kopienu.

I," Lauku skolaka } /
! kopiena !

2.att. Lauku skola ka kopiena socialas un kultiirvides ekosistemas konteksta
(Autores konstrukcija)

Skola ka kopienas pamatojums (skat. 3.att.) atsedz lauku skolas socialas vides
specifiku. Pamatojums sastav no kooperativam, savstarp&ji draudzigam un atbalsto$am
attiecibam starp tas subjektiem, kuriem ir vienots mérkis un kuru ikdiena ir organizéta tada veida,
kas sekme uztic€Sanos starp tas locekliem, ir teor&tiski pamatota. Skola ka kopiena balsta savu
darbibu uz trim komponentiem — kopiga vertibu sistéma, kopiga mérkorientéta darbiba; iekséja
étika, kas nevar pastavét atseviski, jo tada gadijuma skolas ka kopienas raksturojums biitu loti
vienpusigs (Bryck, Driscoll, 1988).

SKOLA KA KOPIENA

Ieksgja
tika

Kopiga
vertibu sistema

Kopiga
mérkorient&ta
darbiba

3.att. Skolas ka kopienas galvenie komponenti
(Autores konstrukcija, adaptéts péc Bryk, Driscoll, 1988)

Promocijas darba ir dots ari lauku skolas ka kultiirvides pamatojums, kas ir ciesSi
saistits ar jeédzienu lauku skola ka kopiena. Ja jédziens lauku skola ka kopiena raksturo lauku
skolas socialas vides specifiku, tad lauku skola ka kultiirvide ietver sevi cilvéka raditas vides,
pirmkart, vertibvides, t.sk. garigas vides nozimi. Pamatu pamats skolas kultirvides veidoSana ir
cilveku (izglitibas iestades darbinieku) savstarpgjas attiecibas skola, telpu estetiskais
noform&jums (fiziska vide), ka ar1 reputacija, simbolika, tradicijas, darba stils (Groza, 1997;
Raituma, 2009).
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Lai veiktu empiriskos pétijumus, svarigi bija izstradat arT lauku skolas ka pedagogiskas
vides, psihologiskas vides un fiziskas vides teorétisko pamatojumu. Lauku skolu pedagogiska
vide salidzinajuma ar pilsétu skolam ir daudz atvértaka sadarbibai un kopdarbibai ar skoléniem,
vinu gimeném, visu vietgjo sabiedribu (Katane, 2010). Skolas psihologiska vide ir atkariga no ta,
kada ir informacijas aprite, vai visas problémas, parmainas un inovacijas ir pietieckami
1zskaidrotas, vai cilvéki savstarp€ji izrunajas, atzist kliidas, atvainojas, piekapjas, ir toleranti pret
citu viedokli (Kruc€inina, Magdalenoka, 2001). Fiziska vide nosaka skolénu un pedagogu fizisko
un garigo paSizjiitu, veicina darbibas motivaciju, sekmé dazadas emocionalas un uzvedibas
reakcijas. Skolas fiziskas vides struktiira ir: telpu izméru atbilstiba attiecigajam nodarbibam; telpu
metodiskais nodroSinajums un estétiskais noform&ums; tehniskais aprikojums; temperatiira,
apgaismojums; iidens un partikas produktu kvalitate; telpas arpusstundu darbam; darba un atpiitas
telpas pedagogiem (Rutka, 2008). Var redzét, ka jédziena lauku skola ietverta skolas ka kopienas,
ka kultirvides, ka pedagogiskas un psihologiskas vides specifikas nozime.

1.1. Lauku skola ka dzivotspéjiga, paSattistoSa, paSorganizéjosa un
pasizvertejosa vides sistema

Lai varétu pamatot lauku skolu ka dzivotspgjigu, paSattistoSu, pasorganiz€joSu un
pasizvertgjosu izglitibas vides sistémas mainibu misdienas, balstljamies uz izglitibas ekologijas
pétijumu metodologiju.

Izglitibas ekologijai ka starpdisciplinaram virzienam ir divi apaks$virzieni (Katane, 2005;
Katane, 2009): 1) cilveka attistibas ekologija (D.Bake (D.Baacke), U.Bronfenbrenners
(U.Bronfenbrenner), A.L.Brauns (A.L.Brown), L.Hirsto (L.Hirsto), V.Hjuits (W.Huitt), D.Pizs
(D.Pease), G.Paiks (G.Pike) un D.Selbijs (D.Selby) u.c., kuras pamatmerkis ir pétit cilvéka
attistibu izglitibas vidé un/vai vina dzives un darbibas vid€, kur 1paSa nozime tiek pieskirta
izglitibai ka attistibu veicinoSam lidzeklim. 2) sistému attistibas ekologija (V.Baklijs
(W.Buckley), U.Bronfenbrenners (U.Bronfenbrenner), K.Broderiks (C.Broderic) un J.Smits
(J.Smith), F.Kapra (F.Capra), A.Kins (A.Kuhn), J.G. Millers (J.G.Miller); R.K.Mertons
(R,K.Merton), T.Parsons (L.Parsons) u.c), kas paver perspektivu pétit izglitibas iestades (skolas,
augstskolas u.c.) ka daudzdimensionalas un daudzfunkcionalas izglitibas vides sisteémas attistibu
un mainibu mijiedarbiba ar tas ar&jo vidi.

Lai pamatotu lauku skolu ka paSattistoSu, pasorganiz€joSu un paSizvertéjosu izglitibas
vides sisttmu, kas cenSas nodroSinat savu dzivotspéju mainigas vides, t.sk. ekonomiskas,
demografiskas krizes apstaklos, 1idz ar to mainas ari pati, izvél€jamies otro izglitibas ekologijas
apaksvirzienu - sistemu attistibas ekologiju. Tick dots jédziena sistema pamatojums (Banathy,
1968; Briggs, 1977; Broks, 2000; Immergart, Pilecki, 1973; HockoBa, 2004). Savos teorétiskajos
petijumos balstljamies uz ekologisko pieeju, kas respekté kopveseluma pieeju lauku skolas ka
izglitibas vides pedagogiskaja pétnieciba. Fkologiska pieeja nodroSina sistémisko pieeju izglitibas
petnieciba. Ta dod iesp&ju ari izglitibas sistemu vai izglitibas vides sistéemu pétit ka dzivu
organismu (anglu val. — living organism), pieSkirot paSu nozimi tas dzivotsp&jai un attistibai
mainigos apstaklos

Lai var€tu izskaidrot un zinatniski pamatot notiekoSos parmainu procesus Latvijas lauku
skolu 1izglitibas vide, svarigi bija pamatot lauku skolu ka dzivotsp€jigu, paSattistosu,
pasorganiz&joSu un pasizvertejosu izglitibas vides sist€ému, kas miisdienu krizes apstaklos censas
nodroS§inat savu dzivotspé&ju.

Jedziens ‘dzivotspéja’ (I'ypwsinoBa, 2004; Unbunckwmii, 1995; Peutbckas, 2009; Curapos,
2006; TykymbetoBa, 2008; u.c.), kas 21. gadsimta sakuma kluva par izglitibas ekologijas un ari
pedagogijas kategoriju, ir viens no atslégjédzieniem miisu pétijuma. Balstoties uz dzivotspéjas
jédziena zinatnisko pamatojumu un pétijumu metodologija izmantojamo transféru (parnesu)
metodi, varam teikt, ka par dzivotsp&jigam izglitibas vides sisttmam var uzskatit tikai tas lauku
skolas, kas atri sp&j pielagoties mainigiem dzives apstakliem, orientties izglitibas, ekonomikas,
socialpolitiskaja joma; uznemas atbildibu ne tikai par savu, bet arT par visas lauku kopienas
turpmako pastavéSanu; ir merktiecigas un uznémigas; tiecas uz jauna meklgjumiem un ir sp&jigas
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atrast konkrétiem apstakliem un sarezgitam un nestandarta situacijam visatbilstosako un
piemérotako problému risinajumu veidus; ir sp&jigas profesionali attistities (skola ka macities
sp€jiga organizacija); sp€j sevi pasnovertét un konkurét ar citam macibu iestadém; sp€j atrast
savu darbibas nisu, pieradot savu unikalitati.

Tadgjadi varam teikt, ka lauku skolas ka izglitibas vides sist€émas dzivotsp€ja, pirmkart,
jasaista ar tas sp&ju pastavet un pasattistities tai loti nelabvéligos ekonomiskas, socialas un
demografiskas krizes apstaklos.

Mgs sava pétijuma lauku skolu ilgtsp€jigas attistibas konteksta saucam par izglitibas
vides sistemu (izglitibas ekologisko sistemu), Kas ir ,,dzivs", holistisks organisms un Kkas
attistas sava ekosistema, funkcione izglitibas joma, balstoties uz pasSregulacijas, paSattistibas
un lidzsvara saglabasSanas ar aréjo mainigo vidi likumibam. Sis pamatnostadnes teorctiska
baze ir:

= T.Parsona (T.Parsons) un R.Mertona (R.Merton) atzinu zinatniskais pamatojums, kas
leteica jebkuru socialo sistému, t.sk., skolu, pé&tit ka ,,dabigu"” organizaciju, kas
funkcioné gandriz ka biologisks organisms, dziva biitne, kas sp&jiga uz pasattistibu, uz
pasregulaciju iek$€jo un ar&jo vides faktoru ietekmé& un kuras mijiedarbiba ar ar&jo vidi
ir paklauta zinamam likumsakaribam, zinatniekam Sajos pé€tijumos jaienem ,,dabiska
fenomena" novérotaja .un petnieka pozicijas, tiesi neiejaucoties to darbiba;

» jedziena dziva sistema un ekosistéma izmanto$ana socialo sistému ekologijas parstavju
K.H.Fingerla (K.H.Fingerle), A.Les¢inska (A.Leschinsky), R.Naula (R.Naul), B.Senkas
(B.Shenk), J.G.Millera (J.G.Miller), M.Reija (M.Ray), P.Roidera (P.Roeder) u.c.
koncepcijas, teorijas;

» socialo sistemu homeostazes (pasreguldcijas) principa pamatojums, kas palidz
saglabat lidzsvaru ar aréjo vidi, ka ar1 socialas sist€émas ka dziva organisma attistibas
morfogenézes (anglu val. — morphogenetic regularity) likumsakaribas un
parorientésanas likumsakaribas uz atgriezeniskas saites ar aréjo vidi pamata (anglu val. -
reorientation regularity of feedback) pamatojums V. Baklija (W.Buckly), K.Broderika (C.
Broderic) un J.Smita (J.Smith) darbos;

= H.Brunkhorsta (H.Brunkhorst), H.Gudjona (K.Gudjons), A.Kiina (A.Kuhn), E.Laszlo
(E.Laszlo) atzinas, ka socialas sistémas ir autopoietiskas, t.i., tas arvien atjauno pasas
sevi un ir pasreferencialas, t.i., tas var attiekties pasas uz sevi; sistemam piemit spéja
uztvert diferenci starp sistemu (sevi pasu) un apkartni (kaut ko citu) un spéja izsecinat
konsekvences;

= krievu zinatnieka A.PrigoZina atzinas, kas sava koncepcija dod divu jédzienu sistéma
un organizacija salidzinajumu un analizi, uzsverot, ka ne katra sociala sistéma ir
organizacija, savukart, organizacija vienmer ir sist€éma, tacu to no parastas sist€émas Skir
raksturigas pazimes, proti, merkorientéeta, saskanota, pasorganizéjosa un pasreguléjosa
darbiba;

» atzinas, ka atvérta sistema, dissipativa struktira sava nelinearaja attistiba tiecas
noturét lidzsvaru ar aréjo, heterogéno vidi. Sis pamatatzinas ir atrodamas misdienu
jauna, starpdisciplinaro zinatnes virziena - sinergetikas, t.SK. socialdas sinergétikas
parstavju V.Brjanska (B.Bpsuckuii), P.Florenska (IT.®nopenckuit); H.Hakena (R.Haken),
S.Pozarska (C.Iloxapckuit), V.Vasilkovas (B.BacwmibkoBa), S.Kapicas (C.Kamwuma),
J.Knazevas (Y.Kuszesa), S.Kurdjumova (C.KyparomoB), I.Prigozina (I.Ilpuroxkusn) un
L.Stengersas (I.Stengers) u.c. koncepcijas un teorijas.

Atvertai sist€mai attistoties, notiek fluktudcijas (mainibas) un bifurkacijas (Iidztekus
tradicionalajam funkcijam un struktiiram jaunveidojumu rasanas, kas rada otru, pavisam jaunu
atzaru jeb virzienu sist€mas attistiba) procesi. Tacu So procesu specifika un raksturs nav nejausi,
tos nosaka tas sisttmas daba, kas iziet noradito evollciju. Ta ir nelineara attistiba, Kas
paSorganizacijas procesam pieskir neviennozimigu raksturu. Pareja no viena struktiras stavokla
cita liek dissipativajai struktirai veikt izvéli, kad no vairakam iesp&jamam attistibas stratégijam
jaizvelas kada viena, kas dotas struktiiras evoliicijai ir vispiemerotaka un visatbilstoSaka argjas
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vides haosa apstak]os.

Nelinearas attistibas j€dziens loti cieSi saistits ar jédzienu dzivotspéja. Miisu pétijuma
lauku skolas attistiba ir skatita ka nelineara attistiba divas dimensijas, proti, lauku skolu attistiba
un mainiba ir pétita: 1) vides un 2) laika dimensija pamatojoties uz [.Katanes (Katane, 2005)
izstradato Lauku skolas ka izglitibas vides ekosistémas un hronosistémas modeli, Kas paver
iesp&jas lauku skolu ka izglitibas vidi pétit eko un hrono sistémas, kas izstrade tiek balstits uz
vides un laika taksonomijas principiem cilvéka ekologija (mikro-, mezo-, makro- un mega- vide
un mikro-, mezo-, makro- laiks). Par lauku skolas attistibas sakumpunktu hronosistéma tiek
pienemts skolas dibinasanas laiks.

Japiebilst, ka pétijumos, kas veikti dota promocijas darba ietvaros, jédziens lauku skolas
dzivotspeja tiek izmantots tagadnes laika konteksta, savukart jédziens lauku skolas ilgtspéja tiek
izmantots lauku skolas nakotnes perspektiva.

Nelinearas attistibas likumiba nosaka, ka jebkuras dzivas sisteémas, t.sk. ar1 lauku skolas,
attistiba var biit gan kapumi, gan kritumi. Par dzivotsp&jigu var uzskatit to lauku skolu, kas spgj
wparciest” Kritumus jeb krizes sava attistiba Joti nelabvéligos argjas vides apstaklos, ka art
1zvertet savu darbibu, noteikt savas attistibas prioritates un virzienus, lai spetu giit panakumus,
t.sk. sabiedribas atzinibu, tad€jadi sekméjot savu ilgtsp&ju nakotnes perspektiva (skat. 4. att.).

Dzivotspgjigs ir ne tikai tas, kas ilgstoSi sp&j noturcties savas veiksmes, panakumu un
slavas virsotng, bet ari tas, kas spgj ,,atdzimt no pelniem”, atrodot iekSgjos spekus un iedvesmu
jaunam ,,lidojumam” (adaptéts péc Katane, 2005; Katane, 2010).

A

Lauku skolu vides
attistibas un mainibas (vides ass)

v

Lauku skolu dzivotspéja un ilgtspé&ja (laika ass)

4 att. Lauku skolas nelineara attistiba
(Autores konstrukcija)

1.2. Lauku skola ka atvérta, humanistiski mérkorienteta miizizglitibas vide
kopienas ilgtspejigai attistibai
Daudzas lauku skolas 21. gadsimta mainibas apstaklos, biidamas dzivotspgjigas,
pasattistoSas, paSorganiz€joSas un pasizvertejosas izglitibas vides sist€émas, kas macas no savas un
citu pieredzes, paplaSina savas funkcijas un palielina savu mérkauditoriju, klistot par visas lauku
kopienas izglitibas vidi. ST tendence lauku skolu darbiba ir saistita ne tikai ar savas dzivotspgjas
krizes apstaklos un ilgtsp€jibas nakotnes perspektiva nodrosinajumu, bet ar1 ar tas humano pieeju
sava darbiba, riip€joties par visas lauku kopienas ilgtsp&jigu attistibu.
Nodala ir dots jedziena izglitiba ilgtspéjigai atfistibai pamatojums, jo izglitibai ir liela
nozime lauku kopienas ilgtsp&jigas attistibas veicinasana (Cortese, 1999a; Grabovska, Vereba,
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2010; Grabovska, 2006; McKeown, 2002; Shallcross, 2002, 272; 2003a; 2003b; u.c.). Izglitibas
ilgtsp&jigai attistibai merkis ir attistit cilvéka prasmes kritiski noveértét dazadas alternativas vides
un sabiedribas attistibas problémas.

Noveérojumi un misu veiktie petijumi liecina, ka kops$ divdesmitd gadsimta beigam
Latvijas lauku skolu izglitibas vidé notiek parmainu process. Lauku skola ka izglitibas vide klast
arvien atvértaka visai lauku lokala méroga sabiedribai, proti, lauku kopienai. Lai varétu pamatot
Sos procesus, musuprat, bitiski ir dot kopienas izglitibas koncepcijas pamatojumu, noradot uz
skolas lielo nozimi lauku kopienas dzivé un attistibas veicinasana (Hobbs, 1988; Miller, 1988,
1990, 1993; Minzey, 1976; Sederberg, 1987; u.c.).

Kopienas izglitiba ir oti plaSs un daudzdimensionals jédziens, kas péc savas nozimes ciesi
Saistits gan ar atvértas, daudzfunkcionalas izglitibas vides nodro§inajumu, respekt&jot vietgjas
sabiedribas (kopienas) intereses un vajadzibas, gan ar muzizglitibas piedavajuma problémas
risinajumu, jo Tpasi laukos. JEdziena kopienas izglitiba viens no atslégvardiem ir kopiena. Lai
var€tu pamatot kopienas izglitibas koncepciju, ir svarigi pamatot jédzienu kopiena.

Jedziena kopiena pamatojums dots ta tris nozimés (p&c Jarvis, 1999; Murtuna, 2004).
Pirmaja nozimé jédziena kopiena ietverta sadarbibas, kopigu intereSu, piederibas noteiktai
cilveku socialajai grupai, kultiirvides specifikas un personibas identitates perspektiva, kam ir
pozitivs raksturs, un tas ir ka pretstats cilveku savstarpgjam attiecibam urbanizéta un izteikti
individualizéta vide. Otra nozime ir cie$i saistita ar pirmo (jau iepriek§ min€to) nozimi. Ar
jédzienu kopiena apzimé cilvéku grupas, kas dzivo loti neliela, ierobezota teritorija, kur So
cilveku kopigi organizéto dzivi un darbibu liela méra nosaka kopigas vertibas, kas ienes §is
cilveku grupas dzivé savstarp€jo sapratni un harmoniju (pieméram, klostera kopiena). Tresa
nozime apzimé kopienu ka cilvéku grupu, kas dzivo viena un taja pasa apdzivota vieta (rajona),
kuras administrativa teritorija nav liela. Saja nozimé kopiena ir cilveku, kas dzivo un/vai strada
kopa, cieSu mijattiecibu sistéma. Pastav vairaki kopienas veidi (skat. shematisko att€lu
promocijas darba 58.1pp.):

» péc administrativi teritoriala iedaltjuma un infrastruktiiras (Brewster, Smith, Hobbs,
1966; Harrison, Tien-Chien, 2006; Law, Petrenchik, King, Hurley, 2007): akadémiskas
kopienas; piepilsétas kopienas; valdibas centri; rekreacijas kopiena;

= péc izglitoSanas problemam (Gjelten, 1982): nospiesta/nomakta lauku kopiena; izoleta
lauku kopiena; stabila lauku kopiena; augsti attistita lauku kopiena, atdzimusi lauku
kopiena.

Promocijas darba nozimigu vietu iepem ari kopienu mazo lauku skolu pamatojums
(Capper, 1993; Fiala, 2006; Flora, Flora, Spears, Swanson, 1992; Herzog, Pittman, 1995; Miller,
1995; Stern, 1994).

Daudzi zinatnieku darbi (Akande, 2007; Bingler, Quinn, Sullivan, 2003; Decker, 2003;
Eccles, Harold, 1996; Fairbairn, 1978; Freire, 1973, Freire, Shor, 1987; Gjelten, 1982; Jarvis,
1995, 1999, 2001; Johnson, Bell, 1995; Katane, 2005; Katane, 2007; Kerensky, 1989; Knight,
1998; Lareau, 1996; Lovett, 1982; Minzey, LeTarte, 1972; Nieto, 2004; Samberg, Sheeran, 2003;
Wilson, 1980; Poster, Kruger, 1990; Mutuna, 2004; u.c.) ir veltiti kopienas izglitibas
koncepcijas pamatojumam. Kopienas izglitibas koncepcijas pirmsakumi ir meklgjami agraja
1930. gada Amerikas Savienotajas Valstis. Kopienas izglitibas koncepcijas ietvaros tiek dots
kopienas izglitibas izpausmju veidu iedaltjums (skat. shematisko att€lu promocijas darba
61.1pp.):

= kopienas organizacijas izglitiba; kopienas attistibas izglitiba; kopienas darbibas izglitiba;
socialas darbibas izglitiba (Lovett, 1982);

» kopienas izglitibas darbiba/attistiba; pieauguSo neklatienes izglitiba vai izglitiba ‘arpus
sienam’; izglitiba kopiena (Jarvis, 1995).

Lauku skolai kd humanistiski meérkorientétai, demokratiskai, atvertai izglitibas videi
pamatojumu ir izstradajusi I.Katane (Katane, 2005), kura tiek uzsvérta atzina, ka lauku skolai
vienlaicigi ir japarstav gan visas vietgja meroga sabiedribas intereses un jarespekté tas izglitibas
vajadzibas, - no vienas puses, un katra atseviSska cilvéka ka §is sabiedribas individa un
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neatkartojamas personibas intereses un vajadzibas, - no otras puses. Lauku skola pilda vidutaja
lomu starp lokala méroga sabiedribas (kopienas) un tas individa vajadzibam, mérkiem, interesém.
No §1 trisdimensiju mijiedarbibas modela (sabiedriba (kopiena) <> skola < individs ka personiba
< sabiedriba (kopiena)) izriet atzina, ka lauku skola ir svarigs mijiedarbibas komponents ar
saviem uzdevumiem, savu kompetenci, funkciju plaso spektru. Pasaules sabiedribas globalas
humanizacijas nepiecieSamibas laikmeta - 21. gadsimta, kad visapkart devalvéjas garigas
vertibas, lauku skolai ka personibas attistibas un visas sabiedribas, jo ipasi lokala méroga
sabiedribas (kopienas) izglitibas videi ir licla nozime (skat. 5. att.).

Sabiedriba (lauku kopiena) R

Lauku skola +

A\
Individs ka personiba un ka vertiba
(individa vajadzibas)
A
Izglitibas vide v

A

A
v
A
N

A
v
A
v

v
Sabiedribas (lauku kopienas) izglitibas vajadzibas

5. att. Kopienas, skolas un individa sistemas modelis
(adaptéts pec Katane, 2005; Katane, 2007)

Lauku skola < cilveka personiba: 1) lauku skola ka cilveka personibas attistibu
veicino$a un vina vajadzibas respektéjosa, humanistiski mérkorientéta izglitibas vide, - no vienas
puses, un 2) lauku skola ka vide, kura tiek audzingta citus cilvékus, kultiirvértibas, izglitibu un
skolu ka lauku socialas vides un pedagogiskas kultiras neatpemamu sastavdalu cienoSa
personiba, - no otras puses. Cilveks ir mijiedarbibas subjekts lauku skolas vid€, §1 izglitibas
ekologiskas sisteémas integrala sastavdala.

Lauku skola < sabiedriba, kur 1) skola ir lauku sabiedribas, tas kultiras, tsk.
pedagogiskas kultiiras, integrala sastavdala; vide, kura tiek piedavata izglitiba atbilstosi visas
sabiedribas un valsts vajadzibam konkrétaja laika perioda un ar apsteidzi laika, kas ir paSas
sabiedribas ilgtspejigas attistibas garants,- no vienas puses; 2) lauku skolas ilgtsp&jigu attistibu
liela méra nosaka sabiedribas izglitibas vajadzibas, valdosas vertibas, attieksmes un riciba
attieciba uz lauku skolam, — no otras puses.

Skola ka sabiedribas un individa vajadzibu un intereSu saskanoSanas, respektéSanas un
realizacijas vide izglitibas joma, kur ar izglitibas palidzibu tiek likvidétas pretrunas starp divu
veidu tendencém misdienu sabiedriba, proti: 1) sabiedribas intereSu dominéSana par katra
atseviSka cilveka interesem un vajadzibam; 2) egocentrétu cilvéku skaita palielinasanas, kas
neciena gadsimtu garuma uzkratas kultirvertibas, sabiedriba valdosas €tikas normas, nerespekte
sabiedribas izvirzitas prasibas izglitibas, pasattistibas un pasSrealizacijas joma, kas kopuma nosaka
ar1 visas sabiedribas ilgtsp&jigu attistibu.

Lauku skolas humanistiskas darbibas meérkauditoriju nosaciti var iedalit Cetras integralas
dalas (skat. promocijas darba konstruktu Lauku skolas ka izglitibas vides humanistiskas
mijiedarbibas subjektu grupas 67.lpp.): 1) pirmsskolas un skolas vecuma bérni, jaunieSi, 2)
skolénu gimenu locekli, 3) skolas pedagogi u.c. specialisti; 4) visas viet&jas sabiedribas parstavji
(Katane, 2005; Katane, 2007).

Atvertas izglitibas vides interpretéjums ir saistits ar ar jédzienu skolas prestizs. Lauku
skolas ilgtspéjiba liela méra ir atkariga no tas prestiza sabiedriba, tap&c promocijas darba ir dots
arT skolas prestiza pamatojums (Hargreaves, 2009; Moshe, 1995; Latvijas Padomju enciklopédija,
1986; Su, 2005; bounbImast coBeTckas sHIMKIoNe U, 1975; U.C.)
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Ta ka lauku skola partop par kopienas izglitibas piedavataju, promocijas darba teorétiskaja
dala nozimiga vieta ir ieradita muzizglitibas pamatojumam, kuru raksturo tris izglitibas
pamatkategorijas formala, neformala un informala izglitiba (Carter, 1995; Coombs, Ahmed,
1974; Fordham, 1980; Jarvis, 1999; Marsick, Watkins, 2001; Menard, 1993; Stasane, 2007;
Sibajevs, 2002; Tight, 1998; etc.). Muzizglitibas konteksta tiek dots ari pieauguso izglitibas
pamatojums (Bryson, 1936; Houle, 1996; Koke, 1999; Maslow, 1970; Merriam, Brockett, 1997,
Stasane, 2007; u.c.)

1.3. Lauku skola ka zinibu organizacija mainibai un attistibai
Turpinot lauku skolas ka dzivotspg&jigas, pasSattistosas, pasorganizgjosas, pasizvert§josas un
atvertas izglitibas vides sist€mas raksturojumu, bija svarigi zinatniski pamatot lauku skolu ari ka
zinibu organizdciju jeb organizdciju, kas macas (Brandt, 2003; Cousins, 1996; Davidsone, 2008;
DeGeus, 1988; Diggins,1997; Firman, s.a; Fulan, 1993, 1999; Garratt, 2000; Garvin, 1993;
Gephart, Marsick, Van Buren, Spiro, 1996; lIsaacson and Bamburg, 1992; Kofman, 1994;
Kofman, Senge, 1994; Lashway, 1998; Leithwood, Aitken, 1995; Mulford, 1998; Nias,
Southworth, Campbell, 1992; O’Sullivan, 1997; Schrage, 1990; Senge, 1990; u.c.). Dzivotspgjiga
ir tikai tada sistéma, kas ir atvérta jaunas informacijas uznemsanai, kas sp€j izzinat apkartéja vide
notiekoSos procesus, t.sk. parmainu procesus, prot macities no citu pieredzes, kas gatava uz
leglitds jaunas informacijas un pieredzes bazes izdarit savas dzivotsp€jas un ilgtsp&jibas
nodroSinajumam nepiecieSamos secinajumus un, balstoties uz Siem secinajumiem, nepartraukti
mainities. Lauku skolas ilgtsp&jigas attistibas pamatojums liela mera balstas ar1 uz jédziena
ilgtspéjiga attisttba pamatojumu (Bruntland, 1987; Breidlid, 2004; Goldin, Winter, 1995; Katane,
2005; u.c.). Zinatniskaja literatiira aprakstitas skolu priekSrocibas, Kas lauj kliat par zinibu
organizacijam jeb organizacijam, kas mdcdas, jo ir uzkrata un pétita $adu skolu pieredze, kas tiek
popularizéta vairaku zinatniecku (Cousins, 1996; Diggins,1997; Fullan, 1993; lIsaacson and
Bamburg, 1992; Mulford, 1998; O’Sullivan, 1997) publikacijas. Balstoties uz §is zinatniskas
literatiiras analizi, tika izdaliti septini pamatprincipi, kas lauj skolai k]Gt par organizaciju, kas
macas: vides analize un izvertéSana; vizija un mérki; sadarbiba; iniciativu un risku uznemsanas;
macibu darba parbaude; atpazistamiba un pastiprinasana; profesionalas attistibas turpinasana.
Miisu pedagogiska pieredze, ka ari teorétisko pétijumu cela giitas atzipas lava mums
izdalit vairakas lauku skolas ka zinibu organizacijas izpausmes formas (skat. 6.att.):
" maciSanas no pasas uzkratas pieredzes, nemot véra skolas attistibas veésturi un kultirvides
specifiku, pieméram, tas ir tradicijas, dazadas sabiedriskas aktivitates, ko lauku skola ievéro,
un kulttirvides specifika, kas ietver attiecigas vides iezimes, pieméram, valoda, religija u.c.;
= skolotaju talakizglitibas un profesionalas pilnveides istenosanu skolas vidé, lai skolotaji
izglitotos, dalitos pieredz€, apmainitos ar padomiem, ieteikumiem, giitu jaunas zinaSanas un
atzinas sava darba u.c.;
= icks€jas sadarbibas nodroSinajums kopigo mérku apzinasanai un istenoSanai, lai skolas
pedagogiskie darbinieki veiksmigak spétu planot un istenot izvirzitos uzdevumus, pieméram,
kopigi veidot pasakumus u.c.;
= starpskolu tikla izveide pieredzes apmainai, kas notiek dazados m&rogos — novada/regiona,
valsts un starptautiskais mérogs, kuras rezultata skolas nodibina cieSos kontaktus, piedalas
kopigos projektos un pasakumos (skat. 7.att.);
» radoSums un atvertiba inovacijas mekl&jumiem un mainibai, kas ietver nebaidiSanos un
uzdrikstésanos biit citadiem, atskirties no pargjiem ar savu ipaso piedavajumu vai nisu,
= skolas macibu procesa iegiitas informacijas analize, izvert€Sana, adapt€Sana un tuliteja
izmantoSana skolas mainibas un attistibas nodroSinajuma ir nepiecieSama, lai parredz&tu savu
nakotnes attistibas virzienu, izveidotu prioritates, lai nodroSinatu ilgtsp&jigu darbibu nakotnes
perspektiva.
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MaciSanas no paSas uzkratds pieredzes
nemot v&ra skolas attistibas ve€sturi un
kulttirvides specifiku

\ 4
A

Skolotaju talakizglitibas un profesionalas
pilnveides 1stenoSana skolas vide

A

\ 4

Ieksgjas sadarbibas nodroSinajums kopigo
merku apzinasanai un 1stenoSanai

\ 4
A

A

Starpskolu tikla izveide pieredzes apmainai

\ 4

RadoSums un atvertiba inovacijas
mekl&umiem un mainibai

\ 4
A

Lauku skola ka zintbu organizacija

Skolas macibu procesa iegiitas informacijas
analize, izvertéSana, adapt€Sana un tilitja
izmantoSana skolas mainibas un attistibas
nodroSinajuma

A\ 4

A

6.att. Lauku skola ka zinibu organizacijas izpausmes formas
(Autores konstrukcija)

Lauku skolu sadarbiba notiek cetros vides Itmenos (skat. 7.att.): 1) lauku skola ka
izglittbas mikrovide; 2) novada/regiona izglitibas mezovide; 3) valsts izglitibas vide ka
makrovide; 4) globala jeb pasaules méroga izglitibas megavide.

Sadarbiba starp visam vidém notiek divgjadi: 1) tieSi (bez jebkadiem starpniekiem);
2) pastarpinati caur tiklojumiem.

Saistiba ar zinibu organizacijas koncepciju, pedagogijas zinatn€ un izglitiba aktualizgjas
starpskolas mentoringa nozime organizaciju pieredzes apmainas un macisanas veicinasana, kura
ietvaros tick pamatots jédziens mentorings (Donaldson, Ensher, Grant-Vallone, 2000;Gay, 1995),
tiek dota mentoringa veidu klasifikacija: picauguso un b€rnu mentorings, mentorings
uznémumos, karjeras mentorings, mentorings sabiedriskas organizacijas, paru mentorings, starp
kompaniju mentorings, grupas mentorings, starpskolu mentorings (Cranwell-Ward, 2004;
Mentorings - inovativas domasanas parneses lidzeklis, 2006; Pyatt, 2002). Promocijas darba ir
aprakstitas mentoringa prieksSrocibas. Mentorings ka pedagogu un citu skolas specialistu
profesionalas attistibas veicinaSana lidztekus izglitibas procesam viennozimigi nodroSina
padomdoSanu un atbalstu uz vietas.
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Globala jeb pasaules meroga
izglitibas megavide

Valsts izglitibas vide
ka makrovide

ovada/regiona izglitibas
mezovide

Lauku skola
ka izglitibas

7.att. Lauku skolas sadarbibas Itmeni

(Autores konstrukcija)

Mentorings ka macisanas no pieredzes ir atkariga no kolegialitates starp skolotajiem.
Kolegialitates modeli lauj skolotajiem runat par praksi, verot citu prakses un stradat kopa, lai
planotu, konstru€tu, pétitu, vert€tu macibu planu un macitos viens no otra, ko vini zina par
maci$anu un macisanos (péc Dantonio, 2001). Saja konteksta batiski bija pamatot lauku skolas ka
zinibu organizacijas pedagogu talakizglitibu (Inne, Gailite, Luse, Zids, 1998; Koke, 2000;
Katane, 2010; Zids, 1997; Smite, 2004). Vairaki arzemju autoru (Chalker, 1999; DeYoung, 1991;
Harmon, 2003; Harmon, Gordanier, Henry, George, 2007; Howley and Harmon, 2000; Stern,
1994) darbi aktualizé petijumus, kas skar skolotaju profesionalas izglitibas uzlaboSanos tiesi
lauku skolu unikalaja konteksta un apstaklos. Skolotaji visvairak verté iesp&ju veidot sadarbibas
tiklus (anglu val.- network) ar citu skolu pedagogiem pieredzes apmaina.

Tikai tas lauku skolas, kas kliis par zinibu organizacijam jeb organizacijam, kas macas,
spes bit dzivotsp&jigas krizes apstaklos, ka ari spes nodroSinat ilgtsp€jigu attistibu nakotnes
perspektiva, balstoties uz jauniegiitajam zinaSanam un savas un/vai citu skolu pieredzes analizi un
izvertéSsanu, mainisies gan funkcionali, gan strukturali.

2. DALA. LAUKU SKOLAS IZGLITIBAS VIDES MAINIBA UN
DAUDZVEIDIBA MUSDIENAS: EMPIRISKIE PETIJUMI

Balstoties uz zinatniski pamatoto pétjjumu paradigmu un metodiku, pétijam un
izvertgjam Latvijas lauku skolu izglitibas vides mainibu un daudzveidibu. Empiriskie
pétljumi sastav no trim nodalam (2.1., 2.2., 2.3. nodalas).
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2.1. Lauku skolu izglitibas vides izvértésana: pétijuma pirmais posms

Tiek aktualizéts petijums, kas bija organizets ar meérki izvertét lauku skolu izglitibas vides
mainibu dazados skatfjumos trTs macibu gadu laika posma (2008./2009.m.g. — 2010./2011.m.g.),
eksperimentali aprobgjot izstradato lauku skolu izglitibas vides ieks€jas ekspertizes metodiku.
Petijuma jautajumi. 1) Vai miusdienu ekonomiskas un demografiskas krizes apstaklos lauku skolu
izglitibas vide mainas, un vai butiskas ir §Ts parmainas? 2) Kada veida lauku skolas ka izglitibas
vides sistemas censas nodrosinat savu dzivotsp&ju misdienas un ilgtsp&ju nakotnes perspektiva?
Petijuma metodes: datu ieguves metodes (lauku skolu izglitibas vides ieks&ja ekspertize) datu
apstrades metodes (Binomialais tests (Binomial Test); Zimju tests (Sign Test); Maknemara
(Macnemar’s Test); kvalitativas atbilstibas parbaude ar XZ kritériju, izmantojot SPSS
17.0 datorprogrammu).

Peétijuma baze: kopa 31 lauku skola (6 lauku vidusskolas, 25 lauku pamatskolas).

Peétijuma laiks: 2008.9. — 2011.g.

Petijuma posmi: 1) sagatavoSanas posms: situacijas izpéte lauku skolu izglitibas vide; lauku
skolas izglitibas vides izveérteSanas metodikas, t.sk. izverteSanas indikatoru sist€émas izstrade
(kopa 54 indikatori (lauku skolas izglitibas vides pazime); p€tijuma bazes skolu iztvéruma kopas
izveide (tika uzrunatas 50 skolas, pétijuma piekrita piedalities 31 lauku skola); ekspertu izvéle
katra skola (prasibas ekspertiem bija: vismaz 5 gadu darba pieredze ekspertéjamaja skola; daliba
skolas vadibas komanda; pedagogiska, t.sk. metodiska un pé&tnieciska, kompetence); 2) lauku
skolu iekséja izvertesana (iekséja ekspertize); 3) datu apkoposana, apstrade, rezultatu analize un
izvértésana.

2.1.1. Lauku skolu izglitibas vides ekspertizes sagatavo$anas posms

Lauku skolu izglitibas vides ekspertizes sagatavoSanas posms sastavéja no vairakiem

etapiem:

1. Situacijas izpéte lauku skolu izglitibas vide.

2. Lauku skolas izglitibas vides izveértéSanas metodikas, t.sk. izveértéSanas indikatoru sist€mas
1zstrade (kopa 54 indikatori (lauku skolas izglitibas vides pazime)).

3. Petljuma bazes skolu iztvéruma kopas izveide (tika uzrunatas 50 skolas, p€tijuma piekrita
piedalities 31 lauku skola); ekspertu izvéle katra skola (prasibas ekspertiem bija: vismaz
5 gadu darba pieredze ekspertéjamaja skola; daliba skolas vadibas komanda; pedagogiska, t.sk.
metodiska un petnieciska kompetence).

2.1.2. Eksperimenta sagatavoSanas posms

Ekspertiem sakuma bija jaizverté savas lauku skolas izglitibas vide 2010./2011. macibu
gada. P&c tam atbilstosi visiem tiem pasSiem 54 indikatoriem eksperti retrospekcija izverteja savas
lauku skolas izglitibas vidi, kada ta ir bijusi 2008./2009. macibu gada. Ekspertiem atbilstosi
katram veért€Sanas indikatoram bija jaizveérté sava lauku skola dihotomaja skala ar atbildém ,,ja”
(,,1”) vai ,,ne” (,,0”), proti, vai dotas lauku skolas izglitibas videi ir raksturiga $1 konkréta pazime
vai nav. Ekspertu darba rezultata tika aizpildita 31 ekspertizes darba lapa, kas bija izsutitas
petljuma autorém pa pastu datu apkopoSanai un apstradei, ka ar1 rezultatu analizei un izveértéSanai
(skat. promocijas darba 2.1.8.pielikumu).

Eksperimenta iegiito datu apstrades pirmais posms ir veltits ekspertizes apkopoto datu
primarai matematiskai apstradei, izmantojot Binomialo (Binomial test) testu. Pateicoties Sim
testam, ieguvam Kkatras lauku skolas izglitibas vides pazimes (raksturotdjraditdja) ipatsvara
koeficientus (2008./2009.m.g.— 2010./2011.m.g.). Salidzinajam katras 2008./2009. macibu gada
lauku skolas izglitibas vides pazimes (atbilstoSi indikatoriem) Tipatsvara koeficientu ar
2010./2011.macibu gada ipatsvara koeficienta raditajiem. Iegitie rezultati l|ava visas lauku skolas
izglitibas vides pazimes iedalit 4 indikatoru pamatgrupas (skat. 2. tab.).
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2. tabula
Indikatoru grupas

Nr. Indikatoru pamatgrupas Indikatoru kartas numurs ekspertu darba lapa

1. | Pozitivas diferences 1.-4., 8.-14., 16.-18., 20.-31., 33.-34., 36.-41., 43.-45., 47 .-
48.

2. | Negativas diferences 6.,42.,50., 52., 54.

3. | Bez izmainam 5,7.,15,19., 32, 35.

4, | Pazimes, kas nav konstatétas | 46., 49., 51., 53.

1. Pozitivo diferencu indikatoru grupa ir 39 indikatori, kas liecina, ka So pazimju ipatsvars ir
palielinajies 2010./2011. macibu gada salidzinajuma ar 2008./2009. macibu gadu.

2. Negativo diferencu indikatoru grupa sastav no 5 indikatoriem, kas liecina, ka So lauku skolu
izglitibas vides pazimju ipatsvars pétijuma iztvéruma kopa 2010./2011.macibu gada ir
samazinajies salidzinajuma ar 2008./2009. macibu gadu.

3. Tresa indikatoru grupa (6 indikatori) liecina, ka 2010./2011. macibu gada dotajas lauku skolu
izglitibas vides pazimju Ipatsvara raditajos nav izmainu salidzinajuma ar 2008./2009. macibu
gadu.

4. Ceturto indikatoru grupu veido 4 indikatori, kas liecina, ka $adas pazimes vispar nav
konstatetas petijuma bazes lauku skolu izglitibas vidé ne 2010./2011. macibu gada, ne ari
2008./2009. macibu gada.

P&c datu primaras apstrades rezultatu analizes un izveértéSanas konstat€jam, ka par
parmainam lauku skolu izglitibas vidé, kas notikuSas 3 macibu gadu laika, kopuma liecina 44 no
54 indikatoriem (skat. 2. tab.). Tas nozimé, ka saskapa ar ieghtiem primaras datu apstrades
rezultatiem statistiski vairak ir to pazimju, kas liecina par mainibu lauku skolu izglitibas vidg,
neka to pazimju, kas liecina, ka izmainas nav notikuSas (6 indikatori), bet 4 pazimes vispar nav
konstatetas.

Eksperimenta iegiito datu apstrades otrais posms ir veltits datu sekundaro apstradi
secinosas statistikas ieguvei. Svarigi bija ne tikai konstatét mainibu lauku skolu izglitibas vide,
bet ari noskaidrot, cik batiskas ir §1s parmainas, kas tris macibu gadu laika (2008./2009. m.g.—
2010./2011.m.g.) ir notikuSas pétijuma bazes skolas lauku izglitibas vidé (SPSS
17.0 datorprogrammas divi testi: Zimju testu (Sign Test) un Maknemara (MacNemar’s Test)).

Ta ka 4 pazimes no 54, kas bija formulétas ekspertu darba lapas ka lauku skolu izglitibas
vides izverteéSanas indikatori, vispar nebija konstatétas, tad datus par §Tm pazimém sekundaraja
apstrade neizmantojam. 7Ta rezultata notika darbs ar 50 pazimju paraugkopu pariem
(2008./2009.m.g. un 2010./2011.m.g. pazimju paraugkopas).

Tika izvirzitas hipot€zes.

Ho: pastav sakritiba starp 2008./2009.m.g. un 2010./2011.m.g. lauku skolu izglitibas vides
konkrétas pazimes (raksturlieluma) ekspertveért§jumu paraugkopam.
H,: pastav atSkiribas starp 2008./2009.m.g. un 2010./2011.m.g. lauku skolu izglitibas vides
konkrétas pazimes (raksturlieluma) ekspertvertéjumu paraugkopam.

Ar Zimju un Maknemara testu palidzibu noteicam p-veértibu (Asymp.Sig un Exact. Sig.).
legtitas p-vertibas izvertgjam pie bitiskuma Itmena a=0,05. Ja p-vértiba > a=0,05, nevargjam
noraidit Hy Secinajam, ka nav atSkiribu starp dotas pazimes (raksturlieluma) ekspertvértéjumu
2008./2009.m.g. un 2010./2011.m.g. pazimju paraugkopam. Starp abam saistitam paraugkopam
pastav sakritiba jeb korelacija. P&c specialajam tabulam noteicam sakritibas jeb korelacijas
pakapi, proti, pilniga jeb izcila sakrittba un laba sakritiba (skat. 3.tab.).

Misu pétijumu secinosas statistikas rezultatu analiz€ un izvert€Sana par robezskirtni starp
korelaciju un diferencu iezimé€m kalpoja secinajums mérena sakritiba, kad lauku skolu izglitibas
vidé primaras datu apstrades rezultata tika konstatétas izmainas, bet secinosa statistika liecinaja,
ka §1s izmainas nav butiskas.
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Ja p-vértiba = 0=0,05 vai nedaudz lielaka, tad secinajam, ka pastav v@ja sakrittba un
ieziméjas atSkiriba starp pazimes ekspertvértéjuma paraugkopam. Savukart, ja p-vértiba <
a=0,05, noraidijam Hy un pienémam H; Tas noziméja, ka pastav bitiskas atSkiribas starp lauku
skolas izglitibas vides konkréta limena konkrétas pazimes 2008./2009.m.g. un 2010./2011.m.g.
ekspertvertéjumu paraugkopam. SPSS izdotos testu rezultatus apkopojam vienota tabula (skat.
2.1.8.3 pielikuma 1.tab.).

3. tabula

Pazimju rezultati

Konstantas un mainigas
pazimes

Pazimju kartas numurs
ekspertu darba lapas un skaits

Datu sekundaras apstrades
celd iegiito rezultatu
secind@jumi

Konstantas jeb nemainigas
pazimes

3.,4,5,7.,8.,10, 12,13,
14.,15., 16.,17.,19,, 21., 26.,
27.,30., 32, 35, 42., 41.

Pastav izcila sakritiba starp
saistitajam pazimju
paraugkopam.

1.,6.,23.

Pastav laba sakritiba starp
saistitajam pazimju

paraugkopam.
Kopa: | 24 pazimes
Nebutiska mainiba esosas 9.,18., 20,25, 31, 34., 36., Pastav tikai mérena sakrittba
pazimes 40., 43., 44., 48. starp saistitajam pazimju
paraugkopam.
Kopa: | 11 pazimes
Statistiski nozimiga mainiba | 2., 11., 22., 24., 29., 33., 39, leziméjas atskiribas starp
€s0$as pazimes 41. saistitajam pazimju

paraugkopam.

28., 37., 28., 45., 50., 52., 54. Pastav Joti biitiskas atskiribas
starp saistitajam pazimju

paraugkopam.

Kopa: | 15 pazimes

Darba procesa vienojamies, ka visi iegiitie secinoS$as statistikas rezultati, sakot ar
secindjumu mérena sakrifiba, iezimé atSkiribas Iidz butiskam atSkiribam, liecina par
notieko$ajam mazak buitiskam un biitiskam parmainam lauku skolu izglitibas vidé (skat. 3.tab.).

Pec sada veida rezultatu apkopoSanas dota pé€tijuma pedéja posma veicam iegiito datu
matematisko apstradi, parbaudot pienémumu: lauku pamatskolu izglittbas vide izdalitas un
izvertetas pazimes vienmerigi sadalas divas grupas: 1)pazimes, kas triju macibu gadu laika
palika nemainigas, un 2) pazimes, kas mainds.

Lai iegiitu pazimju sadalijumu divas grupas, vienojamies, ka pazimes ar nebutiskam
izmainam pievienosim pie pazimé€m, kas liecina, ka lauku skolu izglitibas vide atrodas mainiba.
Tadgjadi ieguvam $adas pazimju paraugkopas: 1) konstantie raksturlielumi/pazimes (kopa:
24 pazimes); 2) mainiba eso$as pazimes, $aja grupa apvienojot gan tas pazimes, kuru ipatsvara
raditaji ir samazinajusies, gan tas, kuru Tpatsvara raditaji ir palielinajusies, gan nebutisko izmainu,
gan butisko izmainu pazimes (kopa: 26).

Datu apstradi veicam, parbaudot pazimju izlagu atbilstibu ar 4 kritérija noteik$anas testu
SPSS programma. Tika izvirzitas hipotézes:

Ho: n; = n; konstanto pazimju skaits ir vienads ar mainiba esoSo lauku skolu izglitibas vides
pazimju skaitu.
H;: n; # n; konstanto pazimju skaits nav vienads ar mainiba esoSo lauku skolu izglitibas vides
pazimju skaitu.

Izveidojot SPSS datorprogramma datu tabulu (skat. 4. un 5.tab.) un tos matematiski

apstradajot, ieguvam $adus rezultatus.
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Pazimju grupas

4. tabula

Konstantas un mainigas pazimes Noverojamas Paredzamais Starpiba
pazimes N sadaltjums N
Konstantie raksturlielumi/pazimes 24 25 1.0
Mainiba esosas
raksturlielumi/pazimes 26 25 -1.0
5.tabula
Ieguito rezultatu tabula
Nr. legiuitas vertibas
1. ¥ kritérijs (Chi — Square) 0.080
2. brivibas pakape (df) 1
3. p — vértiba (Asymp.Sig.) 0.777
No kritisko vertibu tabulas nolasijam, ka pie biitiskuma Itmena a=0,05 un brivibas pakapes
df=1 hi kvadrata kritérija kritiska vértiba ir: y° =0,080 < y%,05.1=3,84; bet p=0,777 > 1=0,05.

Tadgjadi Secindajam, ka ar varbiitibu 95% nevar noraidit Hy. Tas nozimég, ka to pazimju skaits, kas
liecina par lauku skolu izglitibas vides konstantumu, ir statistiski vienads ar to pazimju skaitu, kas
liecina par lauku izglitibas vides mainibu. Sis pazimes sadalas vienmeérigi. Tas liecina:

P&tijuma bazes skolu lauku izglitibas vidé tris macibu gadu laika tika konstatéts parmainu
process, tatad lauku skolu izglitibas vide atrodas mainiba. Notiek gan kvantitativas, gan
kvalitativas, gan statistiski mazak nozimigas, gan loti biitiskas parmainas, par ko liecinaja
26 ekspertizes indikatori. Taja pasa laika lauku skola saglaba tai piemitosas pazimes, kas
vesturiski ir raksturigas tieSi lauku izglitibas videi, pastav jau ilgstosa laika posma, par ko
liecinaja 24 ekspertizes indikatori. Tas liecina, ka notiek bifurkdcijas jeb sazaroSanas process

* notiek inovativu mekl&jumu un mainibas process lauku skolu izglitibas vide.
Lauku skolas socialas, t.sk. demografiskas, un ekonomiskas krizes apstaklos, kad ir apzinati
reali draudi to pastavésanai, lai nodroSinatu savu dzivotsp&ju misdienas un ilgtsp&ju nakotnes

= paSizvertejoSam, pasorganizéjoSam un pasattistoSam izglitibas vides sistemam;

»  kopienu izglitibas un kultiras multifunkcionalo un multistrukturalo vidi,

» organizacijam, kas macdas: apmainas pieredze, proti, macas no savas un citu skolu
pieredzes Latvija un arvalstis, kas i1zzina, analiz€ un izvert€ gan savu ieks€jo, gan

Lai nodroSinatu savu un visas kopienas ilgtsp&ju, lauku skolas palielina izglitibas
piedavajumu un savu meérkauditoriju, paplaSinot merkauditorijas vecuma un piedavato
izglitibas programmu daudzveidibas spektru, uznemoties papildfunkcijas un paSsareigot
savu izglitibas vides struktiiru. Taja pasa laika lauku skolas triju macibu gadu laika analizes
un izvertéSanas rezultata ir atteikusas no dazam tam socialajam papildfunkcijam, kuras lidz
Sim bija tam raksturigas un bez kuram skola var netraucéti funkcionét misdienas, tadgjadi

1.

lauku skolu izglitibas vide:

= tiek saglabata lauku skolu izglitibas vides specifika;

2.

perspektiva, kliist par:

argjo vidi; macas ne tikai skoléni, bet ar1 pasi skolotaji.

3.

saglabajot resursus pamatfunkciju veikSanai.
4.

Lauku skolu ieks$gjas izverteSanas (ekspertizes) rezultata, tika konstatéta liela lauku skolu
izglitibas vides daudzveidiba, kas rosindja turpinat petijumus, lai analiz€tu un izvertétu
pastavosos lauku skolu izglitibas vides modelus.
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2.2. Lauku skolu izglitibas vides modelu variativitate: pétijumu otrais posms

Petijuma merkis. Lauku skolu izglitibas vides modeléSana un vides modelu pamatgrupu
klasifikacijas izveide.

Petijuma jautajums. Kadas lauku skolu izglitibas vides modelu pamatgrupas var izdalit to lielaja
daudzveidiba?

Petijuma uzdevumi: 1) konstatét lauku skolu izglitibas vides modelus; 2) klasificét lauku skolu
1zglitibas vides modelus Cetras pamatgrupas; 3) shematiski att€lot lauku skolu izglitibas vides
modelus; 4) salidzinat konstatétos lauku skolu izglitibas vides modelus (2008.9.-2011.g.) ar lauku
skolu izglitibas vides modeliem, kas bija konstatéti no 2000. Iidz 2005.gadam.

Petijuma metodes: 1) iepriek§ veikto pétijumu rezultatu analize un izvértéSana; 2) lauku skolu
daudzveidigas izglitibas vides modeleéSanas metode.

Peétijuma laiks: 2010.9.-2011.9.

2.2.1. Modelesanas ka pétijjumu metodes pamatojums

Ir veltita modeléSanas metodes un jedziena modelis pamatojumam. Saja pamatojuma
ir dota arT modelu klasifikacija (borateipeB, Yctunosa, s.a.; Jaxun, 2010; Ko3sipera, 2008;
Kymuep, 2001; Monaxos, 2001; Moxapos, boituenko, s.a.; Cyxomonbekuii, 1976; u.c.). Lauku
skolu izglitibas vides modelu modeléSana ietver tris modeléSanas pamatelementus: pé&tnieks,
pétamais objekts un gala rezultats — modelis. Lauku skolu izglitibas vides modelis (logiski
semiotiskais modelis) parada lauku skolas izglitibas vides struktiiras un apaks$struktiiras, ka arf to
funkcijas un attiecibas starp tam.

2.2.2. Lauku skolas ka izglitibas vides daudzveidibas analizes, izvértéSanas un
modeleSanas rezultati

Pastav lauku skolu izglitibas vides daudzveidiba, t.sk. lauku skolu izglitibas vides modelu
daudzveidiba, kas atsedz lauku skolu izglitibas vides specifiku, jo atklaj lauku skolu funkcijas,
darbibas virzienus un struktiiru, izglitibas pakapes, ko attieciga lauku skola piedava. Izmantojot
modeléSanas metodi, ir pétiti un shematiski att€loti lauku skolu izglitibas vides modeli un
konstrueta to shematiska uzbiive. leprieks veikto petijumu rezultatu analizes un izverte€Sanas cela
izdalijam Cetras lauku skolu izglitibas vides modelu pamatgrupas: 1) tradicionalie lauku skolas
izglittbas vides modeli; 2) strukturalas reorganizacijas izglitibas vides modeli;
3) multifunkcionalie un multistrukturalie izglitibas vides modeli vienas skolas ietvaros;
4) kombingtie izglitibas vides modeli.

Tradicionalais izglitibas vides modelis (skat. 8.att.) nozimé, ka skolas darbibas sfcra
atbilst LR Izglitibas likuma noteiktajam, skolas funkcijas ir atbilstoSas skolénu mérkauditorijai
realiz€jamajai pamatizglitibas un/ vai vidgjas izglitibas programmai). Skolas darbiba notiek bez
izmainam, jo:

»  nepastav draudi skolas pastavésanai un ilgtspéjibai nakotné, skola ir pietieckams skolénu
un klasu komplektu skaits, kas nav biitiski mainijies pé€déjo gadu laika, tapec skola nevélas
neko mainit sava ikdienas darba, jo tiek saglabata pamatmeérkauditorija — skolas vecuma
bérni un jauniesi;

. kaut ar1 pastav draudi skolas pastavesanai un tas ilgtspéjibai nakotné, skolas izglitibas
vide nemainas, jo: 1) skola pati nesaskata Sos draudus; 2) skola apzinati ignoré Sos draudus
- skola ka izglitibas vides sist€éma nav atverta parmainam no iekSienes (,,no apaksas”), bet
gaida labvéligas reformas no arienes (,,no augsas”), neizrada iniciativu meklet papildu
iespejas saglabat savu darbibu, paplasinot savas funkcijas un mérkauditoriju, proti, skolas
izglitibas vide ieklaujot ne tikai skolas vecuma b&rnus un jaunieSus, bet arl pirmsskolas
bérnus un/vai pieaugusos; skolas izglitibas vide ir vairak diskréta neka atverta.
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LAUKU VIDUSSKOLA — VISIZPLATITAKAIS MODELIS
2w Sakumskola
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8.att. Lauku vidusskola — visizplatitakais izglitibas vides modelis
(Autores konstrukcija)

ModeleSanas rezultata varam teikt, ka pastav liela varbiitiba, ka Latvija ir vairaki lauku
skolas tradicionalas izglitibas vides modeli: lauku sakumskola; lauku speciala internatpamatskola;
lauku internatpamatskola; lauku pamatskola, kas realizé tikai pirma Itmena pamatizglitibu (1. —
6.klasei); lauku pamatskola, kas realizé 2. Iimepa pamatizglitibu (1. — 9.klasei); novada
vidusskola (1. — 12. klase); mazpils€tas novada gimnazija ar progimnazijas klas€m (7. — 9.klase
un 10. — 12.klase); lauku vakarskola; lauku privata sakumskola; lauku privata pamatskola; lauku
privata vidusskola.

Strukturalas reorganizacijas izglitibas vides modelis attiecinams uz visparizglitojo$am
skolam, kas 2009./2010.m.g. izglitibas reformas laika skolu tikla optimizacijas rezultata ir
kluvusas par daudzstruktiiru izglitibas vides sastavdalu jeb apakSstruktiru: 1) kluva par
daudzstruktiru izglitibas vides centru, kurai ir viena vai vairakas filiales; 2) zaudga savu
patstavibu un tika pievienotas kadai lauku vidusskolai vai pamatskolai, tadéjadi kliistot par $is
lauku skolas filiali (skat. 9.att.).

Lauku
pamatskola (ka
1.filale)

Lauku vidusskola/pamatskola
(ka centrs)

Lauku
pamatskola (ka
2.filale)

9.att. Lauku vidusskola/pamatskola (ka centrs) — divas lauku pamatskolas filiales
(Autores konstrukcija)

Lauku skolas mainija savu statusu (LR Izglitibas un zinatnes ministrijas informacijas par
2009.gada un 2010.gada reorganiz€tam, slégtam un dibinatam izglitibas iestadém): no
pamatskolas par vidusskolu; no sakumskolas par pirmsskolu; no vidusskolas par pamatskolu; no
pamatskolas par sakumskolu; no pamatskolas par pirmsskolas izglitibas iestadi, no specialds
sakumskolas par specidlo internatpamatskolu.

VisparizglitojoSo izglitibas iestazu reorganizacija notiek ari citviet pasaulé, piem&ram,
Krievija, Kanada (Ilpuxas o pecmpyxmypuzayuu cemu o06ujeo0pa3o8ameibHblX YupescoeHutl
.. 2002; Mulcahy, 2009).

Multifunkcionalais un multistrukturalais izglitibas vides modelis vienas skolas ietvaros
raksturigs tam lauku skolam, kas veic daudz un dazadas funkcijas, t.sk. papildus funkcijas.
Multifunkcionalas lauku skolas paplasina savu meérkauditoriju un funkcijas cilveka muza

27



konteksta: 1) paplasina savu mérkauditoriju “uz leju”, ieklaujot skolas vidé bérnus jaunakus par
skolas vecumu; 2) paplasina savu mérkauditoriju “uz augsu”, piedavajot picauguSo formalo un
neformalo izglitibu. Lidz ar funkciju spektra un mérkauditorijas paplaSinasanu lauku skolas ka
izglitibas vides struktiiras ietvaros veidojas jaunas formalas un neformalas apaksstrukttras. Lauku
skolas, kuru izglitibas vide atbilst Sai vides modelu pamatgrupai, ir atvérta visai lauku kopienai,
jo skola ir vienlaicigi gan izglitibas, gan sociala, gan ari kultiirvide. Pieméram, lauku skolu
izglitibas vides modelis lauku pamatskola - multifunkcionalais centrs.

Amatniecibas centrs

AttistoSais rotalu centrs pirmsskolas vecuma
audzekniem

Daudzfunkcionals muzizglitibas centrs

Beérnu pieskatiSanas centrs

Briva laika (pavadiSana) centrs

Daudzfunkcionals  talakizglitibas un  intereSu
izglitibas centrs

EKO centrs

llgtsp&jigas izglitibas centrs

Lauku skolas ligtspéjigi darbojoss daudzpusigs, miisdienigs uz
struktiras iedzivotaju vajadzibam un praktisku darbibu orientéts
darbnicu komplekss

Gimenes atbalsta centrs

Informativais centrs

Karjeras konsultésanas centrs

Kulturas centrs

Lauku tiirisma centrs

Makslas centrs

Metodiskais centrs

Sabiedrisko resursu centrs

Sabiedribas integracijas un kultiirmijiedarbibas centrs
Sociala atbalsta centrs

u.c.

v

10.att. Lauku skolu struktiiru dazadiba
(Autores konstrukcija)

Varam secinat, ka lauku skolu multifunkcionalais un multistrukturalais izglitibas vides
modelis vienas skolas ietvaros ir unikals, jo tas lauj palielinat mérkauditoriju un iesaistit dazada
vecuma grupas izglitibas formalaja un neformalaja procesa, vienlaicigi paplasinot lauku skolas
funkcijas (skat. 10. un 11.att.).
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LAUKU SKOLA «—*

Skolénu gimenu izglitoSana (pasakumu cikls, lekcijas
utt.)

Kursu organizé€Sana vietéjas kopienas sabiedribai
(pieméram, anglu valoda, datorkursi,
uznéméjdarbibas pamati u.c.)

Kultiiras pasakumu rikoSana skolas zalé (skola pilda
kultiiras nama funkcijas)

Sporta pasakumu rikoSana skolas sporta zalé un
sporta laukuma

Specializéto nometnpu organizéSana (ar makslas,
sporta novirzienu)

Bibliotekas, lasitavas un datorzales pieejamiba
visiem vietgjas kopienas iedzivotajiem (lauku skola
pilda vietgja resursa centra lomu)

Dazadu specialistu konsultacijas punkts (piemeram,
psihologs, logopéds u.c.)

IntereSu  izglitibas centrs  viet€jas  kopienas
iedzivotajiem

Bérnu pieskatiSanas centrs (pagarinatas darba dienas
grupas, skoléni tiek pieskatiti, pilda majasdarbus u.c.)

Skolas @&dnicas pakalpojumu sniegSana viet&jai
kopienai (€dinasanas pakalpojumi)

Darbnicu (pieméram, keramikas, kokapstrades u.c.)
pieejamiba un razotas produkcijas realiz€Sana

Lauku skola ka tirisma objekts, kas atrodas muizas,
pilts un piedava ekskursijas, izglitojoSos pasakumus
(Iekcijas, seminari u.c.)

Skolas piederosas zemes (parks, u.c. teritorijas)
apstradasana un sakartoSana

u.c.

11.att. Lauku skolu multifunkcionalas vides funkcijas

(Autores konstrukcija)

Kombinetais izglitibas vides modelis piedava (multifunkcionala un multistrukturala) lauku
skolu izglitibas vidi: skola ir gan daudzstruktiiru izglitibas vides sastavdala (centrs vai filiale),
gan arm multifunkcionala vide, kas lidztekus tradicionalam izglitibas funkcijam veic ar1 papildu
funkcijas, ietver sevi gan multistrukturala, gan multifunkcionala izglitibas vides modela iezimes.
Pieméram, Svétes pamatskola, kura reorganizacijas rezultata ir kluvusi par multistrukturalas
izglitibas vides centru ar 1 filiali, piedava tris izglitibas pakapes — pirmsskola, sakumskola un
pamatskola, tai pat laika pilda kultiiras nama funkcijas. Par Svétes pamatskolas filiali kluva
Gludas pamatskola, kas ari nodro$ina izglitibas pieejamibu pamatskolas vecuma b&rniem, kuri
dzivo Gludas pagasta. Svétes pamatskolas telpas strada nevalstiska organizacija Tautas izglitibas
un attistibas centrs — AGAPE, ka ar1 Jelgavas novada neklatienes vidusskolas konsultacijas

punkts (skat. 12.att.).
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LAUKU PAMATSKOLA KA MULTIFUNKCIONALAIS CENTRS Lauku
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12.att. Lauku pamatskolas kombinétais izglitibas vides modelis
(Autores konstrukcija)

Lauku skolas kombinétie izglitibas vides modeli paredz gan multifunkcionalismu, gan
multistrukturalismu, kliistot par pagasta izglitibas, kulttras, sporta centru, kas ar1 ir viens no
ilgtsp€jigas skolas modeliem.

Misu pétijumu rezultati liecina ne tikai par lauku skolu izglitibas vides mainibu, bet ar1
par lielo daudzveidibu jeb variativitati.

2.2.3. Diskusija par lauku skolu izglitibas vides modelu daudzveidibu arzemeés un
Latvija

Tika apkopoti arzemju pé€tjjumu rezultati saistiba ar lauku skolu vides mainibas
pamatojumu divos aspektos: 1) lauku skolas darbibas virzieni un funkcijas; 2) lauku skolas
izglitibas vides modeli, kas savstarp€jo ir cieSi saistiti un, papildinot viens otru, spgj atklat
miisdienu lauku skolas specifiku.

Ir vairaki pétijumi (Barley, Beesley, 2007; Carlson, Buttram, 2004; Centilli, 2008), kas
atklaj veiksmigas lauku skola darbibas faktorus un pazimes, ka ari visparizglitojosas skolas
veiksmigas darbibas un uzlabojumu (mainibas) modelus.

Amerikas Savienotajas Valstis B.A. Millers (Miller, 1995) izstradaja #is savstarpéji
saistitus lauku skolas ka kopienas izglitibas vides modelus: 1) skola ir kopienas, muizizglitibas
un dazadu citu pakalpojumu centrs; 2) kopienas macibu programma, kas uzsver kopienas lomu
visos sarezgijumos ka dala no skolénu maciSanas aktivitatém klas€; 3) skola ka uznémeéjdarbibas
prasmju attistitaja. Ceturto modeli piedava F. Odaszs (Odasz, 1999), kas ierosina jaunu
tehnologiju ienakSanu un saglabasanu kopiena, lai savienotu skolu ar arpasauli.

Visparizglitojosa skola ir kluvusi par vadoSo izglitibas vides sisttemu Krievijas laukos.
Tomeér regionalo lauku teritoriju atSkiribas, socialo ceribu daudzveidibas paaugstinasana attieciba
uz izglitibu noved pie lauku izglitibas vides modelu daudzveidibas. Promocijas darba ir detaliz&ti
analizéti daudzie Krievijas lauku skolu izglitibas vides modeli, ko zinatniski ir pamatojusi un
raksturojusi krievu zinatnieki (Anmpeiiko, S.a.; Acradnesa, Illemepuna, Cononoa, Kiremerosa,
s.a.; ['ankoBckas, Payncuk, 2008; Imutpeera, 2004; Kanamuankosa, Kapkosa, IllenkoBHUKOBA,
CrykaioBa, 3apeuneBa, 2008; Tenenenko, 2010; Tounnuna, 2008; dEénoposa, DEnopos, 2008):
1) lauku skola-pirmsskola; 2) visas dienas lauku skola; 3) visparizglitojosa skola ar
filiali/filialem, 4) lauku skola-lauku televizijas centrs; 5) informacijas resursu centrs ka izglitibas
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kvalitates paaugstinatajs mazajas lauku skolas; 6) skola - skolotaju maja; 7) profila skola;
8) lauku gimnazija,; 9) agroskola; 10) agrolicejs; 11) lauku sociokultiiras komplekss; 12) lauku
macibu komplekss; 13) lauku licejs; 14) lauku skola-muiza.

| Katane (Katane, 2005), izveértejot Latvijas lauku skolu izglitibas vides mainibu no
2000. Iidz 2005.gadam, pétijumu rezultata secinaja, ka lauku skolu daudzlimenu un
daudzkomponentu izglitibas videi piemit liela lauku skolu vides modelu daudzveidiba: 1) lauku
pamatskola/sakumskola - pirmsskolas izglitibas iestade; 2) lauku pamatskola/vidusskola -otras
iespéjas izglitibas centrs (vakara/mainu skola); 3) lauku skola - lauku informativais centrs,
4) lauku skola (vidusskola, pamatskola, sakumskola) - skolénu gimenu neformalas izglitibas
centrs; 5) lauku pamatskola/vidusskola - pieauguso izglitibas centrs; 6) lauku vidusskola - kadas
Latvijas augstskolas metodiski konsultativais centrs; T) lauku skola - kadas Latvijas
profesionaldas izglititbas iestades (pamatizglitibas vai vid€jas izglitibas limena) metodiski
konsultativais centrs; 8) lauku skola - augstaka limena izglitibas iestades neformala baze:
a)pamatizglitibas un/vai vid€ja limena konkrétas profesionalas izglitibas iestades/iestazu
neformala baze; b)lauku pamatskola - mazpilsétu /pilsétu/novada konkr&to visparizglitojoSo
un/vai komercnovirziena vidusskolu, gimnaziju, neformala izglitibas baze (sadarbiba ar
augstaka limena izglitibas iestadém, lauku skola izverte un uzlabo savas izglitibas vides
kvalitati, jo ik gadus liels tas skolénu Tpatsvars turpina savu izglitibu vienas un tajas pasSas
konkrétajas izglitibas iestad€s); 9) lauku skola - vides izglitibas centrs; 10) lauku skola -
kultirvides izglitibas, ka art lauku tiarisma centrs; 11) lauku pamatskola - lauku iedzivotaju
garigais centrs, 12) lauku skola -sporta izglitibas centrs; 13) lauku skola - komerczinibu centrs;
14) lauku skola - makslu izglitibas centrs. Ir diagnosticéti ari kombinétie lauku skolu izglitibas
vides modeli, piem&ram: 1) lauku skola -lauku izglitibas (miizZizglitibas) centrs, 2) lauku skola -
vieteja meroga kultarizglittbas centrs U.C. Latvijas lauku skolu izglitibas vides modelu
daudzveidibu nosaka vairakas faktoru grupas (Katane, 2005a, 2005b): 1) konkrétas lauku vides
specifika; 2) skolas ka paSattistoSas sist€mas paSvert€juma prasmes un ar€jas vides piedavato
1espeju un pastavoso draudu izvertéSana; 3) pasorganizacijas un paSparvaldes modeliem, vadibas
stila; 4) attistibas virzienu un prioritasSu atskiribas; 5) iekS€jas un argjas mijiedarbibas veids:
sadarbiba un kopdarbiba vai konkurence; 6) skolénu, skolotaju, vecaku un citu gimenes loceklu,
ka arT visas viet€jas sabiedribas izglitibas vajadzibas; 7) mijiedarbibas veids ar ar€jo izglitibas
vidi: (a) skola censSas ietekmet un mainit ar§jo vidi; (b) pati skola mainas ar¢jas vides ietekmé; (c)
notiek skolas un tas attistibas vides abpusgja mijiedarbiba un mainiba.

2.3. Starpskolu mentorings - veidojoSais eksperiments: pétijuma tresais posms

VeidojoSais eksperiments notika starpskolu mentoringa ietvaros. Par starpskolu
mentoringa organizacijas formu izvEl&jamies zindatniski praktisko seminaru. Tika organizéti
vairaki seminari, Kuru temats bija ,,Divdesmit pirma gadsimta lauku skolas ka izglitibas vides
mainiba Latvija un arzemés”. Visi starpskolu mentoringa seminari notika ESF
1.1.2.1.2.apaksaktivitates “Atbalsts doktora studiju programmu istenosanai” projekta “Atbalsts
LLU doktora studiju istenosanai” (vieno$anas Nr. 2009/0180/1DP/1.1.2.1.2/09/IP1IA/VIAA/017)
ietvaros.

Petijuma mérkis bija eksperimentala cela aprobét starpskolu mentoringu lauku skolu pieredzes
apmainas veicinasanai, rosinat lauku skolas meklet radoSu, inovativu pasSattistibas un mainibas
celus, tadgjadi sekmejot lauku skolu ilgtsp€jibu nakotnes perspektiva.

Petijuma jautajumi: 1) Kadas ir lauku skolu nakotnes prognozes pasu skolu skatijuma?; 2) Kura
no lauku skolu izglitibas vides modelu pamatgrupam doming lauku skolu pasizvertgjuma?; 3)
Kads ir starpskolu mentoringa seminaru nozimes izvertejums lauku skolu pedagogu skatijuma?;
4) Kuru no izglitibas vides modelu pamatgrupam lauku skolas izv€las par vispiemérotako
nakotnes perspektiva?

Peétijuma uzdevumi: 1) sagatavot un organizet zinatniski praktiskos seminarus ,,Divdesmit pirma
gadsimta lauku skolas ka izglitibas vides mainiba Latvija un arzemé&s” lauku skolas; 2) vadit
zinatniski praktiskos seminarus ,,Divdesmit pirma gadsimta lauku skolas ka izglitibas vides
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mainiba Latvija un arzemés”; 3) nodrosinat starpskolu pieredzes apmainu; 4) aprobét izstradatos
lauku skolu izglitibas vides modelus; 5) izvértét un apkopot starpskolu mentoringa seminaru laika
leglitos rezultatus saistiba ar: lauku skolu nakotnes prognozém (optimistiskais, pesimistiskais,
reali iesp&jamais); lauku skolu prestiza un panakumu nosakoSiem faktoriem; starpskolu
mentoringa seminaru izverteéjumu un lauku skolu izglitibas vides modelu izvertgjumu.

Petijuma metodes: datu ieguves metodes (aptauja (anketéSana); dokumentu satura analize; lauku
skolu nakotnes attistibas prognozu jeb nakotnes scenariju metode (péc V.Disneja prognozesanas
tehnikas (péc O’Connor, Seymour, 1994)); novérojumi; pedagogiskais eksperiments starpskolu
mentoringa procesa; prata vétras metode) un datu apstrades metodes (Kendela W testu (Kendal
tau c Test) un Fridmena testu (Friedman Test), izmantojot SPSS 17.0 datorprogrammu).
Petijuma laiks: 2011.gada septembris - 2011.gada decembris.

Petijuma baze: 17 lauku skolas.

2.3.1. Starpskolu mentoringa veidojosa eksperimenta sagatavoSanas posms un gaita

SagatavoSanas posms sastavéja no ieliguma izstrades, ieliguma elektroniskas stitisanas
iepriek§€ja pétjjuma iesaistitam lauku skolam, telefoniskam sarunam ar lauku skolu
parstavjiem par seminara organizéSanas datumu un laiku. Laiku saskanoSanas un planoSanas
rezultata, tika izveidots starpskolu mentoringa seminaru grafiks: Jaunsilavas pamatskola (Livanu
novads) — 29 dalibnieki (24.10.2011.); Valles vidusskola (Vecumnieku novads) — 13 dalibnieki
(25.10.2011.); Riebinu vidusskola (Riebinu novads) — 27 dalibnieki (27.10.2011.); Skaistkalnes
vidusskola (Vecumnieku novads) — 19 dalibnieki (14.11.2011.); Annas Brigaderes pamatskola
(Tervetes novads) — 24 dalibnieki (15.11.2011.). Tad tika nositits majas uzdevums, proti,
pieredzes refleksijas cela sagatavoties seminara tematikai: 1) padomat par savas skolas nakotnes
perspektivam; 2)izvertét savas skolas prestiza un panakumu nosakoSos faktorus. Pirms
eksperimenta norises (seminaru vadiSanas) tika izstradata Microsoft Power Point prezentdcijas
(vizualais starpskolu mentoringa materials) un metodiskais lidzeklis. Prezentaciju sagatavoSanas
procesa tika atrasti un seminariem sagatavoti vairaki video materiali par lauku skolam arzemes
(ASV, Indija, Kina, Kongo, Ekvadora, Krievija u.c.) un Latvija (skat. 2.2.1. pielikumu).

Lai iegiitu pétijuma datus starpskolu mentoringa seminaros, sagatavoSanas posma tika
izstradatas divas aptauju anketas: 1) lauku skolu izglitibas vides modelu izvértéSanas anketa
(skat. 2.2.2.pielikumu); 2) seminara ka starpskolu mentoringa organizacijas veida un satura
izvertéSanas anketa (skat. 2.2.3. pielikumu). Pirms seminara skolam bija pieteikts multimedijs,
tafeles, attiecigais telpu izkartojums un noformé&jums, kas 1pasi bija svarigs lauku skolu nakotnes
prognoz&Sanas posma, praks€ aprobg&jot V.Disneja metodi.

2.3.2. Veidojosais eksperiments: starpskolu mentoringa seminaru norise un pétijumu
rezultati

Starpskolu mentoringa seminari, kas notika vairakas lauku skolas, sastav&ja no divam
dalam: teor&tiskas un praktiskas dalas. Teoretiskd dala bija iedalita divos posmos. Pirmais posms
tika attiecinats uz arzemju lauku skolu darbibas specifiku, pieméram, tendencém, kas ienak
arzemju lauku skolu darbiba, izglitibas vides modeliem, bet otrais posms uz — Latvijas lauku
skolu veésturi, lauku skolu pétiSanas aspektiem, lauku skolu vidé notiekoSajiem procesiem un
tendencém, ka art izglitibas vides modeliem. Praktiska dala sastavéja no vairakiem posmiem ar
uzdevumiem, kuru laika seminaru eksperti: 1) prognozg€ja un prezent&ja lauku skolu nakotnes
ilgtsp&jigas attistibas prognozes (optimistiskais, pesimistiskais un reali iespgjamais); 2) izverteja
lauku skolu prestiZza un panakumus nosakoSos faktorus; 3) izvert€ja savas lauku skolu izglitibas
vides modelus un ari piemérotakos modelus nakotnes perspektiva; 4) izvert€ja starpskolu
mentoringa seminaru saturu, organizéSanu, vadiSanu un nozimi skolu ilgtsp€jas veicinasana.
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Starpskolu mentoringa seminaru praktiskas dalas pirmais posms: lauku skolu
nakotnes scenariji. Zinatniski praktiska seminara dalibnieki prognozg&ja lauku skolu ilgtspéjigas
attistibas tris scendarijus - optimistisko, pesimistisko un reali iesp&jamo - atbilstosa vide.
Starpskolu mentoringa seminaru rezultati lauj secinat, ka 1) lauku skolu optimistiskais redzéjums
tika prognozets, balstoties uz priekSstatiem par efektivu nakotnes skolu, kas ka izglitibas vide ir
“atveérta” visai sabiedribai, visam jaunajam, inovativajam; 2) pesimistiskais redzéjums tika
prognozets, nemot vera tikai negativos, no skolas neatkarigos arg€jas vides faktorus, kas jau Sodien
negativi ietekmé (apdraud) lauku skolu un lauku kultiirvides ilgtsp&jibu kopuma, ka ari lauku
skolas vajumu — iek$g€jos, no pasas skolas atkarigos faktorus; 3) realas lauku skolas nakotnes
prognozes tika sabalanséti gan ieksgjie, gan ar€jie faktori, kas ir ar pozitivu un negativu nozimi;
4) skolas nakotnes redzéjums skola ka sociala tiklojuma centrs (Latvija 2030: Latvijas
ilgtsp&jigas attistibas stratégija, 2009). 2011.gada starpskolu mentoringa seminaru rezultati tika
salidzinati ar 2004.gada I.Katanes seminara rezultatiem (Katane, 2005), kas parada, ka lauku
skolu izglitibas vide daudzas izteiktas prognozes ir istenojusas, piemeram, skolu statusa maina,
skolu likvidacija, mazs skolénu un pedagogu skaits, bet ar ir tadas prognozes, kas ir saistitas ar
nakotnes realitati, viesstradnieku izglitoSanu lauku skolas, jo iedzivotaju skaits Latvija, it Tpasi
laukos, samazinas.

Starpskolu mentoringa seminaru praktiskas dalas otrais posms: lauku skolu prestizu
ietekmgjosie faktori. Otrais praktiskais uzdevums seminara laika bija saistits ar lauku skolu
prestizu un tadu panakumu izpéti, ar kuriem attiecigas lauku skolas var lepoties. 2011.gada
rikotajos starpskolu mentoringa seminaros lauku skolu parstavji skolas prestizu faktorus iedalija
divas grupas: 1) skolas vides kontekstus (komponentus) parstavosie faktori (piemeram, labvéliga
skolas sociala vide, skolas fiziskas vides uzlabojumi, u.c.); 2) izglitibas vides specifikas
raksturotajraditaji ka prestizu ietekméjosie faktori (pieméram, pedagogiskas meistaribas attistiba
un pilnveide (talakizglitiba), skolénu sasniegumi centraliz€tajos eksamenos, u.c.).

Promocijas darba 2.2.6. pielikuma ir aprakstits 2009.gada veiktais pétijums par skolas
prestiza nosakoSiem faktoriem pils€tas skolu skolénu vecaku vertejuma.

Starpskolu mentoringa seminara praktiskas dalas treSais posms: lauku skolu
izglitibas vides modelu izvertéjums ir veltits Lauku skolu izglitibas vides modelu izvértéSana”
aptaujas anketas divu uzdevumu analizei. Pirma uzdevuma ietvaros katram seminara dalibniekam
ka iekS€jam ekspertam vajadz€ja izvertet savas parstavetas lauku skolas izglitibas vides modeli.
Parsvara starpskolu mentoringa seminaru dalibnieki savu skolu novértgja ka multifunkcionalo un
multistrukturalo izglitibas vides modeli vienas skolas ietvaros. Pirma un tre$a seminara
dalibnieki, izvertgjot lauku skolu izglitibas vidi, mingja ar1 tradicionalo lauku skolu izglitibas
vides modeli, bet kombingto izglitibas vides modeli atzim&ja ar1 pirma, otra un tre$a seminara
dalibnieki, savukart neviens lauku skolu parstavis nav atzimé&jis — strukturalas reorganizacijas
izglitibas vides modeli. Tatad var secinat, ka nevienu lauku skolu, kas piedalijas starpskolu
mentoringa seminaros, nav skarusi strukturala reorganizacija. Pastav vienpratiba starp visu piecu
starpskolu mentoringa seminaru dalibnieku sniegto lauku skolu izglitibas vides modelu
pasizvertejumu (Kendela W koeficients tuvojas ,,1” W = 0,883, XZ = 13,244 > X2 00s:3= 7,81,bet p
— vertiba = 0,004 < a = 0,05).

Otrais uzdevums bija saistits ar lauku skolu izglitibas vides modelu piemérotibas
izverteéSanu dalibnieka attiecigas lauku skolas ilgtsp&jigas attistibas nodroSinajumam nakotng,
ranz&jot modelu piemerotibu no 1 (vispiemérotakais modelis) lidz 4 (visnepiemérotakais
modelis).

Starpskolu mentoringa seminaru dalibnieki ka vispiem@rotako izglitibas vides modeli
Latvijas lauku skolu ilgtsp&jibas nodroSinasanai nakotné saskata kombinéto izglitibas vides
modeli, péc rangu summas ka otrs atzitakais sekoja multifunkcionalais un multistrukturalais
izglitibas vides modelis vienas skolas ietvaros, par diezgan nepiemérotu lauku izglitibas vides
modeli dalibnieki atzina strukturalas reorganizacijas izglitibas vides modeli, bet ka
visnepiemérotako izglitibas vides modeli — tradicionalo lauku skolas izglitibas vides modeli.
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Starpskolu mentoringa seminara praktiskas dalas ceturtais posms: starpskolu
mentoringa izvértéjums atspogulo starpskolu mentoringa seminaru respondentu izvértéjuma
rezultatus.

Starpskolu mentoringam var biit vairakas sadarbibas formas, proti, sadarbiba starp mentoru
un vienas skolas parstavjiem (skolotajiem); vairaku skolu parstavjiem; mentoru un vairaku skolu
parstavjiem, kas dalas un apmainas sava pieredz€, giistot jaunu un skolu attistibai nepiecieSamu
informaciju. Starpskolu mentoringam var biit vairakas sadarbibas formas, proti, sadarbiba starp
mentoru un vienas skolas parstavjiem (skolotajiem); vairaku skolu parstavjiem; mentoru un
vairaku skolu parstavjiem, kas dalas un apmainas sava pieredze, glistot jaunu un skolu attistibai
nepiecieSamu informaciju. Starpskolu mentorings nodro$ina daliSanos ar zinaSanam, pieredzi,
atbalsta sniegSanu konkrétos jautajumos skolu parstavjiem, kas ir atverti profesionalai pilnveidei,
ka arT redzesloka paplaSinaSanai, kas savukart garant€ sadarbibu skolas ilgtsp€jigas attistibas
veicinaSana. Viena no starpskolu mentoringa organizacijas formam ir seminari, kas tiek
mérktiecigi planoti, saturiski strukturéti un izverteti, sadarbojoties mentoram/mentoriem ar skolu
parstavjiem, visbiezak ar skolu vadibu. Starpskolu mentoringa seminariem ir savas prieksrocibas
un ar1 trukumi. PriekSrocibas: vairaku skolu parstavju daliba viena seminara laika; zinaSanu
papildinaSana konkrétaja jautajuma; iesp&ja dalities pieredz€ ar citu skolu parstavjiem un uzzinat
daudzas praktiskas lietas saistiba ar konkréto seminara tematiku; konkréto jautajumu un problému
risinasana; izvert€Sanas prasmju izmantoSana; starpskolu sadarbibas veicinaSana un kontaktu
nodibinaSana starp seminara dalibniekiem. Tridkumi: skolu parstavju saskarsmes barjera,
kautrigums un nedroSiba iesaistities dialoga ar citiem seminara dalibniekiem; neitrala seminara
dalibnieku attiecksme pret seminaru darbu. Kopuma visos septinos izvertéSanas krit€rijos visu
piecu seminaru ekspertu vert€jums ir Joti augsts un augsts (maksimali iesp&jamais vertéjums
> kopa: 1110), jo ir krietni pari videjiem raditajiem. Visaugstak starpskolu mentoringa seminaru
dalibnieki noveértéja: 1) lektoru ka skolu mentoru kompetenci seminara tematika (iegita
vert§juma summa - ) 956); 2) seminara temata aktualitati lauku skolu vides dzivotspgjas,
mainibas un ilgtsp€jibas konteksta (iegiita vert§juma summa ) - 938); 3) seminara nozimi un
rosinoso raksturu, uz rado$u un inovativu domasanu un pedagogisko darbibu savas lauku skolas
dzivotspéjas un ilgtsp&jibas sekméSana, prestiza celSana (ieghta veért€juma summa Y - 892).
Nosaciti zemakais seminara vert€§jums ekspertu skatfjuma tika ieghts attieciba uz kriteriju
seminars ka starpskolu mentoringa nozime manas lauku skolas ka organizacijas, kas mdcas,
ilgtspéjibas veicindsana (ieguta veért€juma summa Y - 858), jo starpskolu mentoringa seminars ir
jauna organizacijas forma, kas nav plasi izplatita un izmantota Latvija. Pastav vienpratiba starp
visu piecu seminaru dalibnieku veért€jumiem (Kendela konkordacijas koeficients W = 0,533, kas
vairak tuvojas ,,1” neka ,,0”, ° = 15,985 > y° 0 0s.6 = 12,59,bet p — vértiba = 0,000 < o = 0,05).

SECINAJUMI

1. Misdienu lauku skolu izglitibas vides p&tnieciba ka imperativs ir jaizvirza ekologiska pieeja
pétijumu paradigmu un/vai zinatnisko koncepciju izstradé pedagogija, kas lauj lauku skolu
pétit kopveseluma ka izglitibas vidi laika un vidé (dazados vides sistemu aspektos).

2. Uz ekologisko pieeju balstitie teorgtiskie un empiriskie p&tijumi lava secinat, ka misdienu
lauku skolas mainigas vides apstaklos partop par: 1) paSattisto$am, paSorganiz&jo$am un
paSizvertejosam vides sisttmam, kas sp€) nodroSinat savu dzivotsp&ju misdienu krizes
apstaklos un ilgtsp&ju nakotnes perspektiva: izvertét notiekosas parmainas, attistibas iespejas
un pastavoSos draudus apkart§ja videé, mekle jaunus izdzivoSanas celus, jaunus darbibas
virzienus un izglitibas vides modelus parmainu apstaklos, mainas atbilstosi situacijai,
passarezgoties gan strukturali, gan funkcionali; 2) atvértu izglitibas vidi kopienas ilgtspgjigai
attistibai, klustot par lauku kopienu izglitibas un kulttiras multifunkcionalo un multistrukturalo
vidi; 3) zinibu organizacijam, kas macas: apmainas pieredz€, proti, macas no savas un citu
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skolu pieredzes Latvija un arvalstis, kas izzina, analiz€ un izvert€ gan savu iek$gjo, gan argjo
vidi; macas ne tikai skoléni, bet arT pasi skolotaji un citi skolas darbinieki.
. Lai nodroSinatu savu un visas kopienas ilgtsp&ju, lauku skolu izglitibas vide nepartraukti
mainas: lauku skolas palielina izglitibas piedavajumu un savu meérkauditoriju, paplaSinot
mérkauditorijas vecuma un piedavato izglitibas programmu daudzveidibas spektru, uznemoties
papildfunkcijas un paSsarezgot savu izglitibas vides struktiiru; taja pasa laika pe&dgjo tris gadu
laika petijuma bazes lauku skolas ir atteikusas no dazam tam papildfunkcijam, kuras lidz Sim
bija tam raksturigas un bez kuram skola var netraucéti funkcion& misdienas, tadejadi
saglabajot resursus pamatfunkciju veikSanai.
. Lauku skolu izglitibas vides konstanto un mainiba eso$o kvalitaSu sadalijums ir vienmerigs, tas
nozimé, ka Latvijas lauku skolu izglitibas vidé notiek bifurkacijas jeb sazaroSanas process:
1) tiek saglabata lauku skolu izglitibas vides specifika (par to liecina konstantas lauku skolu
izglitibas vides pazimes); 2)taja pasa laika lauku skolu izglitibas vidé notiek inovativu
meklI&jumu un mainibas process (par to liecina tas lauku skolu izglitibas vides pazimes, kas ir
uzradusas tikai 2010./2011.m.g., bet netika konstatétas 2008./2009.m.g., ka ar1 tas pazimes,
kas bija 2008./2009.m.g., bet nav konstatétas 2010./2011.m.g.).
. Latvijas izglitibas vide ir konstateta lauku skolu izglitibas vides modelu liela daudzveidiba, kas
izriet no: 1) konkrétas lauku vides specifikas; 2) skolénu, skolotaju, vecaku un citu gimenes
loceklu, ka arT visas vietgjas sabiedribas izglitibas vajadzibam un sadarbibas formam; 3) lauku
skolas attistibas prioritatem; 4) ekonomiskas situacijas laukos, t.sk. lauku skolu finans€juma;
5) lauku kopienas specifikas un tas ilgtsp€jigas attistibas mérkiem, vertibam un prioritat€m,;
6) lauku infrastruktiras u.c. Visi lauku skolu izglitibas vidé esoSie modeli ir klasificgjami
Cetras izglitibas vides modelu pamatgrupas: 1) tradicionalie izglitibas vides modeli;
2) strukturalas  reorganizacijas  izglitibas vides modeli; 3) multifunkcionalie un
multistrukturalie izglitibas vides modeli vienas skolas ietvaros; 4) kombiné&tie izglitibas vides
modeli.
. Starpskolu mentoringa seminaru dalibnieku prognozétajos un kopigi veidotajos lauku skolu
nakotnes optimistiskajos scenarijos domin&ja $adi lauku skolu izglitibas vides raksturotaji:
plass formalas, neformalas izglitibas un arpusskolas aktivitasu piedavajums, miisdienigs
aprikojums, plaSa mérkauditorija, skolas struktiiras daudzveidiba (centri) u.c. Savukart lauku
skolu nakotnes pesimistiskie scenariji liecinaja, ka notiek skolas statusa un kultiirvides maina,
lauku skolu slégSana, pastav lauku skolu attistibai nelabvéligais socialekonomiskais stavoklis
u.c. Reali iespgjamajos lauku skolu nakotnes scenarijos domingja $ads skatijums: lauku skolas
sadarbibas tikla veidoSana, piedaliSanas dazada veida projektos, skolénu gimenu izglitibas
piedavajums un ieklauSana lauku skolas izglitibas vide, skolas materiali tehniskas bazes
nostiprina$ana un pilnveide u.c.
. P&c seminara dalibnieku domam, skolas prestizu, kas liela mera ietekmé tas ilgtsp&ju, nosaka
vairaku faktoru kopums, kas ir iedalams divas grupas: 1) skolas vides kontekstus
(komponentus) parstavosie faktori; 2) izglitibas vides specifikas raksturotajraditaji ka prestizu
ietekmeéjosie faktori.
. Starpskolu mentoringa seminaru dalibnieki ka vispiem&rotako izglitibas vides modeli Latvijas
lauku skolu ilgtsp€jibas nodroSinaSanai nakotné saskata kombinéto izglitibas vides modeli, pec
rangu summas ka otrs atzitakais sekoja multifunkciondlais un multistrukturalais izglitibas
vides modelis vienas skolas ietvaros, par diezgan nepiemérotu lauku izglitibas vides modeli
eksperti atzina strukturalas reorganizacijas izglitibas vides modeli, bet ka visnepiem&rotako
1zglitibas vides modeli — tradicionalo lauku skolas izglitibas vides modeli.
. Starpskolu mentoringam ir liela nozime zinatnisko pétijumu rezultatu populariz€Sana un
inovativas darbibas pieredzes apmainas nodrosSinasana starp lauku skolam, lai rosinatu un
veicinatu lauku skolu talaku pasattistibu Latvija.
= [zvertg§jot starpskolu mentoringa seminaru, dalibnieki /oti augstu un augstu vertéjumu
deva: 1) lektoru ka skolu mentoru kompetencei; 2) seminara temata aktualitatei lauku
skolu vides dzivotsp€jas, mainibas un ilgtsp&jibas konteksta; 3) seminara nozimei, jo
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starpskolu mentoringa seminari rosindja uz radoSu un inovativu domasanu un
pedagogisko darbibu savas lauku skolas dzivotsp&jas un ilgtsp&jibas sekméSana,
prestiZa celSana.

» Nosaciti zems vertejums (nosaciti tapec, ka kopuma veért€jums bija pietiekoSi augsts
salidzinajuma ar maksimali iesp&jamo vertejumu) tika dots seminara ka starpskolu
mentoringa nozimei manas (Konkréta seminara dalibnieka) lauku skolas ka
organizdcijas, kas macas, ilgtspéjibas veicindSand. Sads vértéjums bija tapéc, ka:
1) starpskolu mentoringa seminars ir jauna organizacijas forma, kas nav plasi izplatita
un izmantota Latvija; 2) starpskolu mentoringa seminaros piedalijas nevis visi pétijjuma
dalibskolu pedagogi, bet tikai to parstavji, kas nebija drosi par to, vai sp€s ar seminara
giito jauno zinasanu palidzibu iedvesmot un motivét ari savus pargjos kolégus kaut ko
mainit sava domasana un skolas darbiba.

= Datu sekundaras apstrades rezultati (secinosa statistika) liecinaja, ka pastav vienpratiba
starp visu piecu seminaru respondentu vértéjumiem.

10. Gan teorétisko, gan empirisko pétijumu rezultati deva atbildes uz izvirzitajiem pétijuma
jautajumiem, ka arT apstiprinaja aizstavésSanai izvirzitas tezes.

PETIJUMA REZULTATI APROBETI

Referati starptautiskajas zinatniskajas konferences (17):

Scenarios of Latvian Rural Schools in the Future Perspective. Starptautiska zinatniska
konferenlce “SABIEDRIBA, INTEGRACIJA, IZGLITIBA.” Rézekne, 2012. gada 25.-
26.maijs

The Evaluation of Diversity of Educational Environmental Models of Latvian Rural Schools.
Latvijas Starptautiska zinatniska konference “SABIEDRIBA, INTEGRACIJA, IZGLITIBA.”
Rézekne, 2012. gada 25.-26.maijs?

The Evaluation of the Fluctuation of Educational Environment of Latvian Rural Schools. ATEE
Spring University 2012 20 Years For Sustainable Development: Learning From Each
Other. Lithuania, May 3-5, 2012°

The Diversity of Educational Environmental Models of Latvian Rural Schools. ATEE Spring
University 2012 20 Years For Sustainable Development: Learning From Each Other.
Lithuania, May 3-5, 2012*

Cross-school Mentoring as a Facilitator of Sustainable Development of Rural Schools in Latvia.
5" International Scientific conference Rural Environment. Education. Personality (REEP) -
2012. Jelgava, 21-22 March, 2012

The Diversity of Educational Environmental Models of Latvian Rural Schools. Starptautiska
akadémisko disciplinu konference International Journal of Arts & Sciences (Rome, Italy,
October 31-November 3, 2011). Rome: American University of Rome.

The Rural School as a Promoter of Community Education for Sustainability of Social-Cultural
Environment in Latvian Counryside. The Il International Scientific Conference The Role
of Science in the Development of Society (Hurgada, Egypt, 27-29 October, 2011).
Hurgada: The Development Fund for Science and Cultures.

Educational Possibilities of Latvian Rural Primary Schools. Starptautiski zinatniska konference
Sabiedriba, integracija, izglitiba. (Rezekne, Latvija, 2011.gada 27.-28.maijs). Rézekne:
Rézeknes Augstskola, Izglitibas un dizaina fakultate, Personibas Socializacijas pétijumu
Institits.

! Referats pienemts prezentgSanai
2 Referats pienemts prezentgSanai
3 Referats pienemts prezentéanai
* Referats pienemts prezentéSanai
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Rural School as a School as Community and Learning Organization. ATEE Spring University
2011, Educational Innovation for Creative Society. (Vilnius, Lithuania, 5-7 May, 2011).
Vilnius: Vilnius Pedagogical University.

Modern Latvian Rural School’s Viability. ATEE Spring University 2011, Educational Innovation
for Creative Society. (Vilnius, Lithuania, 5-7 May, 2011). Vilnius: Vilnius Pedagogical
University.

Latvian Rural Schools in ESD. International scientific conference Partnership and participation
for a sustainable tomorrow: Continuing the UN Decade for ESD Final conference of the
Comenius Lifelong Learning Network SUPPORT (Bergen, Norway, 30 August-
1 September, 2010). Bergen: Norwegian Derectorate for Education and Training.

The School as a Guarantee of Sustainability of Rural Social-cultural Environment. Stradins
University 3™ International interdisciplinary scientific conference Society, Health,
Welfare. (Riga, Latvia 11-12 November, 2010). Riga: Stradins University.

The Essence of Community and Possibilities of Educating in it. LLU SZF starptautiski zinatniska
konference International Scientific Conference New Dimensions in the Development of
Society 2009. (Jelgava, Latvija 2009.gada 2.-3.oktobris). Jelgava: Latvijas
Lauksaimniecibas universitate.

Rural School Models and Typology. LLU SZF starptautiski zinatniska konference International
Scientific Conference New Dimensions in the Development of Society 2009. (Jelgava,
Latvija 2009.gada 2.-3.oktobris). Jelgava: Latvijas Lauksaimniecibas universitate.

The Concept of Rural School in te Context of Environment and Development. The 4"
International Scientific Conference Rural Environment. Education. Personality. (REEP).
(Jelgava, Latvia, 29-30 May, 2009). Jelgava: Latvia University of Agriculture.

The Essence of the Concepts Community and Community Education. Annual 15th International
Scientific Conference Research for Rural Development 2009. (Jelgava, Latvia, 20-22 May,
2009). Jelgava: Latvia University of Agriculture.

Skolas prestizu nosakoSsie faktori skolenu vecaku vértejuma. Starptautiski zinatniska konference
Sabiedriba, Integracija, izglitiba. (R€zekne, Latvija, 2009.gada 27.-28.februaris).
Rézekne: Rézeknes Augstskola, Izglitibas un dizaina fakultate, Personibas Socializacijas
petijumu Institits.

Starpskolu mentoringa zinatniski praktiskajos seminaros, ko organizéja LLU TF IMI ESF

1.1.2.1.2.apaksaktivitates “Atbalsts doktora studiju programmu istenosanai” projekta “Atbalsts

LLU doktora studiju istenosanai” ietvaros (VienoSanas Nr.

2009/0180/1DP/1.1.2.1.2/09/IP1A/VIAA/017):

LLU TF IMI starpskolu mentoringa zinatniski praktiskais seminars Divdesmit pirma gadsimta
lauku skolas ka izglititbas vides mainiba Latvija un arzemes Jaunsilavas pamatskola
(Livanu novads) — 24.10.2011.;

LLU TF IMI starpskolu mentoringa zinatniski praktiskais seminars Divdesmit pirma gadsimta
lauku skolas ka izglitibas vides mainiba Latvija un arzemés Valles vidusskola
(Vecumnieku novads) — 25.10.2011;

LLU TF IMI starpskolu mentoringa zinatniski praktiskais seminars Divdesmit pirma gadsimta
lauku skolas ka izglitibas vides mainiba Latvija un arzemeés Riebinu vidusskola (Riebinu
novads) — 27.10.2011.;

LLU TF IMI starpskolu mentoringa zinatniski praktiskais seminars Divdesmit pirma gadsimta
lauku skolas ka izglitibas vides mainiba Latvija un arzemes Skaistkalnes vidusskola
(Vecumnieku novads) — 14.11.2011.;

LLU TF IMI starpskolu mentoringa zinatniski praktiskais seminars Divdesmit pirma gadsimta
lauku skolas ka izglitibas vides mainiba Latvija un arzemés Annas Brigaderes pamatskola
(Tervetes novads) — 15.11.2011.
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GENERAL DESCRIPTION OF DOCTORAL THESIS

Laizane, A. (2012). The Evaluation of Fluctuation and Diversity of the Educational
Environment of Rural Schools in Latvia. Jelgava: Latvia University of Agriculture, 156 pages,
19 tables, 23 figures, 440 bibliographic items in Latvian, English, German and Russian,
27 appendices in a separate volume.

The beginning of the 21st century could be described as the period of great changes that
bring the aggravation of different crises (demographic, economical, social crisis and the crisis of
values) and the actualization of the necessity for dealing with these crises, as well as the
development of society and changes in different spheres of life. The changes have taken place in
the global educational environment and in the educational environment of Latvia, especially rural
schools.

At the international symposium concerning the research on the rural educational
environment in Europe (Hargreaves, 1996) there was particularly emphasized that there is a lack
of studies on the problems of rural schools. The research on the educational environment of rural
schools has become topical also in Latvia due to the fact that the sustainability of the educational
environment of rural schools is exposed to danger under the conditions of crisis. The research on
the educational environment of rural schools in Latvia is mostly performed at the Institute of
Education and Home Economics of the Latvia University of Agriculture (Katane, 2005; Katane,
2009). The fact that there is an explicit tendency for the decrease of the number of small rural
schools and that it is important to preserve especially rural schools and study the fluctuation of
their educational environment not only in Latvia, but also in other countries is proved by the
research performed by several authors (according to Goble, 2010; Solstad, 2005; Sorlin, 2005;
Rule, 2005). For example, the small rural schools are being shut down in many European
countries (in Ireland, Scotland, England, Norway, etc.), as well as in other countries, for example,
in the United States of America, Russia, etc.

The quality and sustainability of education in Latvia depends on the welfare and
sustainability of Latvia's society on the whole. The economic situation of Latvia, as well as the
priorities of educational policy caused the emergence of an alarming tendency to a great extent,
namely, the decrease of the number of schools, especially rural schools, during the last 12 years
that does not prove the sustainability of educational environment in our country. In Latvia, for
several years, since the study-year 1999/2000, it is possible to observe the decrease of the number
of comprehensive schools, namely, in the study-year 1999/2000 there were 1095 schools, in the
study-year 2000/2001 - 1074 comprehensive schools, but in the study-year 2010/2011 - only 858
comprehensive schools. Thus the number of schools in Latvia decreased for 237 units. It is
important to point out that the processes of shutting down and reorganization of schools mostly
were faced by rural schools with a small number of pupils. As a result of demographic crisis, the
number of pupils at schools decreased considerably. The tendency of the decrease of the number
of pupils and teachers still could be observed. For example, the number of teachers in the study-
year 1990/1991 was 32201, but in the study-year 2010/2011 it was 28801. The number of pupils
at basic schools in the study-year 1990/1991 was 311762, but already in the study-year
2010/2011 it was only 174717 (Visparizglitojosas skolas, 2011).

There are different reasons why rural schools are being shut down or reorganized, for
example, economical crisis (including insufficient financing of education), demographic crisis,
including ageing of rural population, migration to cities and emigration to foreign countries,
decrease of birth-rate, the problem of ensuring of qualified teachers and other specialists
(especially in remote rural communities), and other reasons (Katane, 2005; Murdo, 2008; Orupe,
2011).

In order rural schools in Latvia could ensure their sustainability under the conditions of
crises and the sustainability from the future perspective, the changes in the educational
environment of rural schools take place not only “from above”, but also “from below”. Therefore
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it is important to study the experience of these schools, the innovative developmental directions
and the processes that take place in the educational environment of rural schools, in order it
would be possible not only to evaluate the processes occurring, but also to popularize the best
experience of rural schools, encouraging other schools to take care for their sustainability
themselves. Therefore it is important to study, how rural schools try to ensure their sustainable
development. The significance of rural schools within the context of the development of rural
areas of Latvia is proved by the fact that, according to the history of rural schools, they have
always been the local educational (including upbringing) and cultural centre uniting all
population of rural community. The topicality of the studies of the educational environment of
rural schools is proved also by the fact that rural schools have always preserved and developed
the traditions of Latvian pedagogical culture, because the accessibility of education for the
Latvian nation began not alongside with the opening of urban schools, but with the opening of
first rural schools in the territory of Latvia, because Latvians lived and worked in the countryside,
whereas multicultural environment was more characteristic to the cities (Dinvalde, 2003; Katane,
2004; 2005).

The research shows that in the 21st century both in foreign countries and in Latvia
(Adams, 2010; Carlson, Carlson, 1981; Education of Rural Population in Serbia .. , 2009;
Indrasiené, Merfeldaite, s.a.; Katane, 2005; 2006; Ronning, Solstad, Oines, 2003; Solstad, 1997,
Tuna, 2010; Makcumenko, 20006) it is possible to observe the tendency for a rural school to
transform into an open educational environment of a community that offers lifelong learning
opportunities for all rural population.

It is not possible to consider also the rural population's everyday life nowadays without a
rural school; the rural community does not exist without it. If the infrastructure is not well-
arranged and the educational environment disappears too, the countryside is not any more the
pleasant environment for living and activities, it does not enable the personality to develop at the
full value, to self-realize (including the professional field), to make one's career and to be
competitive. The personal pedagogical experience, gained while working at secondary schools in
Riga, enabled to draw a conclusion that it is the contradiction between the development of urban
and rural environment makes many rural residents, especially the youth, to migrate to the cities.

If rural schools would exist and develop, the rural community, rural cultural environment
also would exist and develop, the countryside would develop in the broader meaning of this
concept. This, in its turn, will eliminate the considerable contradictions between the development
of Riga and regions, cities and rural areas. The sustainable development of Latvian society
depends on, whether the educational environment in Latvia would be harmonious, balanced and
sustainable.

Research theme
The evaluation of fluctuation and diversity of the educational environment of rural schools in
Latvia.

Research object
Rural educational environment.

Research subject
The fluctuation and diversity of the educational environment of rural schools.

The aim of research is to

Study and evaluate the fluctuation and diversity of the educational environment of rural
schools in Latvia on the basis of the scientifically substantiated research paradigm and
methodology.

Research issues

1. What is the theoretical substantiation for the research on the educational environment of rural
schools?

2. What changes take place in the educational environment of rural schools (2008 — 2011)?
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3. What models of the environment of rural schools exist in Latvia and other countries in the 21%
century?

4. What is the contribution of cross-school mentoring for the facilitation of the sustainable
development of rural schools?

Research objectives are to

1. Study, analyze and evaluate the scientific literature on the theme of doctoral thesis.

2. Develop and scientifically substantiate the paradigm of the research on the educational
environment of rural schools.

3. Develop the methodology for the evaluation of the educational environment of rural
schools.

4. Study the fluctuation of rural schools in Latvia through expertise.

5. Substantiate and study the diversity of the educational environment of rural schools, to
model its variativity, as well as to develop the classification for the basic groups of
environmental models.

6. By means of cross-school mentoring to perform the developing experiment the aim of
which is through the exchange of experience regarding the innovative activities to
encourage rural schools to search for the new ways of self-development.

7. Aggregate and process data obtained as a result of research, as well as to analyze and
evaluate the obtained results.

The methodological substantiation of research
The theoretical basics of the concept ‘a rural school’(Andersone, 1955; Brezgo, 1929, 1939;
Builis, 1975, 1985; Delbridge, 1981; Dinvalde, 2003; Drizule, 1967, 1975; Gove, 1981; Hurley,
1999; Jimerson, 2006; Katane, 2004, 2005, 2006; Kriskans, 1972; Kronlins, 1973; Pladson,
Lemon, 1982; Preiss, 1932; Ruberts, 1973, 1978; Salmins, 1974; Staris, 1978; Staris, Usins,
2000; Zukovs, 1999; Viés, 1925./1992, 1926, 1928, 1939, 1940; I'ypesiHoBa, 2007; KonecHuk,
2008; IIseroa, 2008; Xyropckoii, 2000; a. 0.).
= A rural school in the foreign countries (Alwyn, 2005; Choi, 2009; Eckman, 1997; Im,
2009; Hilty, 1999; Howley, Lyson, 2002; Kilpatrick, Rowena, Kilpatrick, s.a.; Johns,
Kilpatrick, Loechel, Prescott, 2004; Koulouris, Sotiriou, s.a.; Mulcahy, 2009; Mulryan-
Kyne, 2005; Murdo, 2008; Rule, 2005; Sigpdrsson, Jonsdottir, 2005; Solstad, 2005; Sorlin,
2005; Syvaniemi, 2005; Watts Hull, 2003; a. 0.);
= The substantiation of the concept ‘a rural school” within the context of environmental
specificity (Carlson, Matthes, 1987; Groza, 1997; Katane, 2005, 2007; Magdalenoka,
2001; Stabins, 2001; Rutka, 2008; Il 1BaHoOB, s.a.; a. 0.);
= A rural school as a community (Bird, Little, 1986; Bidwell, 1973; Bryck, Driscoll, 1988;
Noddings,1988; Parson, 1958; Powell, 1985; Raituma, 2009; Swartz, Merten, Bursik,
1987; Valbis, 2005; a. 0.).
A rural school as a viable, self-developing, self-organizing and self-evaluating
environmental system (Banathy, 1968; Briggs, 1977; Broderic, Smith, 1979; Bronfenbrenner,
1989; Broks, 2000; Brunkhorst, 1983; Buckly, 1967; Gudjons, 1998; Immergart, Pilecki, 1973,;
Katane, 2005, 2007, 2009; Kuhn, 1976; Leschinsky, Roeder, 1981; Merton, 1948; Parsons, 1937,
1951, 1955; Sterling, 2001; A6abuna, 2008; Adanacwes, 1973; bpsuckuii, [Toxapckwmii, 2002;
BacunbkoBa, 1999; I'omaronos, 1994; TI'ypesinoBa, 2004; Hanuensn, 2004; wibuHckuid, 1995;
Karan, 1974; KusszeBa, Kypaomos, 1994; HockoBa, 2004; ITpuroxun, 1983; psuibckas, 2009;
cutapos, 2006; Crenmn, 2007; Tykymb6etoBa, 2008; Yconbues, manapiond, 2009; @nopeHcKHid,
1998; Xaxken, 2004; a. o0.).
A rural school as an open educational environment for the sustainable development of a
community:
= The education for the sustainable development (Cortese, 1999a; Grabovska, 2006;
Grabovska, Vereba, 2010; Macleod, 1992; McKeown, 2002; Salite, Klepere, 2003;
Shallcross, 2002,2003a; 2003b; Stradins, 2002; Smite, 2006; a. 0.).
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= A rural school as an educational environment of a community (Akande, 2007; Bingler,
Quinn, Sullivan, 2003; Decker, 2003; Eccles, Harold, 1996; Fairbairn, 1978; Freire, 1973,
Freire, Shor, 1987; Gjelten, 1982; Jarvis, 1995, 1999, 2001; Johnson, Bell, 1995; Katane,
2005; Katane, 2007; Kerensky, 1989; Knight, 1998; Lareau, 1996; Lovett, 1982; Minzey,
LeTarte, 1972; Nieto, 2004; Roga, 2008; Samberg, Sheeran, 2003; Willie, 2000; Wilson,
1980; Poster, Kruger, 1990; Mutuna, 2004; a. o.).
= A rural school as an open educational environment (Bryson, 1936; Colletta, 1996; Dave,
1976; Delors u.c., 2001; Houle, 1996; Knowles, 1970; Koke, 1999, 2000; Krudinina,
Magdalenoka, 2001; Maslow, 1970; Merriam, Brockett, 1997; Tuijnman, 1996; a. o.).
» The substantiation of the prestige of a rural school (Hargreaves, 2009; Moshe, 1995;
Su, 2005; 6apanos, 2003; a. 0.).
= A rural school as a humanistic target oriented educational environment within the
context of lifelong learning (Bryson, 1936; Carter, 1995; Coombs, Ahmed, 1974;
Fordham, 1980; Houle, 1996; Jarvis, 1999; Marsick, Watkins, 2001; Marsick, Volpe,
1999: Menard, 1993; Merriam, Brockett, 1997; Stasane, 2007; Smite, 2006; gibajevs,
2002; Tight, 1998; a. 0.).
A rural school as a knowledge organization for the fluctuation and development:
= A rural school as a learning organization (Brandt, 2003; Cousins, 1996; Davidsone,
2008; DeGeus, 1988; Diggins,1997; Firman, s.a; Fulan, 1993, 1999; Garratt, 2000; Garvin,
1993; Gephart, Marsick, Van Buren, Spiro, 1996; Isaacson and Bamburg, 1992; Kofman,
1994; Kofman, Senge, 1994; Lashway, 1998; Leithwood, Aitken, 1995; Mulford, 1998;
Nias, Southworth, Campbell, 1992; O’Sullivan, 1997; Schrage, 1990; Senge, 1990; Silins,
Zarins, Mulford, 2002; Smite, 1998, 2004; Toremen, 2001; VVoulalas, Sharpe, 2005; a. 0.).
= Mentoring for the facilitation of the development and fluctuation of schools as
knowledge organization (Carrington, Robinson, 2004; Cranwell-Ward, 2004; Dantonio,
2001; Donaldson, Ensher, Grant-Vallone, 2000; Gay, 1995; Murray, Owen, 1991; Odell,
1990; Pyatt, 2002; Wang, Odell, 2002; a. 0.).
The substantiation in Latvia and foreign countries of the changes of the educational
environment of rural schools, including the diversity of the models of the educational
environment of rural schools, taking place in the 21st century (Barley, Beesley, 2007; Carlson,
Buttram, 2004; Centilli, 2008; Cummins, Chance, Steinhoff, 1997; Chalker, 1999; Dappen,
Isernhagen, 2002; DeYoung, 1991; Johns, Kilpatrick, Loechel, Prescott, 2004; Haas, Nachtigal,
1998; Hargreaves, 1996; Harmon, 2003; Harmon, Gordanier, Henry, George, 2007; Howley and
Harmon, 2000; Katane, 2005; Kline, 2002; Kilpatrick, Rowena, Kilpatrick, s.a.; Koulouris,
Sotiriou, s.a.; McChesney, 1996; McEwan, Benveniste, 1999; Miller, 1995; Misko 1999; Odasz,
1999; Schiefelbein, 1992; Sederberg, 1991; Stern, 1994 Warren, Peel, 2005; Axmetimna, 2008;
Amnpnpeiiko, s.a.; Actadsena, lllemepuna, Comnomnosa, Knememona, s.a.; ['ankoBckasi, Payncuk,
2008; HmutpeeBa, 2004; KamamnukoBa, JKapkosa, IllenxkoBHmkoBa, CrTykanoBa, 3apeuyHeBa,
2008; Tenemnenko, 2010; Tounnuna, 2008; ®Enoposa, hémopos, 2008; a. 0.).

Research methods
Theoretical methods:
The studies, analysis and evaluation of scientific literature and different types of documents.

Empirical methods
Data obtaining methods:
= observation of the internal and external environment of rural schools;
= reflection of personal pedagogical experience;
= surveys: structured interviews and polls;
= internal expertise (evaluation) of the educational environment of rural schools;
= modelling method,;
= developing experiment in the interschool mentoring process;
= the method of the forecast of the future of rural schools.
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Data processing methods:
= primary data processing methods using SPSS: Binomial Test;
= secondary data statistical processing methods using SPSS and Microsoft Excel: Friedman
Test; Kendal’s c-tau test; Verification of qualitative correspondence with ¥2 criterion;
Macnemar’s Test; Sign Test.

Research base
The total number of schools involved in the research: 53 schools (out of them: 48 rural schools in
Latvia, 3 rural schools in Sweden, 2 comprehensive schools in Riga)
The first research
The studies of situation regarding the educational environment of rural schools (in total:
11 experts):
= 9 rural elementary schools in Latvia; experts — the representatives of rural schools
(principals, deputy principals) from nine amalgamated municipalities of Latvia: Engure,
Jaunjelgava, Jelgava, Kandava, Krustpils, Ogre, Priekuli, Ropazi, Vecumnieki
Amalgamated Municipalities);
= 3 rural elementary schools in Sweden; experts — the representatives of rural schools
(principals) from the north-west of Sweden.
The evaluation of the fluctuation of the educational environment of rural schools: the
evaluation of the fluctuation of the educational environment of rural schools in Latvia (in
total: 31 experts): 6 rural secondary schools and 25 rural elementary schools, representing
Kurzeme region (Kuldiga, Broceni and Ventspils Amalgamated Municipalities), Vidzeme region
(Ape, Aluksne, Beverina, Burtnieki, Naukseni, Ogre, Priekuli, Ropazi, Rauna, Varaklani, Valka
Amalgamated Municipalities); Latgale region (Balvi, Livani, Karsava, Vilani, Varkava
Amalgamated Municipalities); Zemgale region (Auce, Jelgava, Kandava, Tervete, Vecumnieki
Amalgamated Municipalities).
The second research
The modelling of the educational environment of rural schools: the research was carried out on
the basis of previously performed studies.
The third research
The cross-school mentoring for the sustainability of the educational environment of rural
schools: the developing experiment (in total: 17 rural schools - 12 rural elementary schools and 5
rural secondary schools; 111 respondents representing Zemgale and Latgale regions).

Period of research
2008-2012
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Table 1

The Detailed Description of Research Stages

Theoretical research

| Empirical research

1. The first research stage (study-year 2008/2009)

1. The specifying of the formulation of
research theme, object, subject, aim; the
formulation of research issues and
objectives; the formulation of research
theses.

. The development of research plan; the
identification and summarizing of scientific
literature necessary for the performance of
theoretical research.

. The substantiation, developed within the
framework of research scientific paradigm,
for:

= the concept a rural school,

= the rural school as the environment
facilitating the development of an
individual.

The preparatory stage for the evaluation of the
educational environment of rural schools:
= the studies of situation regarding the
educational  environment of rural
schools;
= the development of the methodology for
the evaluation of the educational
environment of rural schools;
= the formation of research base and the
sample of the internal experts of rural
schools.

2. The second research stage (study-year 2008/2009 — study-year 2010/2011)

The scientific substantiation of conceptions:

= a rural school as an open educational
environment for the sustainable development
of a community,

= a rural school as a viable, self-developing,
self-organizing and a system in a fluctuating
environment.

The stage of the evaluation (internal expertise)

of the -educational environment of rural

schools:

= the process of expertise;

= the aggregation and processing of obtained
data, the analysis and evaluation of obtained
results.

3. The third research stage (study-year 2010/2011)

1. The substantiation of a rural school as a
knowledge organization.

2. The substantiation of the models of the
educational environment of rural schools.

1. The analysis of the diversity of the
educational environment of rural schools.

2. The classification of the models of the
educational environment of rural schools into
four basic groups.

3. The modelling of the diversity of the
educational environment of rural schools.

4. The fourth research stage (study-year 2011/2012)

The substantiation of cross-school mentoring.

The developing experiment:

= The cross-school mentoring as a means for
the encouraging of the creative and
innovative activities of a rural school and
for the facilitation of the exchange of
experience and sustainability.

» The aggregation of the results of
experimental research and formulation of
conclusions.

The novelty and scientific contribution of doctoral thesis:
1. There has been developed the scientifically substantiated research paradigm for a rural
school as an educational environment; the paradigm comprises: the substantiation of the
concept a rural school; the substantiation of the fluctuation of a rural school as a viable,
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self-developing, self-organizing system of educational environment; the substantiation of a
rural school as an open humanistic target oriented lifelong education environment for the
sustainable development of a community; the substantiation of a rural school as a
knowledge organization (a learning organization), including the scientifically
substantiated concept cross-school mentoring and its methodology.

2. There has been developed the methodology for the evaluation of the educational
environment of rural schools on the basis of the results of theoretical research.

3. There has been substantiated the diversity of the models of the educational environment of
rural schools and, by means of the method used for the modelling of educational
environment, there has been developed the classification for 4 basic groups of these
environmental models:

= the traditional models of the educational environment of rural schools;

= the structural reorganization models of educational environment;

= the multifunctional and multistructural models of educational environment within one
school;

= the combined models of educational environment.

The practical contribution of research:

1. There has been experimentally approbated the methodology for the evaluation of the
educational environment of rural schools (including the development of worksheet for the
experts).

2. There has been experimentally approbated the methodology of cross-school mentoring:

= there were organized and held 5 cross-school mentoring seminars in Latvia (in Latgale,
Zemgale) within the framework of developing experiment, as a result of which there
were the results of our research popularized among the schools, the exchange of
experience, the self-evaluation of the educational environment of schools and the
future forecasting took place;

= there has been developed a cooperation network of rural schools for the exchange of
experience;

= there have been summarized the materials of the cross-school mentoring seminars;

= there has been published the book “The Educational Environment of Rural Schools of
the Twenty-First Century in Latvia and Foreign Countries” (in Latvian).

Research boundaries and the validity of research results

1. The research boundaries have been set during the research process, substantiating and
studying the education environment of a rural school on the basis of ecological approach in
education. Since the ecological approach in education research has many and various ways of
manifestation, in this doctoral thesis the education environment of a rural school was
scientifically substantiated and studied according to three aspects, where a rural school is: 1) a
self-developing, self-organising and self-evaluating system of educational environment trying
to ensure its viability under the conditions of current crisis and the sustainability in the future
perspective; 2) an open educational environment of the whole community offering lifelong
learning opportunities for all rural population, thus facilitating the sustainability of the rural
community; 3) an organisation that is learning in order to change and develop. The author of
the doctoral thesis deliberately dissociated herself from the aspect of management science in
the research of rural schools.

2. Although rural schools from all regions of Latvia, representing many amalgamated
municipalities of Latvia, took part in the research, and the total number of schools of research
base was 53 rural schools (both secondary schools and basic schools), the research results
cannot be considered as representing the situation in the country on the whole.

3. The validity of the results obtained through the empirical studies within the framework of
doctoral thesis is proved by the results of other studies on the educational environment of rural
school carried out in Latvia and abroad that had been obtained as a result of theoretical studies
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and enabled to identify the common tendencies indicating: 1) the regularities existing in the
educational environment of rural schools; 2) the validity of the results of studies carried out
within the framework of doctoral thesis. The results of the studies carried out by other authors
are presented in the doctoral thesis both in the theoretical part representing the research
paradigm and in the sections where the results of empirical research have been presented, by
comparing them, in a form of a discussion, with the research results of doctoral thesis. It
should be pointed out that not all countries pay sufficient attention to the studies of the
educational environment of rural schools and not all studies have been available to the author
of this doctoral thesis. Most of the studies on the educational environment of modern rural
schools and the changes that are taking place in this environment have been carried out in the
USA and Russia, making the results of the studies available in the global information
network. This defines the boundaries of the studies of foreign rural schools.

The structure of doctoral thesis has been developed according to the aims and objectives set for
the development of doctoral thesis, and it consists of: an introduction, two parts (theoretical and
empirical one) with six chapters and seven subchapters, conclusions, bibliography and
appendices. The development of the structure of doctoral thesis corresponds to the research logic
and research stages.

Theses proposed for defence

1. The research paradigm, essential for the research on the fluctuation and diversity of the
educational environment of modern rural schools, is based on the ecological approach in the
educational research and ensures the holistic view on a rural school as:

= a self-evaluating, self-organising and self-developing system of educational
environment;

= an open lifelong learning environment for the whole rural community;

= alearning organisation.

2. Nowadays in Latvia, like in other countries, the educational environment of rural schools is

changing, and there exists a great diversity of this environment:
= arural school in Latvia transforms into a multifunctional and multicultural educational
environment;
= alongside with the traditional models of the educational environment of rural schools
there are also other environmental models present in the educational environment of
Latvia.

3. The cross-school mentoring helps the rural schools to become learning organisations of
knowledge, including the aspect that such organisations facilitate the exchange of the
experience of rural schools, encouraging the rural schools to search for the creative,
innovative ways of self-development and fluctuation, thus promoting the sustainability of
rural schools in the future perspective.
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THE CONTENT OF DOCTORAL THESIS

PART 1. RURAL SCHOOLS AS THE RESEARCH PARADIGM OF
EDUCATIONAL ENVIRONMENT

It deals with the scientific substantiation of research conception on the basis of
multidimensional approach that enables to ensure the holistic view on a rural school as an
educational environment.

The concept a rural school has been substantiated in the dimensions of time and
environment within the framework of the paradigm of research on the educational environment
of a rural school. The concept a rural school has been substantiated:
on the view of the history of rural schools in Latvia, as well as on the comparison with the
description of foreign rural schools, the history of their origin and on the given definitions of the
concept; on many aspects of the environmental specificity of rural schools.

There have been three aspects of the educational environment of rural schools
substantiated within the framework of research paradigm, namely, a rural school as: 1) a viable,
self-developing, self-organising and self-evaluating environmental system; 2) an open
educational environment for the sustainable development of a community; 3) a knowledge
organization that learns in order to ensure its sustainability (See Fig. 1.).

The paradigm for the research on a
rural school as an educational
environment

Y

The substantiation of the
concept a rural school

A/\A

A rural school in the A rural school in the
dimension of time < , environmental dimension
t f
/V
A rural school as a A rural school as an A rural school as a
viable, self-developing, open, humanistic target knowledge
self-organising and self- || oriented environment of ||  organisation is
evaluating lifelong learning for the learning in order to
environmental system sustainable development ensure its
of a community sustainability
f f f

Fig. 1. The Multidimensional View on a Rural School as an Educational Environment
(Author’s design)

In order to substantiate the significance of the concept a rural school in the educational
environment of Latvia, it was important to study the substantiation of the concept a rural
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school from the historical view in Latvia. The history of rural schools in Latvia dates back a
long period ago and has had many events. As a result of the analysis and evaluation of the
published works of the researchers of the history of schools in Latvia, such as E. Andersone
(Andersone, 1955), J. Anspaks (Anspaks, 1991), B.Brezgo (Brezgo, 1929; Brezgo, 1939),
A. Builis (Builis, 1975; Builis, 1985), M Drizule (Drizule, 1967; Drizule, 1975), 1. Katane
(Katane, 2004; Katane, 2005; Katane, 2006), J. Kriskans (Kriskans, 1972), J.Kronlins (Kronlins,
1973), P.Preiss (Preiss, 1932), J. Ruberts (Ruberts, 1973; Ruberts, 1978), A. Salmins (Salmins,
1974), A. Staris and V. Usins (Staris, 1978; Staris, Usins, 2000), A. Vics (Viés, 1925./1992, Vics,
1926; Vics, 1928; Vics, 1939; Vics, 1940) a. o., the significant conclusions were drawn that
characterise rural schools in Latvia and disclose the existing regularities regarding their
development:

1. In different historical periods the concept a rural school, for example, from the 16th
century till 1860-ies, was closely related to the concepts: a folk school (Reformation
movement in Latvia), a peasant school, a parish school, a manor school, ‘a punishment
school’, “a corner school’ (the 18th — the 19th century), but at the end of the 19th century —
a folk school.

2. Since the foundation of rural schools in the territory of Latvia there existed the bifurcation
in education (both de facto and de jure), as a result of which the discrepancies between the
urban and rural schools, their educational content, the types of schools and education, the
levels of offered education and its quality existed for centuries (until the middle of the
twentieth century.

3. The term a rural school is attributed to all comprehensive schools that function in the rural
environment in Latvia.

4. The concept a rural school comprises schools, among which there are also certain
differences. For example, rural school might differ according to: the type, status of a
school (primary schools, elementary schools, secondary schools, etc.) and thus also
according to the degree of offered education; interaction subject, and thus also according
to the number of forms as substructures; the offered formal and non-formal educational
programmes and their number; the geographic location; for example, the concept rural
schools comprises schools that function: 1) in different regions/amalgamated
municipalities of the country, where there are certain differences regarding social and
cultural environment; 2) in the towns and rural municipalities with different -
geographical location in relation to the distance to the nearest city and/or the
administrative  centre of amalgamated municipality; demographic situation;
developmental level of infrastructure; the level of population’s employment and welfare,
etc.

5. Mostly basic schools (forms 1-9) and secondary schools (forms 1-12) function in the rural
educational environment of Latvia. According to the statistical data, during the
optimization of the network of educational institutions the number of elementary schools
decreased in Latvia (Statistika par vispargjo izglitibu ... , 2011). It should be pointed out
that there are also two private schools functioning in the rural educational environment of
Latvia — “Vinnijs” (Babite Rural Municipality, Babite Amalgamated Municipality),
Society “Tautskola 99 Baltie zirgi” Basic School (Drusti Rural Municipality, Rauna
Amalgamated Municipality). Nowadays gymnasiums and lycees are not characteristic for
the rural educational environment of Latvia.

The substantiation of the concept a rural school in foreign countries reflects several
research aspects that disclose the essence of the educational environment of foreign rural schools,
their significance for the rural communities:

= the substantiation countryside that, first of all, is related to the concept a rural school
(Census of Population and Housing 1980 Census, 1980; Whitaker, 1982).
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= the substantiation of the concept a rural school from the foreign scientists’ point of

view (Delbridge, 1981; Gove, 1981; Hurley, 1999; Jimerson, 2006; Konecuuk, 2008;

Cenbckasi 1IKOJA: KOHCTPYMpOBaHUE couMaibHOM aeictBuTenbHOocTH, 2003; IIIBernona,

2008; Xyropckoii, 2000).

= the processes that are taking place in the educational environment of foreign rural

schools (Alwyn, 2005; Ballou, Podgursky, 1998; Choi, 2009; Im, 2009; Jimerson, 2006;

Hilty, 1999; Howley, Eckman, 1997; Lyson, 2002; Mulcahy, 2009; Mulryan-Kyne, 2005;

Murdo, 2008; Sigpdrsson, Jonsdottir, 2005; Solstad, 2005; Sorlin, 2005; Syvéniemi, 2005;

Watts Hull, 2003; a. 0.).

The substantiation of the concept a rural school within the context of environmental
specifity is based on the model A rural school as a community within the context of the
ecosystem of social and cultural environment, because the rural school is described as a
community, namely, as a social environment, having common action goals, including educational
goals, common values, a unique system of mutual relationship and interaction. The processes that
take place in the social environment of national scale are reflected in the rural community’s life,
since a rural school is an integral part of this rural community. The school community — teachers,
pupils, their family members, all those concerned, who would like to take part in the life of the
school, are united by a common pedagogical culture, the specific, unique education of a small
school, the cultural environment that is characteristic only to a particular rural school, its
traditions, values and priorities for action, the history of the school, etc. The school community
has common resources of all types. A rural school as a community (See Fig. 2) shall be studied as
a creative, fluctuating system that, by means of its innovative activities, may influence also the
processes taking place in the whole rural community and even the social processes at the national
scale. The existence of the rural school in the countryside as a community depends on the
initiative and desire of the rural school as an integral part of the whole rural community to
facilitate the sustainability of the whole community. The rural school as a community has a
special mission in relation to the whole rural community.
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Fig. 2. The Rural School as a Community within the Context of the Ecosystem of Social
and Cultural Environment
(Author’s design)

The substantiation of a school as a community (See Fig. 3) discloses the specificity of
the social environment of a rural school. The substantiation consists of the cooperative,
mutually friendly and supporting relationships between its subjects, who have a common goal
and whose everyday life is organised in a way that facilitates the confidence in its members, is
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theoretically grounded. A school as a community grounds its activities on three components — a
common values system; common target oriented actions; internal ethics that cannot exist
separately, because in that case the description of a school as a community would be very biased
(Bryck, Driscoll, 1988).

A school as a community

A common
values system

Common target Internal ethics

oriented actions

Fig. 3. The Main Components of a School as a Community
(Author’s design, adapted according to Bryck, Driscoll, 1988)

The doctoral thesis deals also with the substantiation a rural school as a cultural
environment that is closely related to the concept a rural school as a community. If the concept a
rural school as a community describes the specificity of the social environment of a rural school,
a rural school as a cultural environment comprises the significance of human-made environment,
first of all, the significance of values environment, including spiritual environment. The basis for
the development of the cultural environment of a school is the individuals’ (employees of an
educational institution) mutual relationships at school, the aesthetic design of premises (the
physical environment), as well as the reputation, symbols, traditions, work style (Groza, 1997;
Raituma, 2009).

In order to perform the empirical research, it was important to develop also the theoretical
substantiation of a rural school as a pedagogical environment, psychological environment and
physical environment. The pedagogical environment of rural schools in comparison to the urban
schools is more open for the society and joint activities with pupils, their families, the whole
local society (Katane, 2010). The psychological environment of a school depends on the
information circulation, whether all problems, changes and innovations have been sufficiently
explained, whether people are mutually open for the discussions, admit their mistakes, apologise,
are ready for a compromise, tolerant towards the others’ views (Kruc¢inina, Magdalenoka, 2001).
The physical environment determines the pupils and teachers’ physical and mental feelings,
facilitates the motivation for acting, and promotes different emotional and behavioural reactions.
The structure of the physical environment of a school is: the correspondence of the sizes of
premises to the respective classes; the methodological provision and aesthetic designing of
premises; technical equipment; temperature, lighting; the quality of water and foodstuffs; the
premises for the extracurricular activities; premises for teachers for the purposes of work and rest
(Rutka, 2008). It is obvious that the concept a rural school comprises the significance of the
specificity of a school as a community, as a cultural environment, pedagogical environment and
psychological environment.

1.1. A Rural School a Viable, Self-Developing, Self-Organising and Self-
Evaluating Environmental System

In order to substantiate the fluctuation of a rural school as a viable, self-developing, self-
organising and self-evaluating system of educational environment nowadays, we grounded our
substantiation on the research methodology of educational ecology.

The educational ecology as a interdisciplinary trend has two subtrends (Katane, 2005;
Katane, 2009): 1) ecology of a human development (D.Baacke, U.Bronfenbrenner, A.L.Brown,
L.Hirsto, W.Huitt, D.Pease, G.Pike and D.Selby, a. 0.), the basic aim of which is to study an
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individual’s development in the educational environment and/or in the environment of his/her
life and activities, where a particular significance is attributed to education as a means facilitating
the development; 2) systems developmental ecology (W.Buckley, U.Bronfenbrenner, C.Broderic
and J.Smith, F.Capra, A.Kuhn, J.G.Miller; R.K.Merton, T.Parsons, a. 0.) that ensures the
perspective to study the educational institutions (schools, higher education institutions, etc.) as
the development and fluctuation of a multidimensional and multifunctional system of educational
environment within the interaction with its external environment.

In order to substantiate a rural school as a self-developing, self-organising and self-
evaluating system of educational environment that tries to ensure its viability under the conditions
of a fluctuating environment, including the conditions of economical, demographical crises, and
thus changes also itself, we chose the second subtrend of educational ecology — systems
developmental ecology. There has been provided the substantiation of the concept a system
(Banathy, 1968; Briggs, 1977; Broks, 2000; Immergart, Pilecki, 1973; Hockoga, 2004). We based
our theoretical research on the ecological approach that respects the holistic approach in the
pedagogical research on a rural school as an educational environment. The ecological approach
ensures the systems approach in the educational research. It enables also to study an educational
system or a system of educational environment as a living organism, attributing particular
significance to its viability and development under the changing conditions.

In order to explain and scientifically substantiate the ongoing transformation processes in
the educational environment of rural schools in Latvia, it was important to substantiate a rural
school as a viable, self-developing, self-organising and self-evaluating system of educational
environment that tries to ensure its viability under the conditions of present crisis.

The concept ‘viability’ (I'ypestHoBa, 2004; Unbunckuii, 1995; Peiisckas, 2009; Cutapos,
2006; Tyxym6eroBa, 2008; a. 0.) that at the beginning of the 21% century became the category of
educational ecology and also pedagogy is one of the key concepts in our research. On the basis of
the scientific substantiation of the concept viability and the transfer method applied in the
research methodology we can state that only those rural schools could be considered the viable
systems of educational environment that are able quickly adjust to the changing living conditions,
know the fields of education, economy, socio-political field; take upon the responsibility not only
for its own existence, but also for the further existence of the whole rural community; are focused
and enterprising; trying to find something new and are able to find the most appropriate and
suitable way of dealing with the particular conditions and complicated and nonstandard
situations; are able to develop professionally (a school as an organisation that is able to learn); are
able to perform self-assessment and to compete with other educational institutions; are able to
find the niche for their activities proving their unigueness.

Thus we can say that the viability of a rural school as a system of educational
environment, first of all shall be related to its ability to exist and self-develop under the
unfavourable conditions of economical, social and demographical crisis.

In our research, within the context of sustainable development, we call a rural school ‘a
system of educational environment’ (an ecological system of education) that is “a living”,
holistic organism and that develops in its ecosystem, functions in the field of education on the
basis of the regularities of self-regulation, self-development and maintaining balance with the
external fluctuating environment. The theoretical basis for this main viewpoint is:

= the scientific substantiation of conclusions drawn by T.Parsons and R.Merton that
suggest to study any social system, including a school, as ““a natural” organisation,
functioning almost as a biological organism, a living creature able to self-develop, self-
regulate under the influence of internal and external factors and the interaction of which
with the external environment is the subject of particular regularities; a scientist shall
take the stand of an observer and a researcher of “the natural phenomenon’ in these
studies without interfering in the process;

= the use of the concept a living system and an ecosystem in the conceptions, theories of
the representatives of social systems ecology K.H.Fingerle, A.Leschinsky, R.Naul,
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B.Shenk, J.G.Miller, M.Ray, P.Roeder, a.o.;

= the substantiation of the homoestasis (self-regulation) principle of social systems that
helps to maintain the balance with the external environment, as well as the
morphogenetic regularity of the development of a social system as a living organism
and the re-orientation regularity of feedback from the external environment in the
works of W.Buckly, C. Broderic and J.Smit;

= the conclusions drawn by H.Brunkhorst, H.Gudjons (K.Gudjons), A.Kuhn, E.Laszlo that
social systems are autopoietic, i.e. they are continuously renewing themselves and they
are self-referential, i.e. they may refer to themselves; the systems are able to perceive the
difference between a system (itself) and the environment (something else) and they are able
to draw a conclusion regarding consequences;

= the conclusion drawn by the Russian scientist A. Prigozhin, who provides the
comparison and analysis of two concepts a system and an organisation in his
conception, emphasising that not every social system is an organisation, whereas an
organisation is always a system, however, it differs from an ordinary system by the
characteristic indications, namely, target oriented, coordinated, self-organising and self-
regulating functioning;

= the conclusions that an open system, dissipative structure, while developing in a
nonlinear way, tries to maintain the balance with the external, heterogeneous
environment. These basic conclusions could be found in the conceptions and theories of
the representatives of the new, interdisciplinary scientific trend — synergetics, including
social synergetics — V.Bryansky, P.Florensky; H.Hakena (H.Haken), S.Pozharsky,
V.Vasilkova, S.Kapica, J.Knyazeva (VY.Kusazera), S.Kurdyumov, I.Prigozhin and
L.Stengers (1.Stengers), a. o.

During the development of an open system, the processes of fluctuation and bifurcation
take place (alongside with the traditional functions and structures the new formations come into
existence that creates the second, completely new branch or trend in the development of the
system). But the specificity and nature of these processes are not occasional; they are determined
by the nature of the system that undergoes the particular evolution. It is nonlinear development
that attributes the inunequivocal nature to the self-organisational process. The transition from one
structural condition into another makes the dissipative structure to choose, when there shall be
one strategy out of several possible developmental strategies — the one that is the most
appropriate and suitable for the evolution of a particular structure under the conditions of external
environmental chaos.

The concept of nonlinear development is very closely related to the concept viability. In
our research the development of a rural school is viewed as the nonlinear development in two
dimensions, namely, the development and fluctuation of rural schools are studied in: 1) the
environmental dimension, and 2) the time dimension on the basis of the ecosystem and
chronosystem model of a rural school as an educational environment developed by I.Katane
(Katane, 2005). It enables to study a rural school as an educational environment in the eco- and
chronosystems, the development of which is based on the principles of environmental and time
taxonomy in the human ecology (micro-, meso-, macro- and mega environment and micro-,
meso- and macro time). The time, when the school was founded, is assumed as a starting point
for the development of a rural school in the chronosystem.

It should be added that in the research performed within the framework of the doctoral
thesis, the concept the viability of a rural school is used in the context of present time, but the
concept the sustainability of a rural school is used from the future perspective of a rural school.

The regularity of the nonlinear development determines that there might be rise and
decline in the development of any living system, including also a rural school. A rural school
might be considered as viable, if it is able “to go through” the declines or crises in its
development under very unfavourable conditions of external environment, as well as to evaluate
its performance, to define the priorities and directions of its development in order to achieve
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success, including the gain of social recognition, thus facilitating its sustainability in the future
perspective (See Fig. 4).

Viable is not only the one, who is able to act for a long time, while having luck, success
and fame, but also the one, who is able ““to rise from the ashes”, while finding the inner strength
and inspiration for ““a new flight”” (adapted according to Katane, 2005; Katane, 2010).

The development and fluctuation of the
environment of rural schools
(environmental axis)

v

The viability and sustainability of rural schools (time axis)

Figure 4. Nonlinear development of a rural school
(Author’s design)

1.2. A Rural School as an Open, Humanistic Target Oriented Environment of
Lifelong Learning for the Suatainable Development of Community

It deals with several aspects. Many rural schools, under the fluctuation conditions of the
21% century, being viable, self-developing, self-organising and self-evaluating systems of
educational environment learning from the own experience and the experience of others, broaden
the scope of their functions and their target audience, becoming the educational environment for
the whole rural community. This tendency in the functioning of rural schools is related not only
to the ensuring of their viability under the conditions of crisis and the ensuring of sustainability in
the future perspective, but also to the humanistic approach characteristic to their activities, when
taking care of the sustainable development of the whole rural community.

The chapter presents the substantiation of the concept education for the sustainable
development, because education is very important for the facilitation of the sustainable
development of rural community (Cortese, 1999a; Grabovska, Vereba, 2010; Grabovska, 2006;
McKeown, 2002; Shallcross, 2002, 272; 2003a; 2003b; a. 0.). The aim of the education for the
sustainable development is to develop an individual’s skills to evaluate critically different
alternative environmental problems and the problems of society’s development.

The observations and our research show that since the end of the twentieth century the
process of transformation takes place in the educational environment of rural schools in Latvia. A
rural school as an educational environment becomes more open for the whole local society,
namely, rural community. In order to substantiate these processes, we believe it is essential to
provide the substantiation of the conception of community’s education, emphasising the
significance of the school for the rural community’s life and facilitation of its development
(Hobbs, 1988; Miller, 1988, 1990, 1993; Minzey, 1976; Sederberg, 1987; a. 0.).
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Community’s education is a very broad and multidimensional concept that, according to
its meaning, is very closely related to ensuring an open and multifunctional educational
environment, respecting the interests and needs local society (community), and to dealing with
the problem of lifelong learning supply, particularly in the countryside. One of the keywords of
the concept community’s education is a community. In order to substantiate the conception of
community’s education, it is important to substantiate the concept a community.

The substantiation of the concept a community has been presented according to three
meaning of this concept (according to Jarvis, 1999; Mwutuna, 2004). According to the first
meaning, the concept a community comprises the perspective of cooperation, common interests,
affiliation to a particular social group, specificity of cultural environment and personality’s
identity that has a positive nature and it is like an opposite to the mutual relationships of people in
the urbanised and explicitly individualised environment. The second meaning is closely related
to the first one (the above mentioned). The concept a community is attributed to the groups of
people, who live in a very small, limited territory, where the jointly organised life and actions of
these people are considerably determined by common values that bring mutual understanding and
harmony into the life of this group (for example, a community of a monastery). The third
meaning of a communit is attributed to a group of people, who live in the same populated area
(district), the administrative territory of which is not large. In this meaning, a community is a
system of the close interaction between people, who live and/or work together. There are several
types of community (See the doctoral thesis — the scheme on page 58):

= according to the administrative-territorial division and infrastructure (Brewster, Smith,

Hobbs, 1966; Harrison, Tien-Chien, 2006; Law, Petrenchik, King, Hurley, 2007):

academic communities; suburb communities; governmental centres; recreational

community;

= according to the educational problems (Gjelten, 1982): the depessed rural community; the
isolated rural community; the stable rural community; the advanced rural community; the
revived rural community.

Very important for the development of the doctoral thesis was also the substantiation of
the small rural schools of communities (Capper, 1993; Fiala, 2006; Flora, Flora, Spears,
Swanson, 1992; Herzog, Pittman, 1995; Miller, 1995; Stern, 1994).

Many scientists (Akande, 2007; Bingler, Quinn, Sullivan, 2003; Decker, 2003; Eccles,
Harold, 1996; Fairbairn, 1978; Freire, 1973, Freire, Shor, 1987; Gjelten, 1982; Jarvis, 1995, 1999,
2001; Johnson, Bell, 1995; Katane, 2005; Katane, 2007; Kerensky, 1989; Knight, 1998; Lareau,
1996; Lovett, 1982; Minzey, LeTarte, 1972; Nieto, 2004; Samberg, Sheeran, 2003; Wilson, 1980;
Poster, Kruger, 1990; Mutuna, 2004; a. 0.) in their works deal with the substantiation of the
conception community’s education. The origin of the conception of community’s education
could be found in 1930 in the United States of America. There is a division of the types of
manifestation of community’s education provided within the framework of the conception of
community’s education (See the doctoral thesis — the scheme on page 61):

= the community’s organisational education; the community’s developmental education; the
community’s performance education; the education of social activities (Lovett, 1982);
= the community’s educational activities/development; the adult extramural education or

education ‘beyond the walls’; the education in the community (Jarvis, 1995).

The substantiation for the rural school as the humanistic target oriented, democratic, open
educational environment has been developed by I.Katane (Katane, 2005). There is a conclusion
emphasised in the substantiation that a rural school shall represent the interests of the whole local
society and respect its educational needs - on the one hand, and on the other hand it shall
represent and respect the unique personality’s interests and needs of each individual as a member
of the society. A rural school performs the functions of a mediator between the needs, aims and
interests of a local society (community) and the needs, aims and interests of its individual. From
this three-dimensional interaction model (society (community) <> school <> an individual as a
personality <> society (community)) results a conclusion that a rural school is an important
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interaction component with its tasks, competence, a broad scope of functions. In the 21% century
— in the age of the necessity for the global humanisation of the world society, when it is possible
to observe the devaluation of spiritual values all around, a rural school has an essential role as an
environment for the personality’s development and an educational environment for the whole
society, particularly the local society (community) (See Fig. 5).

The society (the rural community) N

A rural school +

A\
An individual as a personality and a value
(an individual’s needs)

A
Educational environment |

A

A

7 §
v

4
v

v

Educational needs of the society (the rural community)

Figure 5. The Systems Model of a Community, a School and an Individual
(adapted from Katane, 2005; Katane, 2007)

A rural school < an individual’s personality: 1) a rural school as humanistic target
oriented educational environment facilitating the development of an individual’s personality and
respecting his needs — on the one hand, and 2) a rural school as an environment, where there is
being raised a personality respecting other people, cultural values, education and a school as an
integral element of the rural social environment and pedagogical culture — on the other hand. An
individual is a subject of interaction in the environment of a rural school, an integral element of
this ecological system of education.

A rural school < society, where 1) a school is an integral element of rural society, its
culture, including pedagogical culture, an environment, where there is education offered in
conformity with the needs of the whole society and country at a particular period of time and with
the outpacing in relation to the time, which is a guarantee for the sustainable development of
society — on the one hand, and 2) the sustainable development of a rural school is considerably
determined by the community’s educational needs, prevailing values, attitudes and action towards
the rural schools — on the other hand.

A school as an environment for the harmonisation, respecting and implementation of the
needs and interests of society and an individual in the field of education, where by means of
education there are eliminated the contradictions between the tendencies of two types existing in
modern society, namely: 1) the dominating of society’s interests over the interests and needs of
each separate individual; 2) the increase of the number of egocentric people showing disrespect
towards the cultural values accumulated through the centuries, the society’s ethical norms,
requirements set by the society regarding education, self-development and self-realisation that
also determine the sustainable development of the whole society in general.

The target audience of the humanistic activities of a rural school theoretically could be
divided into four integral parts (See the doctoral thesis — The Rural Schools as the Subject
Groups of the Humanistic Interaction of Educational Environment on page 67) — 1) preschoolers
and the children of school age, the youth, 2) the pupils’ family members, 3) the teachers and other
specialists employed at schools; 4) the representatives of the whole local society (Katane, 2005;
Katane, 2007).

The interpretation of an open educational environment is related also to the concept the
prestige of the school. The sustainability of a rural school considerably depends on its prestige in
the society, therefore there is the substantiation of the prestige of the school also presented in the
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doctoral thesis (Hargreaves, 2009; Moshe, 1995; Latvijas Padomju enciklop&dija, 1986; Su, 2005;
Oomplnasi coBeTcKas sHIMKIoneaus, 1975; a. o.).

Since a rural school transforms into the supplier of community’s education, the
substantiation of lifelong learning has a particularly significant place in the theoretical part of
doctoral thesis. The substantiation is characterised by three basic categories of education —
formal, nonformal and informal education (Carter, 1995; Coombs, Ahmed, 1974; Fordham, 1980;
Jarvis, 1999; Marsick, Watkins, 2001; Menard, 1993; Stasane, 2007; Sibajevs, 2002; Tight, 1998;
a. 0.). There is also the substantiation of adult education presented within the context of lifelong
learning (Bryson, 1936; Houle, 1996; Koke, 1999; Maslow, 1970; Merriam, Brockett, 1997,
Stasane, 2007; a. 0.)

1.3. A Rural School as a Knowledge Organisation for the Fluctuation and
Development

While continuing the description of a rural school as viable, self-developing, self-
organising, self-evaluating and open system of educational environment, it was important to
scientifically substantiate a rural school also as a knowledge organisation or a learning
organisation (Brandt, 2003; Cousins, 1996; Davidsone, 2008; DeGeus, 1988; Diggins,1997;
Firman, s.a; Fulan, 1993, 1999; Garratt, 2000; Garvin, 1993; Gephart, Marsick, VVan Buren, Spiro,
1996; Isaacson and Bamburg, 1992; Kofman, 1994; Kofman, Senge, 1994; Lashway, 1998;
Leithwood, Aitken, 1995; Mulford, 1998; Nias, Southworth, Campbell, 1992; O’Sullivan, 1997,
Schrage, 1990; Senge, 1990; a. 0.). A viable system is only a system that is open for new
information; able to study the processes going on in the surrounding environment, including
transformational processes; can learn from the experience of others; ready, on the basis of
obtained new information and new experience, to draw conclusions necessary for ensuring its
viability and sustainability, and, on the basis of these conclusions, change continuously. The
substantiation of the sustainable development of a rural school is grounded considerably also
on the substantiation of the concept sustainable development (Bruntland, 1987; Breidlid, 2004;
Goldin, Winter, 1995; Katane, 2005; a. 0.). There have been advantages of schools described in
the scientific literature, enabling them to become knowledge organisations or learning
organisations, because there has been studies the experience of such schools that is popularised
in the publications of several scientists (Cousins, 1996; Diggins, 1997; Fullan, 1993; Isaacson and
Bamburg, 1992; Mulford, 1998; O’Sullivan, 1997). On the basis of the analysis of this scientific
literature, there were seven basic principles identified that enable a school to become a learning
organisation: the analysis and evaluation of environment; the vision and aims; cooperation; taking
upon the initiative and risks; the control of study process; recognition and enhancement; the
continuation of professional development.

Our pedagogical experience, as well as the conclusions drawn as a result of theoretical
research enabled us to identify several forms, how rural schools manifest as knowledge
organisations (See Fig. 6):

= |earning from own experience, taking into consideration the developmental history of the
schools and the specificity of cultural environment, for example, traditions, different social
activities observed by the rural school, and the specificity of cultural environment that
comprises the traits of respective environment, for example, language, religion, etc.;

= the implementation of teachers’ continuing education and the improvement of their
professional skills in the school environment in order teachers would continue their
education, share their experience, exchange with advice, suggestions, would acquire new
knowledge and draw new conclusions regarding their work, etc.;

= the ensuring of internal cooperation for the defining and achievement of common goals in
order the teaching staff of the school, could plan and achieve the set objectives more
successfully, for example, organising events jointly, etc.;

» the development of a cross-school network for the exchange of experience that would take
place on different scales — on the scale of an amalgamated municipality/a region, the country
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and at an international level, as a result of which the schools establish close contacts, take
part in the joint projects and events (See Fig. 7);

= creativity and openness for the search for innovations and fluctuation that includes not being
afraid and having the courage to be different, to differ from others with a special offer or
niche;

= the analysis, evaluation, adaptation and immediate use of information, obtained during the
study process at school, for ensuring the fluctuation and development of the school is
necessary in order to take a general view of the developmental direction of school in future,
to establish the priorities, to ensure the sustainable performance in the future perspective.

Learning from own experience, taking into
consideration the developmental history of

\ 4

A

the school and the specificity of cultural
environment

The implementation of teachers’ continuing
education and the improvement of their

\ 4

A

professional skills in the school environment
of the school

The ensuring of internal cooperation for the

\ 4

A

defining and achievement of common goals

The development of a cross-school network

\ 4
A

for the exchange of experience

\ 4

A

Creativity and openness for the search for
innovations and fluctuation

Rural school as a learning ogranization

The analysis, evaluation, adaptation and
immediate use of information, obtained

\ 4

during the study process at school, for
ensuring the fluctuation and development of
the school

Figure 6. Forms of rural school as a learning organization
(Author’s design)

The cooperation of rural schools takes place at four environmental levels (See Fig. 7): 1) a
rural school as an educational microenvironment; 2) the educational meso environment of an
amalgamated municipality/a region; 3) the national educational environment as a
macroenvironment; 4) the global educational mega environment.

The cooperation among all environments takes place in two ways: 1) directly (without any
mediators); 2) as a mediated process through networks.
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Figure 7. The Cooperational Levels of a Rural School

(Author’s design)

In relation to the conception of a knowledge organisation, the significance of cross-school
mentoring has become topical in the pedagogy science and education for the facilitation of
leaning and exchange of experience between organisations, within the framework of which there
has been substantiated the concept mentoring (Donaldson, Ensher, Grant-Vallone, 2000;Gay,
1995), presented the classification of the types of mentoring: mentoring for adults and children,
mentoring at enterprises, career mentoring, mentoring at public organisations, pair mentoring,
inter—enterprise mentoring, group mentoring, interschool mentoring (Cranwell-Ward, 2004;
Mentorings - inovativas domasanas parneses lidzeklis, 2006; Pyatt, 2002). There have been the
advantages of mentoring described in the doctoral thesis. Mentoring as the facilitation of teachers
and other school specialists’ professional development, alongside with the educational process,
ensures the advice and support at school. Mentoring as learning from the experience depends on
the good fellowships between teachers. The models of good fellowship enable the teachers to
discuss the practice, observe the practice of others and work together in order to plan, design,
study, evaluate the study plan and learn from each other what they know of teaching and learning
(according to Dantonio, 2001). Within this context it was important to substantiate the
continuing education of teachers of a rural school as a knowledge organisation (Inne, Gailite,
Lise, Zids, 1998; Koke, 2000; Katane, 2010; Zids, 1997; Smite, 2004). The works of several
foreign authors (Chalker, 1999; DeYoung, 1991; Harmon, 2003; Harmon, Gordanier, Henry,
George, 2007; Howley and Harmon, 2000; Stern, 1994) actualize the studies that are related to
the improvement of teachers’ professional education in the unique context and conditions of rural
schools. The teachers appreciate most an opportunity to develop the networks for cooperation
with the teachers of other schools in order to exchange their experience.

Only those rural schools that would become knowledge organisations or learning
organisations will be able to be viable under the conditions of crisis, as well as will be able to
ensure the sustainable development in the future perspective, on the basis of newly acquired
knowledge and the analysis and evaluation of their own experience and/or the experience of other
schools they will change both functionally and structurally.
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PART 2. THE FLUCTUATION AND DIVERSITY OF THE EDUCATIONAL
ENVIRONMENT OF A RURAL SCHOOL NOWADAYS: EMPIRICAL
RESEARCH

On the basis of scientifically substantiated research paradigm and methodology, we
studied and evaluated the fluctuation and diversity of the educational environment of rural
schools in Latvia. The empirical research comprises three chapters (Chapter 2.1, 2.2, 2.3).

2.1. The Evaluation of the Educational Environment of Rural Schools: The
First Stage of Research

It actualises the research that was organised with the aim to evaluate the fluctuation of the
educational environment of rural schools from different aspects within the period of three study-
years (2008/2009 — 2010/2011), experimentally approbating the developed methodology to be
applied for the internal expertise of the educational environment of rural schools.

Research issues: 1) Does the educational environment of rural schools change under the
economical and demographical crisis nowadays, and are these changes significant? How do the
rural schools as the systems of educational environment try to ensure their viability nowadays and
their sustainability in the future perspective?

Research methods: data obtaining methods (the internal expertise of the educational environment
of rural schools), data processing methods (Binomial Test; Sign Test; Macnemar’s Test; the
verification of qualitative correspondence by means of % criterion, using SPSS 17.0).

Research base: in total - 31 rural schools (6 rural secondary schools, 25 rural elementary
schools).

Research period: 2008 — 2011.

Research stages: 1) preparatory stage: the research on the situation in the educational
environment of rural schools; the development of methodology, including the system of
evaluation indicators, for the evaluation of the educational environment of rural schools (in total —
54 indicators (the indications of the educational environment of rural schools); the formation of
the sample of research base schools (there were addressed 50 schools; 31 rural schools agreed to
take part in the research); 3) the choice of experts in each schools (the re experts were set the
following requirements: at least 5 years or work experience in the school to be expertised; the
participation in the management team of the school; the pedagogical competence, including
methodological and research competences); 2) the internal evaluation of rural schools (internal
expertise); 3) data aggregation, processing, the analysis and evaluation of results.

2.1.1. The Preparation Stage of an Expertise of Educational Environment of Rural
Schools
The preparation stage of the expertise of educational environment of rural schools consisted of
several stages:

1. aresearch of the situation in the educational environment of rural school;

2. an evaluation methodology of educational environment of rural schools, int.al. a processing
of indicator evaluation system (in total 54 indicators (indications of educational
environment of a rural school));

3. aformation of selection group of rural schools of research base (50 schools were addressed,
only 31 rural school agreed to take part in the research); a choice of an expert in each school
(requirements for experts were: at least 5 years of working experience in the research
school; participation in the leadership team; pedagogical int.al methodological and research
competencies).

2.1.2. The Preparatory Stage of the Experiment

At the beginning the experts had to evaluate the educational environment of their rural
schools in the study-year 2010/2011. Then, according to the same 54 indicators, the experts in
retrospection evaluated the educational environment of their rural schools, as it was in the study-
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year 2008/2009. The experts had to evaluate their rural schools according to each evaluation
indicator in the dichotomous scale, providing the answers “yes” (“1”) or “no” (“0”), namely,
whether the particular indication was or was not characteristic to the educational environment of
the particular rural school. As a result of the experts' work, there were 31 worksheets of expertise
filled in that were sent to the authors of the research by mail for the aggregation and processing of
data, as well as for the analysis and evaluation of results (See the doctoral thesis — Appendix
2.1.8.1).

The first processing stage of acquired data of research deals with the primary
mathematical processing of aggregated expertise data, using the Binomial test. By means of this
test we obtained the proportional coefficient of the indication (parameter) of the educational
environment of each rural school (study-year 2008/2009 — study-year 20102011). We compared
the proportional coefficient of the indication (according to the indicators) of the educational
environment of each rural school of the study-year 2008/2009 with the indication of the
proportional coefficient in the study-year 2010/2011. The obtained results enabled to group all
indications of the educational environment of rural schools into 4 basic groups of indicators (See
Table 2).

Table 2
Groups of Indicators
Nr. Main groups of indicators Serial number of indicators in the worksheet of
experts
1. Positive differences 1-4, 8-14, 16-18, 20-31, 33, 34, 36-41, 43-45, 47, 48
2. Negative differences 6, 42,50, 52, 54
3. Without changes 5,7,15,19, 32,35
4. Indications not stated 46, 49, 51, 53

1. There are 39 indicators in the group of the indicators of positive differences, which shows
that the proportion of these indications has increased in the study-year 2010/2011 in
comparison to the study-year 2008/2009.

2. The group of the indicators of negative differences consists of 5 indicators, which shows that
the proportion of these indications of the educational environment of rural schools has
decreased in the research sample in the study-year 2010/2011 in comparison to the study-year
2008/2009.

3. The third group of indicators (6 indicators) shows that in the study-year 2010/2011 there are
no changes regarding the parameters of the proportion of the indications of the educational
environment of particular rural schools in comparison to the study-year 2008/2009.

4. The fourth group of indicators consists of 4 indicators, which shows that these indications
have not been established in the educational environment of the research base rural schools at
all — neither in the study-year 2010/2011, nor in the study-year 2008/20009.

Having analysed and evaluated the results of primary data processing, we established that
the changes in the educational environment of rural schools that have taken place within 3 study-
years are proved by 44 indicators out of 54 (See Table 2). It means that, according to the obtained
results of primary data processing, statistically there are more those indications, which show the
fluctuations in the educational environment of rural schools than the indications showing that the
changes have not taken place (6 indicators), but 4 indications have not been established at all.

The second processing stage of acquired data of research deals with the data secondary
processing for obtaining the conclusive statistics. It was important not only to establish the
fluctuation in the educational environment of rural schools, but also to find out, how significant
are these changes that had taken place during three study-years (2008/2009 — 2010/2011) in the
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educational environment of research base schools (two tests of SPSS 17.0: Sign Test and
MacNemar’s Test).

Since 4 indications out of 54 that were formulated in the experts' worksheets as the
indicators for the evaluation of the educational environment of rural schools were not established
at all, we did not use the data about these indications for the secondary processing purposes. As a
result, we worked with 50 pairs of the samples of indications (the samples of indications of the
study-years 2008/2009 and 2010/2011).

There were the following hypotheses advanced:

Ho: there is a correspondence between the samples of evaluations provided by experts on the
particular indication (parameter) of the educational environment of rural schools in the study-
years 2008/2009 and 2010/2011.
Hi: there are differences between the samples of evaluations provided by experts on the
particular indication (parameter) of the educational environment of rural schools in the study-
years 2008/2009 and 2010/2011.

By means of Sign Test and MacNemar’s Test we established p-value (Asymp.Sig and
Exact. Sig.). The obtained p-values we evaluated at the significance level 0=0.05. If p-value >
a=0,05, we could not reject H, We drew a conclusion that there are no differences between the
samples of evaluations provided by experts on the particular indication (parameter) in the study-
year 2008/2009 and study-year 2010/2011. There is a correspondence or correlation between both
related samples. Then, according to the special tables, we established the degree of
correspondence or correlation, namely, a complete or an excellent correspondence and a good
correspondence (See Table 3).

Moderate correspondence served as a border between the features of correlations and
differences for the purposes of the analysis and evaluation of the conclusive statistics results of
our research. In the case of moderate correspondence there were changes established in the
educational environment of rural schools as a result data primary processing, but the conclusive
statistics showed that those changes were not significant.

If p-value = 0=0.05 or a bit higher, we concluded that there is a weak correspondence and
a difference between the samples of evaluations provided by experts on the indication. If p-value
< a=0.05, we rejected Hg and assumed H; It meant that there are significant differences between
the samples of evaluations provided by experts on the particular level indication of the
educational environment of rural schools in the study-years 2008/2009 and 2010/2011. The
results of tests, obtained by means of SPSS, we summarised in one table (See Table 1 in
Appendix 2.1.8.3).

During the work process we agreed that all obtained results of conclusive statistics,
starting from the moderate correspondence, show the differences up to the significant
differences, prove that there are less significant and significant changes taking place in the
educational environment of rural schools (See Table 3).

After the aggregation of such results, at the last stage of research, we performed the
mathematical processing of data by verifying the assumption: the indications, identified and
evaluated in the educational environment of rural elementary schools distribute evenly into two
groups: 1) the indications that did not change over the period of three study-years, and 2) the
indications that are changing.

In order to obtain the distribution of indications into two groups, we agreed that the
indications with insignificant changes we will add to the indications, which show that the
educational environment of rural schools is fluctuating. Thus we obtained the following samples
of indications: 1) the constant parameters/indications (in total: 24 indications); 2) fluctuating
indications; in this group we combined the indications, the proportion parameters of which had
decreased, the indications, the proportion parameters of which had increased, and the indications
of insignificant and significant changes (in total: 26).
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Results of Indications

Table 3

The constant and variable
indications

The ordinal numbers of
indications on the experts’
worksheets

The conclusions drawn as a
result of the secondary data
processing

The constant or invariable
indications

3,4,5,7,8,10,12, 13, 14, 15,
16, 17, 19, 21, 26, 27, 30, 32,
35,42, 47

There is an excellent
correspondence between the
related samples of indications.

1,6, 23

There is a good correspondence
between the related samples of
indications.

Total:

24 indications

Indications that are in the
insignificant fluctuation

9, 18, 20, 25, 31, 34, 36, 40,
43, 44, 48

There is only a moderate
correspondence between the
related samples of indications.

Total:

11 indications

Indications that are in the
statistically significant
fluctuation

2,11, 22, 24, 29, 33, 39, 41

There are differences between
the related samples of
indications.

28, 37, 28, 45, 50, 52, 54

There are very significant
differences between the related
samples of indications.

Total:

15 indications

We performed the data processing, verifying the correspondence of the samples of
indications by means of y? criterion identification test in SPSS. The following hypotheses were

advanced:

Ho: n;j= n; the number of constant indications is equal to the number of fluctuating indications of
the educational environment of rural schools.
Hi: n; # n; the number of constant indications is not equal to the number of fluctuating indications
of the educational environment of rural schools.

Having designed the data table in SPSS (See Tables 4 and 5) and processes the data
mathematically, we obtained the following results.

Table 4
Groups of Indications
The constant and Fluctuating Observable Expected Difference
Parameters indications N distribution N
The constant 24 25 1.0
parameters/indications
Fluctuating parameters/indications 26 25 -1.0
Table 5
The Table of obtained Results
Nr. Obtained values
1. ¥* criterion (Chi — Square) 0.080
2. Degree of freedom (df) 1
3. p — value (Asymp.Sig.) 0.777
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From the table of critical values we identified that at the significant level a=0.05 and
degree of freedom df=1 in Chi — Square the critical value is: XZ =0.080 < X20_05;1:3.84; but
p=0.777 > 0=0.05.

Thus we drew a conclusion that with the probability of 95% it is impossible to reject Hy. It
means that the number of the indications showing that the educational environment of rural
schools is constant is statistically equal to the number of the indications showing that the rural
educational environment is fluctuating. These indications distribute equally. It shows:

1. There has been the transformation process identified in the educational environment of rural
schools within the period of three study-years, thus the educational environment of rural
schools is fluctuating. The quantitative, qualitative, statistically less significant and very
significant changes take place that was proved by 26 indicators of expertise. At the same time
the rural school preserves the indications characteristic to it that are historically characteristic
to the rural educational environment, exist already for a long period of time, which was
proved by 24 indicators of expertise. It shows that the bifurcation takes place in the
educational environment of rural schools: 1) the specificity of the educational environment of
rural schools is being preserved; 2) the search for innovations and the process of fluctuation
takes place in the educational environment of rural schools.

2. In order to ensure their viability nowadays and the sustainability in the future perspective,
when there are real threats to their existence, rural schools, under the conditions of social
crisis, including demographic and economical crisis, become:

» self-evaluating, self-organising and self-developing systems of educational

environment;

= the multifunctional and multistructural environment of communities' education and

culture;

= [earning organisations: they exchange experience, namely, learn from their own

experience and the experience of other schools in Latvia and other countries that study,
analyse and evaluate both their internal and external environment; the learners are not
only the pupils, but also the teachers.

3. In order to ensure their sustainability and the sustainability of the whole community, rural
schools broaden their educational offer and their target audience by widening the range of
target audience's age and the diversity of offered educational programmes, taking upon
themselves additional functions and self-complicating the structure of their educational
environment. At the same time, as a result of the analysis and evaluation of the period of
three years, rural schools have refused from some social additional functions that have been
characteristic to them before and without which a school can function without any problems
nowadays, thus they have preserved the resources for performing their basic functions.

4. As a result of the internal evaluation (expertise) of rural schools, there was identified a great
diversity of the educational environment of rural schools; this encouraged to continue
research in order to analyse and evaluate the existing models of the educational environment
of rural schools.

2.2. The Variativity of the Models of the Educational Environment of Rural
Schools: The Second Stage of Research

The aim of research. The modelling of the educational environment of rural schools and the
development of classification for the basic groups of environmental models.

Research issue. What basic groups of the models of the educational environment of rural schools
may be identified in their significant diversity?

Research objectives were to: 1) identify the model of the educational environment of rural
schools; 2) classify the models of the educational environment of rural schools according to four
basic groups; 3) show schematically the models of the educational environment of rural schools;
4) compare the identified models of the educational environment of rural schools (2008 - 2011)
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with the models of the educational environment of rural schools that were identified within the
period of time from 2000 till 2005.

Research methods: 1) the analysis and evaluation of the results of previously performed research;
2) the method applied for the modelling of the diverse educational environment of rural schools.
Research period: 2010 — 2011.

2.2.1. The Substantiation of Modelling as a Research Method

It deals with the substantiation of the modelling method and the concept a model.
There has been also the classification of models given in this substantiation (boraTsipes,
VYcrunoBa, s.a.; Haxun, 2010; Kossipera, 2008; Kymnep, 2001; Monaxos, 2001; Moxapos,
boituenko, s.a.; Cyxomonbckuii, 1976; a. o.). The modelling of the models of the educational
environment of rural schools comprises three basic elements of modelling: a researcher, the
object under research and the outcome — a model. The model of the educational environment of
rural schools (the logical semiotic model) shows the structures and substructures of the
educational environment of rural schools, as well as their functions, and the relationships between
them.

2.2.2. The Results of the Analysis, Evaluation and Modelling of the Diversity of a
Rural School as an Educational Environment

There exists the diversity of the educational environment of rural schools, including the
diversity of the models of the educational environment of rural schools, that shows the specificity
of the educational environment of rural schools, because it discloses the functions, directions of
activities and the structure, the educational degrees offered by the particular rural school. By
means of modelling method there have been studied and schematically shown the models of the
educational environment of rural schools and designed their schematic structure. By analysing
and evaluating the results of previously performed research we identified four basic groups of
the models of the educational environment of rural schools: 1) the traditional models of the
educational environment of rural schools; 2) the structural reorganisation models of educational
environment; 3) the multifunctional and multistructural models of educational environment
within the framework of one school; 4) the combined models of educational environment.

The traditional model of educational environment (See Fig. 8) means that the sphere of
the activities of school is in conformity with the provisions of the Education Law of the Republic
of Latvia, the functions of the school comply with the programme of elementary education and/or
the programme of secondary education to be implemented for the pupils' target audience). The
activities of the school are carried out without any changes, because:

= there are no threats to the existence and sustainability of the school in future, there is a
sufficient number of the set of forms that has not significantly changed during the last
years, therefore the school does not want to change anything in its day-to-day
performance, because the basic target audience — the children and youth of school age -
has been preserved;

= although there are threats to the existence of the school and its sustainability in future, the
educational environment of the school does not change, because: 1) the school is not aware
of these threats; 2) the school knowingly ignores these threats — the school as the system of
educational environment is not open to the changes from within (“from below”), but is
waiting for the favourable reforms from outside (“from above”), does not show an
initiative to search for the additional possibilities to preserve its performance by
broadening the scope of its functions and the target audience, namely, by integrating into
the educational environment of school not only the children and youth of school age, but
also the preschoolers and/or adults; the educational environment of school is more discrete
than open.
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Figure. 8. A Rural Secondary School — the Most Widely Spread Model of Educational
Environment
(Author's design)

As a result of modelling, we can say that there is a significant probability that in Latvia
there are several traditional models of the educational environment of rural schools: a rural
elementary school; a rural specialised basic boarding-school; a rural basic boarding-school; a
rural basic school that implements only the first level basic education (for the forms 1 — 6); a rural
basic school that implements the second level basic education (for the forms 1 — 9)); a secondary
school of an amalgamated municipality (forms 1 — 12); a town gymnasium of an amalgamated
municipality with the progymnasium forms (forms 7 — 9 and 10 — 12); a rural evening school; a
rural private elementary school; a rural private basic school; a rural private secondary school.

The structural reorganisation model of educational environment shall be attributed to
the comprehensive schools that, as a result of the optimisation of school network during the
educational reform in the study-year 2009/2010, have become the components or substructures of
multistructural educational environment: 1) became a centre of multistructural educational
environment with one or several branches; 2) lost their independence and were incorporated into
a rural secondary school or a basic school, thus turning into the branch of this rural school (See
Fig. 9).

Rural basic
school (as the 1st
branch)

Rural secondary/basic school
(as a center)

Rural basic
school (as the
2nd branch)

Figure 9. A Rural Secondary/Basic School (as a Centre) — Two Branches of a Rural Basic
School
(Author’s design)

The rural schools changed their status (The information of the Ministry of Education and
Science of the Republic of Latvia on the educational institutions that were reorganised, shut down
and founded in 2009 and 2010): from the basic schools to the secondary schools; from the basic
schools to the preschool educational institution; from the secondary schools to the basic schools;
from the basic schools to the elementary schools; from the basic schools to the preschool
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educational institution; from the specialised elementary schools to the specialised basic
boarding-school.

The reorganisation of comprehensive educational institutions takes place also in other
countries, for example, in Russia, Canada (/lpuxkaz o pecmpykmypuzayuu cemu
obweobpazosamenvuvix yupexcoenui .. 2002; Mulcahy, 2009).

The multifunctional and multistructural model of educational environment within
the framework of one school is characteristic to the rural schools that perform many and
different functions, including additional functions. The multifunctional rural schools broaden
their target audience and functions within the context of a human lifetime: 1) broaden their target
audience “downwards” by integrating the children who are younger than school-age children into
the school environment; 2) broaden their target audience “upwards” by offering the formal and
non-formal adult education. Alongside with the broadening of the range of functions and target
audience, new formal and non-formal substructures emerge within the framework of the structure
of a rural school as an educational environment. A rural school, the educational environment of
which corresponds to the basic group of such environmental models, is open to the whole rural
community, because the school is simultaneously educational, social and cultural environment.
For example, the model of the educational environment of rural schools a rural elementary
school — a multifunctional centre.

A craft center

A centre of developing games for preschoolers

A multifunctional lifelong education centre

A centre for looking after children

Arecreational centre

A multifunctional centre of continuing education and
interest related education

ECO center

A centre of sustainable education

Sustainably functioning extensive, modern, towards
Structures of the needs of population and practical activities
Rural Schools oriented complex of workshops

A family support centre

An informative center

A career counselling centre

A culture centre
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Figure 10. The Diversity of the Structures of Rural Schools
(Author’s design)

We can draw a conclusion that the multifunctional and multistructural model of the
educational environment of a rural school within the framework of one school is unique, because
it enables to broaden the target audience and involve people from different age groups in the
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formal and non-formal educational process, and at the same time to broaden the scope of the
functions of a rural school (See Fig. 10 and 11).

Education of pupils’ families (set of organised
events, lectures, etc.)

Organising of courses for the local community (for
example, the English language, computer studies,
basics of entrepreneurship, etc.)

The organisation of cultural events in the school hall
(a school fulfils the functions of a culture club)

The organisation of sports events in the school gym
and on the sports ground

The organisation of specialised (arts, sports) camps
The accessibility of library, reading-room and
computer room to the whole local community (a rural
school fulfils the role of the local resource centre)
The consultation centre of different specialists (for
RURAL SCHOOLY—" | example, a psychologist, a speech therapist, a. 0.)
The centre of interest related education for the whole
local community

The centre for looking after children (day-care-
centres, the pupils are being taken care of; they fulfil
their home assignments, etc.)

Provision of school canteen services for the local
community (catering services)

The accessibility of workshops (for example, ceramic
art, woodworking, etc.) and the distribution of
produced products

A rural school as a tourism object that is situated in a
manor, a palace and offers excursions, educational
events (lectures, seminars, etc.)

The cultivation and taking care of the lands (a park
and other territories) owned by the school

etc.

Figure 11. Multi-functional Functions of Environment of Rural Schools
(Author’s design)

The combined model of educational environment offers (multifunctional and
multistructural) educational environment of rural schools: a school is both a component of
multistructural educational environment (a centre or a branch), and also a multifunctional
environment that, alongside with the traditional educational functions performs also the
additional functions, comprises the features of both educational environment models — the
multistructural and the multifunctional one. For example, Svete Elementary School that, as a
result of reorganisation, has become a centre of multistructural centre of educational environment
with 1 branch, offers three educational levels — an institution of preschool education, a primary
school and an elementary school, and at the same time it performs the functions of a culture club.
Gluda Elementary School became the branch of Svete Elementary School; it also ensures the
availability of education for the school-age children of elementary school level, who live in Gluda
Rural Municipality. The non-governmental organisation Centre for the Education and
Development of Population — AGAPE (Tautas izglitibas un attistibas centrs — AGAPE), as well as
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the consultation centre of Jelgava Amalgamated Municipality Extramural Secondary School
carries out their activities at the premises of Svete Elementary School (See Figure 12).

RURAL BASIC SCHOOL (the center) As A
MULTIFUNCTIONAL CENTER
(Svetes Basic School, Jelgava Amalgamated Municipality) |e—

RURAL BASIC
ScHooL (the
branch office)
(Gludas Basic
School)
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Educational
levels

“The Center of Public
premises of Svete

Jelgava Amalgamated
Municipality Extramural

The consultation centre of
Secondary School at the

Figure. 12. The Combined Model of the Educational Environment of a Rural School
(Author's design)

The combined models of the educational environment of rural schools envisage both
multifunctionalism and multistructuralism, becoming the educational, cultural, sports centre of
the rural municipality, which is also one of the models of a sustainable school.

The results of our research show not only the fluctuation of the educational environment of
rural schools, but also the significant diversity or variativity.

2.2.3. The Discussion on the Diversity of the Models of the Educational Environment
of Rural Schools abroad and in Latvia

There were aggregated the results of research performed in other countries in relation
to the substantiation of the fluctuation of the environment of rural schools in two aspects:
1) the directions of the activities of rural schools and their functions; 2) the models of the
educational environment of rural schools that are closely interrelated and, supplementing each
other, can disclose the specificity of a modern rural school.

1. There are several studies (Barley, Beesley, 2007; Carlson, Buttram, 2004; Centilli, 2008) that
disclose the factors and indications of the successful functioning of a rural school, as well as
the models of the successful functioning and improvements (fluctuation) of a comprehensive
school.

2. In the United States of America B.A. Miller (Miller, 1995) developed three interrelated
models of a rural school as a community's educational environment: 1) a school is a centre
of services, ensuring community, lifelong education and other services; 2) the community's
educational programme that emphasises the role of the community in all complicated
situations as a part of the pupils' study activities in the class; 3) a school as a developer of
business skills. The fourth model is offered by F. Odasz (Odasz, 1999), who proposes the
introduction and maintaining of new technologies in the community in order to connect the
school with the outside world.

3. The comprehensive school has become a leading system of educational environment in the
rural areas of Russia. However, the differences between the regional rural territories, the
increase of social expectations in relation to education lead to the diversity of the models of
rural educational environment. There have been the models of the educational environment
of the rural schools of Russia analysed in details in the doctoral thesis. These models have
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been scientifically substantiated and described by Russian scientists (Anapeiiko, S.a.;
AcrtadneBa, [lemepuna, ConomoBa, KrnememioBa, s.a.; l'ankosckas, Payncuk, 2008;
Hmutpeena, 2004; Kanamuukosa, XKapkosa, [llenkoBHukoBa, CtykanoBa, 3apeunena, 2008;
Tenenenko, 2010; Toumuna, 2008; dénoposa, ®Enopos, 2008): 1) a rural school-preschool
educational institution; 2) a whole-day rural school; 3) a comprehensive school with a
branch/branches; 4) a rural school-rural television centre; 5) the centre of information
resources as the improver of educational quality at the small rural schools; 6) a school-the
teachers' house;7) a specialised school; 8) a rural gymnasium; 9) an agricultural school;
10) an agricultural lyceum; 11) a rural social and cultural complex; 12) a rural study
complex; 13) a rural lyceum; 14) a rural school-manor.

I.Katane (Katane, 2005), having evaluated the fluctuation of the educational environment
of the rural schools of Latvia from 2000 till 2005, as a result of research, drew a conclusion
that the multilevel and multicomponent educational environment of rural schools can be
characterised by a great diversity of the models of the environment of rural schools: 1) a
rural elementary/basic school - the preschool educational institution; 2) a rural
basic/secondary school — the second chance educational centre (an evening/shift school);
3) a rural school — a rural informative centre; 4) a rural school (a secondary school, an
elementary school, a basic school) — a non-formal education centre for the pupils’ families;
5) a rural basic/secondary school — adult education centre; 6) a rural secondary school -
the methodological and consultation centre of some higher education institution of Latvia;
7) a rural school — the methodological and consultation centre for some vocational
education centre of Latvia (of elementary or secondary education level); 8) a rural school
— the non-formal base for the higher level educational institution: a) the non-formal base for
a particular vocational education institution/institutions of elementary and/or secondary
education level; b) a rural elementary school — the non-formal educational base for a
particular ~ comprehensive  education and/or commercial  direction  secondary
school/gymnasiums of towns/cities/amalgamated municipalities (in cooperation with the
higher level educational institutions, the rural schools evaluates and improve the quality of
their educational environment, because every year a significant proportion of its pupils
continue their education at one and the same particular educational institutions; 9) a rural
school — a centre of environmental education; 10) a rural school — a cultural environment
education centre, as well as a rural tourism centre; 11) a rural basic school — a spiritual
centre for rural population; 12) a rural school — a sport education centre; 13) a rural school
— a centre of commercial studies; 14) a rural school — an educational centre of arts. There
have been diagnosed also the combined models of the educational environment of rural
schools, for example: 1) a rural school — a rural educational (lifelong education) centre;
2) a rural school — a local scale cultural education centre etc. The diversity of the models of
the educational environment of rural schools in Latvia is determined by several groups of
factors (Katane, 2005a, 2005b): 1) the specificity of a particular rural environment; 2) the
self-assessment skills of a school as a self-developing system and the evaluation of the
existing threats and opportunities offered by the external environment; 3)the self-
organisational and self-administration models, the management style; 4) the differences
between the development directions and priorities; 5) the type of internal and external
interaction: cooperation and joint actions or competition; 6) the educational needs of pupils,
teachers, parents and other family members, as well as those of the whole local society; 7) the
way of interaction with the external educational environment: (a) a school tries to influence
and change the external environment; (b) the school itself changes under the influence of
external environment; (c) the mutual interaction and fluctuation of the school and its
developmental environment take place.
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2.3. The Cross-school Mentoring — the Developing Experiment: The Third
Stage of Research

The developing experiment took place within the framework of cross-school mentoring.
We chose a scientific-practical seminar as an organisational form for cross-school mentoring.
There were organised several seminars with the theme “The Fluctuation of the Twenty-First
Century Rural School as an Educational Environment in Latvia and Abroad™. All cross-school
mentoring seminars were held within the framework of ESF sub-activity 1.1.2.1.2 “Support for
the Implementation of Doctoral Study Programmes” of the project “Support for the
Implementation of Doctoral Studies at the Latvia University of Agriculture” (Agreement
N0.2009/0180/1DP/1.1.2.1.2/09/IPIA/VIAA/017).
The aim of research was to approbate experimentally the cross-school mentoring for the
facilitation of the exchange of experience of rural schools, to encourage the rural schools to look
for the creative, innovative ways of self-development and fluctuation, thus facilitating the
sustainability of rural schools in the future perspective.
Research issues: 1) What are the future prognoses from the point of view of the schools
themselves?; 2) Which basic group of the models of the educational environment of rural schools
prevails in the self-assessment of rural schools?; 3) What is the evaluation of the significance of
cross-school mentoring seminars according to the teachers of rural schools?; 4) Which of the
basic groups of the models of educational environment is chosen by the rural schools as the most
appropriate from the future perspective?
Research objectives were to: 1) prepare and organise the scientific-practical seminars “The
Fluctuation of the Twenty-First Century Rural School as an Educational Environment in Latvia
and Abroad” at the rural schools; 2) held the scientific-practical seminars “The Fluctuation of the
Twenty-First Century Rural School as an Educational Environment in Latvia and Abroad”;
3) ensure the cross-school exchange of experience; 4) approbate the developed models of the
educational environment of rural schools; 5) evaluate and aggregate the results obtained during
the cross-school mentoring seminars in relation to: future prognoses of rural schools (optimistic,
pessimistic, really possible); factors determining the prestige and success of rural schools; the
evaluation of the cross-school mentoring seminars and the evaluation of the models of the
educational environment of rural schools.
Research methods: data obtaining methods (survey (by means of questionnaires); the content
analysis of documents; the method of prognostication or future scenarios of the future
development of rural schools (according to W. Disney’s prognostication technique (according to
O’Connor, Seymour, 1994)); observations; the pedagogical experiment within the cross-school
mentoring process; and the brain-storm method) and data processing methods (Kendal tau_c Test
and Friedman Test, using SPSS).
Research period: September 2011 — December 2011.
Research base: 17 rural schools.

2.3.1. The Preparatory Stage and Process of the Cross-school Mentoring Developing
Experiment

The preparatory stage consisted of the development of invitation, the sending of
electronic mails to the rural schools involved in the previous research, the conversations on
the phone with the representatives of rural schools on the date and time of the organisation of
seminars. As a result of the coordination and planning of time, there was developed the
schedule for the cross-school mentoring seminars: Jaunsilava Basic School (Livani
Amalgamated Municipality) — 29 participants (October 24, 2011); Valle Secondary School
(Vecumnieki Amalgamated Municipality) — 13 participants (October 25, 2011); Riebini
Secondary School (Riebini Amalgamated Municipality) — 27 participants (October 27, 2011);
Skaistkalne Secondary School (Vecumnieki Amalgamated Municipality) — 19 participants
(November 14, 2011); Basic School named after Anna Brigadere (Tervete Amalgamated
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Municipality) — 24 participants (November 15, 2011). Then a home task was sent, namely, to
prepare for the theme of the seminar through the reflection of experience to: 1) think about the
future perspectives of one’s school; 2) evaluate the factors determining the prestige and success
of one’s school. Before the process of experiment (holding of seminars) there were developed
Microsoft Power Point presentations (the visual material for the cross-school mentoring) and the
methodological aid. While developing presentations, we found and prepared for the seminars
several video materials on the rural schools abroad (in the USA, India, China, Congo, Ecuador,
Russia, etc.) and in Latvia (See Appendix 2.2.1).

In order to obtain the data at the cross-school mentoring seminars, there were two
questionnaires developed during the preparatory stage: 1) the questionnaire for the evaluation of
the models of the educational environment of rural schools (See Appendix 2.2.2); 2) the
questionnaire for the evaluation of the seminar as the organisational type and content of cross-
school mentoring (See Appendix 2.2.3). Before the seminar, the schools were asked to arrange
the multimedia, boards, the respective arrangement and design of premises that was particularly
important for the stage of the prognostication of the future of rural schools, when approbating W.
Disney’s method.

2.3.2. Developing Experiment: The Process of Cross-school Mentoring Seminars and
Research Results

The cross-school mentoring seminars that took place at several rural schools consisted of
two parts: theoretical and practical one. Theoretical part was divided into two stages. The first
stage dealt with the specificity of the functioning of foreign rural schools, for example, the
tendencies that emerge in the activities of foreign rural schools, the models of educational
environment, but the second stage dealt with the history of the rural schools of Latvia, the aspects
of the research on the rural schools, the processes and tendencies taking place in the environment
of rural schools, as well as with the models of educational environment. Practical part consisted
of several stages with tasks, during which the participants of the seminars: 1) prognosticated and
presented the prognoses (optimistic, pessimistic and really possible) for the future sustainable
development of rural schools; 2) evaluated the factors determining the prestige and success of
rural schools; 3) evaluated the models of the educational environment of their rural schools and
also the most appropriate models from the future perspective; 4) evaluated the content,
organisation, conducting of cross-school mentoring seminars and their significance for the
facilitation of the sustainability of schools.

The First Stage of the Practical Part of Cross-school Mentoring Seminars: The
Future Scenarios of Rural Schools. The participants of scientific-practical seminar
prognosticated three scenarios of the sustainable development of rural schools — the optimistic,
pessimistic and the really possible one — in the appropriate environment. The results of cross-
school mentoring seminars enable to draw a conclusion that: 1) the optimistic view on the rural
schools was prognosticated on the basis of the views on the efficient school of future that, as an
educational environment, is “open” for the whole society, everything new, innovative; 2) the
pessimistic view was prognosticated, taking into account only the negative, external
environmental factors that are out of the control of the school and that already today negatively
influence (endanger) the sustainability of rural schools and rural cultural environment on the
whole, as well as the weaknesses of rural schools were also taken into account — these were the
internal factors, depending on the school itself; 3) in the real future prognoses of rural schools
there were balanced both internal and external factors that have positive and negative
significance; 4) the view on the future school — a school as a centre of social network (Latvija
2030: Latvijas ilgtsp&jigas attistibas stratégija, 2009). The results of the cross-school mentoring
seminars obtained in 2011 were compared to the results of I. Katane’s seminar held in 2004
(Katane, 2005), which shows that many prognoses, expressed concerning the educational
environment of rural schools, have become true, for example, the change of the school status,
their liquidation, a small number of pupils and teachers, but there are also the prognoses that are
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related to the future reality, the education of guest workers at the rural schools, because the
number of population in Latvia, especially in the rural areas, decreases.

The Second Stage of the Practical Part of Cross-school Mentoring Seminars: The
Factors influencing the Prestige of Rural Schools reveals the second practical task during the
seminar was related to the prestige of rural schools and the studies of achievements for which the
respective rural schools could be proud of. During the cross-school mentoring seminars, held in
the year 2011, the experts of rural schools grouped the factors of school prestige into two groups:
1) the factors representing the contexts (components) of school environment (for example,
favourable social environment at the school, the improvements of the physical environment of
school, etc.); 2) the indicators characterising the specificity of educational environment as the
factors influencing the prestige (for example, the development and perfection (continuing
education) of pedagogical competence, the pupils' success at the centralised exams, etc.).

In Appendix 2.2.6 of the doctoral thesis there has been described the research performed in 2009
on the factors determining the prestige of the school according to the parents of the pupils of
urban schools.

The Third Stage of the Practical Part of Cross-school Mentoring Seminars: The
Evaluation of the Models of the Educational Environment of Rural Schools deals with the
analysis of two tasks of the questionnaire “The Evaluation of the Models of the Educational
Environment of Rural Schools. Within the framework of the first task each participant of the
seminar as an internal expert had to evaluate the model of the educational environment of the
rural school they represented. The participants of cross-school mentoring seminars mostly
evaluated their schools as the multifunctional and multistructural model of educational
environment within one school. The participants of the first and the second seminars, when
evaluating the educational environment of rural schools, mentioned also the traditional model of
the educational environment of rural schools, but the combined model of educational
environment was pointed out also by the participants of the first, second and third seminars,
whereas no representative of rural schools have not chosen the structural reorganisation model of
educational environment. Thus we can draw a conclusion that no rural school — the participant of
interschool mentoring seminars has faced the structural reorganisation. There exists unanimity
among the self-assessments of the models of the educational environment of rural schools
provided by the participants of all five cross-school mentoring seminars (Kendal’s tau_c Test
coefficient is close to “1” W = 0.883, XZ = 13.244 > XZ 0053 = 7.81,but p — value = 0.004 < o =
0.05).

The second task was related to the evaluation of the appropriateness of the models of the
educational environment of rural schools for ensuring the sustainable development of the
respective participant’s rural school in the future by ranking the appropriateness of models from
1 (the most appropriate model) to 4 (the most inappropriate model).

The participants of cross-school mentoring seminars view the combined model of
educational environment as the most appropriate model of educational environment for ensuring
the sustainability of the rural schools of Latvia in the future. According to the sum of ranks, it
was followed by the multifunctional and multistructural model of educational environment within
one school. As a rather unsuitable model of rural educational environment the participants
pointed out the structural reorganization model of educational environment, but as the most
inappropriate model of educational environment - the traditional model of the educational
environment of a rural school.

The Fourth Stage of the Practical Part of Cross-school Mentoring Seminar: The
Evaluation of Interschool Mentoring shows the results of the assessment given by the
respondents of the cross-school mentoring seminars.

The cross-school mentoring can have several cooperation forms, namely, the cooperation
between the mentor and the representatives (teachers) of one school; the representatives of
several schools; the mentor and the representatives of several schools, who exchange and share
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their experience, obtaining new information, which is necessary for the development of the
school. The cross-school mentoring ensures sharing with knowledge, experience, provision of
support regarding the particular issues for the representatives of schools, who are open to the
improvement of their professional skills, as well as to the broadening of their mental outlook that,
in its turn, guarantees the cooperation for the facilitation of the sustainable development of
school. One of the organisational forms of cross-school mentoring is seminars that are
purposefully planned, structured and evaluated regarding content through the cooperation
between the mentor/mentors and the representatives of schools, and most often — with the
administration of the school. The cross-school mentoring seminars have their advantages and also
disadvantages. Advantages: the participation of the representatives of several schools in one
seminar; perfection of knowledge regarding a particular issue; an opportunity to share experience
with the representatives of other schools and to acquire many practical aspects in relation to the
theme of the particular seminar; dealing with particular issues and problems; the application of
evaluation skills; the facilitation of cross-school cooperation and establishment of contacts
between the participants of seminars. Disadvantages: the school representatives’ communication
barrier, shyness and timidity to involve into the dialogue with other participants of the seminar;
the neutral attitude of the participants of seminar to the work process of the seminar. On the
whole, regarding all seven evaluation criteria, the assessment given by the experts during all five
seminars is very high and high (the maximum possible evaluation  total: 1110), because it is
considerably exceeds the average indicators. The highest assessment by the experts of interschool
mentoring seminars was given to: 1) the competence of lecturers as the school mentors regarding
the theme of the seminar (the obtained sum - > 956); 2) the topicality of the theme of seminar
within the context of the environmental viability, fluctuation and sustainability of rural schools
(the obtained sum ) - 938); 3) the significance of the seminar, because the interschool mentoring
seminars encourage to think creatively and innovatively and for the pedagogical activities for the
facilitation of the viability and sustainability of their rural schools, and for the raise of the prestige
of their rural schools (the obtained sum ) - 892). Theoretically low assessment, according to the
seminar participants’ views, was given to the criterion the significance of the seminar as the
interschool mentoring for the facilitation of the sustainability of my rural school as a learning
organisation (the obtained sum » - 858), because the cross-school mentoring seminar is a new
organisational form, which is not widely spread and used in Latvia. There exists unanimity
among the assessments provided by the participants of all five seminars (Kendal’s tau_c Test
coefficient W = 0.533 that is more close to “1” than “0”, xz = 15.985 > xz 0.05: 6 = 12.59, but p —
value = 0.000 < a = 0.05).

CONCLUSIONS

1. Nowadays, in the research on the educational environment of rural schools, as an imperative
shall be set the ecological approach for the development of research paradigm and/or
scientific conceptions in pedagogy that would enable to study the rural school on the whole
as an educational environment in the time and environment (in different aspects of
environmental systems).

2. The theoretical and empirical research, based on the ecological approach, enabled to draw a
conclusion that, under the conditions of fluctuating environment, modern rural schools
transform into: 1) self-developing, self-organising and self-evaluating environmental systems
that are able to ensure their viability under the conditions of present crisis and the
sustainability in the future perspective: to evaluate the ongoing changes, the developmental
opportunities and the threats existing in the surrounding environment; they look for the new
survival possibilities, new directions of activities and the models of educational environment
under the changing condition, change according to the situation, self-complicating both
structurally and functionally; 2) an open educational environment for the sustainable
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development of the community, becoming the multifunctional and multistructural educational
and cultural environment of rural communities; 3) the learning knowledge organisations: they
exchange with their experience, namely, learn from their own experience and the experience
of other schools in Latvia and other countries that study, analyse and evaluate both their
internal and external environment; the learners are not only the pupils, but also the teachers
and other employees of schools.

In order to ensure their sustainability and the sustainability of the whole community, rural
schools are changing on an ongoing basis: they broaden their educational offer and their
target audience by widening the range of target audience's age and the diversity of offered
educational programmes, taking upon themselves additional functions and self-complicating
the structure of their educational environment. At the same time, during the last three years,
the research base rural schools have refused from some additional functions that have been
characteristic to them before and without which a school can function without any problems
nowadays, thus they have preserved the resources for performing their basic functions.

The distribution of the constant and fluctuating qualities of the educational environment of
rural schools is even. It shows that the bifurcation takes place in the educational environment
of rural schools: 1) the specificity of the educational environment of rural schools is being
preserved (it is proved by the constant indications of the educational environment of rural
schools); 2) at the same time the search for innovations and the process of fluctuation takes
place in the educational environment of rural schools (it is proved by the indications of the
educational environment of rural schools that have emerged only in the study-year
2010/2011, but were not established in the study-year 2008/2009, as well as the indications
that were present in the study-year 2008/2009, but were not established in the study-year
2010/2011).

There has been a great diversity of the models of the educational environment of rural
schools established in the educational environment of Latvia that stems from: 1) the
specificity of a particular rural environment; 2) the educational needs and cooperation forms
of pupils, teachers, parents and other family members, as well as those of the whole local
society; 3) the developmental priorities of a rural school; 4) the economical situation in the
countryside, including the funding of rural school; 5) the specificity of the rural community
and its aims for the sustainable development, values and priorities; 6) rural infrastructure, etc.
All models, existing in the educational environment of rural schools shall be classified
according to four basic groups of the models of educational environment: 1) the traditional
models of educational environment; 2) the structural reorganisation models of educational
environment; 3) the multifunctional and multistructural models of educational environment
within the framework of one school; 4) the combined models of educational environment.
The following indications, describing the educational environment of rural schools,
prevailing in the optimistic scenarios anticipated and jointly developed by the participants of
cross-school mentoring seminars: a wide range of the offer of formal, non-formal education
and extracurricular activities, modern equipment, a broad target audience, the diversity of the
structure of the school (centres), etc. Whereas the pessimistic future scenarios showed that
the changes concern the status and cultural environment of school, the rural schools are being
shut down; there exists the social and economical situation unfavourable for the development
of rural schools, etc. In the really possible future scenarios of rural schools prevailed the
following view: the development of the cooperation network of rural schools, the
participation in the projects of different types, the offer of education for the pupils' family
members and their integration into the educational environment of the rural school, the
ensuring and improvement of the material and technical basis of a school, etc.

According to the seminar participants' views, the prestige of a school, which influences the
sustainability of the school to a great extent, is determined by a totality of several factors that
could be divided into two groups: 1) the factors representing the contexts (components) of the
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environment of school; 2) the parameters of the specificity of educational environment as the
factors influencing the prestige.

8. The participants of cross-school mentoring seminars view the combined model of educational
environment as the most appropriate model of educational environment for ensuring the
sustainability of the rural schools of Latvia in the future. According to the sum of ranks, it
was followed by the multifunctional and multistructural model of educational environment
within one school. As a rather unsuitable model of rural educational environment the
participants pointed out the structural reorganization model of educational environment, but
as the most inappropriate model of educational environment - the traditional model of the
educational environment of a rural school.

9. The cross-school mentoring is very important for the popularisation of scientific research
results and for ensuring the exchange of experience between the rural schools on the
innovative activities in order to encourage and facilitate the further self-development of rural
schools in Latvia.

=  When evaluating the cross-school mentoring seminar, the participants gave a very
high and high assessment to: 1) the competence of lecturers as the school mentors;
2) the topicality of the theme of seminar within the context of the environmental
viability, fluctuation and sustainability of rural schools; 3) the significance of the
seminar, because the cross-school mentoring seminars encourage to think creatively
and innovatively and for the pedagogical activities for the facilitation of the
viability and sustainability of their rural schools, and for the raise of the prestige of
their rural schools.

=  Theoretically low assessment (theoretically, because on the whole the assessment
was sufficiently high in comparison to the maximum possible assessment) was
given to the significance of the seminar as the cross-school mentoring for the
facilitation of the sustainability of my (the particular participant's) rural school as a
learning organisation. Such assessment was given, because: 1) the cross-school
seminar is a new organisational form, which is not widely spread and used in
Latvia; 2) the participants of cross-school mentoring seminars were not all teachers
of the research base schools, but only their representatives, who were not sure,
whether they, by means of newly acquired knowledge, could encourage and
motivate also the other colleagues to change something in their thinking and in the
functioning of the school.

10. The results of data secondary processing (conclusive statistics) proved that there is an
unanimity between the assessments given by the respondents of all five seminars. The results
of both theoretical and empirical studies provided answers to the research issues advanced, as
well as proved the theses advanced for defence.

RESEARCH RESULTS HAVE BEEN APPROBATED

Through the reports at the international scientific conferences (17):

The Scenarios of the Rural Schools of Latvia from the Future Perspective (In English).
International scientific conference “SOCIETY, INTEGRATION, EDUCATION.”
Rezekne, May 25-26, 2012.°

The Evaluation of the Diversity of the Models of the Educational Environment of Rural Schools in
Latvia (In English). International scientific conference “SOCIETY, INTEGRATION,
EDUCATION.” Rezekne, May 25-26, 2012."

% The report has been accepted for presentation
19 The report has been accepted for presentation
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The Evaluation of the Fluctuation of Educational Environment of Latvian Rural Schools (In
English). ATEE Spring University 2012 20 YEARS FOR SUSTAINABLE
DEVELOPMENT: LEARNING FROM EACH OTHER. Lithuania, May 3-5, 2012"

The Diversity of Educational Environmental Models of Latvian Rural Schools (In English). ATEE
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