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Abstract. In the pedagogical process based on humanitariamatidn paradigm it is important to promote the
development of every student’s identity, ensurisgkpression in the acquisition of life skillsigittes. The mission of
modern education, including the subject of homeneotcs and technologies, is to assist in acquittiegskills that are
required in different areas of life: working, leang, personal and public life.

By acquiring and analyzing home economics and telolgies teaching methodology, it can be stated ttiefounder
of handicraft methodology in Latvia, as well asresgntatives of the didactics offer a variety gfraaches based on
European folk traditions in the promotion of thedents’ skills development. Latvian educationatsies are to a large
extent influenced by European educational tradétiand thus blend together well.

The aim of the article is to explore and discovee theoretical basics of the didactics of home enoes and
technologies and to develop their importance inpifteess of teaching content acquisition of modenme economics
and technologies at the elementary school.

Nowadays, the integrial approach is typical to trganization of the learning process of home ecdéc®rand
technologies. The teacher's ability to associatedhching content with real life situations, melitlogical techniques
that focus on the activation of students’ learnadivities, aspects of personality development whewental and
physical unity is implemented, and real world m&rgeotional and volition harmony developed.
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Introduction

Changes in modern society and economy rely on egwirements for modern, high quality
and competitive education highlighted to the edoocasystem. It has been confirmed by the
continuing quest for the last twenty years in tdaaation system in Latvia.

Today's educational goals, according to I.M.Rubarteose active cognition-enhancing
teaching methods, work organization forms, develgpearning skills: finding the information one
needs, using different sources of information, menmy, thinking, judging, and deciding,
organizing oneself to work. A person possessindp skdls, at any time, will be able to obtain the
necessary information and use it in one’s profesdicocial and private life (Rubana, 2000).

Rapid scientific and technical progress, includingprmation technologies affects the
learning process of Home Economics and Technolag&shing content, where it is important to
help with the acquisition of skills required infeifent areas of life.

The use of up-to-date handicraft learning contemletermined by several factors:

» Changes in the curriculum of Home Economics aachiologies.
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» Changes in the target of the subject, which megueévery student to learn the skills to plan
and organize personal housekeeping independeptigain an understanding of human habitat
conditions and opportunities to improve them.

* Indications in the new subject standard that 28%he curriculum has to be acquired
theoretically (Regulations in the National Standafd Elementary Education and Elementary
Education Teaching Standards, 2006).

Practice proves that there is a discrepancy betwikenexisting curriculum of Home
Economics and Technologies and its implementatigelzool, due to inadequate implementation of
the curriculum in accordance with the requirementhe standard.

Research objectiveto explore and discover theoretical basics oadids of Home Economics and
Technologies, and escalate their significance i@ pnocess of acquisition of modern Home

Economics and Technologies teaching content atezleary school.

Research methods
Study methods: a theoretical method - scientifidd anethodical literature analysis,

empirical methods - practical experience analysis.

Results and Discussion

Historical experience shows that the name of “HoBwmdnomics and Technologies”
(handicrafts, household, housekeeping (handicrdfts)sekeeping) has been changed as a result of
different school reforms. The original literaturiéeos the term - teaching methodology, only in the
last few years it is called didactics, thereforeréhis a need for further clarification. The didlest
according to |.Zogla, represents a very complexa afehuman activity. It is a unifying concept,
which covers the mutual need of teaching and legrnand, in this context, dependence and
conditionality relationship of two more people ispecific targeted interaction (I.Zogla, 2001, 5).

Pedagogical terms glossary defines didactics @aseace of education and training. It is an
educational sector, which studies general pattefrise learning process independently to specific
features of a subject. Specific features are stubie subjects teaching methodologies. Didactics
generalizes specific experiences of methodolofpesmethodologies, in their turn, use generalized
insights and recommendations of didactics (Pedagbdierms Glossary, 2000, 71).

The goalof “Home Economics and Technologies” subject ia sitandard is to develop a
student’'s awareness, skills of human habitat’'stgafguality conditions and their improvement

opportunities, to promote a student's practicabacand social cooperation skills development, so
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that everyone is abl® plan and organize personal housekeepinndependently, comply with
safety conditions, handle extreme situations adefjuaand engage competently in the
implementation of a technological process (Regotettiin the National Standard of Elementary
Education and Elementary Education Teaching Staisda?006). Thus, curriculum of Home
Economics and Technologies is the totality of krexgle, practices and attitudes that students learn
to develop their intellectual, emotional, volitigtope, improve their labour skills and habits
(Volane, 1997, 9). Therefore, there is a need to coghigeretical basics of didactics, its methods,
teaching techniques and work organization fornthéncurriculum acquisition process.

A variety of opinions on skills building methodsnche found in literature. Only in the
1970s they started searching for methods of lals@ils development in science. Awublinska
affirms the skills are formeds a result of such exerciseshere skills formation conditions are
built, that is, one can periodically compare thé&aoted results with the standard, be aware of grror
and try to correct theml_(blinska, 1979). As demonstrated in the referencesdibeaft training
from form one contains such types of tasks where ocan realize not only skills formation
conditions developed by Bublinska, but also V.Zelmenis’ cognition that childe®lementary
skills are developeds a result of experience and imitatidelmenis, 1991, 64).

Here is the place fgoerception, observation, collation and movement cadination. In
particular, it is possible to realize it at the rentary school handicrafts training because the
curriculum includes such topics as composition,kivay with natural materials.

In theory skills are defined as a type of actidtyd operations. Precondition of action is the
ability to perform any activity in accordance witbquired quality and quantity. V.Zelmenis states
that a skill is such a level of knowledge and teghes that allows one to use knowledge in targeted
actions (Zelmenis, 2000, 64). In her turn, |.Zob&ieves that skills are a capacity to act based on
knowledge, in order to achieve the goal under oertanditions, by selecting a suitable form
(Zogla, 2001, 224). In this case, one understamds skills as an activity fragment for the
achievement of the objective, where the knowledgkskills are inseparable.

Nowadays, Home Economics and Technologies curmaubirelated to thacquisitionof
function of life skills, that is, to the ability to decide on the targetl aperate on the basis of
knowledge and attitudes.

Studying the origin of handicrafts teaching metHody, it must be recognized that it is
based on profound and significant roots. It reléteK.Cirulis, who while working as a tutor of St.
Petersburg Teachers Training Institute, doing meseavork on handicraft study in Western

European countries and Northern Europe, Switzerl&simany and Denmark, complements to his
409



theoretical knowledge and experience with the tapeslagogical knowledge. Kilis' practical
activity is also important in organizing and contiug the first extensive courses for teacher
preparation. The main audience, according tocteérBons, was Latvian and Estonian teachers
(Petersons, 1931, 89).

In the coming years, M. and RilBani work out pedagogical basics of composition, where
one can find methodical comments and guidance,dvaiposition up to the age of 13 and 14 is
considered as a learning tool for all subjectsramichs a separate subject. The authors point atit th
during the first school years composition is coesed as a game that promotes a child's
imagination and capacity development ilfBani, 1920, 7). The authors’ methodical
recommendations for teachers include pedagogicanitons on the correspondenceof
composition workgo the child's ageits correlation to extensive brain centres arandp based on
the child's tactile sense, provide it with the mmmhplete impression {Bnani, 1920, 8-12).

M. Bilmane’s paperwork methodology is equally importatigcovering not only different
ways to learn the skills to cut with scissors, also methodical recommendations for basic skills
and notions acquisition in other subjects in thet fyears of elementary schooliifBane, 1924).

| must say that M. Bmane’s methodical recommendations were used wiilkking on a
training set “Practical Mathematics” for form 1 whestudents simultaneously learn different skills
in mathematics, handicraft technology, seeing thimgcontext (Krastia, Limanovéa, Drelinga,
Volane, 2008, Limanova, Krastha, Volne, 2008). Variation of methods, techniques, as al
observance oh step-by-step approachnd acquisition of a new training technique bsirsg things
in context, enriches a student, enabling new céipabiof one’s intellectual development.

M. Bilmane’s methodical recommendations provide with yngpportunities for students to
acquire a variety of skills not only in the subje€tHome Economics and Technologies but in the
learning process in general. On the basis of tihevaace of the problem and M.ilBane’s
recommendations “Scissors Cuts”, we offer the flgyito use scissors cuts nowadays as well, for
students’ development and various skills acquisi{dolane, 2010).

Regarding observance of student#erestsV.Miezitis’ methodical recommendations for
boys’ practical work are important, selecting a @entechnique (Mieitis, 1925). The author
recommends to use wood as a source material, a ksifa tool, stating that the work does not
require special facilities. Therefore, nowadayssitlso recommended to offer wood curving or
cutting a shape from pine bark for boys’ practedivities at elementary school.
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With regard to girls’ handicraft technologies Efa has developed recommendations to
teachers on how to realizke principle of individualization and differentian, planned for more
capable girls who do the work faster than schedulede curriculum (Erta, 1927, 37).

R.Zeidels’ cognition has great benefit in the haradt teaching development that handicraft
and related movements, senses are not only theesadirinformation, but there is a harmonious
education and upbringing foundation, and thatiality is an important part of learning handicraft
(Zeidels, 1926, 8). Many author’s ideas have praheir significance over the years, being relevant
even today. R. Zeidels admits that crafts are gremxental subject; it is a theory test for some
theoretical training, which offers definite basimglanterest (Zeidels, 1926, 18).

Nowadays, there is a major recommendation of Adpgavs that in handicraft children do
not need to be taught exclusively to prepare przdiog setting it as the ultimate objective of their
handiwork, but to educate thetm work andby means ofvork. A.Pantéejevs emphasizes that the
most important task is the formation of tidinesbitsa (Pantgejevs, 1936). When adjusting the
boys’ drawings of forms 2 and 3, there is a recomiagon not to require the drawing to be exact
because fine fingers musculature is not well enoagtl strongly developed. According to the
students practical work results, one judges on e@atiliidual student’s abilities. Nowadays there is
a topical A. Paniejevs’ cognition that practical work is also a nmagubject requiring for a
teacher's high energy and interest. A proposedestign in the curriculunfior the facilitation of
self-control, self-analysiszquires additional energy from a teacher (Rejees, 1936).

According to A.Pantejevs, labour skills development process, work Itesare important,
as well as the cognition of work carried out wé&lbahtéejevs, 1936, 3). Not only independent work
is relevant, but also the ability to use the knalgke and skills obtained in other subjects. Theee is
significant recommendation to focus on the skill mbking products that are by design and
importance similar to those already made, thusgusie’s work experience

.Handicraft Methodology” by A. and A. ReviSi is the first methodical book, which
reveals handicraft training principles, developadthe 1920s-1930s based on educational staff,
teachers’ cognitions, on the basis of Kulls’ established handicraft theoretical foundatié. and
A.Dzervisi indicate that teaching methods were also usdwnwthere were no schools. When
driving the cattle to pasture children half-playjiflf-seriously trained their forces, strengthened
patience and stamina by performing simple handg@&zrvisi, 1937, 7). It began asmple works
in favour of more complexhus children were filled with serious work fafe| acquiring life-

experience operational skills.
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Nowadays, based on theoretical knowledge, normalimeumentation, general didactic

principles are activated for the realization at oBEconomics and Technologies training in the

aspect of the subject standard (see table 1).

Table 1. Didactic Principles of Modern Home Econosrand Technologies Training.

A variety of methods including
student’s self-evaluation.

aand others work.
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No. | General Didactic Principles Connection with the requirements implementation
(National Standard of Elementaryn the aspect of Home Economics and Technologies
Education, 1998, 8-9) when finishing form 3

(Regulations of the National Standard of Elementaducation
and Elementary Education Teaching Standards, 2006).

1. | Learning environment.A teacher’s professionalism in organizing and
Favourable atmosphere at lessonsnplementing curriculum.

2. | Unity of teaching and upbringing.One is able to maintain order in the workplace
Learning means not only(paragraphs 10.2., 11.7.).
acquisition of knowledge and(Paragraph 10.11.) is able to evaluate one’s &etsvi
skills but also education of valugsand results, learn to see positive progress insooen

and others work.

3. | Individual approach. Identification of one’s abilities for the developmeof
Learning is an individually human habitat (paragraph 12).
separate process. The teacher’s ability to select tasks when acqgifin

various handicraft techniques (paragraph 11.9.).

4. | Problem-solving approach. (Paragraph 11.4.) is able to find and use inforomati
Students search for links betwegeiom periodicals, books corresponding to a student.
the unknown and the knowrChoice of materials and tools for product
independently. manufacturing (paragraphs 11.8., 11.9.).

5. | Development, growth. Identification of one’s abilities for the developmeof
Requirements in accordance wjthuman habitat (paragraph 12).
each student’s abilities. (Paragraph 11.10.) is able to evaluate one’s &etVi

and results, learn to see positive progress insooen
and others work.

6. | Connection of learning withKnowledge and understanding of human habitat
practice. (paragraph 10) and practical and creative use of
Learning process is based on technologies to improve human habitat (paragraghs 1
student’s practical life experiencel?2).

7. | Integrated approach. Looking for interconnections between different
Integrated learning based on| subjects, such as acquisition of curriculum that is
student’'s practical daily life associated with knowledge and understanding of huma
experience. habitat (paragraph 10) as well as acquisition vdiréety

of handicraft techniques (paragraph 11.9.) wherns |it
necessary to use the knowledge and skills obtaimed
other subjects for manufacturing a product.

8. | Continuity and diversity of(Paragraph 11.10.) is able to evaluate one’s &etvi
evaluation. and results, learn to see positive progress insooen



In practice, we made certain that the acquisitibrHome Economics and Technologies
curriculum is connected with daily life; there is reeed to encouragestudents to work
independently, without external assistance. It ®gradual accumulation of skills in the students’
experiences. As teaching and education processedasely related, then the teacher's competence
in the acquisition of Home Economics and Techna@sgturriculum is important to choose such
tasks, work organization forms, which are connecteith useful products manufacturing,
application of practical activity, in accordancelwpersonal development needs.

Application of modern information technologies, luding interactive whiteboard opens up
new opportunities for the training methodology, wéehe most topical information, knowledge,
development, self-evaluation. Interactive whiteldodemonstrations allow complementing to the
acquisition of learning material with sound andeadeffects that brings students to real life and
thus enhances the emotional world, as well as impgothe understanding of the subject matter.
Interactive whiteboard, according to A. Bork, pres a direct link between learning material and
the external world. In the interactive teachinggass a student is a participant, not a viewerisf th
process, which improves the feedback formation KBb979).

| must say that practical work in Home Economicd @echnologies includes problems of
modernization of education. A.Smite considers that,the start of something new, there is
uncertainty, confusignoften psychological discomfortas one does not have required skills, but
quality change is not imaginable without the newthods implementation (Smite, 1998), S.Byron
also confirms if teachers are not prepared to m&gmation technologies in the classroom and are
uncertain that information technologies will incseahe effectiveness of teaching, then the changes
in the process of teaching are not anticipateddByt995).

The use of video materials in a specific discus®anhome economics issues is equally
important, which does not only help students urtdets the matter, but particularly attracts
attention, creates interest and motivates for actiansaction, for example, visually considering
dangerous consequences of ignoring work safetylaggus, as well as the need for economy on
materials, resources.

Efficiency of the Home Economics lesson can be owed by using an interactive
whiteboard, for example, creating a food map, aha€ clothing worn in accordance with the
conditions or composition. We observed that pathefstudents learns easier, if they can retédl it
others, help others. Pair work, teamwork develagklgorative skills, and also allows students to
perform their work faster.
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By compiling the analyzed material, it can be cadeld that methodological cognitions of
handicraft training have not lost their relevancethe acquisition process of modern Home
Economics and Technologies curriculum at elementstlgool. In the acquisition of Home
Economics subject content, the teacher's abilityge different teaching methods is important, as
well as various methodological techniques that $oom enabling students’ learning activities,
promoting interest and understanding when acquikngwledge in relation to daily life. The
efficiency of an interactive whiteboard at the tass of Home Economics is determined by the

teacher's professional ability and daring in theicd and realization of new methods.

Conclusions

1. By studying the origin of teaching methodology afrile Economics and Technologies,
we may conclude that the founders of handicrafthoddblogy in Latvia, as well as
representatives of the didactics offer a varietyeaiching approaches based on European
folk traditions in the development of studentslliski

2. Nowadays, it is typical to use the integrity apmtoan the organization of learning
process of Home Economics and Technologies, tltobhéea ability to link the curriculum
with real-life situations.

3. The essential feature in the acquisition of thericulum of Home Economics and
Technologies is the methodological approach, whaduses on enabling the students’
learning activities in the aspect of personal depelent, where the combination of the
mental and physical is implemented, mental, ematiand volition harmony in practical
operation.

4. The teacher's daring to use interactive technasodiging the lesson is significant, when

choosing an appropriate form of the learning preagganization.
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